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PROLOGUE
A Short Story Written in First Person

I met Ann on the day my mother took me to see the new house. My

older sister, Judy, had been sent off to nursery school, my younger

brother and sister were left with a neighbor for the day, and I sat in

the car for what seemed like hours and hours. We finally slowed down

and turned onto a smaller road. I looked out the window and saw new

brick houses lined up neatly, each with a garage door on one side and

two square windows above it, cement steps leading to the front door,

and a big picture window beside that. On each plot closer to the road

stood a single spindly maple tree.

We stopped in front of a house where workmen were laying out a

lawn in grey, thirsty strips. The lawn of the house next door had

already settled in, shining rich and green. On the other side the

unfinished house lay in a sea of mud and, beyond that, were woods.

I remember wandering around strange rooms while my mother

discussed colors with the painters. I stared for a long time at the

bare corner where my mother said my bed would be. I thought of my

room in the old house and the gray linoleum floor cover with red and

yellow rippled diamonds on it. Mommy said that in the new house Ricky

wouldn't be sleeping with us anymore. This room was just for Judy and

me

.

As my mother and I started to go back to the car to go home, we

saw a girl coming up the sidewalk on roller skates, her long blond

curls waving from side to side with each stroke.
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"Why don't you go say hi to that girl?" my mother suggested,

thinking I could get a head start on making friends in the new

neighborhood.

"No. She looks bigger than me." I was shy and didn't like

talking to new people. My mother, however, was more curious than I

was.

The girl, it seemed, was curious, too, for by now she had

reached our car and was watching us. She squatted on her skates,

scratching her ankles, her head tilted to one side.

"Hello. What's your name?" My mother was ready to make friends

for me.

"Ann," she responded still from her squat.

"Hello, Ann. How old are you?"

"Four."

"Oh, how nice. This is Nancy and she's almost four, too. We're

going to be moving into the house right here."

Ann smiled at me, and I began to feel a little bit encouraged.

"I live right there." She pointed at the house just behind ours.

Then, with no more ado, Ann said bye, stood up, turned around, and

skated down the hill.

The day the movers came, my parents threw away the gray linoleum

rug with the rippled diamonds. I had suspected they would because the

day before, when my mother had caught Judy and me crayoning on it, she

began to get angry, then sighed, and said it didn't matter anyway.

When we got to the new house I saw that they had put down a new one in

our room—one with long red and blue stripes.
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The next morning Ann was knocking on the back door asking if i

could come out and play. She had been waiting for her new friend and

was ready to take rae under her wing.

Ann introduced me to all the other kids in the neighborhood; she

showed me the clearing in the woods where we could tell secrets; and

she taught me how to roller-skate. Ann took her role as teacher

seriously. She was six months older than I was and knew so much.

Besides, she had four older brothers and sisters and three of them

were even teen-agers.

That summer, Ann and I played together every day—every day

except Sunday, that is. On the first Sunday after we moved, when Ann

wasn't at my house at the usual time, I went over to her house. I

found Ann with her mother in the bathroom. Her mother was taking

skinny pink curlers out of Ann's hair, rapping a blond lock around her

finger, and slowly releasing her finger in a way that let the hair

fall in a soft spiral. I looked on admiringly as her mother slipped a

frilly white dress over her head. Ann looked just like a doll. Then

I wandered home while Ann and her parents and her brothers and sisters

all crammed in the car and went off to church.

So on Sundays I played with Judy, because her friends also went

to church, and on the other days I played with Ann. One day Ann and I

were sitting in the clearing in the woods squashing berries on our

knees. The peacefulness of the birds and bushes was momentarily

broken when we heard a siren wail. An ambulance passed along the

highway a block away. Ann dropped her berries and sat up seriously as

she touched her forehead, her chest, and each of her shoulders with
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her finger tips. When she saw me watching her curiously, she realized

that this was an opportunity for another lesson.

"You're supposed to cross yourself whenever you hear the rescue

squad. It means that you're praying for whoever got hurt."

"What if it's a policeman after a speeder and nobody was hurt?"

Ann thought my question was stupid. Instead of answering, she

got to work teaching me the technique of crossing myself. Later that

afternoon when another siren passed, she was happy to see that I could

do it right.

That evening my family had dinner out on the back porch. It was

just starting to get dark and we could see lightening bugs flashing on

the other side of the screen. Judy and I wanted to finish dinner

quickly so we could go out and chase them.

After dinner when my mother was standing at the end of the table

scooping out ice cream, we heard a siren scream down the highway.

Happy for the opportunity to show what I had learned, I crossed myself

just as Ann had taught me.

Suddenly I noticed my father stiffen and everybody at the table

became very still. Why had the crickets now decided to chirp so

loudly?

"What are you doing?" my father asked harshly.

"I'm crossing myself so the person in the ambulance will get

better." My voice was meek. What had I done wrong?

"Who taught you that?"

"Richard, calm down," my mother interrupted. "It's not 1938 and

you're not in Vienna."
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With that my father sat back in his chair and looked at my

mother. As the tension eased, Judy spoke up.

"Nancy, you're not supposed to do that. Only Catholics do that,

and we're Jewish."

I stared into ray plate, ray face and ears burning red, and waited

until someone would start talking about soraething else.

Another day Ann's lesson went like this:

"Whites are better than Negroes."

"What's Whites?" I asked. I had an idea of what Negroes were.

"We're Whites. See? We have white skin."

I looked at my arm. It didn't look white to me, especially

after being out in the sun all summer. But I let Ann continue.

"People who aren't Negroes and aren't Chinese are Whites. It's

best to be White. We're better than the others."

At the time I had known only two Negroes. One was Martha, the

woman who helped my mother clean when we lived in the old house. I

liked Martha. She was kind of fat and she liked to talk to me. The

other was Mrs. Jackson who helped ray mother now in the new house.

Mrs. Jackson didn't like us kids much. She was cold and yelled at us

when ray raother was gone. But both Martha and Mrs. Jackson were

grownups and grownups were in charge.

"Ann, that doesn't raake any sense! How can a kid be better than

a grownup?" "We just are," Ann answered seriously. "You shouldn't

let Mrs. Jackson boss you. Next time she does, you should day, 'Stop

spitting when you talk, nigger.'"

I was getting confused, and a little bit scared. I knew my
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parents wouldn't let me talk to a grown-up that way. "Let's go roller

skating," I suggested so we wouldn't have to talk about it anymore.

That September Ann started going to school. I asked ray mother

why I couldn't go to school, too, but she never had a good answer.

Instead, I was alone at home with a two-year old bratty brother and a

boring baby sister. All week long I waited for Saturday, because on

Saturdays I could play with Ann.

There were some good days, I remember. Like my birthday. My

mother made my favorite foods for dinner and the whole family sang

happy birthday to me.

I remember that everybody made a big deal about Thanksgiving,

but I didn't like it much. We all got dressed up and went to the

Landaus for dinner. My mother made me taste the pumpkin pie and it

made me vomit.

The best time was Hannukah. Every evening for a week Judy and I

couldn't wait until my father came home. Then ray mother would bring

out candy and nuts and my father would show us how to spin dreidles.

But my favorite part was the candles. Everybody would sit very still

as my father said the Hebrew prayer in the glow of a single candle.

Then he lit the others, an extra one each night. We'd all guess which

candle would last the longest. After the candles were all burned out

and we had found out who won, my parents put us in bed.

But week days were usually lonely. Every once in a while my

mother gave me little chores to do, like one day in the spring, it

was still pretty chilly and I needed a hat—when she sent me off with

a letter to take to the mailbox one block away. "Hurry," she said.
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"The mailman will come soon and I want it to go out today.

Just as I stepped onto the sidewalk, I saw the mail truck pull

up. I knew my mother wanted the letter to go out now, so I started to

run as fast as I could in order to hand the letter over before the

truck left. The mailman was just climbing back into the truck when I

ran into the street calling out for him to stop.

The mailman slowly climbed out of the truck, took the letter,

and smiled, white teeth contrasting a black face. He squatted down so

that his eyes were level with mine and explained, "You must not run

into the street without looking. I saw you this time, but next time a

car might come and hit you."

Was I being scolded? I had done something wrong and struggled

against my desire to cry. Then in a flash I remembered Ann's words.

"Don't boss me, nigger," I said.

The mailman's kind face turned to stone. He rose from his

squat, stiffly turned around, and got back into the truck. I stood at

the curb and watched him drive away. Then I slowly trudged home with

a sick feeling in the center of my chest.

Later in the week, on the day that Mrs. Jackson came, my mother

went out to do her shopping. I felt an uneasiness as I watched her

drive away, leaving me alone in the house with the maid.

I decided to get out my crayons and paper and went to the

kitchen table to color. I knelt on the bench so that I could lean

over my work and concentrate on my designs. I always tried to be

neat, but after a while I got either bored or enthusiastic and found

myself making fast, long, strong strokes with my crayons, no longer
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staying on the page. I was vaguely aware of marking up the green

formica table underneath, but mostly I was engrossed in what I was

putting on the paper.

Not so with Mrs. Jackson. "What are you doing, girl? I just

cleaned up in here! Look at what you're doing to that table!"

I looked up startled seeing only Mrs. Jackson's silhouette

before the glare of the north-facing window. I didn't have to see her

expression to cringe under the glare on her face. Then it came out

without thought. "Don't spit at me, nigger."

This time the response wasn't hurt; it was rage. "Get out of my

sight and stay away from me, girl!" When ray mother came home that

day, Mrs. Jackson said she was quitting.

Mrs. Jackson didn't quit. I suppose my parents talked her into

staying. But that evening I had a session with my parents.

All I remember is my father looking at me in anger. Then his

anger turned to horror as I felt the familiar sick feeling rise in my

chest. I started to whimper, the pain expanding in my heart, when my

mother interrupted. "Richard, she doesn't understand." I was free to

go back to my room, alone with the sickness and confusion.

The next morning I woke up before anybody else in the house

stirred. From my top bunk I could look across the street and see the

picture window in the Elliot's house. A nearby tree reflected itself

in such a way, the curtains fell just so, that I could see a face in

the window— eyes, nose, mouth and a wide, white sheriff's hat. The

eyes were dark and deep, the mouth frowning. The face watched me,

condemning, knowing I was bad.



9

Later that spring Vicki moved into the neighborhood. Vicki was

half a year younger than I was so she wasn't in school yet either.

Vicki and I became friends instantaneously, and we played together

every day.

Ann was jealous and tried to make me stop playing with Vicki,

but Ann held less and less sway over me. Vicki and I had fun

together~we colored together, we played cards together, and sometimes

we put on skits for my brother and his friend. The next year Vicki

and I started school together. We went to public school, and Ann went

to private school. Pretty soon I didn't see much of Ann at all.

It was about that time that the woods next to our house were

cut down. They brought in loud machines to dig holes and flatten out

a road. Pretty soon a house was standing where Ann and I used to go

for our lessons.

I never told Vicki about what happened with the mailman and Mrs.

Jackson. I never told anyone else either. After a while I stopped

thinking about it, and eventually forgot the whole story.

But some mornings I would wake up before anyone else in the

house stirred. I would lie in my bunkbed and see a face in the

picture window across the street with a sick feeling rising in my

chest. I'd turn around and curl up with my face to the wall trying to

escape. Yet I knew I couldn't hide from whoever that was, frowning

from the window across the street.



CHAPTER I

INTRODUCTION

Over the last two decades we have witnessed throughout the

United States a surge of ethnic pride and ethnic identification.

Current social differentiation theories (Tajfel, 1978) would predict

that the greater awareness of intergroup differences would lead to an

increase in rejection and discrimination between groups. In this

dissertation, I investigate this question.

In the introduction I first provide a theoretical background for

understanding group belongingness and intergroup relations. Second, I

present an historical overview of the predominant attitudes toward

ethnic groups in this country. Third, I report the findings of social

psychological measurements of ethnic attitudes from the 1920's to the

1960's.

In the second chapter I state the method I used to investigate

the question together with the results from the analysis of the

questionnaire data. In the third chapter, I discuss the question in

light of the study's results.

Group Belongingness and Outgroup Rejection

At my birth I was already a member of a variety of groups that

have shaped who I am and how I view the world. I was born White into

an upper-middle class family in the United States. As such, I have

10
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been offered many opportunities in education, travel, and career,

while sheltered from many of the hardships suffered by the majority of

humankind. I was born Jewish, receiving a rich set of rituals,

history, beliefs, and standards of conduct. I lived in the suburbs of

Washington, D.C. among elected and appointed officials who govern

this country. Furthermore, as I go out into the world I am seen and

treated as a White, upper-middle class American Jewish woman who grew

up near the capital of the United States.

It is a universal phenomenon that people are born into groups

that make them what they are. One's group provides a world-view and a

life plan, a picture of how the world is or should be, and how

individuals do or ought to participate. The group puts the individual

at a point in history and at a place in society. In the context of

the group, the individual finds a role, whether it be leader,

follower, or rejecter, a place of honor or the role of fool.

A study of an old established community that was destroyed in a

natural disaster illustrates the importance of the group to the

individual. Kai T. Erikson (1978) studied the survivors of the

Buffalo Creek Flood in West Virginia and found that the survivors were

unable to get over the impact of the disaster, not only because people

and houses were destroyed, but because the community was gone. The

community, rooted in history, proximity, and time, was ruined beyond

repair. The individuals lost their network of people, their objects

of reference, their customs and their obligations. "To a man and a

woman, the survivors of the flood continued to experience life as

disjointed, without meaning and without hope long after the event"
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(Hoffman, 1981, p. 192).

Kurt Lewin has also written about the importance of belonging to

a group. "The speed and determination with which a person proceeds,

his readiness to fight or to submit, and other important

characteristics of his behavior depend upon the firmness of the ground

on which he stands and upon his general security. The group a person

belongs to is one of the most important constituents of this ground.

If a person is not clear about his belongingness or if he is not well

established within his group, his life-space will show characteristics

of unstable ground" (1948, p. 85).

Leon Festinger (1954) and Stanley Schachter (1959) took this

issue, which they called the "affillative tendency," to the

laboratory. They hypothesized, and their results supported, that a

major cause of the affiliative tendency is a need for self-evaluation.

Man, they say, has a drive to evaluate the rightness of his opinions,

the goodness of his abilities, and the appropriateness of his

emotions. Evaluation is made by comparison with opinions, abilities,

and emotions of other people. However, other people's opinions,

abilities, and emotions are used for comparison only when they are not

too divergent from one's own. Thus one tends to look for groups with

experiences common to one's own.

The implication of Festinger '3 and Schachter 's work is that even

when we leave our initial and most immediate group we will still

continue to function in groups that have similar customs, values, and

standards of conduct. This is most acutely observed in the importance

of ethnic communities to new immigrants and the disorientation one
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feels when suddenly immersed in a different culture.

A further implication of their work is the tendency for people

to consider only those groups that are similar to their own and

disregard those groups that are seen as different. Erik Erikson

(1968) has discussed this phenomenon, explaining that human beings

have a tendency to break themselves apart into "pseudospecies,"

viewing their own particular group as the human species. A

pseudospecies often has a history and/or mythology that describes its

own creation as the chosen one, the group with the special knowledge,

special gifts, or most advanced civilization. Sumner (1906)

illustrated this tendency as follows: "When Caribs were asked whence

they came, they answered, 'We alone are people.' The Lapps call

themselves 'men' or 'human beings'. The Greenland Eskimo think that

Europeans have been sent to Greenland to learn virtue and good manners

from the Greenlanders . Their highest praise for a European is that he

is, or soon will be, as good as a Greenlander" (p. 12).

From here we can see the dark side of the affillative tendency,

the need to belong to a group, and the sense of specialness of one's

own group. In the extreme, ethnocentrism has been, at least

partially, at the basis of war, genocide, enslavement and oppression.

In daily life, especially in our heterogeneous society, ethnocentrism

is manifested in our prejudices and discriminations.

Henri Taj fel (1978) has further elaborated upon Festinger's

social comparison theory in order to understand this dark side of

intergroup relations. He explains that Festinger was concerned with

comparisons made between individuals and with evaluations of oneself
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and others made by means of these interindividual comparisons. Tajfel

points out that another important aspect of a person's self-definition

is the fact that that person is a member of a number of groups. The

evaluation that a person holds regarding his/her group is integrated

into his/her own self-concept. That is, an individual's social

identity is positive or negative according to the subjective status of

the groups which contribute to it. Furthermore, other groups in the

social environment constitute the frame of reference for evaluating

one's own group's prestige.

Since one strives to achieve a positive image of oneself, it is

necessary to maintain a positive image of one's own group relative to

other groups. According to this version of the social comparison

theory, it is not sufficient to see one's own group as good. It is

necessary to see one's own group as better than other groups.

Tajfel 's experimental work has supported this hypothesis.

Within the context of the laboratory, he has shown that people will

use even trivial information to create ingroups and outgroups and then

proceed to discriminate against members of the outgroup. In one set

of experiments, subjects were divided into groups according to trivial

differentiations, like being identified as either an under- or an

over-estimator of the number of dots in clusters, or being told that

an aesthetic preference test indicated a preference for either Klee or

Kandinsky. Then they were given the task of distributing money to

individuals of both their own group and the other group, with the

opportunity to use one of four strategies: maximum joint profit (the

strategy of awarding the maximum joint amount, so that all the
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subjects together could get the greatest possible amount of money out

of the experimenters); maximum profit for members of the ingroup;

maximum difference in favor of the ingroup at the price of sacrificing

both the above advantages; and fairness. "Of these strategies, the

first-maximum joint profit-exerted hardly any pull on the decisions;

maximum ingroup profit was important, but sometimes not nearly as

important as achieving a maximum difference in favor of the ingroup.

Fairness was also a significant variable and served to moderate the

excesses of ingroup favouritism" (Tajfel, 1978, pp. 78-79).

The conclusion that Tajfel draws from these results is that as a

member of a group, for most individuals one's first priority is not to

achieve the most abundant result for everybody, but to differentiate

one's own group from another group. The explanation provided by

social comparison theory is that belonging to the group that receives

more reward than the other enhances one's positive sense of self.

John Turner (1978) has summarized the implications of the many

experiments similar to those described above that have been conducted

by Tajfel 's research team:

The tendency to favour one's own group over other groups
is usually referred to in the laboratory situation as
ingroup bias. Ingroup bias is, in a sense, the
experimental analogue of ethnocentrism amongst groups in

the real world. Since the phenomenon first began to

receive attention, evidence has grown that it is a

remarkably omnipresent feature of intergroup relations.
Indeed, research has tended to eliminate progressively
one variable after another from the intergroup situation
without noticeably decreasing the potential for ingroup
favouritism. Thus ingroup bias has been found as a

function of hostility (Sherif, 1966), competition (Blake
and Mouton, 1962), face-to-face contact (Ferguson and

Kelley, 1964), and ultimately, mere awareness of an

. outgroup (Doise and Sinclair, 1973). Recently, Tajfel et



16

al (1971) have shown that under certain conditions themere perception by subjects that they belong to twodistinct social categories is alone sufficient for
intergroup discrimination. .. .Indeed, it begins to seem
that ingroup bias is related to psychological processes
intrinsic to the intergroup situation." (p. 235)

In contrast to the distressing implications of Tajfel's work,

Gordon Allport's (1954) theory of prejudice suggests a more promising

picture of human beings. Two decades before Henri Taj fel suggested

that discrimination, ingroup bias, or ethnocentrism are at the basis

of all intergroup interaction, Allport proposed that "at bottom,

(people) long for affiliation with life and peaceful and friendly

relations with their fellow men" (p. 366). He explains:

What governs an individual at the beginning of his life
is a dependent, affillative relationship with the
mother ... .Toward his environment the baby is positive,
approaching nearly every type of stimulus, every type of
person. His life is marked by eager outgoingness and,
normally, by positive social relationships.

The initial affillative tendencies, when threatened or
frustrated, may give way to alarm and defense. .. .Thus

,

the genesis of hatred is secondary, contingent, and
relatively late in the development process. It is always
a matter of frustrated affiliative desire and the
attendant humiliation to one's self-esteem or to one's
values. Perhaps the most perplexing problem in the
entire field of human relations is this: why do so
relatively few of our contacts with other people fit in
with, and satisfy, our predominating affiliative needs,
and why do so many find their ways into sentiments of
hatred and hostility?

The answer to this riddle seems to lie in three
directions. One concerns the amount of frustration and
the hardness of living that beset people.... A second

explanation has to do with the learning
process ... .Children brought up in a rejective home,

exposed to ready-made prejudices, will scarcely be in a

position to develop a trustful or affiliative outlook

upon social relationships .... Finally , there is a kind of

economy in adopting an exclusionist approach to human

relations. By taking a negative view of great groups of
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mankind, we somehow make life simpler (by no lonRerhaving to bother with them), (pp. 365-366)

Thus, while Allport acknowledges that hostility and prejudice

constitute the predominant mode of human interaction, he does not

claim that they are fundamental to human nature, but rather believes

that they are secondary to our need to love and be loved. In contrast

to Tajfel, Allport believes that under the right conditions people can

maintain a friendly and trustful attitude toward others, regardless of

the groups to which they belong.

Ethnic Consciousness: An Historical Review

In his review of the history of attitudes toward ethnicity in

the United States, Milton Gordon (1964) has suggested that

Anglo-conformity~the assumption that English institutions, the

Endlish language, and English-oriented cultural patterns are to be

maintained as the standard of American life—has been the most

prevalent ideology of assimilation throughout the nation's history.

Already at the inception of this country, George Washington, Thomas

Jefferson, and Benjamin Franklin were concerned about the impact that

a large influx of Europeans—particularly those accustomed to despotic

monarchy—would have upon the fledgling institutions of democracy and

republicanism.

Gordon further explains that in later decades,

the arrival in an overwhelmingly Protestant society of

large numbers of poverty stricken Irish-Catholics who



18

settled in groups in the slums of eastern cities
activated fears of "Popery" and Rome. The substantial
influx of Germans who made their way to the cities and
farms of the Midwest, and whose different language
separate communal life, and freer ideas on temperence and
sabbath brought them into conflict with the Anglo-Saxon
bearers of Puritan and Evangelical traditions
constituted another source of anxiety. Fear of foreign
"radicals" and suspicion of economic demands of the
occasionally aroused workingmen added fuel to the
nativist fires, (p. 92)

By the late nineteenth century, the Irish and the Germans had

become established in the United States and joined in with the

rejection of the new waves of immigrants, largely Italians, Jews, and

Slavs. At this time, Anglo-conformity took on a new slant, that of

racism. Those who were already in the United States for generations

were considered to be of a superior race— tall, blond, blue-eyed

Nordics—whereas the newcomers, peoples of Eastern and Southern Europe

made up of the darker Alpines and Mediterraneans, were considered an

inferior breed.

Anglo-conformity received its fullest expression in the
so-called Americanization movement, which gripped the
nation like a fever during World War I. While
"Americanization" in its various stages had more than one
emphasis, essentially it was a consciously articulated
movement to strip the immigrant of his native culture and
attachments and make him into an American along
Anglo-Saxon lines—all of this to be accomplished with
great rapidity ... .Both the patriotic appeals and the
instrumental materials (of the Americanization program),
however, were embedded in a framework of either explicit
denigration or implicit disregard of the immigrant's own

native culture and the groups and institutions which,
with his fellows, he had created on American soil

(Gordon, 1964, pp. 98-100).

By the 1920's, the Americanization crusade had subsided. In its

place came a call for immigration restrictions. From 1921 to 1924, a

set of laws was enacted by Congress to effect a decrease in



19

immigration and to set up a formula that would favor the entry of

immigrants from Northern and Western Europe, and keep the number of

immigrants from the unfavored groups at a minimum.

Throughout this period, American Blacks, who had been living in

the United States since the time of the founding fathers, were

categorically rejected from White institutions and segregated from

informal contact with the White population.

During the 1920's and 1930's, many social psychologists

convinced of the behaviorist paradigm to explain human behavior,

looked for a rational and behaviorist means to end conflict between

ethnic groups. The models chosen closely resemble the ideology of the

Americanization program. Floyd Allport was a leading proponent of

this approach.

Allport argued that culture conflict could be reduced
very simply. Cultural conflicts could be "abolished" by
"leading" the individual to behave as if such conflicts
did not exist, by inducing him to react as if he were not
a member of any group at all. If the problem was one of
group membership, the obvious solution was to abolish the
consciousness of membership in any group. As Allport
warmed to his subject, it became clear that his deeper
objective was to abolish all group identities in the
larger interest of reducing all prejudice. Once the
individual was led to discover himself and find his
integration "as a true biological and psychological
organism. . .the stigma of inferiority adhering to a
certain race or caste would at once disappear" (Wacker,
1983, p. 64).

During the 1930's, as American intellectuals and scholars became

more aware of the racist ideology of the Nazis and fascists, the idea

that ethnic consciousness and identification was dangerous was

reinforced (Wacker, 1983). Social scientists continued to look for

optimistic and rational resolutions of culture conflict through the
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denial of cultural differences. Gunnar Myrdal's thesis, presented in

his 1944 study of Blacks in America, was representative of the

dominant beliefs held until the mid- 1 960 's. Myrdal saw White

Americans dropping their ingroup prejudices because of its

inconsistency with democratic ideals. He believed that White

Americans would not desire to remain inconsistent and ambivalent. The

dissonance between their democratic ideals and their treatment of

Blacks would cause such psychic discomfort that they would eventually

change their behavior and open the doors to equal opportunity (Rose,

1964).

Yet ethnic identification and prejudice have proved to be more

durable than predicted. In spite of these optimistic perspectives,

prejudice and discrimination against ethnic minority groups have

continued.

The psychological impact of belonging to an oppressed and

exploited minority has been the subject of several studies. They

explain that ethnic and racial minorities of the United States have

been presented with the cultural ideals of the dominant Anglo group

while being prevented from emulating them. To the extent that

minority group members adopt those cultural ideals as their own, they

are apt to take on the negative images of themselves that are held up

to them by the dominant majority.

In 1940, Clark and Clark conducted a study on racial

identification and preference among Black children. They presented

153 children between the ages of 3 and 7 with White and Black dolls,

asking the questions: "Which doll would you like to play with?"
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"Which is the nice doll?" and "Which doll is a nice color?" The

majority of the Black children chose the White doll in response to

these questions. The majority of the children also chose the Black

doll in response to the question, Which doll looks bad? After

expressing their preference, some of the children became very

uncomfortable when they were asked to make self-identifications. Some

broke down and cried, some ran out of the room, and some made

rationalizations. "I burned my face and made it spoil," one child

said. "I look brown because I got a suntan in the summer," said

another (p.6l1).

The preference for a group to which one does not belong, as

illustrated by the children in the Clark and Clark study, often leads

to self-hatred. Kurt Lewin (1948) has described this dynamic.

Because of membership in one's own group, one's needs and desires (for

esteem, beauty, wealth, status, etc.) are not met. One tries to

remove oneself from one's own group in order to enter the majority

group, but the majority does not let one in. Thus, one stands at the

boundary, not fully in either group, feeling frustration, which leads

to aggression. However, the aggression is not directed at the

majority group that will not let one in, for that is still the desired

high status group. Besides, the majority group is too powerful to be

attacked. Therefore, the aggression is directed toward one's own

minority group and even oneself.

Albert Merami (1966) has illustrated the futility and

self-destructiveness of trying to deny one's own group membership with

his personal experiences. After he had tried for years to deny his
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Jewishness, "I discovered that one does not easily cease to be Jewish,

and that self-rejection never solves anything. .. .The net result

was... constant self-contradiction, a veritable and painful distortion

of the whole being which isolated me, singled me out more surely than

the accusation of others" (p. 76).

Lewin (1948) has also pointed out another difference between a

minority group kept together merely by outside pressure and a group in

which the members choose to be together and have positive attitudes

toward their own group. The latter group will have an organic life of

its own; it will show organization and inner strength. A minority

kept together only from outside is in itself chaotic. It is composed

of a mass of individuals without inner relations with each other; it

is a group that is unorganized and weak. For one who feels no

connection to fellow group members, one's group is nothing but a

burden.

Indeed, although they had constructed their own network of

organizations and institutions, until the 1960*3 the Black community

had largely been perceived as such an unorganized group:

The ideological attachment of Negroes to their communal
separation is... not conspicuous. Their sense of
identification with ancestral African national cultures
is virtually nonexistent, although Pan-Africanism engages
the interest of some intellectuals and although "black
Nationalist" and "black racist" fringe groups have
recently made an appearance at the other end of the
communal spectrum. As for their religion, they are

either Protestant or Catholic (overwhelmingly the

former). Thus there are here no "logical" ideological
reasons for separate communality; dual social structures
are created solely by the dynamics of prejudice and

discrimination rather than being reinforced by

ideological commitments of the minority itself (Gordon,

1964, pp. 113-114).
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This assessment was written in 1963, Just as considerable

changes in the Black community and Black identity began to occur.

During the last two decades, ancestral African culture has engaged

more than a handful of intellectuals and Black solidarity groups are

no longer on the fringe. Following the walk-ins, the sit-ins, and the

picket lines; along with the Freedom Riders and the March on

Washington, Blacks began to find in themselves and in their group a

new source of strength.

Black leaders and the Black community at large began to realize

the contradiction between accepting Anglo values and maintaining a

sense of one's own self-esteem. Whites were ousted from the Civil

Rights Movement so that Blacks could be led by Blacks. Black student

unions were formed on college campuses and Afro-American Studies

became a recognized college major. Rather than follow the Caucasian

standard of beauty, the "natural" or "Afro" hairstyle became popular.

The television version of Roots (Haley, 1976) brought Blacks together

around the nation, and also presented to the White American an image

of Blacks that commands sympathy and respect. By 1984, a Black

Presidential candidate was able to bring thousands of previously

unregistered Black voters to the polls.

The example set by the Black community has led many other groups

to recognize that they need not follow Anglo standards and values.

"Stokely Carraichael's introduction of the slogan 'Black Power' in 1966

symbolized the emergence of a much greater emphasis on particularistic

group consciousness, pride, cohesiveness , and assertiveness which is

associated with the enhanced salience of ethnicity in American public
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life" (Gleason, 1980). Chicanes and Native Americans followed suit

with the slogans "Brown Power" and "Red Power." These minority

groups, in addition to Asians, among others, have established

organizations on college campuses. Thousands of young Jews have been

seeking ways to make traditional observance compatible with their

urban lives of this decade. Genealogy has become a hobby, as people

trace their family's histories in the Old Country.

Tajfel's social comparison theory would predict that with the

increased awareness of different ethnic groups, there would also be an

increase in the hostility between the groups. On the other hand,

Allport would argue that the mere delineation of the groups is not

sufficient to arouse hostility. In this study I investigate the

question of whether there is something positive that subjects find in

their ethnic identification that does not necessarily promote outgroup

discrimination.

Measures of Attitudes Toward Ethnic Groups

From the 1920's until the late 1960's, a number of social

psychologists were engaged in the measurement of attitudes toward

ethnic groups. The two most common measurements used were social

distance and the uniformity and negativity of stereotypes. In this

study I will use variations of these two measures to assess attitudes

toward different groups.

In 1924 Robert Park introduced the concept of social distance as


