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schools. Table 3 below illustrates

education during 1970-80 period.

the rapid expansion of

Levels of
Number of Institutions student

Education 1970 1975 1980 1970 1975 1980
Primary 7256 8314 10136 449141 458516 1043332
Lower Sec,. * 1893 3261 * 174143 408907
Secondary 1065* 479 704 96704* 62214 120838
Higher 49 79 94 17200 23504 39863
Source

:

Ministry of Education

.

NESP placed emphasis on producing more trained teachers
m the c°untry. in the beginning there were very few

trained teachers and the plan provided in service training

opportunities to teachers and some pre service opportunities

to people who wanted to become teachers. But without enough

teacher training institutions and facilities, it was beyond

the scope of NESP to fulfill the demand for trained teachers

m the country. There were enough people who were qualified

to become teachers with their education degree, but they

were not adequately trained to become teachers. Table 4 on

the next page shows the status of trained/untrained teachers

in various levels of education in Nepal.
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Table 4
Teachers in Nepal

Total # 20775
% Qualified 58
% Trained 39

Lower Secondary

24652
63
39

27805
65
36

29134
67
36

32259
68
36

38131
69
34

46484
71
32

51286
73
32

Total # 7930
% Qualified 67.7
% Trained 38.3

Secondary

9416
67.1
41 .

0

11693
72.7
39.2

12245
75.8
39.5

10820
81 .

9

42.0

10146
83 .

2

42 .

6

10602
82.4
43 .

7

11120
83.8
41.9

Total # 3449
% Qualified 96.6
% Trained 50.0

3948
98.0
63 .

0

4683
98 .

5

62 .

3

4909
98 .

1

62.5

5634
95.5
62.4

5764
95.6
58.6

6467
95.7
55.0

7242
95.7
53.0

Sources: MOEC, Educational Statistical Report of Nepal 1976-

According to the table above, the supply of trained

teachers in primary and lower-secondary levels has been

below 50 percent for many years. The situation seems to

improve little at the secondary level, but after 1981 the

percentage of trained teachers went down every year.

Failure of NFSP

The spirit and promise NESP had in the beginning years

could not continue after its first phase of implementation

1971-76. It was mainly because the system had too many

flaws and the expectations were unrealistically high. The
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government could not keep up with the promise to finance
education, as the system demanded more and more funds every
year. As a result, the main objective of the NESP to expand
the vocational/technical education was cut dramatically.
Later, in 1981, the government decided to eliminate the
compulsory vocational curriculum from secondary education.
This was kept as an optional subject in some schools because
there was a scarcity of qualified, trained teachers to teach
these subjects and also because of the high cost involved in
instructional materials. Regarding the various problems of
NESP, Bista (1992) wrote that

The fact that NESP was pushed rather prematurelybecame more than obvious in subsequent years Lstrong supporters themselves displayed theirSr? With ^ bY either ending their own
rLn ren

-

t0 schools not operating under NESP or bychallenging its effectiveness when their own
Y

into
dld

^
n°b Succeed in getting admissions

institutions they wanted, especially
p^vidSd degrees in social scienceswith little effort. ... The legacy of NESP is thelarge educational budget, the power of theEducation Minister and the large job providing

bureaucracy, many parts of which no longer haveany purpose as the programs for which they werecreated have been abolished, (pp. 125—127)

NESP could have been a successful program if it was

carefully planned and implemented. It provided a new avenue

in the field of education in Nepal, but the overly

unrealistic expectations and unpreparedness of the

government to carry out such a large scale program could not
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take that avenue very far. it was lost before it could
provide some good results. The government estimate in terms
°f cost, and the instructional methods used were proven
inadequate to the task. Enough trained teachers were not
available and the government was not able to continue the
teacher training program fast enough. This caused the
internal efficiency and the quality of education to be very
low. Critics say that the average performance of high
school graduates under the NESP was far below that of
graduates from the old system. Although students came out
of the schools with vocational degrees, their lack of skill
did not help them to get a job. Because of this, the
quality of the labor force also went down.

Continuation of NESP in the 1 9ROr

Revised forms of NESP continued during the early years
of the eighties. The main ingredient, vocational education,

was no longer the focus of the education system. All

vocational subjects were made optional in schools. However,

NESP still remained as a changing force in the development

of education in the country because there was no other

alternative. The government did not have resources and was

not able to come up with another large scale program to fix

the problems of NESP.
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As the NESP's objective to produce low-level
technicians through vocational schools failed, the National
Education Committee develooed « r.^,7 ueveiopea a new scheme called the
"Technical School Plan". The main objective of this plan
was to establish specific technical schools in various parts
of the country. There were at least 6 technical schools
opened under this plan. The main difference between these
schools and the previous vocational schools was that
previously the vocational schools were not totally
independent. General education courses were also taught in
the same school. But the new technical schools were
designed specifically to train people in the areas of

health, agriculture, mechanical training, and electrician
training. Although these schools helped to some extent in

producing technical manpower, the plan could not expand

throughout the country.

One of the remarkable events of this decade for the

education sector was the King's announcement of the Basic

Needs Program in December of 1985. The Basic Needs program

identified universal primary education as a basic need for

the people. The program has targeted a 100 percent

enrollment of school aged children in the primary schools by

the year 2000 A . D

.
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prepared a

The Ministry of Education and Culture has
comprehensive program guide on how to achieve this goal
However, looking at the resources available, the ambitious
goal of universal primary education by the year 2000 seems
to be unrealistic. it is projected that the number of 6-10
year old children will be 292,8984 by the end of this
century. In order to achieve the 100 percent enrollment
goal, the enrollment of boys must increase by 21 percent and
girls by 157 percent (IEES, Nepal Education and Human
Resources Sector Assessment, 1988).

There is also a big problem in training the teachers
necessary for primary schools. The Basic Needs document
projects that a total of 88,565 teachers will be needed by
the year 2000 A.D., of which 63,765 will need to be trained.
This means that about 5000 teachers per year need to be
trained. Currently, the teacher training colleges and other
projects have a capacity to train only about 2000 teachers
(IEES, Nepal Education and Human Resources Sector Assessment
1988). The Radio Education Teacher Training (RETT) project

can reach about 1000 teachers a year through distant teacher

training, but this number has to be increased in the future.

The Current Picture

The development of education in Nepal since its

conception in 1951 to today is considered as rapid growth.
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Nepal has made considerable investments in education
allocating 9 . 5% of total government expenditure to education" 1980/81

' "hlCh lnCreaSed to 9 -^% in 1981/82 and 10.5% in
1982/83. The expenditure increased even to 11.0% in 1983/84
(Matronal Planning Commission, Government of Nepal) but
decreased slightly in recent years with an average of 10 %

Table 5 below should be helpful in order to understand
how the country's education has come to today's situation.
The figure shows the progress in the number of schools,
enrollment, and teachers.

_. Table 5rogress of Education in Nepal (in Actual Numbers) 1953-1990

Educ Level
1 • Primary

Schools 921 8,314
Enrollment 26,186 458,516
Teachers 1,278 18,874
Lower Sec.
Schools 316 1,893
Enrollment 33,408 174,143
Teachers 1 ,325 6,496
Secondary
Schools 83 479
Enrollment 12,697 62,214
Teachers 921 3,451
Total (Lines 1+2+3)
Schools 1320 10,686
Enrollment 72291 699,873
Teachers 3524 28,821

10,404
1 ,317,068

28,353

2,223
142,271
11,145

785
121 , 007

4 , 683

13,412
1,580,346

44,181

11,704 17,842
1,833,655 2,788,644

49,305 71,213

3,502
266,639
11,037

1,280
228 , 502

7,882

3,964
344,138
12,399

1,953
364,525
10,421

16,486 23,759
2,328,796 3,497,307

68,224 94,033

" 7 7 iNfcjpdj. national EducationPlanning Commission, 1956. For 1990: Ministry of Educationand Culture For other years: National Planning Commission,The Sixth Plan, 1980-85 and The Seventh Plan, 1985-90.
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The achievement in student enrolment and the increasem the number of schools is remarkable. The enrollment
ratio in primary, lower-secondary and secondary levels by
1984-85 had reached 78 percent, 34.5 percent, and 24 percent
respectively (ZEES, Education and Human Resource Sector
Assessment, 1988 n o-'xa \ mu1988, p.2 34). The enrollment ratio in 1990
increased to 107% for nrimarw o ^ror primary, 41* for lower secondary, and
29% for secondary. Looking at the number, only about 72
thousand students in the country were enrolled in the
primary through secondary levels in 1953 - 54

, which increased
to more than 2.3 million by 1984-85, and reached to almost
3.5 million in 1990. The number of schools at all levels
was increased from about 13 hundred to more than 23 thousand
in the same period.

The literacy rate in Nepal was only 2% in 1951, which
went up to 23.26% in 1981 and is estimated to be about 33 %

today. There is a big gap between the male and female

literacy rate. According to the 1981 census in Nepal, 33 . 9 %

of males were literate, whereas the figure was only 12.04%

for female (Planning Division, Ministry of Education and

Culture, Nepal, 1987). Although the literacy rate is going

up in total numbers, two thirds of the population still

remains illiterate.
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AS schools are growing, the number of teachers is also
increasing every year, but the heavy bulk of untrained
teachers remains a serious problem in the system, student
enrollment has increased considerably, but less than 50 % of
those taking the SLC pass the examination. Drop-out rates
are high, especially in the primary and early secondary
levels. Financing of schools has always been a big problem
in the rural areas. The equity between male and female
enrollment is still a problem and this problem is even
bigger in the rural areas. There are some continuing
serious problems in the system.

Primary Education

Primary Education is a major area of emphasis for the
Ministry of Education and Culture. Nepal has set a goal of

providing universal primary education by the year 2000 and

the government is working hard to achieve this goal. When

primary education was made free in 1975, the growth in

student enrollment between the period 1975-81 was

remarkable. There was an annual growth rate of 11 % in this

period. In recent years, the growth rate has slowed down to

a seven percent average. The reason for this might be the

absence of new incentives by the government.

The primary education sector receives a comparatively

larger share of the education budget. Of its overall
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ucation budget, the Ministry allocated 35.261 in 1984-85
34.65% in 1985-86, 36.32% in 1986-87, 38.37% in 1987-88,

1988 89, and 46.37% in 1990 to primary education
Although the budget allocation in the primary sector has
increased over the years, it will require even more funding
in the coming years as the government has set the goal of
providing universal primary education by the year 2000 A.D.

In the seventh plan (1985-90), MOEC had a target of
opening 1000 more primary schools and adding about 13000
more teachers. The government will continue to provide free
education up to 5th grade and distribute free textbooks to 3

grades. The plan was to enroll 87 percent of the school-
aged children (6-10) by the end of 1990 (National Planning
Commission, The Seventh Plan).

The government has been promoting the opening of

private primary schools. Private schools are operated and

managed by local resources only and recognized by the

government. However, this new incentive of the government

seems to be working mainly in the urban areas.

Although girls' enrollment has increased remarkably

over the past years, it is still a challenge for the

government. By 1985, 30 percent of the total primary

enrollment was girls. The percentage was slightly better in
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the urban areas, which wac t/is- w .

' Cn Was 34 «' but considerably lower in
the mountain and hill areas (13%). The government has
introduced several incentives to promote girls' enrollment.
For instance, girls receive completely free primary
education, including textbooks, in the rural areas. The
government also plans to increase the number of female
teachers

.

If the government is to enroll 100 % of the primary
school age children by the year 2000, the annual enrollment
growth rate has to remain at about 3.26 percent over that
period ( IEES

, Education and Human Resource Sector

Assessment, 1988). The annual enrollment growth rate has
been declining in recent years. in 1982-83 the enrollment
growth rate was 8.0%, which declined to 4.3% in 1985-86.

The drop-out and retention rate also has to decrease

significantly. The government's goal might be overly

optimistic and may not be achieved by the targeted time.

To raise the quality of primary education, the

government needs to provide more trained teachers. in 1985,

only 32-g percent of the total primary teachers were trained

and 27% percent weren't even qualified (MOEC, Educational

Statistical Report, 1986). The percentage of trained

teachers in primary sector improved slightly to 38% in 1990.

Although the government policy requires all primary
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education teachers to hold a minimum of the SLC degree,
there are still raany teachers without the minimum
requirement. When candidates with the SLC degree are not
found, schools are still hiring underqualified teachers. In
order to decrease the repetition rate in the first grade,
the government also has to think about developing pre-
primary education.

The aim of providing universal primary education is
admirable, but the task has yet to be done. Given the
present situation and the pace of progress in the country
it is almost certain that the project will fall behind
schedule. Strategic planning and some careful

implementation criteria should be established in order to
achieve this great goal.

Secondary Education

Secondary education in Nepal has grown very rapidly and

gone through many changes over the past two or three

decades. By definition, the main objective of secondary

education is to prepare the students for higher education.

Secondary education also has to provide some base knowledge

and a solid ground-work for people who are planning to enter

the institutions which produce mid-level professionals.
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Most secondary schools also consist of the lower
secondary grades a through 8. There are very few lower
secondary schools (6 through 8 only) operating. The
statistics which indicate the number of lower secondary
schools and enrollment combine the separate lower secondary
schools and the ones operating within the secondary schools.
The structure of education has changed many times in Nepal
and this has affected the lower secondary sector. The
grades for this sector ranged from 4 to 8 at various times.
Before the current structure was placed two years ago, lower
secondary education was completely eliminated.

Although the number of secondary schools has gone up
remarkably over the past several years, the pressure in

terms of space in this sector is still very high. The

announcement of the government to provide universal primary

education by the year 2000 will put even more pressure on

secondary enrollment in the coming years. After the

completion of five years in primary school and two years in

lower secondary school, will be entering secondary schools,

which have to be ready to take an overwhelming number of

students. Therefore, the government must plan to increase

secondary education.

The share of the education budget that secondary

education receives seems to be decreasing in recent years.
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secondary education was allocated 15.93% of the total
education budget in 1984-85, which decreased to 15 . 22% in
1985-86, 15.30% in 1986-87, 13.27% in 1987-88 and an ^ven
lower 12.9% in 1988-89. in 1990 k ^ 4.

' the budget allocation for
secondary and lower secondary sector combined was only
13.79%. m order to improve the financial problems and
quality of education in the secondary schools, budget
allocations need to be carefully examined.

The problems in secondary education are similar to the
ones in other sectors of education. Although the growth of
secondary education is seen in terms of numbers, quality is
still a very big issue. Whether it is defects in the
evaluation process or the poor quality of teaching in

schools, more than half of the students who take the

national examination (SLC) do not pass the secondary level.

Students completing the 10th grade curriculum are not just

passed on to take the SLC examination. They also have to

pass a district wide pre-SLC test. Private schools even

screen out their 10th graders internally before letting them

take the district wide test. The standard of the pre-SLC

test is believed to be comparable to that of the SLC. Thus,

students are screened out as much as possible before they

take the SLC examination, but still the passing rate is less

than half. Critics say that it is defects in the SLC

examination process rather than in the students. There has
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been some discussion lately about the credibility of SLC.
The recommendations include that the SLC should be a
screening device for entry to higher education. Thus, it
should be taken as an entrance examination into higher
education, rather than a graduation requirement for
secondary level, some suggest that passing the pre-SLC
examination should be a sufficient standard to complete the
secondary level. The pre-SLC examination may need some
coordination, but that can be done on the district or the
regional level.

Presently, the structure of education in Nepal is

grades 1 through 5 in primary schools, 6 through 8 in lower
secondary, and only two grades 9 and 10 in secondary

schools. But currently, there is another major change going
on in the education structure. The 10+2 system has already
been implemented in some schools. The 11th and 12th grades

are considered higher secondary grades but not part of

secondary education. Students will still be required to

take the SLC examination after the completion of loth grade.

Although it is unclear at this point, the two grades are

seen as equivalent to the first two years of college.

However, there already are numerous problems associated with

this structural change. These two grades are not funded by

the government. If a school wants to add the two grades,

the local community must be able to come up with all the
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expenses needed, who will teach those +2 grades is still
not clear. Teacher qualification, curriculum, and
availability of facilities are some of the major issues with
the +2 grades.

Private Education

history of private education in Nepal is not that
Old. However, the concept of private school started right
after the political revolution of 1950. The first few
schools were opened in Kathmandu by foreign religious
groups, mainly by the Jesuit fathers and sisters. Some
Nepali educators followed the concept and opened some

privately run schools in the Kathmandu valley. The idea

grew to some extent in the sixties and a few more schools

were opened in Kathmandu. A limited number of private

schools were also seen in other urban centers outside the

Kathmandu Valley.

Private schools were hit hard in 1971 with the

regulation of the National Education System Plan. The new

education plan abolished all private schools and reguired

the existing schools to be part of the government school

system. The District Education Office took control of the

teacher salary scale, school curriculum, and the formation

of management committee. Any private organizations,

including the foreign missions wanting to help schools, were
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required to provide their monetary and non-monetary aid to
the government. Then the government decided where to send
the help.

Although the regulation imposed by the NESP against
private schools seemed strict, the schools did not disappear
from the picture. They followed government regulations but
also continued their operation as before.

The country went through another political turmoil in

1979-1980. The political establishment was challenged and
the King's role in national politics was guestioned. A

party Political system based on modern democratic

values was demanded. As a result, the government

reconsidered its policies in various areas including the

education system. In 1980, the education policy was amended

and private schools were allowed to open and operate.

With the failure of NESP, the quality of education was

diminishing in public schools. Many parents had begun to

send their children to Darjeeling and Kalimpong areas in

India where private schools were considered to be of high

quality. Taking children to Darjeeling was not convenient

to many parents because of the distance. Also, the schools

there were very expensive. With the new education policy

allowing private schools to open, and recognizing the demand
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for them, many educators began to establish private schools
in Kathmandu and other urban areas. In fact, many private
school venturers came from the Darjeeling areas in India.
The timing was perfect and the demand was increasing.
Private schools became very popular throughout the eighties
and continue to be popular today.

Private school educators claim that 30 percent of the
total student enrollment in the country is in the private
sector. But the government statistics suggests otherwise.
Table 6 below shows the number of private schools,

enrollments, and teachers for the year 1990.

Table 6
Private Education Data 1990

Nepal Total

Schools
Primary 17,842
Lower Secon

.

3 , 964
Secondary 1.953

Total 23,759

Students
Primary 2,788,644
Lower Secon. 344 ,138
Secondary 364.525

Total 3,497,307

Teachers
Primary 71 ,213
Lower Secon. 12,399
Secondary 10 .421

Total 94,033

Private Sector Private

1 , 253 7 . 02
558 14.07
899 46.03

2,710 11.4

112,171 4.02
37,275 10.83

107,943 29.61
257,389 7.35

4,861 6.82
1,827 14.73
3 .734 35.83

10,422 11.08

Source: Ministry of Education and Culture, 1990.
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The above data on private schools is based on the
number of schools officially registered with the government
as private. Although the total student enrollment in the
private schools is shown at only 7.35 percent, the data on
secondary schools and enrollments is significant. According
to the data above, the government is reporting that 46.03
percent, almost half, of all secondary schools in Nepal are
private and almost 30 percent of all secondary students are
enrolled in those schools. This statistics verifies the
private school educators' claim of having 30 percent of all
students in the private sector. The data for the secondary
sector seem to be accurate because all secondary schools
must report to the government for the purpose of the SLC

examination. If a school is not registered, students from
that school are not allowed to appear in the SLC

examination

.

The government requires all schools to register

officially in the District Education Office, but without any

compelling reason many private primary and lower secondary

schools do not report and register. So the data on the

primary and the lower secondary sector may be inaccurate.

Generally, private schools in Nepal can be classified

in five different categories:
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1 )

2 )

3)

4)

schools that are established by a single individual
with his or her personal financial investment, m this
kind of private school, the founder is normally the
head and the sole owner of the school.

schools that are run by a group of people with shared
financial investment and leadership.

schools that receive aid from non-governmental

organizations. Leadership for this kind of school is

normally designated by the funding agency,

schools which initially opened as government schools
and later turned private with their own financial

strength. There is no personal investment in this kind
of school.

schools that are established under the Company Act of

Nepal. This category includes the schools run by

foreign missions, corporations and trusts.

The growth of private education has both pros and cons

for the education sector in Nepal. Private schools

certainly help meet the increasing demand for schools and

higher enrollment in the country. Public schools have heavy

enrollment problems. Shifting some of these students to the

private sector might help the public schools improve their

conditions. Also, people who want private education can

have it without having to go to India or other countries.
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The quality of education is a big problem in Nepali
schools. Private schools seem to be making good progress in
maintaining the quality of education. The academic rigor
and evaluation methods seem more organized and established
111 ^ PriVatS schools - If the quality is maintained, it
will provide better-skilled workers necessary for the
country, students will be better prepared for higher
education.

flip side, private schools are very expensive.
They are inaccessible to many children. The majority of the
population in the country cannot afford the high cost of
private education. Unless the quality of education in the
public schools is raised, the majority will be denied access
to receive a quality education.

Further growth of private schools in Nepal seems

inevitable. The government has continued to encourage the

private sector to get involved in education. However, the

government must have clear guidelines for the private

sector. More discussion on private schools is presented in

the findings chapter following this one.
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CHAPTER V

SCHOOL MANAGEMENT AND OPERATION

Introducti on

The purpose of this and the next two chapters is to
present the findings of the study. The main objective of
this study was to find the differences between a private and
a public school in Nepal. In order to get this information,
the interview questions and informal conversations focused
on the following areas: school management, internal and

external school environment, school curriculum, and attitude
and behaviors of students, teachers, principals, and

parents

.

The focus of this chapter is to report the findings on

school management and operation. Although the management of

both the public and private schools is mandated with clear

policies by the government, the data present significant

differences in the way different schools are managed and

operated. On this topic participants talked about power

struggles within the management, government policy on public

and private schools, and parent and community involvement in

school matters.
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The data suggest that quite often there existed
unhealthy power struggles in public school management amQng

Headmaster, the School Management Committee, and the
Education Office. The management structure in the

private school was similar to that of the public school, but
the data suggest that the private school Principal had
considerably more management freedom than his counterpart in
the public school.

The data showed that parents and the members from the
local community were highly involved in both the public and
the private school, but the productivity and relevance of
their involvement was very different.

The Different Segments in School Manaasmpnf

There are different units who play important roles in

school management and operation in Nepal. Mainly, these are

the Headmaster, the School Management Committee, the

District Education Office, and the parents and the

community.

The Headmaster

The Headmaster in the public school and the Principal

in the private school are responsible for all aspects of

school management including academic excellence and school

administration. In addition, the Headmaster in the public
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school assumed regular teaching responsibilities because the
school did not have sufficient teachers. Both Headmasters
reported to their respective School Management Committees
and to the district education officer.

Although a similar management structure existed in both
schools studied, the functioning and effectiveness of
management was found to be quite different in the two
schools. The private school Principal carried considerable
more management autonomy and freedom than the Headmaster in
the public school. Participants expressed that the public
school Headmaster was quite a capable person, but his

capability was limited by the interference from the School
Management Committee and the District Education Office. The
Headmaster was caught between the power struggles and often
found in the midst of it. The private school Principal did
not have that problem.

A controlled student population and an adequate number

of teaching staff helped the private school Principal to

manage the school effectively. The public school had to

admit more students than it could handle, but additional

teachers were not available to teach the extra sections.

Badri, the Headmaster in the public school, pointed out

some systemic problems as the cause of the public school's
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lack of success. He felt no support from anywhere in order
to run the school effectively. "No matter how hard I work
to make this school successful," he said, "problems seem to
follow one after another."

I don't have much support to do my job

effectively. I have financial problems. I have

discipline problems. And there are other

problems. The School Management Committee (SMC)

looks at these problems, but there is so much they

can do to it. For example, if the teachers are

not getting the salary when they are due, the SMC

cannot come up with the money needed. So when

there is a financial problem like this the SMC

tries to stay away from these. They ask me to

resolve it somehow. They ask me to talk to the

District Education Office (DEO). And the DEO does

not do much in this kind of situation either.

Most of the time the DEO acts only as an agent of

the central government. They are not actively

involved in the development of the school. School

supervision from them is almost nil. The DEO has

school supervisors but they never do supervision.

They never come to school - absolutely not. The

supervisors have never initiated teacher

conference or workshops. They are no resource.
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Helping teachers is supposed to be part of their

supervision responsibility, but they themselves

are not qualified to supervise in the content

area. And I don't know what else I can do in this

kind of situation. I get caught in between

everything.

Badri went on to describe more internal challenges he

and his school face all the time. He talked about his

students with different learning needs an their varying

socio-economic backgrounds.

I have all kinds of students here. I have

students from all economic backgrounds. They

belong to different scales and have different

needs. I have students who come from wealthy

families. I have students from agricultural

households. There are students who study hard,

some even with a caliber to come in the national

board. But I also have students who are not

interested in schooling and are disruptive. They

usually leave their home to come to school but end

up somewhere else. So there are all kinds of

students in my school. I have tried hard to

control the situation here. But I am having hard

time disciplining them. I am having difficult
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