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Notes for Small Group Discussion Sessions

Small group discussions are to concentrate on four

topics in the following order:

The Role of Vocational Education in Public Education

The Specialized Vocational High School

The Payoff of Vocational Education

Vocational Education at ( ) School

Leaders of the small group discussions are to elect a

group recorder for each small group. Recorders are not to

be on the ( ) staff.

Each topic will be discussed for about 20 minutes.

Junior high school teachers should commit themselves

publicly on every issue. Commitments are to take place at

the end of discussion for each of the four topics. If a

junior high school teacher refuses to commit himself to a

position, okay, but make it difficult, in a polite way.

Our goal is to get all the favorable commitments we can.

The group recorder will record this summary of public

commitments and report it as representing the group's

position on each issue during the Large Group Session on

the final day of the workshop.

Group leaders, who will be staff members from the

vocational school, will play their appropriate one- or

two-sided role throughout the small group sessions. Ihey

will also try to link vocational education with the con-
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cepts of the welfare of youth and/or society whenever

appropriate (cognitive consistency). They should be in

charge of the session, paying attention to schedule, i.e.

twenty minutes for each issue.

Notes on Role-Playing for One-Sided and Two-Sided Presenters

The main difference between a one-sided and a two-sided

presentation during the workshops is that during the one-

sided presentation, only arguments and data that support

vocational education, as currently practiced at ( ) and

traditional vocational programs will be presented. During

the two-sided presentations these same arguments and data

will be presented, in addition to arguments and data that

suggest opposing viewpoints to existing practices.

During the second and third days of the workshop, one-

sided and two-sided presenters will role-play what we might

describe as a one-sided or a two-sided character during all

interactions with visiting teachers from area junior high

schools. It might be helpful to try to describe some char-

acteristics of these roles as they are conceived for this

proj ect

.

One-Sided Character- A one-sided character has abso-

lutely no question in his mind that vocational education

as described during the first day and as it is practiced

at ( ) is outstanding in every way. lie just can't

imagine it being improved upon. He absolutely never
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initiates any arguments nor does he present any data

that in any way questions any aspect of vocational

education as practiced at ( ). VJhen such argu-

ments are introduced in small group discussions, he

politely refutes them. He may be somewhat surprised

that anyone could perceive an aspect of current prac-

tice in need of repair. This is not to say he is

aggressive. He is, in every sense, a believer - no

questions asked - in the process and product of voca-

tional education as currently practiced. He perceives

his role as that of a salesman - selling his product

to a group of customers.

Two-Sided Character- A two-sided character is firmly

convinced that vocational education is essential, and

he feels that vocational education, as practiced at

( ) ,
is indeed substantial. He feels it is serving

both youth and society. However, his attitude in

interacting with visiting junior high teachers is not

that of a salesman, but that of a sensitive and know-

ledgeable inquirer. He is sensitive to arguments and

data that suggest shortcomings in vocational education,

as practiced at ( ) . He is visibly in the process

of analyzing current practices against contradictory

data, in an attempt to arrive at a position that would

improve existing practices. This is not to suggesc
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that he is a super-critic of existing practices, rather,

he is constantly probing alternatives in an attempt to

find a better way . He is not defensive about existing

practices, where the one-sided character might be.

During discussions with junior high school teachers he

would encourage examination of alternatives, and join

with the junior high teachers in a straight-forward

analysis of the issues. He would, of course, supply

information based on his experience, and wouldn’t

hesitate to express his point of view. He perceives

his role not as that of a salesman, but as a stimulator

and a resource person in the area of vocational educa-

tion .

Both these roles will be held constant throughout all

interaction with visiting teachers during the three (3)

day workshop.

Notes on Cognitive Consistency and the Three-Day Works hop

Whenever appropriate, all presentations and interac-

tions with all junior high staff for both one-sided and

two-sided presenters should be structured by what can be

described as cognitive consistency theory. This is a very

uncomplicated theory, for which there is considerable

supportive research. Very simply the theory states that

people tend to behave in ways that minimize internal

inconsistency among attitudes. Consistency theory holdo
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that if a person becomes aware of inconsistencies within

his attitude system, the attitude he perceives to be in-

consistent with his balanced attitude set will change in

the direction of the balanced attitude set.

In this project we are assuming that the junior high

teachers have a very positive attitude towards both the

welfare of youth and society. We assume that they would

be supportive of institutions or objects that they per-

ceived as being supportive to these concepts. We also

assume that their attitude towards vocational education is

less favorable than their attitude towards either the con-

cepts described by "the welfare of youth" or the "welfare

of society".

Presenters will link vocational education with these

concepts at every appropriate occasion, i.e. they will

point out on every suitable occasion how vocational

education serves youth and society, enhancing the welfare

of both. This structure is designed to sensitize the

junior high teachers to anticipated inconsistencies within

their total attitude system, encouraging an attitude change

towards the balanced attitude set.

Presenters should be careful not to overplay this

linkage ,
but try to tactfully relate vocational education

as an institution that has, does, and will continue to

serve these twin concepts in a most favorable way.

For the purpose of this study we could diagram the
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the structure of all presentations and interactions as

follows

:

Figure A
Post-Experiment Consistency

Pre-Experiment Inconsistency Restored

Vocational
Education

Vocational
Education

(Ss)
H
<

Vocational
Education

(Ss)

Welfare of
Youth

Welfare of
Youth

Welfare of
Youth

Figure B
Post-Experiment Consistency

Pre-Experiment Inconsistency Restored

Vocational
Education

(Ss)
+

>

Vocational
Education

Vocational
Education

Welfare of
Society

Welfare of
Society

Welfare of
Society
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Each discussion group leader will record how his group votes

on each issue below. (Each issue will be discussed for

about twenty (20) minutes).

Group No. No. in Group Group Leader

1

.

The role of Vocational Education in high school is:

Essential Useful Helpful Non-essential

2

.

Should Vocational Education be taught in a comprehensive
high school which includes all students from a community

or should it be taught in a specialized vocational high

school?

Comprehensive Specialized

3.

Vocational Educat ion is worth the investment__in_ terms

of its payoff for students and society .

yes no

Ij
. Vocational Education at ( ) Regional Vocational^

Technical High School is:

Outstanding

In need of minor revision

In need of major revision

Should be phased out
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BEGIN HERE:

i. ^ is more important to provide many
s udents with a sound basic education
than to use the time for vocational
education

.

Cross out one

SA A U D SD

2 . A high sch°o1 graduate of a vocational-
education program impresses me a great
U6 cil ,

SA A U D SD

3. Those high school students who would
want to take vocational education are
not mature enough to profit from it.

^ • High schools should encourage bright
students to enter a vocational-
education program.

5. Vocational education does not make
enough students useful members of
society to justify its cost.

6. I would favor expanding vocational-
education programs even if available
funds remain the same.

7. Most vocational education courses in
my opinion lead nowhere.

8. In my opinion there are not enough
students in vocational education at
the high school level.

9. I should like to see the values of
vocational education made known to
more parents than is now the case.

10.

I am opposed to expanding vocational-
education programs in high school
when so many students need the basic
subjects

.

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

11.

For many students in high school there SA A U D SD
should be greater emphasis on earning
a living through a vocational-education
program.
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Junior
Pre

High
Post

Vocational
Pre Post

1 . 3.5 3.3 3.0 3.3

2. 3.4 3.4 3.1 3.2

3. 4.1 4 . 0 3.5 3.6

4. 2.9 2.9 2.5 2.6

5. 4.1 3.9 3.5 3.5

6 . 3.5 3.4 2.9 3.2

7. 4.2 4 . 0 3.6 3.7

8. 3.7 3.9 3.3 3.1

9. 4.4 4.1 4.0 4.0

10. 3.8 3.6 2.9 3.2

11. 4.1 4.0 3-5 3-6
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12. Vocational-education programs
cannot possibly prepare high
school students for the range
of job opportunities available
to them.

13- In my opinion taking vocational
education hinders students from
further education after high school.

1^ . I do not think vocational education
in high school is as necessary for
most students as are other worth-
while programs.

15. In my opinion a graduate of a high
school vocational-education program
is generally suited only for un-
skilled work.

16. There should be more money set
aside in the school budget for
vocational education.

17. Most students who take vocational
education in high school in my
opinion lack too many other schol-
astic skills.

18. I should like to see vocational
education encouraged more among
high school students.

19. In my opinion vocational education
in the high school is highly over-
rated .

20. I believe good vocational-education
programs in public schools attract
new industries to a community.

21. It seems to me that vocational
education in high school does not
prepare a student for advancement
in an occupation.

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD
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12 .

Junior High
Pre Post

3.7 3.6

Vocational
Pro Post

3.4 3.1

13 . 3.7 3.6 2.8 2.8

14 . 3.7 3.6 3.3 3.3

15 . 4.2 3.9 3.7 3 . 6

16 . 3.8 3.6 3.0 3.4

17 . 3.2 3.0 2.2 2.5

18 . 3.9 3.8 3.4 3.5

19 . 3.8 3.7 3.2 3.4

20 . 3.5 3.4 3.4 3.4

21 . 4 . 0 3.8 3.4 3-5
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22. A more considerable portion of the
high school curriculum than at
present should be devoted to voca-
tional education.

23 . I am of the opinion that vocational
education is too costly in proportion
to its worth to the community.

24. In my opinion most public schools do
not provide vocational education
early enough.

25 . I would cooperate with others in
order to develop the best vocational
education program for this community.

26. I favor reducing vocational-education
programs when available school funds
are in short supply.

27. This community should provide a wide
variety of vocational programs to
fit the abilities of most students
not going to college.

28. I am thoroughly sold on offering
vocational education in high school.

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD

SA A U D SD
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Junior
Pre

High
Post

Vocational
Pre Post

22. 3.5 3.4 2.9 3.3

23. 3.9 3.8 3.0 3.3

*24 . 3.6 3.3 2.8 3-3

25. 4.1 3.9 3.6 3.5

26. 3.7 3.6 3.1 3.4

27. 4 • 3 4.2 3.8 3-9

28. 4.3 4.1 3-5 3.7
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SEMANTIC DIFFERENTIAL

1. worthy

2. unsuccessful

3. interesting

satisfactory

5. unrewarding

6. impractical

7. desirable

8. unessential

9. effective

10. important

11. harmful

12. worthless

13. meaningful

14. unrealistic

15. definite

16. attractive

17. profitable

18. aimless

19. insecure ( future

)

20. disreputable

unworthy

successful

boring

unsatisfactory

rewarding

practical

undesirable

essential

ineffective

unimportant

helpful

valuable

meaningless

realistic

indefinite

unattractive

unprofitable

purposeful

secure ( future

)

respectable
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Junior High Vocational
pre post pre post

1. 6.1 6.0 6.1 5.9

2. 5.3 5.4 5.7 5.3

3. 5.8 5.8 6.0 5.8

4. 5.9 5.8 5.9 5-5

5. 5.6 5.7 5.4 5.6

6. 6.1 5.9 6.2 6.0

7. 5.9 5.8 6.0 5.9

8. 6.1 6.1 6.2 6.3

9. 5.8 5.8 5.8 CO
l
r\

10. 6.3 6.1 6.2 6.3

11. 6.2 6.3 6.2 6.2

12. 6.2 6.0 6.0 6.0

13. 6 . 0 5.9 6.1 6.0

14. 5.9 5.9 6.1 5.7

15. 5.8 5.9 5.8 VJI oo

16 . 5.7 5.5 5.9 5.8

17. 5.8 5.7 6.1 5.9

18. 6.1 5.9 6.2 5.8

19. 5.3 5.1 5.8 5.4

20. 5.9 5.8 6.3 6.0
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Hypotheses Relative to
Junior High School Staff Members Findings

1. The attitudes of junior high school 1. Rejected - pretests

staff members will be found to be rela- found attitudes to be

tively neutral or mixed toward both the favorable toward both

concept and the practice of vocational the concept and prac-

education.
i

tice of vocational

|

education.

2. Staff members from both experimental'
j

2. Rejected - no sig-
j

junior high schools will demonstrate nificant differences
i

more positive attitudes tov/ard both the
.

? resulted from experi-

concept and the practice of vocational
j

education than the control junior high

school after the experimental treat-

ments.

I
mental treatments.

i
i

f

i

l

.
—

1

3. Staff members from the two-sided
r

3. Rejected - no sig-
!.

experimental junior high school will i nificant differences
i

demonstrate more positive attitudes
|

resulted from the experi

toward both the concept and the prac-

tice of vocational education than the

{ mental treatments.
i

i

h

one-sided experimental junior high

school after the experimental treat-

1

|

1

|

|

ments

.

i

)
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Hypotheses Relative to
Junior High School Staff Members (cont)

4 . Staff members of the two-sided

experimental junior high school will

indicate that the information pre-

sented during the experimental treat-

ment is more believable than staff

members of the one-sided experimental

junior high school.

5. Staff members from both junior

high schools will demonstrate more

knowledge about vocational education

than staff members of the control

junior high school after the

experimental treatment.

6. Junior high school staff members

from both experimental schools who

demonstrate a relatively mixed atti-

tude toward both the prac oice and

concept of vocational education will

tend to more frequently improve their

attitudes toward vocational education

than those junior high school staff

members who demonstrate less mixed

Findings

4 . Accepted - at

the .01 level of

significance.

\\ 5 * Accepted - at

1

the .05 level of

5! significance.

I 6. Accepted - for
I

I attitudes toward both
i

i
the concept and the

i

; practice of vocational

|
education.

concept at .02 lev

of signif i canc e

.

practice at .05 le

of significance.

attitudes

.
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Hypotheses Relative to
Junior High School Staff Members (cont) Findings

II

7. Junior high school staff members who 7, Rejected
ji

participate in the experimental treat-
il

ments will be more likely to partici-

pate on a joint planning effort with

vocational staff members than those

who do not.

Hypotheses Relative to
Vocational School Staff Members

1. Vocational staff members who have a

two-sided interaction with the junior

high school staff will demonstrate more

positive attitudes toward program change

within the vocational high school than

those who have no interaction with

junior high school staff members during

the experimental treatments, or those

vocational staff members who have a

one-sided interaction.

Findings

1. Rejected

|

2. Vocational staff members will demon- 2. Accepted - at the

strate more information about vocational

education than junior high school staff

members after the experimental treatments*

.01 level of signifi-

cance .
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Hypotheses Relative to
Vocational School Staff Member s (cont) Findings

3. Vocational staff members' perception 3» Rejected - for

of the attitudes held by junior high concept of vocational

school staff members toward the concept education in high

and practice of vocational education will
j

school. Pretest .01

not be significantly different than the Posttest .05

attitudes that in fact exist on the part Accepted for prac-

of junior high school staff members. tice of vocational

education.






