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reading interests, similarly, will be unique,, Regardless of

the generalizations of the many studies mentioned above, each

student will possess his own particular reading interests.

Reading interests change as a student matures. It is

interesting to note that the quality of the reading done by

high school students also changes as time progresses. For

example, in 1941, Bond and Bond reported that, "Studies of

reading interests of high school students indicate that read-

ing interests are limited and immature." In a recent survey

by Schott (1972) of 350 high school students, an opposite

point of view of the Bond and Bond report emerged:

...Teenagers don*t read many teen-age books. Most of
the books young people read were written by mature
writers for mature readers. The Catcher in the Rye...
began as an adult book. So did Anne Frank’s Diary of

a Young Girl . So did Capote’s In Cold Blood . So did
Steinbeck, Hesse, Vonnegut, Tolkien, as well as hun-
dreds of ’great' books we lay on our youth.... Teen-
agers... will probably read any best seller that comes
along. Within a few years, new works sink or rise to

the surface because young people want to read them and

teachers say O.K. To survive, in short, new works
must be read by successive v/aves of young people....
We'll have better books written and published for

teenagers because American publishing is getting smart-

er faster; it has to. But most of what these YA's

(young adults) will read is what you read.

A final consideration to be studied is the amount of

reading done by high school students and the time spent.

As previously stated, reading habits change from the

intermediate grades to the junior high school. Townsend (1965)

reported that not only do elementary pupils read more, they

finish more of their selections. Although Townsend’s find-
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ings are not particularly encouraging for those interested in

reading proclems at the high school level, an optimistic find-

ing was reported by Witty (1956) » when he stated, .Youngsters

both elementary and secondary are reading more than ever,

according to unanimous reports of librarians (school and

public. )

"

Although educators and researchers have been studying

the problem of reading interest at the high school level,

several investigators feel that reading habits cannot be

changed. Ashley (1970) stated, "The best chance of encourag-

ing good reading habits lies in-and before-grade four. There

is very little chance at all after grade five since by this

stage reading tastes have become well-nigh crystallized."

Brown (i960 ) agreed in part with Ashley when speaking of in-

terest in magazines; he reported, "Habits of reading certain

...publications are often fixed even before high school age."

Many of the studies previously mentioned deal, for the

most part, with the factors influencing reading, the reading

interests of students at different age levels, and the time

expenditure of high school pupils.

Since part of this study is investigating the amount

of time spent reading, the author researched more recent time

expenditure studies than most of those listed in Table 1, al-

though he included two that were listed in Table 1. A repre-

sentative sample of that research is here included and explained.

Table 2 shows nine selected studies and their dates deal-



16

ing wi oh the time expended by high school students.

TABLE 2

NINE SELECTED STUDIES OF HIGH
SCHOOL PUPILS* TIME EXPENDITURE

Study and Date

Gray (1925)
Cook and Goodrick (1928)
Byrn and Hennon (1936)
Henna ( 19^9

)

Hemmerling and Hurst (1961)
Witty (1961)
Sizemore (1963)
Squire and Applebee (I966)
Gallo (1968)

In 1925» Gray summarized investigations related to read-

ing and reported that in the twenties the number of books read

by sixth-, seventh-, and eighth-graders averaged from one to

two per month. Henne (1949), analyzing studies of high school

students* reading made from 1900 to the early forties, also

found no marked differences in the amounts of voluntary read-

ing during the four decades. Previously, Byrn and Hennon (1936)

had reported the average number of books that high school

seniors voluntarily read during one year. The results showed

that the boys in the study averaged three and one-third books

for the year. The girls in the study averaged slightly high-

er, reading on the average five books during the year.

In an informal survey of grade eleven, C-allo (1968) re-

ported on the average number of books read during a ten month

period. His findings showed that the academically average
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student read a mean of thirteen books; the academically low

student read an average of eight books; and the academically

superior gi oup reaa an average of twenty plus books during the

ten month period.

Squire and Applebee (1966) reported that students in

outstanding high school English programs read an average of

eight books a month. They pointed out, however, that two-

thirds of the reading done had been assigned reading.

Witty (1961), in a study of pupils' interests, used a

questionnaire to determine the average time in hours spent on

daily reading outside of school in grades nine, ten, eleven,

and twelve. The results of his questionnaire showed that on

the average boys read 1.3 hours per day and girls read 1.4

hours per day.

In a study by Cook and C-oodrick (1928), the average

number of minutes per day devoted to voluntary reading not

connected with school work was investigated. Cook and Good-

rick found that the boys voluntarily read, on the average,

forty minutes per day. The girls* average was only slight-

ly higher at forty- two minutes per day. These investigators

asked some other interesting questions and reported that the

teachers questioned felt that the students should be reading

materials not connected with school for thirty-six minutes

per day. In addition, the teachers themselves read material

not connected with school for fifty-eight minutes per day,

Hemmerling and Hurst (1961) investigated the possible
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influence oi leisure-time activities, including reading, on

the school achievement of 200 sophomore students. On the ba-

sis of questionnarie returns, it was found that daily leisure

reading activities for boys averaged thirty-three minutes and

twenty-five minutes for girls. The extent of leisure reading

did not appear to be related to academic success.

Finally, in studying reading as an out-of-school inter-

est, Sizemore (1963) reported that at the junior high school

level, almost half of the above-average and superior readers

have reading as an out-of-school interest. One-fourth of

the average readers enjoy reading as an interest, and only

one-tenth of the below average readers seem to be interested

in reading at home.

Although the studies previously mentioned ( 1 ) describe

the factors influencing reading interest; (2) give examples

of how interests change over the years? and (3) illustrate

amounts of time spent reading and in some cases the number

of books read, they seem to neglect the idea that interests

and habits can change over time, perhaps in a shorter period

of time than just a "gradual change" over the years. This

study will investigate this idea to determine what effect,

if any, the summer vacation has on the interests and habits

of the high school remedial reading student.
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Sample
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The sample for this investigation consists of twenty-
eight students in grades ten, eleven, and twelve, enrolled
in a remedial reading program at Mt. Greylock Regional High
School in Williamstown, Massachusetts.

The students were selected for the reading program on

the basis of test scores. If a student scored below the for-

tieth percentile on the California Reading Test, Junior High

School Level, he was enrolled in the program. (This selection

was not under the investigator’s control, since this was done

previous to his employment there.) In addition, other stu-

dents who scored below the thirtieth percentile on the Nelson

Denny Reading Test were also enrolled in the program.

The population is drawn from Williamstown, Massachusetts,

an upper middle class community, economically and educational-

ly, and Lanesboro, Massachusetts, a lower middle class community.

At. Greylock Regional High School is college-oriented and eighty

percent of its graduates attend an institution of higher learn-

ing.

Table 3 includes the personal data of the sample. For

the most part, the sample, consisting of ten females and

eighteen males, is of average intelligence according to the

California Test of Mental Maturity. (Being familiar with the

students, the investigator is of the opinion that the I.Q.
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score of Student rf 13 is not representative of the student's

mental aoility. It appears that this low score is due to

the student's inability to read well enough to achieve a

higher score. Arrangements are being made to retest the stu-

dent to correct the situation.

)

Table 3 also indicates that there are twenty students

in the tenth grade, one in the eleventh grade, and seven in

the twelfth grade. Their ages range from fifteen years to

twenty years. Although the range of total reading grade level

scores is from 7.1 to 10. 3 » in most cases the students are

reading two years below grade level, since the grade level is

actually .8 more than indicated on the chart. The mean grade

level is 10.7. The mean I.Q. score is 86.7 and the mean score

for total reading is 8.6.
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Student C-r. Sex Year of
Birth

* I. Q.
•$>*

Town
ft •ft

Read.
Voc.

Read.
Comp.

Tot.
Read

.

01 10 T\/r

iVi 1957 85 Lnb. 8, 6 8.0 8. 302 10 F 1957 91 Lnb, 9.2 8.2 8.7
03 12 M 1955 98 V/mt. 10.5 10.0 10.

3

04 10 M 1957 80 Lnb. 7.7 7.0 7.2
05 10 M 1957 86 Wmt . 9.5 7.5 8.5
06 12 M 1955 85 Wmt. 7.5 7.5 7.5
07 10 F 1957 71 Lnb. 10,0 7.0 8.5
08 10 F 1957 93 Wmt. 8.5 8.5 8.5
09 10 M 1957 96 Wmt. 9.0 8.0 8.5
10 12 M 1955 82 Wmt. 8. 8„ 9.1 8.9
11 10 M 1957 109 Wmt , 9.0 8.9 9.0
12 10 F 1957 86 Wmt. 9.0 8.4 8.6
13 10 F 1958 58 Lnb. 7.9 7.9 7.9
14 10 F 1956 90 Lnb. 9.0 7.0 8.0
15 10 F 1956 97 Lnb. 7.2 9.1 7.1
16 12 M 1955 98 Wmt, 9.9 9.8 9.8
17 10 M 1957 112 Lnb. 9.0 7.9 8.9
18 12 M 1955 100 Wmt. 8.2 7.7 7.9
19 12 M 1955 82 Wmt. 8.5 6.0 7.3
20 10 7?

X 1956 84 Wmt. 8.0 9.0 8.5
21 10 M 1957 102 Lnb. 8.5 7.2 7.7
22 11 M 1955 101 Lnb. 9.0 9.0 9.0
23 10 M 1957 71 Lnb. 7.0 7.5 7.3
24 10 M 1956 100 Wmt, 9.0 7.0 7.9
25 12 F 1953 66 Wmt

.

8.3 8.0 8.1
26 10 F 1957 87 Wmt

.

7.9 7.9 7.8
27 10 M 1955 94 Wmt

.

7.9 7.9 7.8
28 10 M 1957 109 V/mt. 9.6 7.9 8.7

Note: ^Derived from California Test of Mental Maturity.

**Lnb. = Lanesboro; Wmt . = Williamstown

.

Reading grade level scores derived from Nelson Denny
Reading Test.
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CHAPTER IV

Procedure

In order to complete this study, the students were

r eques ^ed to xeep a time chart of their required and unre —

quired readings during three separate time periods. The

first period, designated Recording Period A, lasted five

weeks beginning Kay 15* 1972. After twelve weeks elapsed,

the students repeated the aforementioned procedure during

Recording Period B, beginning September 11, 1972. Following

another twelve week interim, the students repeated the pro-

cedure during a three week period, designated Recording

Period C, beginning January 7» 1973.

The students were introduced to the study during the

week preceding Kay 15. The following statement was distributed

and read to the students from the Weekly Reading Record Form

(See Appendix):

During five weeks beginning May 15 » you will be
required to record everything you read on this form.
Record Everything you read: books, magazines, textbooks,
required readings from courses, newspapers, notes taken
in class, everything. Indicate what type of reading you
did in the column headed ’type.'

Check the correct box to indicate if the material
was required (assigned by a teacher), or if your read-
ing was voluntary.

Record the number of pages read and the amount of

time it took you. Do not rely on your memory. Keep
this chart on your desk or in your notebook. Make an

entry as soon as you finish reading. Your answers WILL
NOT affect your grade in any way. It is purely for in-

formation on reading habits of young adults. Please

write or print clearly so I can read it.

Answering the question of why the student must complete
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the Weekly Reading Record, the following statement was read

to the students concerning the lack of interdepartmental

communication:

You have required reading to do for homework in
different subjects on many occasions. This reading
record can help you in this respect. Let's take a"
typical night's assignment. You might be assigned to
read a chapter in history. Depending on your reading
speed and length of the chapter, you could be reading
for one or one and one half hours just on history. In
English, you are to read fifteen pages? let's say this
takes you one hour. So far, you have been assigned two
and one-half hours of reading. In addition, you’ve
been assigned a page of math problems; that will take
you at least an hour. In science, you could be having
a test for which you must review. Now, whether or not
you do the assignments, you have been assigned four and
one-half hours of homework! In this school, the depart-
ment coordinators meet once a week to discuss various
interdepartmental matters. They do not necessarily
examine each teacher's homework assignments. They do
not check to see how much homework each student must
complete on an average night. Although teachers from
different departments do communicate and some work to-
gether, it is not the usual practice to check to see
that the student is not overloaded on homework assign-
ments .

If, after looking at the results of the Weekly
Reading Record, it is found that too much work is being
assigned, perhaps the faculty could meet to compare
assignments so students are not overburdened with four

hours of homework. The teachers might not do anything
to change their assignments, but at least they will think

about them.

Although this was not the main purpose of the study, had

the homework assignments been overwhelming, the results of the

Weekly Reading Record v/ould have been presented to the faculty.

After explaining the reason for renewed interdepartmental

communication, the author entertained any questions. Then,

using the blackboard, he demonstrated how to complete the Week-

ly Reading Record and explained what the columns meant.
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The students were assigned to reading classes two to

three times per week. Since the investigator did not see

tnem aaily, the forms for each week were distributed prior to

the week that the actual recording took place. Saturday and

Sunday reading was also recorded on the forms, which were

collected during the week after the recording. Except for the

first and fifth weeks, the students had two forms: one for

recording their readings and one for the following week.

The students were requested (as stated in the directions)

to keep the forms with them and not leave them in reading class.

Since there were some forms lost, the researcher made avail-

able an ample supply of extra forms. Specific instructions

regarding lost forms were also given. The student, upon dis-

covering his loss, immediately recorded what he had read on a

piece of paper and continued to use that paper until another

form was obtained from the teacher.

Weeks v/ere designated as Weeks 1, 2, 3, 4, and 5. Dur-

ing each week, signs and posters were displayed in the reading

room, indicating the current week and reminding students to

record what they v/ere reading.

Upon receiving this assignment, the students viewed the

task as a difficult and time-consuming one. The investigator's

resoonse attempted to reassure the students as to the ease with

which the assignment could be completed. 'He illustrated tnis

point by demonstrating that the assignment should take approx-
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imately ten minutes a day, even for the most avid and

voluminous reader.

The data from the Weekly Reading Record enabled the

investigator to ascertain the students' habits, interests,

and changes in interests, thus substantiating the hypotheses,

as well as answering the questions previously discussed.

ihe investigator attempted to create an environment that

would be highly conducive to the improvement of the students*

reading ability. Of particular note was the aspect of the

program that affected this investigation. Unrequired reading

was an integral part of the reading program and twenty to forty

minutes of unassigned time per week were provided for this

purpose.

The room itself had an informal atmosphere and the stu-

dents were not required to sit in assigned seats. Wall-to-wall

carpeting, air conditioning, and wall posters added to the re-

laxed atmosphere. The room was adjacent to the library so a

relatively quiet reading situation prevailed.

In addition to the instructional materials, twenty- two

magazine subscriptions, selected by the students, were avail-

able. Finally, a collection of 300 paperback books of a wide

interest range and reading level were also provided.
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CHAPTER V

Results and Conclusions

Hypothesis 1

It is expected that the reading interests of the stu-

dents will have changed after a twelve week period.

A student’s reading interest was determined by the

amount of time he spent voluntarily reading about a particular

subject. The unrequired reading entries of the students were

categorized into nine major areas of interest.

Category 1, newspapers and news magazines, included all

newspapers and magazines such as "Time" and "Newsweek."

Category 2, sports, consisted of books on sports and magazines,

such as "Sports Illustrated," "Sport" and "Baseball Digest."

The third category, automobile/motorcycle, included books on

these subjects and magazines, including "Road and Track,"

"Car and Driver," "Modern Cycle," "Hot Rod," "Cycle," and

"Motorcyclist." The fourth category, teen, actually included

"Seventeen" magazine, "American Girl" magazine, "Hit Parade,"

"Ingenue," Scholastic "Scope," and women’s magazines such as

"Glamour," "Woman's Day," and "Redbook." Movies/television,

Category 5, included magazines such as "Photoplay," "T.V.

Radio," "TV Guide," and "Modern Screen." The sixth category,

humor, included five different kinds of material: 1) the

comics sections of newspapers? 2) comic books; 3 ) "Ma.d Maga-

ainei" 4) humorous books; and 5) "National Lampoon" magazine.
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Category 7 contained works of fiction; and Category 8, non-

fiction books. Category 9, 'other,' consisted of various kinds

of reading material that were not categorized easily.

During the thirteen weeks of recording their reading,

the students read subject matter falling into the "other 1

category on forty-five occasions. The actual material contain-

ed in the "other* category and the numbers of students choos-

ing each can be found in Table 4.

The investigator examined the amount of time spent read-

ing to determine interests because examining the numbers of

pages would not necessarily indicate how interested a stu-

dent was in a particular subject, but how quickly it was

read. A slow-reading student might read a minimal amount

of pages, suggesting that the material was not of any great

interest; yet he might spend hours reading the same material,

possibly indicating a genuine interest in it.

The changes in reading interests were examined first by

ranking the number of minutes read in each of the nine unre-

quired reading categories. Then, using the Spearman Rank

Difference Formula, three correlations were computed for each

student: one for Periods A and B; a second correlation for

Periods A and C; and a third correlation for Periods B and C.

These correlations can be found in Table 5.

The correlations are high, with on^.y thirteen no*,

significant at the .05 level and nine not significant at the
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TABLE 4

MATERIAL RECORDED IN 'OTHER' CATEGORY

Title of Material Frequency of Choice
Cm numbers of students)

Album 2

Automobile Parts Catalog 5

Church Bulletin 1

Catalogs (Sears, Spiegel) ..... 4

Coin World Magazine 2*

Driver's Manual 3

Guinness' Book of World
Records 1

Letters from friends 4

Massachusetts Wildlife 1

Playboy Magazine 4

Popular Photography Magazine .. 4*

Popular Science Magazine 3

Readers Digest 4

Radio Catalog (Laffayette) .... 3

Train Magazine 1

3

Total Responses 45

Note One student chose the same material on different
occasions

.
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TABLE 5

SPEARMAN RANK DIFFERENCE CORRELATIONS
FOR MINUTES AND PAGES OF READING

BETWEEN PERIODS

w -

-p _
Minutes
—

Pages
C
o
'O
3
4-5

CO

Period
A vs, B

Period
A vs. C

i

Period
B vs. C

T

Period
A vs. B

r

Period
A vs. C

Period
B vs, C

01 .90 .85 .86 .90 .85 .86
02 .88 1.00 .88 .88 1.00 .88
03 .82 .70 .77 .67 .70 .64
04 .51 .51 .73 .51 .51 .73
05 .67 .39* .88 .52 .

39** .88
06 .47 .49 .70 .52 .

34** .63
07 . 5* .5^ 1.00 .55 . 55 1.00
08 . 56 .5^ .90 .20* . 19* .90
09 .80 .80 1.00 .80 .80 1.00
10 .45** .95 .42** .52 .95 .42**
11 .76 .91 .74 .61 .91 .67
12 .43** .

28* .67 .49 .20* .62
13 .50 .89 .65 .50 .89 .65
14 .80 .46 .80 .80 .37** .72
15 .85 .73 .88 .52 .73 .88
16 .85 .85 1.00 .78 .78 1.00
17 .91 .91 1.00 .91 .91 1.00
18 .74 .52 .88 .58 .35** .88
19 .54 ,42** .90 .62 .42** .90
20 .85 .81 .98 .91 .90 .98
21 .74 .81 .52 .61 .91 .52
22 .88 .72 .92 .85 , 66 .92
23 .52 .

10* .15* .52 . 05* .15*
24 1.00 .85 .85 1.00 .85 .85

25 .85 .85 . 66 .85 .85 . 66

26 oi .73 .61 .91 .73 .61

27 .71 .91 .85 .60 .85 .82

28 .43** .20* .53 .50 .36** . 56

Not e: #* = Slot signif.Leant at . 0 1 level.
¥: - Not significant at .05 level.
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.01 level. These high correlations could lead the reader to

conclude that the students, for the most part, preferred the

same kinds of reading material during each period. However,

a correlation as high as .8 might still indicate a certain

amount of shift in reading preference.

To illustrate the shifting of interests, the students*

first three preferences for each recording period can be found

in Table 6. Since Recording Period C lasted only three weeks,

the "minutes" column was adjusted to equal a five week period

by multiplying the actual number of minutes read by 1,66,

Both figures appear in the table.

When comparing Period A with Period B, it can be seen

that on forty-one occasions (forty-nine percent), the same

categories appeared among the three choices. This does not

mean that the choices appeared in the same ranked order, but

merely that out of eighty- four possible preferences, thirty-

nine were repeated in Period B.

Newspapers and news magazines, Category 1, appeared in

both periods twenty times; sports and automobile/motorcycle,

four times each; non-fiction, teen, and 'other,' three times

each; and fiction and humor, twice each.

On thirty-six occasions (forty- two percent), the same

categories appeared among the first three choices between

Periods A and C. Category 1 again appeared as a choice more

times than Categories 2 through 9 combined. Newspapers and

news magazines were chosen on nineteen occasions; automobile/
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