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stimulating the organism. The senses are continuously being bombarded with

environmental information.

Any fairly rapid change in the physical or chemical
makeup of the organism's environment can act as a

stimulus, provided the organism is attuned to it by
the possession of a selectively sensitive nervous

structure that can translate a physical environmental

change into a coded sensory message to be conveyed
from the receptor site to the central nervous system
(Lowenstein, 1966, p. 29).

Sensing may be defined as the ability of the nervous system to receive

and react to stimuli by the reception of impressions through specific sense

organs. These organs or sensory receptors can be classified as the electro-

magnetic which is sight, the mechanical which includes touch and hearing, and

the chemical which encompasses taste and smell (Lowenstein, 1966). As such,

the system might be described cybernetically as a peripheral data processor

(Woolridge, 1963).

The environment itself is raw data. It is pure information, projected

as stimuli, which exists as its own entity. Human beings possess the ability

to receive this environmental information, and for this purpose they are

equipped with senses. The senses function as receptors which enable the

organism to gather data or stimuli from the environment (Lowenstein, 1967).

In this way, the organism can estimate the status of external surroundings.

This process of assessing external conditions could be considered an individual’s

means of organizing and constructing his reality.
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While the functions of the senses include Uie reception and acceptance

of messages from outside (Selver, 1967), not all of the messages are received

or accepted. It becomes feasible to think of the senses as a kind of filtration

system. That is, even though the organism is constantly being bombarded by

stimuli from the environment, it does not attend to all of these influences.

The organism selects the stimuli it will entertain while not attending to the

remainder (Psychology Today
, 1970). As a type of filtration system the senses

react only to those stimuli to which it is sensitive (Conto, 1949).

With these general comments in mind the next step is to examine some

of the major characteristics of efforts currently being made by human potential

practitioners in working with the senses. Some of their intended outcomes

include the following criteria:

1. Habit patterns - To train or retrain students in the

ways in which the senses may be utilized; to teach

students that the senses are like other human faculties

in that skill in utilization requires awareness and

learning; to break habit patterns in sensing that make

an individual depend on one or more specific sense.

2. Excessive thought - To decrease intellectualization

(fixed concepts) which may lessen sensory receptivity.

3. Modifying sensory insulation - To increase one s

awareness of external events as they are revealed by
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our sense organs, leading to a more accurate

assessment of individual reality.

4. Sensory imbalance - To make a person aware of over-

dependence on one or more specific sense and through

training enable him to alter these patterns and more

fully utilize all the senses.

5. Underdeveloped capacities - To teach people that they

can "sense" their environments in different ways; to

enhance sensory experience from each of the senses;

to cultivate greater sensory acuity and receptivity to

sensory stimulation.

The next step is to examine ach of these criteria explaining some of

the rationale behind these intended outcomes.

Sensory Habit Patterns. Habits, once solidly entrenched, are difficult to

change. This also applies to the habitual patterns established in sensory

processes. To overcome these habits requires learning or relearning sensory

skills. Human potential practitioners have been concerned with these ideas

and have set forth several objectives which include: to train or retrain

students in the ways in which the senses may be utilized; to teach students

that the senses are like other human faculties in that skill in utilization requires

awareness and learning; and to break habit patterns in sensing that make an

individual depend on one or more specific sense.
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Sight dominance may be just a habit which has been acquired and used

so extensively that one uses it automatically. In general, this could be referred

to as a pattern of utilization or a sensory habit. A habit such as sight dominance

might be retained by an individual even though it is used inappropriately or

perhaps is no longer functional, simply because no thought has been given to

the situation. Alexander (1969) implies that modern man has retained many

non-functional aspects of sensing and has consequently contaminated his sensory

equipment.

Gunther (1971) suggests that one result of the sensory habit is that it

encourages ’’censoring. ” By this he means that by using one sense consistently

over the others could prevent other forms of sensing from occurring. Another

possibility has been presented by Selver (1957) and Alexander (1969). They say

that the brain registers sensations, but also stores past impressions. Hence,

this storage of learning responses may impede fuller functions. As Selver

(1957) implies, there may be a confusion as to what is perception and what is

image, image being information from past experiences. Finally, automatic

behavior in this case does block some sensory input (Gunther, 1968) and thus

could distort or alter the organization or construction of the individual's

reality.

Patterns of utilization or the sensory habit may be one of the reasons

more specific senses. It is

why an individual might come to depend on one or
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possible that if a person were made aware of this- situation, with training, he

might be able to alter the patterns.

Excessive thought. To decrease intellectualization (fixed concepts) which may

lessen sensory receptivity becomes another goal for sensory awareness

trainers. This goal indicates practitioners' concern for the overdominance of

mental activity which prevents or lessens the reception of sensory data.

One significant influence interfering with sensory perception is the

tendency toward over intellectualization, (Selver, 1969; Selver and Brooks,

1967; Lewis and Streitfield, 1970; Gunther, 1968). People tend to think about

an experience which to some extent, impedes them from experiencing the

experience. Selver (1967, 1969) points out that this tendency toward intellectuali-

zation encourages judging and eventually an attempt to control what is

experienced.

As an example of over-intellectualization, one might cite the verbal

categorizations that have begun to supplant the direct experiencing of sensory

input. Peris and others (1951) refer to this situation as words and thoughts

which serve as a wall between the person and his environment and, to this

extent, ’’words get in the way. ” Over-intellectualization seems to have the

capability of blocking opportunities for an enhanced sensory existence.

Intellectualization then becomes a replacement for sensing.

Sensory insulation . In the process of growing up, a person may begin to alter,
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mask, or distort the input of sensory data (Reich, 1967). Children begin to

shield as a means of desensitization. Much of this desensitization is the

result of emotional concerns which the child is not able to deal with. So,

rather than deal with them, a child protects himself against their incursion

(Fast, 1971). This sensory insulation could be analagous to a body shield

(Reich, 1967).

It is feasible that erecting body shields as a form of sensory insulation

may serve as a protective device, but as it becomes more of a habit, it is

also possible that it keeps a person from experiencing the reality of his

environment. One of the functions of the senses is to filter or screen, and

sensory insulation may be a part of that process, but its over-use may be

detrimental to reality construction.

Because of the preceding concerns practitioners have indicated interest

in the ways an individual insulates himself from sensory input. Hence, their

objective related to this idea is: to increase one's awareness of external

events as they are revealed by the sense organs, leading to a more accurate

assessment of individual reality.

Imbalance in sense utilization. Human potential practitioners specializing m

sensory awareness have indicated a concern over the imbalance in the use of

the senses. Sight appears to dominate while the other senses are not used to

their maximum potential as information gatherers. Consequently, practitioners

have expressed the following goal: to make a person aware of over-dependence
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on one or more specific senses and through training enable him to alter these

patterns and more fully utilize all the senses.

McLuhan (1967) claims that the creation of the alphabet, writing, print,

and television has made vision the dominant sense. Carpenter (1970) also

says that in prehistoric man, hearing was the dominant sense, but today man

has traded ears for eyes. The resulting imbalance seems to discredit the lesser

used senses. For example, because of eye specialization, the sense of smell

has become a "bad" term (Gunther, 1968).

Another source of information virtually closed off to contemporary man

is the skin. Fullmer (1971) and Jourard (1959) have both defined America as

a non-contact culture. The skin, which is not generally recognized as an

information gatherer, has an immense range of functional operations and a

wide reperatory of responses (Frank, 1960). However while the eye still

dominates people will continue to lessen their reliance on other forms of

sensory information which might be just as valuable, and in some instances,

more valuable, than visual data.

Undeveloped talent of using the senses . The senses are like other human

faculties in that skill in utilization requires awareness and learning. The non-

use of certain senses could, in fact, be due to a disregard of them in our

educational system. Today's schools favor, in general, cognitive and intellectual

activities instead of sensory education. Thus, the potential for sensory de-

velopment through the cultivation of sensory receptors is diminished (Brooks,

1969).
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Human potential practitioners have also been concerned with the un-

cultivated potential in sense utilization and have presented several objectives

in this area: to teach people that they can "sense" their environments in

different ways; to enhance sensory experience from each of the senses; and

to cultivate greater sensory acuity and receptivity to sensory stimulation.

Huxley (1960) proposed that working in the non-verbal humanities is

essential. He described "techniques" for the improvement of awareness of

external events as they are revealed by our sense organs (p. 214). Leonard

(1969) would have included the senses as a part of the school education of the

future. He demonstrates this idea by describing a "sensorium. " This would

be a place where the senses are titillated and one is taught how the senses

can serve the individual. The outcome of such education may be an enhanced

awareness of sense leading to a more complete, and perhaps accurate, assess-

ment of individual reality.

Summary . This section of the paper has pointed out that the senses are the

reception instruments for entertaining external stimuli. There are several

possibilities which may impair or not permit full reception. Some of these

problems include habit patterns, sensory insulation and imbalance, excessive

intellectualization, and undeveloped capacities. Certainly a humanistic

curricula interested in examining human behavior needs to at least investigate

further these areas.
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The Cognitive Domain

Many people assume that the senses mirror the external world exactly

and merely transmit copies of this reality to the brain. Sensory reception, it

could be said more accurately, does not become reality until it is translated

by mental processes. In essence, the sensory system does not transmit copies

of external reality but rather performs complex encoding of information which

is interpreted in the higher center of the central nervous system (Psychology

Today , 1970). Suzuki (1969) points out that reality is found through the senses,

but that sense data must be synthesized by the intellect. In other words, the

senses and mind work together to generate reality.

What then are some of the functions of the mind with which human

potential specialists are concerning themselves? They seem to be focusing

on several aspects of cognitive functioning including the meaning-making process,

perceptual processes, self concept, beliefs and values, and irrational beliefs.

To be more explicit the following criteria represent a listing of these concerns:

The meaning making process - To understand the ways

one subjectively creates and assigns meaning to his

experience; to understand how perception and the meaning

making processes relate.

Perceptual processes - To increase awareness of the role

of cognition in human behavior; to make the individual aware
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that the way in which he perceives represents the reality

of his existence; to heighten the individual's awareness that

he is perceiving.

Self concept - To recognize the beliefs one holds about

himself; to become acquainted with one's own self concept;

to discover the processes by which one validates self.

Beliefs and values - To inventory and clarify one's own

beliefs; to recognize what one believes and then examine

the ramifications, the consequences to one's behavior and

learning processes, of holding such beliefs.

Irrational beliefs - To become aware that holding certain

beliefs may generate incongruities in perception and behavior;

to recognize these inconsistencies and their consequences

and to show the student that he has a choice once he becomes

aware that a belief is irrational and that he need not continue

to hold such values and beliefs.

The meaning making process. There appears to be a good deal of inteiest

over the procedure by which individuals give meaning to experience. Hence,

to understand the ways one subjectively creates and assigns meaning to his

experience and to understand how perception and the meaning making processes

relate become tangible areas of investigation.
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The process of meaning making is the way that a person assigns meaning

to his experience. Meaning making is the cognitive process of translating or

interpreting experience by the attachment of personal meaning. The result

of this attachment is perception.

Objective events do not have an inherent meaning. Only when an individual

assigns a thing or occurrance a meaning a meaning does it become meaningful

(Hillman, 1971). This idea denotes that almost all things exist in a more or

less neutral state until an individual creates a meaning, his perceptions of the

object or event.

Individual reality is imbedded in the concept of subjective knowledge.

The way one organizes and constructs reality is the way he "knows" on the

subjective level. Individual experience is subjective in nature. Rogers (1969)

contends that knowing is the subjective interpretation of objective events.

Husserl (1939) states that subjective experience is the source of all objective

knowledge.

The idiosyncratic interpretation an individual attaches to the event is

crucial to understanding how this person experiences reality. In accordance

with this view there appear to be some tentative guidelines suggesting how

perception and the meaning-making processes relate.

1. It is the perception of events, not the events them-

selves, which have an impact on behavior (Rogers,

1969).
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2. Present perceptions determine immediate behavior
(Snygg and Combs, 1950).

3. Perceptions are constantly changing and emerging
(Peris, 1969).

4. Individuals perceive according to personal needs,

wants and purposes (Ames, 1960).

As each person experiences his reality, it becomes the only reality for

him at that moment. Hence, to understand a person, one must identify how he

views his reality. Because meaning making is a unique individual phenomena,

problems can result because of unlike interpretations of experience. One

example involves the way two people can experience the same event in different

ways. When two individuals experience the "same" external event, their

reactions and behaviors are quite different due to their own subjective trans-

lation of the event. Both individuals’ behaviors are a function of their sub-

jective experience, and they have behaved according to the way they have per-

ceived the situation.

Although there may be some common elements in the way two individuals

perceive their reality (Snygg and Combs, 1956) there appears to be difficulty in

most attempts to experience another’s experience of reality. Laing (1967)

speaks of the improbability of experiencing another's experience, and he

indicates that the best that can be done is experiencing another's experience of

the experience. He states in Politics of Experience, "I cannot experience your

experience. You cannot experience my experience" (p. 18).
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Perceptual processes. Another concern of the human potential specialist is

individual perception. From this concern this investigator has surmised

several elements: to increase awareness of the role of cognition in human

behavior, to make the individual aware that the way in which he perceives

represents the reality of his existence; and to heighten the individual's aware-

ness that he is perceiving.

A person perceives a thing as a consequence of those meanings assigned

to the experience. As the person perceives, he becomes aware of his percep-

tions or conscious of his consciousness of the experienced event. The collective

result of these perceptions is individual reality, or how one experiences his

world.

Every individual goes through the processes of making experience

meaningful. The meanings that a person creates, as perception, in turn

represent the reality of his existence. As Lenchitz (1971) says:

We all create our own meanings and are always making

or giving meanings. Our perceptions of the world, the

people around us, and ourselves determine what that

meaning will be. It is our perceptions which determine

our meaning and our perceptions which make up our

phenomenological field. The way we perceive the world

determines both our meanings and our phenomenological-

perceptual field (unpublished).

This meaning making process involves an individual's personal fiame of

reference. A frame of reference includes assumptions about reality or how

things really are (Colman, 1969). This frame of reference provides a tentative

set of ideas to serve as a guide for interpreting experience.
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Perceptions are phenomena unique to the individual and are ultimately

personal in nature (Sartre, 1956; Rogers, 1969). The result of one's perceptions

generates behavioral response. As Postman and Weingarten (1969) state,

"The meaning of a perception is how it causes us to act. " Meaning making

includes the perceptual functions of the organism. Perception, as related to

meaning making, can be defined as "the awareness of one's environment obtained

through interpreting sense data"
(Psychology Today , 1970, p. 691). Perception

includes both a level of awareness or consciousness and the translation of

information received by the senses.

Inherent in this definition is the recognition that awareness is necessary

to perceiving. The threshold of awareness indicates a particular level of

perception, the minimum amount of consciousness necessary to subjectively

know that one's perceptions exist. The translation process - the interpretation

of sense data - rests on the assumption that, once the perceiver has become

aware, he will then attach meaning to sense data.

The source of meanings which are available for assignment to experience

lies within the realm of past experience. One's backlog of experience represents

the totality of previous perceptions. This backlog is made up of both diiect

experiences and vicarious ones. The past perceptions which are relevant to

current meaning assignment are those which are associated with the present

awareness.

Neither perceptions nor meanings come from things, but rather occur
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when one attributes meanings to things (Ames, i960). These particular things

then become whatever one has made them in accordance with the attributed

meanings. Objects and events possess meaning to the degree one has given

them meaning. Outside of this meaning assignment no meaning exists for the

individual. Hence, meanings do not exist, but are created by the individual

(Peris, 1969).

The organization and construction of perceptual reality is heavily in-

fluenced by self image. The factors of self have an impact in the selection of

perceptions (Combs, 1952; Rogers, 1951; Bake, 1962). Hamachek (1971)

concurs by stating, "perception is a selective process and the picture one has of

himself is a vital factor in determining the richness and variety of the per-

ceptions selected" (p. 41).

Self concept. To recognize the beliefs one holds about himself; to become

acquainted with one's own self concept; and to discover the processes by which

one validates self represents another series of objectives from human potential

work.

Perception of self is important because all experience is viewed in

terms of self.

Hamachek (1971) defines self as the very private picture each person

carries around which evolves out of who the person thinks he is, what he thinks

he can do, and how he thinks he can do it. What an individual believes about

his self determines a good deal about the way he behaves.
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A person's beliefs about himself are continuously changing and exert

considerable influence on behavior. Self-concept is not a static construct, but

rather a multifaceted, fluid cluster of beliefs. Constant alterations are made

in the way a person perceives himself. A continuous flow of interaction and

transaction with the physical and social environments constantly modify and

reinforce a person's belief about self, others and the objects one encounters

(Miller, 1967). Jersild (1960) indicates that he believes there are three major

dimensions of the self structure. These include: (1) a perceptual component -

the way a person perceives himself; (2) a conceptual component - his conception

of his distinctive characteristics; and (3) an attitudinal component - the feelings

a person has for himself. The many facets of self are constantly evolving and

altering how a person sees himself.

The self is the focal point for all human experience and perceptions

start and finish with a relationship to beliefs about self (Arieti, 1967). formation

of self occurs through social interaction, the primary means by which an

individual comes to know himself (Hamachek, 1971) and these interactions

include the accumulation of social contacts and experiences with othei people

(LaBenne and Greene, 1969). The process of self affirmation appears to be

contingent on a combination of internal and external feedbacks.

Motivation is an influence of self on behavior. LaBenne and Greene

(1969) claim that a person's total appraisal of self "culminates as a directing

force in behavior" (p. 10). This statement supports the position that beliefs

about self generate organismie responses, i.e. ,
the responding organism does
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so in a direct relationship to self image.

The individual is also motivated to protect his beliefs about self.

Lecky (1945) points out that a person has a tendency to resist things that are

incongruent with the view he holds of himself. This tendency, connected with

Newcomb and others (1965) contention that one of man's most prevalent needs

is for an image of self that is positive, infers that maintenance and preservation

of self-concept is an important motivation to behavioral patterns.

The research of Wylie (1961) has demonstrated a relationship between

self concept and personal adjustment which might "motivate" some to work

toward making their self concepts more positive. Wylie's works show that the

level of positive self concept and level of personal adjustment are related. The

inference drawn from his results is that if one wants to be better adjusted,

then the task is to cultivate a more positive system of beliefs about self.

Self affirming processes are weighted in favor of external validation of

self. Hamachek (1971) suggests that the group a person belongs to, the material

possessions a person owns or the people that love an individual may be criteria

for affirming one’s self. These are external criteria; they depend on external

sources of validating. The differentiation between internal and external

validation of self could be analagous to Reisman's (1962) description of inner

and other directed persons. The inner directed person has relied on internal

feedback about self identity, while the other directed individual depends on

others for the verification. When the individual comes to depend heavily upon
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external criteria, there is a greater opportunity for not accepting the self.

External validation is set apart from what may be the reality of the inner self.

This leads, potentially, to a person feeling that he does not match up to the

external criteria he has chosen to follow. He may then attempt a variety of

rationalizations to deny that those parts exist as part of his self.

Beliefs and values . In terms of beliefs and values human potential practitioners

seem to be working toward the accomplishment of these objectives: to inventory

and clarify one’s own beliefs; and to recognize what one believes and then

examine the ramifications, the consequences to one's behavior and learning

processes, of holding such beliefs.

Beliefs and values serve as the individual's criteria for evaluating and

assigning meanings to experience. How an individual's actions and choices

affect him seems to lead logically to the set of criteria (beliefs and values)

which help him to assess the results of his actions and choices (Weinberg, 1969).

Beliefs are the acceptance of something as true (McKechnie, 1966),

while values are considered as being evaluative attitudes (Psychology Today
,

1971). When an individual holds a belief about something, he accepts or rejects

an event or experience by evaluating it in terms of his belief.

A person is not born with ideas about what is right/wrong, or good/bad.

Beliefs or values are learned (Kretch and others, 1962, 1969) both through

formal and informal processes of socialization and acculturation. Beliefs and

values are exemplified in everyday life by the ways an individual chooses to
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act. For all practical purposes, values and beliefs are created by action

choices (Bugental, 1968). What an individual believes is true is either true or

he usually makes true (Ellis, 1957; Lilly, 1969). In this respect it is possible

that beliefs could become limitations to one's thinking, feelings and actions

(Lilly, 1969). Rokeach (1968) contends that not all beliefs are of equal

importance to the individual, but the more important a particular belief is,

the greater its impact on the remainder of his system of beliefs. A person's

choices, based on his beliefs and values, chart the design of his life style. If

a person accepts a value, it usually becomes a goal for him.

When applied to learning, or cognition, experience, or the collective

perceptions of an individual, is organized by one's value system (Laske,

1967) and the construction of individual reality is based on the belief constructs

held by that individual. Postman and others (1948) are more adamant in claiming

that the selection of perceptions is wholly determined by the value system.

Hamachek (1971) states, "Our beliefs influence our perceptions, nurture our

assumptions, and to a large extent determine our behavior" (p. 39). In terms

of these cognitive processes, the goals of encouraging the student to inventory

and clarify his beliefs are to make him aware of the effects of beliefs on per-

ception; to demonstrate that an individual does have freedom and choice in his

self direction; and to make the student aware that he is ultimately responsible

for his value choices and the actions based on them.
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Examining a person's values in beliefs will tell him much about the

directions in which he has pointed his life (Tallent, 1967). If a person accepts

a value, it usually becomes a goal for him (Kretch and others, 1962). If a

person believes something to be true, his behavior will operate in that way.

One can continually modify one's behavior, providing he is aware of the

beliefs and values that motivate him. A student can be made aware that an

individual does have control over his own destiny. One can learn by asking:

What do I believe ? What are my values ? What are my priorities ?

Irrational beliefs. Finally, in the human potential movement many practitioners

seem aware of the problems generated by irrational belief constructs. Con-

sequently, their objectives in this realm are toward assisting people to become

aware that holding certain beliefs may generate incongruities in perception and

behavior; and to recognize these inconsistencies and their consequences and

to show the student that he has a choice once he becomes aware that a belief

is irrational and that he need not continue to hold such values and beliefs.

Many people cling to belief and value constructs even though they may

be detrimental to their existence. Rogers (1967) claims that many have be-

come coerced into irrationality by the loss of their capacity foi diiect e\alua

tion. He goes on to point out that a person comes to behave in terms of those

values and beliefs which bring him social approval and win love.

There are other irrational beliefs which many accept without testing

their credibility. Ellis and Harper (1961) have compiled a list of commonly
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held irrational beliefs:

1. A person must be liked by everybody.

2. One must be competent at everything.

3. An individual should punish himself for his mistakes.

4. A person should spend time reforming others.

5. Because certain experiences have strongly affected one's

life, they should or will continue to do so.

6. If things are not the way a person would like, it is

catastrophic.

7. Avoiding difficulties and self-responsibility is easier

than facing them.

8. Much unhappiness is externally caused or created by

outside persons or events (pp. 61-62).

People who operate with some of these "irrational" belief constructs

might anticipate personal conflict. The conflict is being generated from holding

the belief but not able to confirm it through individual reality. For example if

a person believes everybody should like him, but in his reality not everybody

does, then there exists incongruence between the belief and the reality. In

very practical terms Ellis (1962) claims that people and things are not upsettmg

in themselves, but rather it is the believing and telling himself that they are

upsetting which cause them to be so. As Shakespeare said, "There is no

thing good or bad, but thinking makes it so.

A person has, potentially, a choice in selecting his values and beliefs,

and he can constantly re-evaluate, eliminate and modify these to suit his
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changing life style and to fit in with his cognitive rexperience. He can choose

to eliminate conflict and incongruence through awareness.

A person's behavior is, partially, determined by those values he

employs in the choice making situation (Kelly, 1955; Edwards, 1967). A person

has choice in terms of analyzing a situation, examining alternative ways of

behaving and deciding on one of those ways (Nichols, 1970).

Thus a person has several alternatives available to him:

1. Choose to alter the components of his environment

(add new elements and/or delete others);

2. Choose to alter his attitude, belief, or values;

consciously make new meanings;

3. Choose to attempt new ways of behaving;

4. Choose to do nothing: maintain status quo.

A change in lifestyle necessarily requires altering one or more of these

components. A person may be made aware that choosing is a process over

which he has some control.

Emotions play an important role in affecting choice of values, particularly

in the realm of irrational values or beliefs. The conflicting attraction is the

product of holding two desirable but mutually exclusive goals; a person must

decide which value he holds most important, or which goal must have priority.

In the cognitive domain, conflicts are often generated because values are

enhanced or impeded by emotional motives, often at a subliminal level (Ellis,

1957).
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Feelings are a function of values (Psychology Today
, 1970) and the

processes of wanting, wishing and feeling are all related to the process of

valuing (May, 1967). The relationship between beliefs, values and emotions

is very close. Almost all emotional reactions are dependent upon congruence

or incongruence of an individual's belief and value system.

For instance, a certain experience will have an emotional impact to the

degree that it is either in agreement or contradictory to the beliefs and values.

If it correlates positively to the beliefs, then it will most likely feel good about

the experience, whereas its being contradictory will probably cause negative

emotional reactions. Ellis and Harper (1961) contend emotions and feelings

can be altered by modifying the thinking process that keeps creating them.

Summary . The cognitive elements of the meaning making process, perceptual

processes, self concept, beliefs and values and irrational beliefs have been

examined in this section. It was suggested that these elements represent

important cognitive processes which have considerable impact on behavior.

The idea was considered that these elements, in part, determine the type of

translation done in mental activity. The next step is to see what occurs as a

result of this translation.

The Affective Domain

Cognition translates experience and is involved in initiating emotional

states and responses termed affective. In essence, the cognitive domain's


