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to collaborate with others (to respond to them and with

them), to become more appreciative and more discriminating,

to enjoy the world, to ask questions, to adapt, to create.

The "-spondere" part implies a pledge, a commit-

ment, an ability to be accountable, to be trusted, to be

consistent, to be efficient. It entails the ability to

distinguish between right and wrong, and hence to think

rationally, to be reliable. If we redefine "right" as

"authentic," then we connect reliability with integrity

—

the ability to behave in ways that are congruent with a

stable sense of self. It implies responsibility. V/e

connect responsibility with self-acceptance, autonomy,

the ability to be detached enough not to be manipulated

or compromised. To do this is to exercise control, and

to be in touch v/ith problem-solving activities which

transcend selfish interests. V/e use our intelligence to

order things, to choose the ways in which we examine and

act.

To become more discriminating is to become more

responsive. To become more organized and efficient at

acting is to become more responsible. The above concomi-

tant qualities are connected with three models of health,

Maslow's, Rogers', and Barron's.

Abraham Maslow explored the characteristics of

self-actualizing persons. Such individuals display the
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following qualities:

(1) more efficient perception of reality and

more comfortable relations with it (an ability to

detect phoniness and dishonesty, acceptance of the

unknown)
;

I

(2) acceptance of self and others (lack of

extreme anxiety, fear, guilt);

(3) spontaneity (naturalness, unconventionality

of thought)

;

(^) problem centering (rather than "self-centering",

having a wide frame of reference, a task to fulfill which

is nonpersonal or unselfish)

;

(5) the quality of detachment (the need for

privacy)

;

(6) autonomy , independence of culture and environ-

ment (dependent of the growth of their own potentialities

for satisfaction)

;

(7) continued freshness of appreciation ;

(8) the mystic experience , the "oceanic feeling"

(strong emotional response of wonder, ecstasy, limitless

horizons)

;

(9) gemeinshaftsgefuhl or feeling for mankind,

identification with and sympathy for the human race,

desire to help)

;

(10) deeper and more profound interpersonal relation^
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(11) dsmocra.'bic characber s'bruc'turG (capaci'ty

to bG friGndly with a wida variaty of paopla, to laarn

from anyona who has somathing to taach)

;

(12) discrimination batwaan means and ends

(between right and wrong, between enjoyment of the

"going" and the satisfaction of the "getting there");

(15 ) philosophical, unhostile sense of humor ;

(14) creativity ;

( 15 ) resistance to enculturation (inner detach-

PIment or tendency toward non-conformity),

Donald McKinnon and Frank Barron studied the

personal and intellectual traits of outstanding archi-

tects, research scientists, writers, engineers and mathe-

22
maticians, using a wide variety of tests and rating scales.

They found that creativity is positively correlated with

unconventionality of thought and behavior, a positive

attitude toward cognitive activities, and high intellectual

capacity; it is negatively correlated with dependability,

sympathy, and conventional morality. A number of other

studies reviewed by Barron led to a composite picture of

traits found in productive scientists:

(1) high ego strength and emotional stability;

(2) a strong need for independence and autonomy;

self-sufficiency; self-direction;
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(3) a high degree of control of impulse :

(^) superior general intelligence ;

(5) a liking for abstract thinking and drive

toward comprehensiveness and elegance of expression;

(6) high personal dominance and forcefulness of

opinion, but a dislike of personally toned controversy;

(7) rejection of conformity pressures in thinking

(although not necessarily in ’social behavior);

(8) a somewhat distant or detached attitude in

interpersonal relations , though not without sensitivity

or insight; a preference for dealing with things or

abstractions rather than with people;

(9) a special interest in a kind of "wagering "

which involves pitting oneself against the unknown, so

long as one's efforts can be the deciding factor;

(10) a liking for order , method, exactness,

together with an excited interest in the challenge pre-

sented by contradictions, exceptions and apparent

23
disorder.

Carl Rogers stresses the concept of "actualization

in a manner similar to Maslow's approach. In his view,

growth involves a tendency toward autonomy, self-acceptance,

acceptance of others, and a realistic sense of self-

worth.^^ Under conditions of social and self-regard, the
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”fully—functioning person" will be open to experience.

Tnis means that stimuli from the environment can be

freely transmitted through the nervous system, without

being distorted by defense mechanisms. In his trans-

actions with the environment, the individual can symbo-

lize accurately and test hypotheses about reality through

action and experimentation. He displays an absence of

rigidity and an adaptable ability to discover structure

within experience. The healthy individual can refer to

his own self-structure for evaluation, rather than

basing his opinion of himself on the judgments of others.

The qualities listed by these theorists are values

which can be related to responsiveness and responsibility.

We can rearrange them under the two headings, assuming

that traits connected with external, environment-oriented

acts relate ro re-sponsiveness, and that traits connected

to internal, stable structures and personal integrity

Responsibility

2. Acceptance of self

4. Problem-centering
5. Detachment
6. Autonomy

12. Discrimination between
means and ends

15. Nonconformity

relate to responsibility.

Responsiveness

FiASLOW

1. Efficient perception of
reality

2. Acceptance of others
5. Spontaneity
7, Freshness of appreciation
9. Feeling for mankind

10. Deep interpersonal
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Responsiveness Responsibility

15. Unhostile sense of humor
11. Democratic approach
1^. Creativity

BARRON

5. Abstract thinking ability; 1. Ego strength; emotional
elegance of expression stability
(examination and reporting) 2. Self-direction

9. Interest in tackling the 3. Control of impulse
unknown Intelligence

10. Interest in contradictions 5. Forcefulness of
opinion

7. Nonconformity
8. Detachment

10. Liking for order

ROGERS

3. Acceptance of others 1. Autonomy
5. Openness to experience 2. Self-acceptance

(lack of defensiveness) Self-worth
6 . Accuracy of symbolization 9. Evaluation based
7. Hypothesis testing on self-structure
8. Adaptability

We can now group these qualities and show that

guidelines for self-directed learning facilitators can

be logically derived from each.

EESPONSIVENESS

I, Efficient Perception of Reality

A. Elicit reports from the student about his

own "life space"

B. Check for clarity; request concrete examples,

descriptive details, definitions

C. Check for hidden assumptions and biases
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Thinking Ability (Accuracy of Symbolization)

A. Encourage analysis of relationships

B. Request translations

C. Clarify criteria and encourage evaluation

III* Hypothesis Testing
1

A. Encourage application or principles or theories
to concrete tasks

IV. Interest in the Unknown (Interest in Contradictions)

A. Encourage questioning

B. Facilitate formulation of issues, examination of
both sides

C. Look for incongruities

V . Elegance of Expression

A. Encourage an end product which is "communicable"

B. Respect quality productions by giving feedback
about strengths

C. State own criteria for an acceptable piece of
writing

VI. Acceptance of Others (Democratic Approach, Openness,
Undefensiveness)

A. Point out judgmental behavior

3. Inquire about student’s feelings toward
- other people in the learning environment

C. Encourage humanistic approach

D. Encourage asking for feedback

E. Self-disclose, when appropriate

VII. . Adaptability and Spontaneity

A. Encourage the trying of various approaches
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B, Allow riexibility in contract renegotiation
based on localized feedback

C, Enjoy spontaneous actions and statements

VIII, Creativity

A. Encourage creative response

B. Generate new possibilities

C. Appreciate novelty

RESPONSIBILITY

I* Problem-Centering (Discrimination Between Means
and Ends

A, V/ork toward clear statement of goals and plans

B, Examine problems, questions, interests as
thoroughly as possible

C, Clarify longer-range purposes

II. Autonomy (Self-Direction, Ego Strength)

A. Return responsibility to student for decision-
making

B, Resist dependency-producing situations

III. Self-Evaluation and Detachment

A. Encourage student to evaluate himself

B. Clarify role of personal needs and fears when
assessing performance

C. Encourage reasonable self-criticism

IV. Liking for Order (Control of Impulse)

A. Hold student accountable for meeting deadlines,

or responsibly renegotiating them

B. Support self-discipline, placing, intention-

ality when necessary for achieving goals
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V* Nonconformity CForcefulness of Opinion)

A, Appreciate firm statements about values and
perceptions, especially when based on an examina-
tion process (rather than fantasy, whim or defen-
siveness)

B, Bncourage constructive questioning of assumptions
perpetuated by cultural or social groups, especially
when these are not in congruence with student's
experience

VI. Acceptance of Self (Self Worth)

A. Honor the individuality of every student

B. Recognize unique styles and Qualities by
giving useful feedback

C. Convey an interest in what the student has to say

Excellence

To "excel" means literally "to raise oneself."

It implies the achievement of higher levels of knowledge

and competence. We have asserted that learning involves

seeing new patterns, new interrelationships. It means to

combine simpler acts and singular ideas into "higher"

complexities. We have seen that degrees of freedom increase

with each step upward in the hierarchies of skill and

understanding, and so does "efficiency."

When we think of efficiency, we picture efficiency

experts, mass production, thousands of people doing piece-

work. This image represents a corruption of the term.

Let us look at it in another light. The dictionary defines
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efficienty as "ability to produce the desired effect

with a minimum of effort, expense, or waste." To be

efficient, in a human sense, is to learn to use one's

talents well, not to waste them.

It is possible to see universities as tremendous

wasters of talent. The very word "university" connotes

"oneness," and yet our institutions break up the curricu-

lum into disconnected fragments. They keep the students

from building their competence by restricting their acti-

vities and confining them to the classroom. They produce

either highly specialized technicians and graduate scholars

who master tiny topics, or liberal arts degree-holders that

can't "do" anything.

It is no wonder that students take up transcen-

dental meditation or mind-altering drugs in order to con-

nect themselves with their environment and their own

strengths in a non- "technical" way. It is no wonder that

they make time to read Castaneda or Hermann Hesse, whose

Nobel Prize-winning novel, Magister Ludi (,The Glass Bead

Game) created a sort of intellectual Odysseus in a rarefied

fantasy kingdom. Tne Masters that train Joseph Knecht aim

at showing him the interrelationships between all fields

of knowledge:

. . . our object is to discern opposites

correctly, in considering them primarily

as opposites but eventually as poles of



259

a single unit. . . . Mark well; one can
be a strict logician or grammarian and
yet be full of fantasy and music. One
can be a musician or a bead—player, and
yet be devoted to law and order. The
man whom we take as our ideal should be
able at all times to exchange his art or
science for any other, should allow the
most crystal clear logic to radiate from
his Bead Game and display the most crea-
tive fantasy . . .26

Furthermore, the large numbers, the competition,

and the impersonality within the modern multiversity serve

to increase boredom, anxiety, and separation from one's

driving interests.

\Vhen student ana facilitator can work well as a

team, the excitement resulting from mutual exploration

makes the fear of failure obsolete, except perhaps in

the student's own mind. The facilitation process stresses

communication more than competition, growth more than

grading. It moves to make education more honest and more

exhilarating.

The effect of the present academic system is
to teach the student to conceal his real self,
or to leave it undiscovered, and ... to in-
vent a secona-hand version which can either
serve as a permanent alibi or as a permanent
instrument of social success, . . . To admit
ignorance of an answer to the questions raised in

the classroom, to question the question, to be

spontaneous in the exposure of ignorance, to ask

one's own honest questions, not to know what is

customary to do, not to be able to perform the

conventional academic tasks—these ar© personal

defects to be covered over if possible, and to

be overcome by learning the skills of evasion
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and social patter, and the skills of
answering the educator's questions. In
this way it is possible for young people
to conceal the real self even from them-
selves.

The skills of evasion, or, to put it
the other way, tne lack of a commitment to
seek out the center of learning in oneself,
are the easiest to learn and, under the
present educational methods, the easiest
to teach. 27

Alienation is a difficult thing to overcome. Our

society is plagued by the inability of individuals to

feel personally involved. We place more emphasis on

credentials and techniques, losing touch with the self-

transcending drive toward passionate involvement, which

the Greeks called "Eros."

. • . eros is the power which attracts
us. The essence of eros is that it araws
us ahead Something in me
responds to the other person, or the job,
and" pulls me toward him or it. I partici-
pate in forms, possibilities, higher levels
of meaning, on neurophysiological dimensions
but also on aesthetic and ethical dimensions
as well. As the Greeks believed, knowledge
and even ethical goodness exercise a pull.
Eros is the drive tov/ard union with what we

belong to—union with our own possibilities,
union with significant other persons in our

world in relation to whom we discover our

own self-fulfillment. Eros is the yearning

in man which leads him to dedicate himself

to seeking arete , the noble and good life.

The word arete is a concept that has special inter

est. May’s translation of it is not quite correct; he

even puts the accent on the wrong syllable. Plato's
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translation is equally wrong. He defined it as "virtue"

which has a moral connotation. For the Greeks, the ideal

of arete did not stem from duty toward others, but from

duty toward oneself. H. D. F. Kitto translates it as

"excellence.

"

It may be limited of course by its con-
text; the aret^ of a race-horse is speed,
of a cart-horse, strength. If it is used,
in a general context, of a man it will con-
note excellence in the ways in which a man
can be excellent—morally, intellectually,
physically, practically. Thus the hero of
the Odyssey is a great fighter, a wily
schemer, a ready speaker, a man of stout
heart and broad wisdom v/ho knows that he
must endure without too much complaining
what the gods send; and he can both build
and sail a boat , drive a furrow as straight
as anyone, beat a young braggart at throw-
ing the discus, challenge the Phaecian
youth at boxing, wrestling or running;
flay, skin, cut up and cook an ox, and be
moved to tears by a song. He is in fact
an excellent all-rounder; he has surpas-
sing aret^ .^9

This heroic ideal pervaded Greek life. Even the

Olympian games were designed to test the aret^ of the whole

man, not only a specialized skill. In fact, the ideal of

personal excellence "implies a respect for the wholeness

or the oneness of life, and a consequent dislike of

specialization. It implies a contempt for efficiency or

rather a much higher idea of efficiency; an efficiency

which exists not in one department of life, but in life

itself ..50
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By allowing students to pursue their own

interests, we encourage them to fight the alienation and

fragmentation. By stressing responsibility and striving

for communication, we try to restore the vital connection

between studies, values, people, and the growth of the

whole person.

Self-directed learning, at its best, enables a

learner to transcend the boundaries of the academic disci-

plines, to escape from the boredom of listening to other

experts and the anxiety of being graded, and to experience

the satisfaction of building his own knowledge and compe-

tence. By facilitating this process, the counselor helps

the student move toward "excellence” in the Greek sense of

the word.

Ancient Sparta needed v/arriors, Athens needed
a sense of the hero, the ancient Hebrews
needed knowledge of the Testament, nine-
teenth-century Americans needed managers
and technicians—and the schools responded
beautifully in each case by providing the
kind of people the society needed. V/hat do

we need now? I believe that we "to

restore faith, honesty, humanity. 51
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