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ABSTRACT
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AS PERCEIVED BY THE PARTICIPANTS
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Abstract
This

study

evolved

from

a

need

to

understand

participation and its effects in one public school system.

parent/community
The purpose of this

study was to: (1) obtain perceptions from parents, teachers, and administrators
regarding the impact of parent/community participation in their respective schools
and in the school system in general; (2) identify the level of parent/community
participation as defined in the review of the literature; (3) ascertain what effect
the building administrator has on parent/community participation; (4) ascertain
the characteristics of effective parent/community participation; (5) ascertain the
perceived effect of parent/community participation on parent satisfaction with
the

schools;

and

(6)

ascertain

the

perceived

effect

participation on student achievement and self-esteem.

VI

of

parent/community

The researcher utilized both qualitative and quantitative methodologies.
Qualitative research methods included in-depth semi-structured interviews using
interview guides for each group of participants.

Document analysis were utilized

to obtain additional data to construct the case study.

The interview guides were

developed by following a series of activities suggested by Merton, Fiske, and
Kendall. The qualitative data collected for this study were organized and analyzed
through a procedure similar to that espoused by Lofland.

The qualitative data

were augmented by quantitative data collected by using modified versions of
questionnaires used in the 1976 evaluation of the California Early Childhood
Program.

The quantitative data were used to verify or refute the conclusion

reached in the case study.
The researcher concluded that: (1) parent/community groups generally have
a good relationship with the principals and teachers; (2) while the vast majority
of all the parents are satisfied with the schools, active parents, are more satisfied
then nonactive parents; (3) parent/community participation in the schools has a
positive impact on student achievement and self-image; (4) parents and community
members have a limited impact on the evaluation and development of program
and curriculum; and (5) parent/community participation has little impact on school
committee policy and budget development.
presented

in

the

study

concerning

environment in which it exists.

There are numerous other qonclusions

parent/community

participation

and

the
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CHAPTER I
Introduction
THE PROBLEM AND SOME RELATED ISSUES

The concept of parent/community participation in public education in the
United States has gone through periods of change during the course of history.
This concept has been a part of public education since the colonial era.
level of participation has periodically waxed and waned.

The

This cyclical trend has

usually been in response to various educational crises, social changes, and/or
technological advances.
The advent of a complex technological society in which time is a precious
commodity

and

dramatic

changes

in

the

family structure and other social

institutions has brought what seems to be an abdication of some of the parental
rights pertaining to the educational process of their children.
as Mario Fantini do not agree with this premise.

Researchers such

Fantini contends that parents

have delegated certain powers to representatives on the local school boards while
maintaining the right to participate when they deem it necessary.
Parents maintain the right to participate actively and effectively in
all public matters, a right (not merely a privilege) based on the
articulation of fundamental democratic tenets and the establishment
of a public school system as an agent of society’s full citizenry.^
The recent impetus for increased parental participation does not only have
a base in historical tradition, but also in legislation and in response to perceived
educational inadequacies including declining test scores.
The number ot parent/community groups involved in public education in a
support role has multiplied dramatically during the last two decades.
groups exist in several forms;

These

the traditional P.T.A. or P.T.O., volunteer groups.
1
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parent advisory councils, and parents who are directly involved in the instruction
of

their

children

or

other

students.

The

parent/community

groups

and

accompanying programs can be categorized into two broad groups; mandated
programs, both federal and state, and citizen initiated.

The vast majority of

the mandated programs involving parents and community members are federally
funded.

The recent surge of parent/community participation is primarily the

product of two generating factors; government involvement via legislation and
funding, and parent/community organizations that have been created in reaction
to a perceived crisis or need in the public schools.

The members of these groups

tend to be supportive and seek to improve the local schools through their direct
involvement.
The concept of parental involvement in federal education programs
can be traced back to the Community Action Program of the
Economic Opportunity Act of 1964 and subsequent programs such as
ESEA 1965, EDEA Title VI, ESEA Title XI, and Project Follow
Through.2

The response of parents and community members to this crisis is
more important than the response of our leaders. Our schools are
controlled by local school boards. The power of Washington politicians
to influence your neighborhood school is far less than your power to
influence your school board member. Furthermore, state and national
leaders lack the kind of detailed information about the needs and
resources that is available to teachers, parents, local administrators,
and board members. If a solution is going to be correct and effective,
therefore, it is most likely to be developed by dedicated professionals
and parents working together.^
Coleman’s historical study.

Equality of Educational Opportunity gave

impetus to legislation that led to increased parent/community involvement.

His

work also served as a catalyst for subsequent research in the field.
The research of the last two decades has focused on a wide spectrum of
parent/community

participation

from

low

level

activities such

as receiving

3

communications to high level involvement in the governance and decision making
processes.
Research conducted on the effects of parent/community participation varies
in its approach.

The research can be categorized into three groups.

The first

is research done by those who introduced parents or community volunteers into
a school or program to affect a change.

A second category is research that is

a reexamination of previously completed studies.

The third category is composed

of research that studies the community, the students’ home environment, and
school to assess parental participation and its possible effects.
A review of the literature indicates there is a positive relationship between
parent/community participation in public schools and student achievement. There
are other added benefits such as the improvement of the self-image of the
students, increased student attendance and an enhanced public image.
of participation tends to differ slightly with each study.

The level

This is due to the

differing characteristics and needs of the various communities and schools studied.
Comer stressed that the internal environment of schools cannot be ignored.^
Different contact techniques may be more appropriate with certain
kinds of schools and families, and some kinds of parental assistance
may be more easily applied and more beneficial for student learning
than others.'^
While there is a positive relationship between parental participation and
successful schools, the level necessary for success varies.

There is a basic

recipe, but the final ingredients vary with each community.
The form of parent involvement does not seem to be critical so long
as it is reasonable, well planned, comprehensive and long lasting.
Even programs that just involved parents as reenforcers, supporters
of what is being taught at school, are effective. One shot public
relations campaigns on the other hand seem to have little efiec .

4

Significance of the Problem
The topic of parent/community participation has been the object of much
research in recent years, however, many questions have remained unanswered.
This is the result of the unique social milieu present in each community and
school system.

The uniqueness of each community requires an investigation

before questions and issues can be addressed appropriately.
Therefore,

this

writer

believes

the

proposed

in-depth

study

of

parent/community participation in one public school system is of practical worth.
There are several reasons for initiating a study to determine the attitudes
and

perceptions of parents,

principals,

and teachers toward the effects of

parental/community participation in the public schools.

The first is to address

problems and issues identified in previously conducted research.
The second involves policy and personnel decisions.

Effective personnel

and policy decisions are made when the decision makers are knowledgeable of
the issues and problems before developing a plan and seeking alternatives and
solutions.

Individuals and groups are utilized more efficiently and effectively if

the leaders have the necessary information.
The third involves the acquisition of information and knowledge to clarify
the roles and activities of the participants.

The data will be used to understand

the social dynamics involved and the effectiveness of the groups.
The fourth reason for conducting the proposed research is to appraise the
possible relationship between parent/community involvement and school outputs.
The outputs include variables such as student achievement and self-esteem.

This

relationship has been the object of much conjecture and previous research.
In summary,

this study

will

attempt

to

contribute

to

the

study

ot

parent/community participation by addressing the issues and problems that have
been posed.

5

The study will focus on gaining insight into several relationships:
1. The relationship between the parent/community groups and the
building administrators and staff.
2.

The

perceived

impact of parent/community participation on

parental satisfaction with the schools.
3. The perceived impact of parental/community participation on
school outputs such as student achievement and self-image.
4. The perceived impact of parent/community participation in the
evaluation and development of programs and curriculum.
5. The perceived impact of parent/community participation on school
committee policy and budget development.
The intent of this writer is to create a clear image of parent/community
participation and its effects at the elementary level in one public school system
by combining the case study approach with survey data.

The Purpose and Scope
Public schools are caught up in a period of dynamic change in society and
its institutions. Recently, community members and parents began seeking a more
active role in government and departmental planning, particularly in the school
system.

The time is now at hand to involve the parents and community in an

active and productive manner.
If the object of public schools is to provide communities with
educational programs that fulfill and serve the communities’ needs,
then the concerns of the communities for education must be
recognized in the schools’ decisions about programs. It is the school
administrator who must bring order to the diverse and changing
7

concerns.*

6

Parent involvement may contribute to increased support for the
school, providing ammunition for possible battles with other
bureaucracies and in the ever-present and important matter of bond
issues.
Parent involvement can also provide valuable additional
resources for school operations in terms, for example, of volunteer
time and other ’’free" services they may render. Parent involvement
might be expected, too, to influence positively students* school
success; that is by being involved, parents can become more familiar
with their children's formal education, and better able to reenforce
at home the principles and concepts of that process. Finally, parent
participation in planning may help schools formulate programs more
suited to the needs of their children.^
The primary goal of this research project was to gather and analyze
qualitative data that described the effects of parent/community participation as
perceived by principals, parents, and teachers at the elementary level in the
Taunton Public Schools.

The qualitative data is supplemented by quantitative

data gained by the administration of a survey questionnaire.

The study focused

on gaining insight into the relationship the parent/community groups have with
the administration

and staff,

and the perceived impact or effect of their

participation on school outcomes such as student achievement, student self-image,
and parental satisfaction.

The intent of this research effort was not to focus

on the deficits of the individual schools or participants.

The ultimate goal is

to develop a clear picture of the entire process of parent/community participation
in the school system.
Six objectives were set forth which will be met to fulfill the aforementioned
goal:
1. To obtain perceptions from parents, teachers, and administrators
regarding the impact of parent/community participation in their respective
schools and in the school system in general.
2. To identify the level of parent/community participation as defined in
the review of the literature.
3. To ascertain what effect
parent/community participation.

the

building

administrator

has

on

7
4. To ascertain
participation.

the

characteristics

of

effective

parent/coramunity

effect of parent/community participation on
parent satisfaction with the schools.
on
6. To ^certain the perceived effect of parent/community participation on
student achievement and self-esteem.
^
The study

concentrated on

the second and third grades in the nine

elementary schools in the City of Taunton, Massachusetts, population 45,000.
detailed profile of the schools is located in the appendix (See Appendix A).

A
The

rationale for selecting a specific school system, level, and grades is fourfold.
First, the researcher of this study is familiar with the study population
and has access to the data since he is an administrator in the school system.
A major portion of his time is spent working with parents.

The compilation of

data will be facilitated by virtue of the researcher's position in which he has
gained much insight and knowledge pertinent to the internal dynamics of the
school system.

The possibility exists that the participants selected for the study

may be less than candid due to the researcher's position and the fear of possible
repercussions.
Second, as mentioned earlier in this section, each community is unique in
its characteristics and needs.

While it is possible to develop general conclusions

concerning parent/community participation by a review of the literature, it is
necessary to study a particular case to understand the individual characteristics
and the subtle nuances present in a community and its schools.
Third, it is generally agreed by researchers that parental participation is
the greatest at

the

elementary level.

The second and third grades were

specifically chosen since the parents and students have at least two or three
years of experience in the schools.

8
Fourth,
organization.

each

elementary

school

in

Taunton

has

a

parent/community

It appears that these groups range from the typical P.T.A. or

P.T.O. to volunteer groups that are involved in the daily operation of the schools.
The

parent

groups

have

received

substantial

support

from

the

current

superintendent and have been included in decision making processes.

Design and Research Methodology
This research project consists of three components:

(1) a comprehensive

review of the literature; (2) the development of a case study; and (3) administration
of a survey questionnaire.

A comprehensive review of the literature, primarily

of the last two decades, was conducted at the initial stage.

The major concerns

of the examination of previous research are the characteristics of successful
parent/community involvement in public schools and the effects and/or relationship
with variables such as student achievement, parental satisfaction, communication,
and parent-teacher relationships.
A case study investigation, the second component, was conducted in the
nine elementary schools that have been chosen for study.

Qualitative research

methods were employed to collect, interpret, and analyze data.

Two naturalistic

inquiry techniques were utilized to gather information;
- In-depth, semi-structured interviews with selected participants for each
of four groups.

These groups being,

1. Three of the nine principals.
2. Presidents or chairpersons of three parent/community groups.
3. Parents - two from each school.
4. Teachers - two from each school.

9
Analysis of policy statements, school handbooks, school newspapers,
brochures, communications, and any other documents pertaining to this case study.
The focus of this study is not only on the processes that the participants
in this study experienced, the formal classroom educational experiences, or the
outcomes of these experiences, but also on the interaction among the groups and
individuals,

parents,

teachers, and administrators.

As previously mentioned,

particular attention was paid to parent participation, parent satisfaction, levels
of parent involvement, teacher/parent relations, communication and the role of
the building administrator.
Qualitative data are frequently used to describe groups or to analyze
situations.

The goals, objectives, and focus of this research project present a

convincing case for the use of qualitative research techniques.
This seems logical given that researchers using qualitative research
methods strive to understand phenomena and situations as a whole;
evaluators using qualitative methods attempt to understand programs
as wholes.^
Qualitative research designs require that the evaluator get close to
the people and situations being studied in order to understand the
minutia of program life.^®
The third component of the study, a survey questionnaire, was administered
to each principal, all second and third grade teachers, and a sampling of the
parents of second and third grade students.

The purpose of the survey is to

corroborate or refute any information and/or conclusions that emerged in the
case study.

The analysis of the quantitative data gained from the survey

questionnaire was utilized to augment and clarify the qualitative data collected
during the in-depth interviews for the case study.
. . .the bedrock of human understanding is face-to-face contact.
Statistical sociology serves to amplify and to check on the

10

representiveness, frequency, and correlation of the knowing that is
founded on that bedrock.
Quantitative studies serve primarily to
firm up and modify knowledge first gained in a fundamentally
qualitative fashion.il
The holistic, inductive, and naturalistic approach is not weakened in its
partnership with quantitative techniques. Qualitative data is verified and validated
by checking out the consistency of findings generated by different data collection

methods.12

A detailed description of the methodologies to be employed will be

offered in the Research Design and Analytical Techniques section of this study.

Organization of the Dissertation
This dissertation is organized into five chapters.

Chapter I consists of

an overview of the problem and some related issues, the significance and the
scope and sequence of the study.

A brief description of the research design and

methodologies employed by the researcher are also included in the first chapter.
Chapter

II

contains

a

review

of

the

parent/community participation in public schools.

literature

on

the

effects

of

The material selected for the

review is representative of the research conducted during the last twenty years.
Chapter III contains a detailed description of the design of the study and
the methodologies and techniques used to collect and analyze data.
of

pertinent

literature

concerned

with

the

qualitative

and

A review
quantitative

methodologies and analysis techniques used in the research project is also included.
The data collected is presented in Chapter IV.

The quantitative data is

presented first, followed by a statistical analysis of the quantitative data which
corroborates or refutes the qualitative data.
Chapter V includes conclusions and recommendations based on the results
of the study.

CHAPTER U
REVIEW OF RESEARCH AND RELATED LITERATURE
Introduction

The purpose of this section is to review the literature on the effects of
parent/community participation.

The focus of the preliminary review of the

literature is representative material selected from contemporary research of tlie
last twenty years, subsequent to Coleman's watershed study of 1964, Equality of
Educational Opportunity.
Throughout this study the researcher has referred to parent/community
activities associated with schools as participation.
in

this

chapter

use

the

terms participation

However, many authors cited

and involvement synonymously,

therefore both terms will appear in this section.
Parent/community participation can be defined in terms of five ways in
which individuals or groups can participate in schools or programs.

They are:

1. Governance - The participation of parents in the process of decision
making, particularly through advisory groups.
2. Instruction - The participation of parents in the instruction process,
as paid aides, instructional volunteer, or tutors of their own children.
3. Parent Education - Educational offerings by a program or school,
in-service intended to improve parents' skill and knowledge.
4. School Support - Activities through which parents can provide noninstructional support to a school or program.
5. Community-School Relations - Activities sponsored by a program
or school to improve communication and interpersonal relations among
parents and staff members.
The research previously conducted on the effects of parent/community
participation varies in its approach and goals.

11

This literature review has been

12

dividsd into throG SGCtions. ThG first pGrtsins to studios conductod by rGSGorchors
who introducGd paronts and/or community mombors into a school or program to
improve student achievement and related behaviors such as attendance, school
conduct, attitudes, and motivation regarding school performance.

Various data

gathering techniques such as the administration of achievement tests, interviews,
and document analysis were employed to gather information on the effects of
parent/community participation.

The second section pertains to research which

entailed the reexamination of the research, collected data, and conclusions
collected in previously conducted studies.

The third is composed of research

that investigated variables associated with students’ homes, communities, schools,
and existing programs to assess the amount of parent participation and its possible
effects in public schools.

Parents as Partners in Education
Annette Breiling introduced parents into an elementary reading program
to study their effectiveness as instructors in a school setting.

The evidence

gathered led Breiling to conclude that students who had parents directly involved
in their reading program made substantial gains in their reading scores.
In a few cases, more than an entire grade level of growth has been
shown in sight vocabulary. In a few other cases, no gain has been
reflected at all.
The majority of the children definitely showed
more gain than one would expect in a two month interval. Visible
improvement by about three-fourths of the children in areas o
reading skills, attitude, improved self-confidence has also been
noted.^^

Mary Gross also observed substantial gains in student achievement after
parents began to work in the school which she was the principal.

"A significant

change in the reading and mathematics levels of the students occurred."15 Gross
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discovered an unexpected bonus when her staff began to develop a more positive
attitude and enrolled in professional improvement courses.

Gross also concluded

that parents' perception of the educational process became more positive.
Linda Duncan and Barbara Vonbehren, who had an interest in improving
reading scores
PEPPER.
Reader.

through parental participation,

developed a program

entitled

PEPPER is an acronym for Parent Education Program to Pep-up Every
The duration of the program was five months in an elementary school

in Springfield, Illinois. The parents received training and participated in workshops
before they began working with the students.
The Stanford Achievement Test was administered at the conclusion of the
program.
The test scores indicated that PEPPER indeed did
revealed improvements in word meaning varying
by children who participated regularly in
Paragraph meaning scores of PEPPER children
.6 to 2.0 years gain.^^

have merit. Results
from .8 to 2.4 years
PEPPER activities.
went from a low of

Duncan and Vonbehren included subjective evaluation in their analysis of
the PEPPER program.

They did this to get a "feel" for the progress of the

students as well as a quantitative measurement.
Subjective observations seemed to indicate a high interest in reading
and school in general from the students whose parents were involved
in PEPPER. There was evidence of the development of closer family
ties, and the parents reflected a deeper sense of appreciation for
their child's capacity and toleration of his limitations. The culture
gap had been narrowed between two white middle class teachers who
lived in the suburbs and the black mothers living in federal housing.
Sadie Grimmett and Mae

McCoy sought to improve students' reading

performance by enhancing the quantity and quality of parents' communication
with the school.

Their intent was to improve parental involvement and the

academic success of the students.

According to Grimmett and McCoy, "parent
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involvement is dependent upon "know-how” about instruction and about how to
contact their school".
Their study was restricted to one third grade class.

All the children were

involved in the same individualized reading program and were receiving assistance
from their parents.
parents received.

The only difference was the amount of communication the
The parents were randomly assigned to four groups.

Each

group received varying amounts of communication from minimal to extensive.
Parents receiving extensive communication were also given the opportunity to
respond to communications from school.
The

reading achievement

Two way communication was stressed.

tests showed that the group whose parents

received the most communication scored significantly higher.^^

^he results

suggest that the parent involvement can influence a child’s reading success when
parents receive information about the reading program.
Successful parent involvement exists in many forms. Claude N. Goldenberg
used the case study approach to explore the parents' role in the reading success
of low income Hispanic first graders in southern California.

Using the results

from the individual case studies for which teachers and parents were interviewed
and criterion - referenced reading tests results, Goldenberg deduced that even
bilingual parents who are members of a low socio-economic resource can aid
their children's academic progress.

The students who were the most successful

had parents who valued education, taught reading to their children, played reading
•

•

•

games, and helped their children develop oral language abilities.
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There is a growing awareness that the home and school need to form
I ^artnership to ensure successful reading experiences for chddren
This includes the conviction that parents can and should take a
positive role in the development and the reinforcement of reading
skills, and the overall reading growth.
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School Power is an extensive account of a program in two inner city
schools in New Haven, Connecticut.

James Comer, the author of the book and

director of the program at the Baldwin and King schools incorporated parents
into the program.

The parents in both schools were actively involved in the

education of their children and with the day to day operation of the school.
The parents were involved in both school governance and activities directly
involving the children.
Comer noted a change in the social skills and self-esteem of the students
during the fourth and fifth years of the program.

While there was documental evidence that relationships and social
conditions had improved, evidence of academic achievement was
subjective and inconclusive. Student achievement on the Metropolitan
Achievement Test was up in both schools but not at a statistically
significant level or in all categories.22
The

Baldwin

program

was

defunct

two

years

later

difficulties, but the King program was still in existence.

due

to

funding

Not only was the

program still functioning, but for the first time increases in the students' test
scores were statistically significant.
The extended length of time before any significant increase in scores was
attained led Comer to conclude that such a level of achievement was a long¬
term process.

He also held the opinion that significant improvement is more

likely to occur at the elementary level and in poor communities.

The need for parental/community participation is greatest in low
income and minority communities or wherever parents feel a sense
of exclusion, low self-esteem and/or hopelessness. Parents are the
first and most important models and teachers of their children. Such
attitudes have behavioral consequence that are opposite of what is
necessary for good school learning and the achievement of long range

goals.23
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"Parent Participation in the Schools," a journal article Comer wrote six
years subsequent to School Power, consistently reaffirms the need for meaningful
parent participation for successful schools.

Comer cites the sense of community,

common goals, and social stability that caused public schools to be successful
thirty years ago.

Due to changes in our society and its institutions, children

from all economic levels, particularly the poor and minority groups, come to
school unprepared and untrusting with little agreement between home and school.
Programs that involve parents in schools can play a major role in creating a
desirable context for teaching and

learning."24

Referring to the work started in 1969 by the Yale Child Study Center
Team in the New Haven public schools. Comer reported dramatic improvements
in student achievement, student behavior, and student attendance over a fifteen
year time period.25
Comer believes the school management team under the direction of the
principal, a representative group of parents, and teachers, and a child development
specialist or support staff member is crucial to the success of the school.

"The

school management team is responsible for developing a master plan including
building level objectives, goals and strategies in three areas, school climate,
academics, and staff development.

Parent participation falls mainly in the area

of school climate."26
Interaction among parents, teachers, and administrators has many benefits:
1. Develops mutual trust and respect.
2. Develops a sense of ownership and responsibility for the parent.
3. Parent presence decreases conflict and apathy in school.
4. School staff is emergized and spends more time on instruction
and less on discipline.

17

5. Improved student performance which leads to a spiral of ever
better performance by students, staff members, and parents.27
Increased student achievement is not the only behavior educators have
attempted to improve by involving parents.

Jacquelynne Gilmore sought to

increase the attendance of primary school children by involving parents in their
education.
Gilmore theorized that poor attendance was rooted in four causes:
1. Lack of parental involvement in the education of their children.
This factor was documented in the teachers' communication folders.
2. Indifference exhibited by the children when they did attend school.
Poor performance on mastering basic skills caused the teacher to
refer the children for psychological testing. Some were discipline
problems and others refused to do tasks.
3. Another contributing factor was the teacher's attitude.
After
several interviews with the teacher conducted by the curriciilumparent-resource teacher and Gilmore it was obvious that the teacher's
expectations for both the parents and the students were very low.
4. The problem of attendance was compounded by the negative
attitude and insecure feelings the parents exhibited when asked to
communicate with school. Low parental self-esteem became evident
when discussions centered around helping the children at home.28
Gilmore conducted workshops for the parents which dealt with topics such
as communication between home and school, homework activities for parents,
and resources available in school for families.

The workshops contributed to the

skills necessary for students success and the parents' knowledge and self-esteem.29
As a result of the workshops and increased communication on newsletters
and notices, "there was an 80% reduction in the number of absences and a
increase in parent involvement".^^
The Chicago School System embarked on a program in the late 1960's
designed to close the gap between the average and disadvantaged child.
program was called the Child Parent Centered Program.

This
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Stenner and Mueller described the C.P.C. program as a truly successful
endeavor.

The students involved in this program over a six year period made

significant

gains

mathematics.

on

the

Metropolitan

Achievement

Tests

in

reading

and

The authors attributed much of the success to parent involvement.

"Two of the salient characteristics of the C.P.C. that stand out are early
intervention

and

parent

involvement.

Parent

involvement

accounts

for

approximately 20% of the variance in student achievement.'’^!
The parental involvement in the C.P.C. program was more extensive than
in the programs previously mentioned.
or volunteer helpers.

It went beyond using parents as tutors

An educational program was established for parents.

In

addition, a parent advisory council was set up as an integral component of the
program

to work with staff members on problems such as the selection of

approaches and materials to be used.
A Synthesis of Research
The effects of parent involvement in

the

California Early Childhood

Education Program were analyzed by Joan Herman and Jennie Yeh using data
collected during the evaluation of the federally funded program.
was

used

to

analyze

several

variables.

The

variables

Path analysis

were School-Home

Communications, Parent Awareness, Parent Influence, Parent Participation, Parent
and Teacher Satisfaction, Socioeconomic Status, and Student Achievement.
Figure 1, a diagram of the path analysis done by Herman and Yeh (see
Figure 1), demonstrates the positive correlation between several variables;
Parent Participation
Parent Participation
Parent Participation
Student Achievement
Parent Influence in
Decision Making

Student Achievement
Parent Teacher Relationship
S.E.S.
S.E.S.
Parent Satisfaction
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Herman and Yeh theorized that the shared responsibility of parents and
educators may help the schools formulate programs more suited to the educational
and emotional needs of the students to be serviced, thus achievement levels are
higher.
The results with regard to parent satisfaction imply that giving parents a
voice in school decision making and creating an environment where parents feel
important and comfortable may indeed build support for the school and/or diffuse
parent criticism.

Parent participation therefore appears pivotal; it is positively

related to both parent satisfaction and student achievement,
George Mayeske, in his reevaluation of Coleman's previous work, sought
to discover what aspects of a student's background, alone or in conjunction with
school, played the greatest role in the student's achievement and success in
school.

Mayeske concluded that parents did not need to become deeply involved

in the educational process or in school governance.

The traditional parent

activities such as P.T.A. and being generally supportive of the school and staff
are sufficient.

A replication of Mayeske's diagram of the roles of family

background and school factors in achievement visually demonstrates the connection
between the Family Process and Student Achievement.

(See Figure 2)

"Mayeske

has determined that the Family Process outweighs school factors in achievement.
Some important factors to consider are:
1.

expectations of students and parents

2.

the extent to which families engage in activities that are
supportive
of
these
expectations
and
the
student's
understanding of the importance of hard work to success, as
well as the possible benefits of education

3.

the mere involvement of parents may serve to enhance a
child's schooling."^^
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FIGURE 1.

THE EFFECTS OF PARENT INVOLVEMENT AT SCHOOL.33

PARENT

DECISION-MAKING

STUDENT
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Rhoda Becker investigated successful parent involvement techniques and
reading achievement.

She concluded that reading to children at home and

discussing what was read are effective parent practices for increasing reading
achievement.35

Parent involvement does not have to be elaborate to be effective.

Student achievement levels are also high if workshops are provided for parents
and parents are given guidelines and information about the reading program.^®
John E. Walker has studied public confidence and public satisfaction with
education.

Using selected attitudinal questions from the Gallup Poll he used

both telephone interviews and questionnaires to gather data for his studies in
Arizona.

Walker concluded that the community members who were the most

active supporters of public schools and the most satisfied were those who were
the most involved and best informed.

. . .community involvement does enhance the overall attitudes of
parents toward schools.
More specifically, community school area
parents 1) had a better overall attitude toward school in recent
years, 2) would support greater use of educational opportunities
outside the school, 3) graded the quality of their public schools
higher, 4) were more satisfied with the job the school board was
doing, 5) were more satisfied with the school curriculum. .

. . .a public school supporter not only attends public school functions
but also receives communication from the school. .

The existence of parent/community involvement in a school or schools
does not necessarily mean that high involvement leads to higher achievement.
Oliver Moles, in his synthesis of research regarding parent/community involvement,
points out that poor black students made greater academic gains than did white
students who were more involved.

FIGURE 2.

OJ^FAMILY BACKGROUND AND SCHOOL FACTORS

HOME BACKGROUND
Socio Economic Status
Family Structure
Racial-Ethnic Group Membership

INDIVIDUAL
STUDENT
ACHIEVEMENT
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Moles made an interesting conclusion in his review of the literature that
different types of parental participation may be needed in different communities.
"Different contact techniques may be more appropriate with certain kinds of
schools and families and some kinds of parental assistance may be more easily
applied and more beneficial for student learning than

others.’'40

The effects of parent involvement were explicitly exhibited in Gillum,
Schooley, and Novak’s study of three programs in Michigan.

All three programs

sought to increase reading achievement scores by contracting with different
educational organizations that guaranteed significant improvement in achievement
levels.
it.

Only one of the programs had an active parent group associated with

This program had parents involved at all levels in the school including school

governance and curriculum decisions.
The three programs all attained progress in reading achievement, but the
students in the program with the parent involvement component obtained higher
scores.
The major distinction among the three performance contracting
programs can best be summarized with the following concept. For
those districts where parental involvement was proforma and consisted
either of filling out a questionnaire or attending large group meetings,
the achievement of the pupils was similar but less than the
achievement in the district where parents participated in deciding
what was taught and had responsibility for working with teachers
and children.
This conclusion agrees with Herman and

Yeh's proposal that parents

participating in curriculum decisions are more apt to help make decisions that
fit the needs of the students.
Most of the studies cited previously have involved parents in the instruction
of the students.

Nicholas P. Criscuolo contends that part of the success of the

New Haven schools is due to the involvement of parents in the testing program
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and subsequent goal setting.

Criseuolo highlighted the suecessful testing program

involving grades four through eight.
The program has four sequential steps:
1. Administration and scoring of the Iowa Test of Basic Skills,
schlofs!

respective

3. The superintendent and appropriate staff members hold a press
conference to review the test results and answer questions.
4. In each school the principal, two teachers, and at least one parent
map out an Individual Plan of Improvement. Specific objectives are
developed on any deficiencies.^^2
Criseuolo attributes an increase in achievement scores, strengthened homeschool communications, and increased participation to this process.
Don Davies, in his book Communities and Their Schools, stressed the need
for

meaningful

parent/community

participation

rather

than window dressing

functions.
A study of the effects of advisory council participants in New York
City’s public schools disclosed that the parents who were involved
in window dressing councils performing trivial public relations
functions ended up becoming more alienated from school than those
who did not participate at all.^^
Davies, unlike the previously mentioned researchers and authors does not
believe that parental/community participation is necessarily connected to student
achievement.
There is one commonly recognized criterion that should decidedly
not be applied to making judgments about citizen participation, pupil
achievement as measured by standardized tests.
There is an
unfortunate and naive expectation that student achievement will be
advanced by nearly any form of parent or citizen participation.^^
This comment is obviously in direct conflict with the opinions and conclusions
of many of the aforementioned writers and researchers.
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Gary Weiby, in his review of the literature reported on the findings of
Bronfenbrenner, states, "The parent need not act as a chiid's primary teacher,
but shouid act in an important support role which heips sustain and enhance the
effects of the school

This conclusion and later conclusions by ingram

program."«

are in agreement with Mayeske.
Mario Fantini has written several papers which deal with parent/eommunity
participation and involvement.

Fantini divided parent/eommunity participation

into two general areas.
Active participation can be divided into two principal areas of
intervention dealing respectively with child development and school
governance. Each of these primary divisions can be subdivided within
a framework placing the participants in differing positions as displayed
in the figure below.46

Client-Related
Participation

Producer-Related
Participation

Consumer-Related
Participation

Governor-Related
Participation

Fantini’s work contains an excellent review of previous research.

He

noted the successes of parent/eommunity participation and the conflicting failures.
He contends that the most successful programs are those which use the parents
as producers, actively involved, and working with students.
along with

He also notes that

improved student achievement, children's self-concepts improved.

"There is a functional relationship between improved achievement and self-concept
in children."47
Fantini

believes

that

of

the

two

basic

types

of

parent/eommunity

involvement, involvement in the school governance decision making process has
no significant impact on student achievement.
self-image of the children.

It may however, enhance the
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Secondly, parent/community involvement in which the participant is an
active educator, causes improved reading and math scores.
individuals such as Robert Sinclair who are concerned with curriculum
development, implementation and evaluation, view parents as a valuable resource
to develop suitable curriculum tor the schools.

"The first and most fundamental

educational function that can be accomplished through parent/teaeher teaming
IS

the

establishment

children.'i'lS

of a

basic

agreement

about

appropriate

learning

tor

Sinclair also concluded that parents and teachers are bound together

by working together.
Ann Henderson sees parent/community involvement in almost any form as
improving student achievement. She, like Sinclair, perceives parents as a valuable
resource that has been underutilized or misused by the professionals in education.
Henderson is convinced, as is Mayeske, that parents serve as a motivational
factor for their children.
The following diagram developed by Miriam Stearns outlines how parental
involvement fits into the motivational process mentioned by Henderson.

(See

Figure 4.)
Henderson has deduced that the form of parent involvement does
not seem to be critical so long as it is reasonable, well planned,
comprehensive and long lasting. Even programs that just involved
parents as reinforcers, supporters of what is being taught at school are
effective.
One shot public relations campaigns on the other hand
seem to have little effect.^^

Investigations of Parent Involvement, Home Environment, and Other Factors
Many of the previous studies and articles focused on parents in the decision
making process or governmental activities and parents’ involvement in instruction.
John Ingram conducted an intriguing study which investigated the relationship
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between effective school-community relations and student achievement.

Five

processes were examined: access, communication, involvement, participation, and
problem resolution.
A combination of qualitative and quantitative research was used by Ingram.
Parents were interviewed to ascertain their opinions of the effectiveness of
school-community relations and the five processes already mentioned.
The findings suggested that communication was the most important
variable of an effective school-community relation program. The
data clearly indicated that the process of problem resolution impacted
positively on student achievement. Generally, the literature on the
relationship between effective school-community relations and student
achievement showed a positive relationship.^^
Charles Benson studied high and low achieving students and the differences
in how their families react to and support schools rather than studying the effects
of parent groups.

Benson claimed that parents who are supportive of school and

engage in educational activities such as trips to museums, vacations, etc., have
children who have more success in school.
Oliver Moles and Carter Collins studied programs in large cities (500,000+)
designed to involve parents in the education of their children.

Large cities were

chosen since they tend to have many students who are not doing well.
students are usually from low income and minority families.
systems

presumably

have

more

resources

available

to

These

Large city school

develop and sustain

innovations to encourage parent collaboration.
Many

varying

programs

which

collaboration in mind were considered.

were

developed

with

home-school

"One overarching conclusion is the

necessity for parent involement to maintain educational gains.

The continuation
eO

and elaboration of educational activities in the home is the key.
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figure 4.

PARENT INVOLVEMENT IN THE MOTIVATIONAL PROCESSSO

Chain A
Child Motivation

Chain B
Child Skill

Chain C
Parent Self-Image

Parent learns how to
teach own child

r
Parent gives child
individual attention and
teaches new skills

Child sees that parent
perceives education as
important

Parent perceives own
competence. Com¬
munication confi¬
dence and fate con¬
trol to child

♦
Child learns skills better

VK

Child is motivated to
succeed in school

Child feels confident
to perform

Child performs better in
school and on tests

t
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The programs that seemed to be the most useful and productive were
those structured like the multi-stranded program in Philadelphia.

The program

attempted to meet the needs of as many students and parents as possible by
"addressing different parent needs - for information on school programs and
policies, and child rearing advice as well as material for home instruction.

It

utilizes different settings - parent group meetings, individual conferences and a
telephone hotline.

Also it mobilizes at least some community resources".

Moles and Collins stated a set of objectives that they believe a program
should set forth to be successful.
Objective 1 - To establish channels for communication between
schools and parents. Structures for communication are an essential
starting point.
Objective 2 - To exchange information and suggestions regularly
between the home and school to promote the progress of individual
students in both settings. Individual meetings between the parent
and teacher or parent and outreach worker are the best opportunity
for this.
Objective 3 - To make available educational resources and strategies
for parents to use with their children especially in reading, writing
and math skills.
Parents want manageable educational ideas.
Organizing communication channels can be used to inform them.
Objective 4 - To maintain regular communication between parents
and their children regarding school progress and parental assistance
as need.
Objective 5 - To provide auxiliary service for parents to support
student learning.
These services would be addressed to issues in
parent-child relation, parent-community relation and child-centered
problem which may also limit learning.^^
Clearly defined objectives with accompanying activities are essential for
a program to be successful for the parents, education, and children.
The need for an effective partnership between parents and educators was
clearly illustrated in a five year study of parent involvement by Nancy Chavkin
and David Williams,

Williams and Chavkin found that both parents and educators
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perceived that parents in the traditional roies of sehooi progran, supporter, home
tutor, and audience were important and had a positive impaet.55
disagreement however about the role of decision maker with 74.6% of the parents
expressing interest and only 44.8% of the teachers and 50.1% of the principals
thinking the

role

Parents
participation

was

and
that

important."56

educators
was

being

frequently

disagreed

exhibited.

underestimated the parents' involvement.

The

as

to

the

educators

had

amount

of

consistently

Both parents and educators agreed

that parents were not typically involved in discussions involving curriculum goals
and objectives and hiring and evaluating staff

members.^^

Part of the problem concerning the different expectations and perceptions
of parents and educators was the lack of formal school policies to encourage
parent

involvement.58

"Overall there are few formal written policies related to

parent involvement in school

decision."59

Chavkin and Williams concluded their study with extensive recommendations
for parents, teachers, and administrator designed to strengthen the partnership
among the three groups.
Ronald H. Hinkley and his research team in their 1979 study. Student
Home

Environment,

Educational

Achievement

and

Compensatory

Education,

studied the relationship between student home environment and achievement.
They also focused on the direct involvement of parents in the education of their
children.
The results led the researchers to conclude that 1) poor parents are less
involved than other parents, 2) students with low achievement levels have parents
who are less involved than other parents, 3) parents of poor children and Title I
students consistently gave the schools poor ratings in terms of quality education.^®
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. . . If disadvantagement is extended beyond a concept of low
achievement and low income to include low parental involvement,
then the students selected for Title I are the most disadvantaged in
GVGry S0ns6*

Theodore Wagenaar studied schools to identify the factors which lead to
success for students.
midwestern city.

He compiled data from 135 elementary schools in a large

The results of the study suggest that open communication,

parental involvement in traditional parent activities, such as P.T.A. meetings,
fund raising, and involvement at school functions, are positively related to student
achievement.
Wagenaar reached the following conclusions:
1. The relationship between community involvement and support and
academic achievement is positive.
2. The positive relationship exists in spite of controls for school,
socioeconomic status, and several structural factors.
3. Citizen involvement is not positively associated with achievement
as are more supportive yet less powerful activities.®^
The citizen involvement Wagenaar refers to is synonymous with Fantini's
concept of school governance.
that

parent/community

Wagenaar and Fantini are obviously in agreement

involvement

in

school

governance

activities

is

not

associated with an increase in student achievement.
Paul Rankin is another researcher who delved into parent/community
activities

that

are related

conducted his research

with

to scholastic achievement of students.
inner-city

elementary

students.

Rankin

His research

supported the conclusion that the scholastic achievement of inner-city elementary
students is positively related to several factors.
These factors are:
1. The amount of interest taken by parents in the children’s school
activities.
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2. The extent which parents encourage children’s interest in reading,
^ttai^iment!^^

aspirations for their children’s educational

4.

The extent to which parents share experiences with children.

5.

The extent of parental communications with the

school.63

Parental support for Federal legislation such as Public Law 94-124 and
state legislation such as Chapter 766 in Massachusetts leads to high expectations
for parent participation in the field of special education.

Yona Leyser, Associate

Professor of Special Education at Northern Illinois University, points out ’’despite
the legal mandates and acknowledgement of the important role of parents, the
relationship between parents and professionals often reflects conflict, tension,
and

disharmony”.64

Parental participation in the development and monitoring of

their children’s education and programs is low.
Leyser studied the perceptions of parents of children with special needs
toward the schools and personnel.

The children included in the study were

students at the elementary and junior high levels in special education programs
identified as follows: ’’learning disabled, educable mentally handicapped, physically
handicapped, perceptually handicapped, and speech and language impaired".®^
The results of Leyser’s survey indicated that: 1. there was a low level of
parent

participation

and

involvement

particularly

at

I.E.P.

meeting

and

conferences, 2. there was a lack of parental knowledge about their childrens
programs, 3. parents were highly satisfied with the educational program despite
limited

contact

with

the

schools,

and

4.

parents

were

seeking additional

information concerning their children and their programs.®®
Leyser

suggest

that

the

participation falls on the school.

burden

of

improving

communication

and

School personnel need to make use of creative
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ways ot communication.

"Examples of such ideas include phone calls, conference

calls, and home visitations; offering rides to parents, paying for cabs, or using
school buses for transportation; arranging conferences in junior high and high
schools where students could babysit."®'^
In addition, parents should be provided with training and guidelines for
the new roles expected of them.

Improvement in these areas would be in the

best interests of the students.
Joyce Epstein has gleaned information from a study of Maryland Elementary
schools to reach the conclusion that it is important for school districts to develop
formal policies which facilitate effective parental involvement both at home and
in school.

It is important to involve parents in educational activities at home

since most parents cannot or do not become involved at school.

"Over 40% of

the mothers in a sample cited by Epstein worked full time and 18% worked part

time."®®
Involving parents in school activities and having them help at home have
mutual benefits.
Having parents at school helps teachers feel more comfortable about
asking them to help their children with learning activities at home.
If teachers frequently involve parents in education activities at home,
consistent important effects are noticed on parents' ideas and
knowledge about helping their children and on parents' evaluation of
teachers' merits.®®
Most of the studies mentioned previously have cited the effects of parent
involvement on student achievement, behaviors, or policy decision making.

Henry

Becker and Joyce Epstein investigated the effects parent involvement has on
teacher attitudes and practices.
Family characteristics are very important in determining teacher
attitudes about parent involvement but parent behavior not parental
Socio Economic Status has a strong influence on teachers' practices
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• • • parent participation in the school
learnfom^nT^^T^ teachers' parent-involvement activites for home
learning and teachers' attitudes about parent involvementJO
Successful widespread parent participation by individuals who are interested
and committed to the school has a positive affect on the teachers’ attitudes.
Twenty high schools were scrutinized during the middle and late sixties
by Edward McDill and several colleagues. Information was gathered from students,
faculty, principals, and testing.

"The results of the study indicated that the

more prevalent parental involvement and interest regarding academic excellence,
the more likely the school is to develop an atmosphere that encourages the
students to higher achievement and educational aspirations."71

This connection

is ably displayed in both the Stearns and Mayeske diagrams presented earlier in
this chapter.
The Systems Development Corporation working under a contract with the
United States Department of Education published an extensive seven volume
report in 1981 in which four Federal education programs were reviewed (ESEA
Title I, ESEA Title VII, Bilingual, Emergency School Aid Act, and Follow Through).
The intent of the study was to provide a comprehensive overview of parental
involvement as it occurred in school districts receiving Federal aid.

The Systems

Development Corporation defined parental involvement in terms of five ways in
which parents can participate in local projects: Governance, Instruction, Parent
Education, School Support, and Community-School

Relations.'^^

After extensive research and study of the four programs at fifty-seven
sites across the country it was obvious that few sites had parents involved in
instruction as volunteer or as paid aides or in decision making activities.

The

small number that did involve parents realized positive outcomes as a result of
parent involvement.

Positive outcomes included:
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and^'s^Testions!"'*™'"”"'*' approaches prompted by aides insights
2. Improv©merits in student performance.
3. Increased general parental interest concerning student performance
pareiuTcoL"’um’;;%P™"’'>‘^'>

as a linh with the

In addition to the students and programs receiving benefits from parent
involvement, the parents also had positive outcomes;

1. Considerable gains in self-confidence.
2. An increased ability to understand
administration, and overall structure.

the

school

personnel,

3. A high degree of satisfaction from seeing a child make educational
gains.
4. Feelings that they could more effectively help and understand
their own children.
5.

Pleasure from simply gaining more knowledge

themselves.74

The researchers found some projects in which the parents made a valuable
contribution to the education provided to the students.

Advisory groups in the

projects helped design several projects, set goals, develop activities, served as
classroom aides and volunteers, ran fund raisers and maintained communication
with the

"^5

community.

involvement.

iijt

appeared that the better projects had more parental

It was possible to identify projects that offered well-planned

services for students, and were well organized and ran efficiently."'^®
There was a wide range in the level of parental involvement in all four
programs from very little to extensive with the latter being in the minority.'^'^
Less than half of the advisory groups in all the projects had any significant
impact on the design or implementation of the project.

For example, few

advisory committees in the ESEA program were regarded as decision making
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bodies. They produeed little in the way of adviee; poliey deeisions

were virtually

nonexistent.
member of advisory committees or as individuals did
not on the whole participate actively in the governance of ESFA
projects consequently parents tended to have 7^^1000^ 00 the
design, administration or evaluation of proj'eot services.^®
Variations in the level of parent involement was due to vague regulations
and guidelines.

"SEAS have not developed guidelines for parental involvement

that would lend more precision to the terms borrowed from Federal legislation.
They found no systematic method of monitoring projects or providing technical
assistanee."79

"Regulations, at the Federal and state levels, need to be precise

about what is and is not parental involement, along with what parental activities
can be supported with project

funds.”80

In summary, the quantity and quality of parent involvement was modest
at best.

No wide reaching effects were found.

What was found was;

Parents who were active participants—a small proportion of all
parents—indicated
that
they
had
acquired
knowledge
and
understanding of the project, were more supportive of the project,
felt more comfortable in the educational environment, and had
improved in self-confidence.
Staff members who were part of parental involvement activities—a
limited subset of all staff members—reported that they were more
aware of parental concerns.
At less than half of the projects, parents had significantly affected
the design or implementation of the project. Even at those locations,
the extent of parental influence was minor.
Many types of activities that occurred infrequently among projects
(e.g., systematic programs for parents to teach their own children,
or social interaction between parents and staff) yielded positive and
valued outcomes (e.g., increased student achievement, or improved
interpersonal relations).
There was a virtual absence of negative outcomes. The rare instances
of reports that parental involvement activities had created problems
signified that there was little inherent danger in these activities.®^

37

Contemporary

parent/community

participation

encompasses

a

broad

spectrum of involvement and activities as illustrated in the literature included
in this review. The diagram on page forty-one, a modification of one conceived
by Cervone and O'Leary, illustrates the levels of participation and the varied
activities at each level.

The research citied in this chapter extends over the

entire continuum.
It can be concluded from the review of the three sections of literature
that parents who are involved in the education of their children have a pronounced
effect on student achievement and related behaviors such as attendance, school
conduct,

attitudes

and

motivation

regarding

school

performance.

Parent

participation involved a wide range of activities in five areas; Governance,
Instruction, Parent Education, School Support, and Community-School Relations.
The suggested level of participation necessary for improvement in the
school climate or student behaviors differed slightly with each researcher. Some
(e.g. Henderson) suggested that any form of parent/community involvement in a
school or program will have a positive effect. Other researchers, such as Breiling,
used parents only after they had received instruction as volunteer instructors in
the classroom.

Parental effectiveness was heightened when parents received

training and consistent communication from school.

Schools or programs which

had formal policies and guidelines as suggested by Epstein and others, an education
program for parents, a parent advisory committee actively involved in decision
making, and parents involved in the instruction of their children either at home
or in school were truly successful.
Mayeske, Wagenaar, and others in their school of thought, concluded that
the lower level activities on the continuum are of paramount importance.

They
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did not deny the possibility of increased achievement and other benefits due to
higher

levels of

activity.

They

carried

their research beyond the school

environment and discerned that the family background and motivational factors
as shown earlier in Mayeske's and Stearns' illustrations, were significant in a
student's academic success.
The highest level on the continuum, Decision Making, or School Governance
as Fantini would label it, received mixed reviews.
Criscuolo

Comer, Moles, Collins,

and others who had strong parent components in their programs,

attributed a great deal of the student progress and overall improvement in the
schools to parent involvement in the decision making process.
Keesling, Robbins, Smith, Melarango, and others who studied four Federal
programs (ESEA Title I, ESEA Title Vll Bilingual, Emergency School Aid Act,
and Follow Through) cited the lack of effective advisory groups as a hinderance
to meaningful parent participation, and a successful program.
Fantini and Wagenaar, on the other hand, were both of the opinion that
the Decision Making in School Governance activities are not associated with
increases in student achievement. While parent/community participation in school
governance activities does not increase student achievement, it does enhance the
self-image

of

the

students.

This

seems

to

be

true

of

any

level

of

parent/community participation.
Davies, while seemingly in conflict with other writers over the use of
parents and community members to increase student achievement, nevertheless
called for meaningful participation, not merely window dressing.

The window

dressing activities only create frustration for the parents and do not benefit the
students.
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Summary of the Review of Research and Related Literature
The following conclusions can be drawn from the three sections of the
research and literature review:
Parent/community participation ieads to improved self-image, academic
performance, and other behaviors such as attendance, school conduct,
attitudes, and motivation regarding school performances.
Increased student achievement should not be the only criteria used to
measure the success of parent/community involvement.
•

Each

community

is

unic^ue.

Thus,

the

type

of

parent/community

participation in each community is dependent on the needs and goals of
the community and its schools.
Activities on a high level on the parent participation continuum do not
preclude lower level activities.

Actually programs which include several

levels of activity are apt to have a greater effect than those that restrict
their involvement to one level.
.

While

there

is

some

disagreement

among

the

researchers,

it seems

important for parents to be involved in decision making and governance.
They should be involved in the planning and development of curriculum,
goals and objectives.

Parent/community participation tends to create a

system that is more responsive to the needs of the students.
.

Formal policies and guidelines regarding parent/community participation
are necessary at the district, building, and program levels.

Goals and

objectives should be developed for parent/community groups.
.

Training and workshops are necessary for parents to develop the skills and
self-confidence for effective participation.
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Relations between home

and sehool

as

well

as

between sehoo,

and

community improve as parent participation increases.
Regardless of their socio-economic status or ethnic background, parents
can acquire the skills needed to help students in the classrooms both
academically and socially.
Students need all the support and assistance parents can give them due
to rapid changes in our society and its institutions.
Parents become closer

to their children as school becomes a shared

experience.
Parents need not become deeply involved in a sehool support role to affect
a

positive

change,

but

should

help

sustain

and

enhance

the school

experience.
Those parents who are the most involved are also the most supportive and
the best informed.

They act as a liaison with the rest of the community.

The expectations of a student’s parents and their supportive activities at
home affect the success of a student.
Students from poor, minority backgrounds, and low achievement levels are
in need of more parental participation and show greater academic gains
than middle class white students.
Poor parents are less involved than other parents and students with low
achievement levels have parents who are less involved than other parents.
The more wide-spread successful parent/community participation becomes
the more accepting teachers and administrators become.
’’Parent/community participation is not just a means to an end, increased
student achievement.

It is also an end in itself.”®^

CHAPTER HI
^SEARCH DESIGN AND ANALYTICAL TECHNiqilpq
Introduction

This chapter describes in detail the design of the study.

Included is a

documentation of the techniques and methodologies that were employed focusing
on the principles of qualitative research, specifically the case study approach,
which was used in conjunction with a quantitative research technique, the survey
questionnaire.
It was important for the researcher to select and develop a methodology
for conducting research that was appropriate for the setting and goals of the
study. "The paradigm of choices recognizes that different methods are appropriate
for different situations."^^
The issue resolves largely into personal preferences of the researcher,
the extent of the investigation, the available resources, and the
researcher’s decision concerning what type of interaction he desires.^S
Some of the best field research is done by people who are already
members of the settings they study. In these cases... the beginning
is not that much of a problem and they are able far more easily to
tell the mixture of methods likely to work best.^®
This study is divided into two distinct yet dependent parts.

Since this

research project involves a primarily descriptive study of interaction among
people, groups, and organizations, and the collection and analysis of people’s
perceptions and opinions regarding the effects of parent/community groups in
the schools, this researcher decided that the naturalistic inquiry techniques of
qualitative methodology would be the principal mode of research.

A case study

was developed from the qualitative data collected during the first part of the
study.
42
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Qualitative data consists of detailed descriptions of situations, events
people, interactions, and observed behaviors direct quotations from
people about their experiences, attitudes, beliefs, and thoughts, and
excerpts or entire oassages from documents, correspondence, records
and case histories.® ‘
The approach as we see it directs itself at settings and the individuals
within those settings holistically; that is the subject of the study, be
It an organization or an individual is not reduced to an isolated
variable or to an hypothesis, but is viewed as part of the whole.88

The data in the case study is augmented by quantitative data gained by
the administration of a survey questionnaire which was completed by the parents,
teachers, and administrators of the nine elementary schools included in the study.
The quantitative data were used to corroborate or refute the qualitative data
and conclusions reached in the case study.
Yin has stated that

case studies are

enchanced

from

methodological

triangulation by using them in conjunction with a survey.
Certain studies may benefit when the same questions are posed for
two pools "or sites” - a smaller pool that is the subject of case
studies, and a larger pool that is the subject of a survey.
The
answers can be compared for consistency, but the case study sites
allow some insight into the causal process whereas the survey sites
can provide some indication of the prevalence of the phenomenon.89

The mixing of methodologies, across-method triangulation, strengthens the
research design by allowing the researcher to develop varied sources of data,
cross-check his evidence, and verify and validate his

conclusions.99

The rationale for this strategy is that the flaws of one method are
often the strengths of another and by combining methods observers
can achieve the best of each while overcoming their unique
differences.^^

Light and Pillemer have suggested that qualitative and quantitative data
can be used in conjunction with each other to achieve an understanding of a
research topic.
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worthwhile for reviewers to work hard toward building
alliance of evidence" including both quantitative and descriptive
review, while maintaining the integrity of
Each kind of information offers unique benefits 92
^ ^
an

iLh

Prominent social scientists and authors such as Patton,

Yin,

Denzin,

Douglas, Miles and Huberman have cited the benefits of triangulation when one
is engaged in social research.

There are four basic types of triangulation: 1)

data

sources

triangulation

-

- multiple observers,

multiple
3)

of

data,

2)

investigator

triangulation

theory triangulation - multiple vs. singular perspectives,

and 4) methodological triangulation - the use of multiple methods to study a
program.93

Triangulation is an integral part of this study.

Data triangulation

and methodological triangulation are interwoven throughout the study design.
Patton and Yin have offered data triangulation as a technique to verify
and validate data.

Triangulation is used to checkout the consistency of findings generated
by different data collection methods and to check out the consistency
of different data sources within the same method.94

Any finding or conclusion in a case study is likely to be more
convincing and accurate if it is based on several different sources
of information following a corroboratory mode.93

Triangulation has an effect upon the researcher and the validation and
verification process of a study.

The relationship between the researcher and

triangulation has been aptly described by Miles and Huberman.

Perhaps our basic point is that triangulation is a state of mind. If
you self-consciously set out to collect and double check findings
using multiple sources and modes of evidence, the verification process
will largely be built into the data gathering process and little more
need be done than to report on one's procedures.99

U3
Case Study
The first part of the research project to be developed v.as the case study.
The ease study format »«s utilized as a guide to collect, analyze, evaluate,
interpret, and describe the data during this phase of the study.
Patton describes the case study process as having three steps:
Step one: Assemble the new case data. This data consists of all
the information collected about the person or program for which the
case study is to be written.
Step two: Construct a case record. This is a condensation of the
raw data, organizing, classifying and editing the raw case data into
a manageable and accessible package.
Step three; Write a case study narrative.
This case study is a
readable descriptive picture of a person or program which makes
accessible to the reader all the information necessary to understand
that program or person. The case study presents a holistic protrayal
of a person or program.^*
The data collection activities for the case study were concluded in four
interrelated steps; 1) selection of the study participants, 2) development of an
interview guide, 3) conducting in-depth interviews, and 4) analysis of documents
and other printed materials.

Document analysis was initiated before the first

step and continued throughout the development of the case study.

Information

gained from document analysis proved to be beneficial in the selection of the
study participants, the development of the interview guides, and the survey
questionnaires which were used to supplement the case study.
The aforementioned techniques are elements in a qualitative evaluation
model. Illumination Evaluation, proposed by Parlett and Hamilton.
The methods used in illumination evaluation include observation,
interviews, questionnaire, and tests, and documentary background and
sources. The evaluation is carried out in three stages; (these are
similar to those proposed by Patton) 1) initial observation, 2) more
sustained and intensive inquiry, and 3) systematic reduction of the
breadth of the inquiry to give more attention to emerging issues.
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toP''«~

Evaluation is descriotion
and predietion.98 ^

and

int
purpose of Illumination
mtepretation rather than measurement

The case study participants included members of three groups: second and
third grade parents and teachers and elementary principals.

The use of the three

groups as data sources carried through the strategy of triangulation in the data
gathering process.

r:S;‘'rraS

»es1ho°urbf SeT

to one data source the investigator must attempt to Jocate as manv
nress“rTot:rva^S:!9r''^“"'

of data offer ^alTlK^

The selection of the case study participants was based on the precepts of
purposive sampling.

The interview

participants were chosen based

on

the

knowledge, experiences, and/or opinions they possess due to their professional
positions, leadership roles, and participation in the schools.
The basic assumption behind purposive sampling in that with good
judgment one can hand pick the cases to be included in the sample
and thus^ develop samples that are satisfactory in relation to one’s

Three of the nine principals were selected as interview participants.

The

selection of the three subjects was predicated on several criteria which were
based on knowledge gained by the researcher in his administrative position.

The

types of parent/community activities associated with each school ranged from
those with low to high level activities as described in the review of the literature.
Each principal is actively involved with the parent/community group in his/her
school.

The

principals represent administrators at various stages

of

their

administrative careers; early (two years), middle (twelve years) and end (twenty
years).

The principals are important participants in this study.

The current
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superintendent ot sehools has given the prineipals a great deal of latitude and
autonomy in their buildings.

The prineipal's influence can help or hinder the

efforts of parent/community groups.
Three leaders of the nine parent/community groups were also selected for
specific reasons.

The researcher selected a leader from three different types

of parent/community groups.

The first was chosen from a traditional P.T.A.

involved in activities such as fund raising.

The second leader was from a group

engaged in traditional parent roles along with some supporting activities in school.
The third was a leader of a volunteer group that offers enrichment activities,
volunteers in the classroom, and other work such as staffing the school library.
Two second or third grade parents from each school were chosen to be
interviewed.

The researcher consulted with the leaders of the parent/community

groups, the building principals, and available documents before selecting the
participants.

The two parents selected from each school included an active

member in the school’s parent/community group and a parent with minimal
involvement.
The researcher chose two teachers from each school as participants: one
from the second grade and the other from the third grade.

An attempt was

made to select teachers who had experience with parent/community volunteers.
This

proved

to

be

a

problem

in

four

schools,

since

there

was

limited

parent/community participation, also in two of the schools there was only one
teacher for each grade level.

The researcher was forced to use certain teachers

regardless of their experience.
The selection process of the participants having been completed, the next
step

was

the

development

of an

interview

guide

for

the

three groups of
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participants.

The guides were developed after considering the focus of the

research project, the participants, and issues covered in the review of the
literature.

(See Appendices C,D,E)

The purpose of the guides was "to make

sure that basically the same information was obtained from a number of people
covering the same material".101

"a guide keeps the interaction focused but

allows individual perspectives and experiences to

emerge."102

The process of developing the interview guides was a combination of an
outline of activities suggested by Merton, Fiske, and Kendall and a procedure
recommended by Lofland.
1. The persons inteviewed are known to have been involved in a
particular situation.
2. The hypothetically significant element, patterns, processes, and
total structure of this situation have been provisionally analyzed by
the social scientist.
3. On the basis of this analysis he takes the third step of developing
the interview guide, setting forth the major areas of inquiry and
hypotheses.
4. The interview is focused on the subjective experience of persons
exposed to the pre-analyzed situation to ascertain their definition of
the situation.103
The third step of the above process involves the brainstorming technique
as described by Lofland.l^^ The researcher constructed a list of concerns, issues,
questions, problems, and possible conflicts.

Some of the items came from the

researcher's experiences, knowledge, and opinions of the school system and the
parent/community groups; others were collected during the informal conversations
with other people employed in the school system.

"In qualitative methods the

researcher is necessarily involved in the lives of the subjects."^®^
of the personal experience of the researcher has merit.

The inclusion

"The researcher can
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get and cultivate crucial insights not only during his research but from his own
experiences prior to or outside it.'*106
The list of items of concern was organized, sorted, and considered for
reoccurring issues or themes.

Several categories were developed including:

1.

The types of parent/community activities.

2.

The effects of parent/community participation.

3.

Communications between the schools and parents.

volunteers, teachers, and principals.
5.

among the parent/community
^

Parents’ satisfaction with their children's schools.

In addition to the categories which served as a guide, specific questions
were constructed for the interview instrument. This combination of the interview
guide approach and the standard open-ended approach provided some structure
in the preworded questions, but also allowed the interviewer a great deal of
flexibility.
A number of basic questions may be worded precisely in a
predetermined fashion, while permitting the interviewer more
flexibility in probing and more decision-making flexibility in
determining when it is appropriate to explore certain subjects in
depth or even to undertake whole new areas of inquiry that were
not originally included in the interview instrument.
The interview instrument served to provide a minimum of structure to
the interview.

It provided the opportunity for the interviewee to state what was

on his/her mind and to make his/her perspectives known.
With this approach the interviewer will often find that interviewees
will raise important issues not contained in the schedule, or will
even summarize entire sections of the schedule in one long sequence
of statements.lO®
"Qualitative data are more likely to lead to serendipitious findings. »109
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The next step in the process, after the selection of the interviewees and
the

development

participants.

of

the

interview

guides,

was

to

interview

the

selected

In order to establish the proper rapport between the researcher

and the study participants, the researcher contacted each participant first by
mail (See Appendix B.) and then by telephone prior to scheduling and conducting
the interviews.

In both instances the researcher explained the purpose, scope,

and intent of the study and how he or she was selected as a participant.HO
Each potential interviewee was assured confidentiality. The information collected
from the interview will never be used to the interviewee’s disadvantage or
embarrassment.

The subjects were assured that their identities would not be

revealed at any point during the study or in the final report.^!
The social atmosphere of the interview significantly affects the
extent to which pertinent reports are elicited and the ease with
which this is accomplished. The interviewer can do much to establish
the tone of the interview by clarifying at the outset, the purposes
of the inquiry and by defining his role as well as that of the
interviewees.1^2
The selection of a time

and place

for

the interviews was

determined by each participant and the researcher.

mutually

Patton, Bogden, Taylor, and

others have highlighted the importance of a comfortable setting for the interview
to be successful and meaningful.

Interview sites included diverse locations such

as school buildings, the interviewees’ homes, the researcher’s house, and the
front seat of an interviewee’s car.

Two teachers from different schools (one at

the second grade level and the other from the third) refused to be interviewed
in spite of the researcher’s reassurance of anonymity and confidentiality.

They

were fearful of possible repercussions if negative opinions were voiced pertaining
to personnel, especially the school committee and administration.

Since the

teachers were in buildings where there is only one class per grade level it was
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impossible to replace these participants.

As a result, the number of teacher

interviews was reduced from eighteen to sixteen.
The researcher asked each subject for permission to tape record the
mterviews to insure accuracy in quoting the interviewees. "The primary data of
in-depth open ended interviews are quotations... some method of recording
verbatim responses of the people being interviewed is necessary."113

Gotland

states that, "for all intents and purposes it is imperative that one record."114
Several of the interviewees were hesitant to allow the researcher to use the
tape recorder.

However, after a reaffirmation of anonymity and a promise to

erase the tapes as soon as possible, the participants consented to allow the
researcher to record the interviews.
Notes were taken during the interviews.

"The notes were used to help

the researcher record new issues, formulate new questions during the interview;
facilitate later analysis and to record nonverbal behavior such as reactions to a
question or statement."115
The researcher reviewed the tape recording of each interview as soon as
possible.

Notes were taken during the review to highlight important issues or

to formulate questions for use in later interviews or possibly in the survey
questionnaire.

Each interview was transcribed to make further use and analysis

less difficult.

The recordings of the interviews, transcripts, and notes were used

as sources of data for the case study and in the development and refinement of
the

survey

questionnaire.

The second qualitative data gathering technique

employed was document analysis.

This portion of the study was concerned with

the analysis of the contents of policy statements, school handbooks, school
newspapers, brochures, standardized test rei^lts, and any other printed matter
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perta,„.ng to the topic of this study.

The analysis of the documents was done

to g,ve the researcher further insight into the topic.

The researcher gathered

parent-student handbooks from each school along with memos, tetters, and other
documents on file in the superintendent’s office.

The policy manual tor the

Taunton public schools was checked for references to parent/community groups
or other volunteer organizations.

f

what^is^happeLng^n'th^program^ °^One
Possible about
Of intormat^^on ab^out ma^yT/ogrTms is rr^or^d^rd'^cumenurfr
Document analysis provided background information about the past, present,
and future issues of parent/community participation in Taunton.

Information

gathered from content analysis was used to develop questions for interviews and
questionnaire and to corroborate data gathered from other sources.
Document analysis provides a behind the scenes look at the program
that may not be directly observable and about which the interviewer
might not ask our wropriate question without the leads provided
through documents.il'
The second step of Patton's process of constructing a case study and
Cuba's illumination evaluation involved the analysis of data.

The analysis of

qualitative data necessitated the formation of categories of information, and
finding common recurring trends or issues that appeared in the data.

This process

can be difficult given the breadth and depth of the information collected; however,
the categorization was crucial.

"A classification system for the data is critical;

without classification there is chaos."118
gradual process of working from

The categorization of the data was a

generalities to specifics.

The researcher

developed a set of interrelated questions, topics, and issues to form a general
design of logical progression and unity.H^

The data collected for this study
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were organized and analyzed through a procedure similar to that

espoused by

Lofland.
A filing system was established early in the research project to aid in
the organization and analysis of the data collected during the research process.
The types of tiles are Mundane File, Analytical File, and Field Work

File.120

The Mundane File was used to keep track of people and things such as
the

participants

selected

for

the

chronological record of activities.

study,

a schedule

of

interviews,

and a

This tile proved to be invaluable as the

schedules of forty interviews were occasionally confusing and hectic.
The Analytical File contained information in the form of raw data and
notes.

As the data were constantly analyzed, refined, and regrouped, salient

recurrent themes began to bring order to the data by forming categories of
information.
functions.

The process of data collection and analysis were not two separate
"The analytical and observational or data gathering activities run

concurrently with increasing or decreasing emphasis depending on the stage of
development

of

the

study."121

This

analytical

technique,

the

concurrent

categorization and comparison of data is synonymous with Glaser and Strauss’
concept of constant comparative method of analysis, the continual examination
of

data.122

"Generating a theory from data means that most hypotheses and

concepts not only come from the data, but are systematically worked out in
relation to the data during the course of the

research."123

The third file, the Field Work File, consisted of a collection of notes or
short narratives on how the research was done and the experiences encountered
while doing the research.

"A file already built on this topic will facilitate later
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writing of such an

account

account.

”124

t'k

The researcher Cound this file a beneficial aide

to recall the climate and tone of the interviews.
The use of the three files served to contribute a sense of cohesiveness to
the data gathering process and the concurrent analysis.

The people, processes,

and data were considered as a whole.
This type of record keeping and analysis assisted in the creation of a
written narrative, in which the researcher analyzed and interpreted the themes,
issues, and concerns that emerged from the data.

The categorization of the

data facilitated the comparison of the qualitative data and the results of the
survey questionnaire.

The Survey
The second phase of the data collection activities, the survey questionnaire,
commenced upon completion of the in-depth personal interviews.

The survey

questionnaire provided the researcher with a second pool of data which was
applied to reinforce or challenge any conclusions the researcher may have formed
in the case study.

"Quantitative studies serve primarily to firm up and modify

knowledge first gained in a fundamentally qualitative
and quantitative

research

fashion."125

Qualitative

methods have reciprocal benefits during the data

collection and analysis processes.

The comparison of qualitative data with

quantitative survey data serves to clarify and substantiate qualitative research.
Survey data can cast new light on and verify field observations. Field observations
can validate and aid in the interpretation of statistical

relationships.126

Survey research was a logical choice to be used in conjunction with a
case study which is focused on the opinions, perceptions, knowledge, and social
interactions of the participants of the study.
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obtaining persl\l";„rsodarS^

‘o

This paradigm of social research has three steps:

1) the selection of the

sample participants, 2) the construction of three survey instruments (one for
each

group

of subjects),

3)

data

collection

through

administration

of

the

questionnaires, and 4) tabulation and analysis of the data.
As with the case study, three groups, parents, teachers, and principals
were considered for possible participants in the study.
The researcher deemed it appropriate to administer the survey questionnaire
to all nine elementary principals.

This decision was reached since the population

was so small.
Following the same reasoning the entire population of thirty-nine second
and third grade teachers was also included in the study.
The population of nine hundred fifteen sets of second and third grade
parents was considered to unwieldy to poll.

Taking all factors into consideration,

the researcher decided the principles of proportional stratified sampling should
be employed.128
A

sample of three

population) was selected.
assigned a number.

hundred one parents (thirty-three percent of the

(See Appendix F)

Each member of the population was

The members of the sample were chosen by using a table

of random numbers for the selection process.129
The

survey

instruments

for

this

study

were

modified

versions

of

questionnaires used in the 1976 evaluation of the California Early Childhood
Programs.130 (See Appendices H,I,J) The questionnaires for the parents, teachers,
and administrators contain common items and questions.

This feature enabled
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the researcher to compare the opinions, knowiedge. and perceptions of the three
groups on specific topics and questions. The questionnaires located in the appendix
were developed as a result of modifications that were carried out based upon
salient topics, interests, and problems identified during the in-depth interviews.
"Interviews can help identify variables and relations, to suggest hypothesis, and
to guide other phases of the research."131

The questions on the survey should

be appropriate and relevant to the goals of the study.

"The schoolman will want

to be sure that questions included in the survey are relevant to questions he has
raised through problem specification and subsequent document search, and are
asked in such a way that they will result in the collection of accurate and
complete information.’'132
A cover letter accompanied each questionnaire.

(See Appendix G)

The

cover letter explained the purpose of the study, how the subjects were chosen,
and the importance of completing and returning the questionnaire. The anonymity
of the respondents was also stressed.
The participants in the study received the questionnaire and cover letter
by mail with a pre-addressed, stamped envelope for its return.

The respondents

were asked to sign and return the cover letter along with the survey.

This

enabled the researcher to maintain a record of the returns while the respondents
remained anonymous.

A second mailing was planned to take place within ten

to fifteen days if the return rate was not 100 percent for the principals, at least
60 percent for teachers, and 30 percent for parents.^^^

It was not necessary

to conduct a second mailing for the teachers or parents since they had return
rates of 69.2% and 34.2% respectively.

A second mailing was necessary for the

principals since only six of the nine elementary principals had returned their
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questionnaires within the established time frame
time irame.

thp thro.
The three remaining principals

returned their questionnaire after the second mailing.
The returned questionnaires were tabulated upon receipt in preparation for
future analysis.

The statistical analysis of the data includes the computation of

frequencies and percentages of the responses tor each item in the questionnaire.
Chi square (p<.05), one of the simplest and yet most useful of statistical tests
was also utilized to analyze certain selected questions which all three forms of
the instrument have in common.
and without Yate's correotion.134

Chi square were calculated twice, both with
After statistical treatment, the results at

the survey questionnaire were compared with the categories of qualitative data
from the case study.

Survey data that either verities or negates the qualitative

data received particular attention.
Triangulation enables the researcher to cross-check the multiple sources
of data.
...consistency in overall patterns of data from different sources and
reasonable explanations for differences in data from different sources
contributes significantly to the overall credibility of the findings
presented in the evaluation report.

Conclusion
In this section the reseacher has described the design of the study consisting
of a case study and the development and administration of a survey questionnaire.
A

review

of pertinent literature on

the

qualitative

and quantitative

methodologies and analysis techniques used in the research project was also
included.
The study involved a mixture of qualitative and quantitative methodologies
and techniques which provided the researcher with two different sources of data
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fro.n

parents,

teachers,

and

administrators

parent/community participation in the schools.
described in detail in Chapter IV.

on

the

perceived

effects

of

The data v,m be presented and

The information co.lected for the case study

will be presented first, followed by items from the survey questionnaire that
either corroborate or refute the qualitative data and conclusions in the case study.

CHAPTER IV
presentation op data ANn

AMA.VC.

Introduction

This chapter is divided into two distinct yet interrelated parts.

The first

and primary section is the case study which is augmented by survey data in the
second section of this chapter.

The purpose of the survey questionnaires which

were administered to parents, teachers, and administration is to substantiate or
refute conclusions formed from the qualitative data on the case study.
The data collected from the document analysis and the forty in-depth face
to face interviews will be presented in the case study.

As stated in Chapter 111,

the data were analyzed and organized into a category system similar to that
espoused by Lofland.

This analytical technique, the concurrent categorization

and comparison of data, allowed the researcher to organize the information from
the interviews and document analysis into several categories of interest according
to the objectives of the study.
The categories represent perceptions, knowledge, and opinions of parents,
parent-leaders,

teachers

and

administrators

concerning

parent/community

participation and its effects at the elementary level in the Taunton Public Schools.
These categories include:
- The development of parent/community participation. How and why
has participation changed, particularly since the arrival of the current
superintendent?
- The varied parent/community activities as identified by parents,
parent-teachers, teachers, and administrators.
- The perceptions and opinions of the subjects concerning the effects
of parent/community participation. What are the cumulative effects
of participation particularly in areas such as school committee policy.
59
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The categories were developed after a thorough analysis of the information
collected from the document analysis and the interviews.

Some organization

was provided to the interview data by virtue of the structure of the interview
guides.

The development and examination of these categories facilitated the

achievement of the six objectives of the study.

1. To obtain perceptions from parents, teachers, and administrators
regarding the impact of parent/community paraticipation in their
respective schools and in the school system in general.
2. To identify the level of parent/community participation as defined
in the review of the literature.
3. To ascertain what effect the building administrator has on
parent/community participation.
4. To ascertain the characteristics of effective parent/community
participation.
5. To ascertain the perceived effect of parent/community
participation on parent satisfaction with the schools.
6. To ascertain the perceived effect of parent/community
participation on student achievement and self-esteem.

In addition to the information gathered from the interviews, document
analysis provided a wealth of information.

The creation of a description of the

recent development of parent/community participation was feasible as a result
of data and knowledge gained during document analysis.
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Tte Development of Parent/Con,m„ni.y
Doeun,ent analysis was the first phase of data gathering to be initiated.
The information collected from the data was used to formulate questions for
the interview guides, survey questionnaires, and to develop a pool of background
information concerning parent/community participation in the Taunton elementary
schools.

The data gathered during the document analysis, combined with knowledge
previously acquired by the researcher through his administrative and teaching
experiences on the school system, were used to create a description of changes
in parent/community participation during the past several years.

The current

superintendent of schools who was appointed in June of 1981 has actively
cultivated parent/community support and participation in the schools.
Six of the nine elementary schools included in this study have had formal
parent groups with varying titles such as the following two examples: P.A.L.,
Parents at Leonard, and P.T.U. Parents and Teachers United.

Currently five of

the six schools still have functioning parent-teacher groups.

The sixth ceased

to exist three years ago due to parent apathy. Of the four schools that currently
do not have organized parent/community groups, two have parent volunteers in
the schools and two have a very small number of parents who occasionally help.
One of these schools has only three parent helpers.
The policy manual for the Taunton School System, which was adopted in
1973 and has not been revised since then, recognizes some of the benefits of
parent/community participation as an educational resource and a problem solving
technique.

(See

Appendices

K

and

L.)

While policy existed

for

using

parent/community participation, this resource was not utilized until public schools
lost their fiscal autonomy and budgets were severely cut.
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The first time parents and community members were considered as potential
volunteers was after the passage of Proposition 21.

One of the first programs

to be affected was interscholastic sports at the middle school level.

Budget

cuts and the resulting reductions in staff created a need for volunteers to coach
and transport students who were Involved in sports at the middle school level.
The middle school principals actively supported the use of volunteers to enable
their athletic programs to continue.
On April 14, 1981 the school committee, following the superintendent's
recommendation, voted to allow private citizens to transport middle school
athletes to baseball and basketball games.

The city solicitor outlined provisions

which he felt were necessary to ensure the safety and protection of all concerned
parties.

He cited

the requirement that parents who wished to provide

transportation must prove they had adequate insurance coverage.136
Parent/community volunteers were not seriously considered outside of the
middle school basketball and baseball programs until the current superintendent
of schools was hired on June of 1981.

Previously parent/community groups

existed only in very traditional forms such as a P.T.A.

The newly appointed

superintendent involved parents and teachers in the interviewing and selection
process for two principalships during his first three months in office.

This

practice has continued to the present day.
In order to improve educational programs, the school climate, and to
improve relations with parents and the community, building administrators were
encouraged to utilize parents and community members in a variety of ways in
the schools.

Formal parent groups were established in the three middle schools

under the tutelage of the superintendent.
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Several problems arose regarding the use of the volunteers. The question
of liability was brought forth once again and more importantly, conflicts with
unions representing the clerks and aides and the school custodians were producing
problems including grievances from the bargaining units.

Parents were fulfilling

clerical duties in several schools as well as doing eustodial work such as cleaning,
painting classrooms, and other building maintenance.
After

several

lengthy

meetings

involving

the

city

solicitor,

school

administrators, union officials, and volunteers, the difficulties were resolved.
The union officials were to be consulted and informed of any volunteer activities
that might affect their bargaining units.

The unions were not against the

volunteers efforts as long as they supplemented rather than supplanted union
workers.
The reviewed question of liability was again resolved by the city solicitor.
'Volunteers are considered to be public employees.

The same liability insurance

that covers our regular employees should also cover our volunteers.''^^?
With the volunteer program on its fledgling state, the superintendent and
his staff consulted other school systems.

Communities with successful volunteer

programs (e.g., Harwich, Marion, Marshfield, and Duxbury) were contacted by
central administration in December of 1983.

Volunteers and educators from

these communities were invited to Taunton to speak to parents, community
members and school personnel to assist in the development of an effective system
wide volunteer program.

All the communities contacted sent representatives

who spoke to administrators, teachers, and volunteers explaining their formula
for success.
The superintendent also wanted community members who were not parents
of public school children to be part of the volunteer effort.

Shortly after his
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appointment, the superintendent embarked on an ambitious program designed to
continuously review and revise the curriculum in the school system.

The

superintendent and his staff actively recruited community based volunteers to
serve on the curriculum review committees.

The members of the committees

included parents, students, elected officials, businessmen, a librarian, a museum
curator, and clergy from several faiths.
Parent volunteers and active members of the community are members of
VISIT, an acronym for volunteers in school in Taunton.

This organization has

no governing powers. The individual groups in the schools are totally autonomous.
In

spite

of

the

increased

emphasis

from

the

superintendent

on

parent/community participation, the school committee and central administration
has provided no direction and no formal policy changes.
remains as it did in nineteen seventy-three.

The policy manual

No long or short term goals or

objectives relating to parent/community participation were established at the
system level.
The

researcher

reviewed

elementary schools in this study.

the

parent/student

handbooks

of the nine

Only one made any reference to activities for

parents and parental activities in school.

(See Appendix M).

Principals are required to complete a yearly report on the number of
volunteers and their activities in the schools.

The reports from the school year

1985-86 show a range from three to forty in the number of volunteers in the
nine elementary schools. A review of the reports of the last three years disclosed
a steady decline in the quantity of volunteers.
For two years the school system sponsored a volunteer recognition program
complete with a buffet and awards to highlight the efforts of parents and other
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community members.

The last program, which was conducted in October of

1985, had only fifteen parents out of a potential of over two hundred volunteers.
No volunteer recognition program was scheduled for October 1986.
In a memo dated January 18, 1982 a member of the superintendent’s staff
highlighted the need to develop goals and objectives as well as a policy statement
in order to have successful parent/community participation in the schools.

The

following are excerpts from this lengthy memo.
Once a position paper is developed as to the description of what
we envision as community involvement in our schools, we try to sell
our program to the community by having an advisory committee
review and provide additional ideas."
"The movement must accentuate the positive influence of involving
the community as helpers not watch dogs."
. . we should actively involve teacher aides, clerks, custodians,
and cafeteria workers ... The intent should not be to step on
anyone's toes."
. . we immediately appoint someone from the administration to
organize and supervise this program."
". . . the school system has the option to control and regulate the
kind of volunteer work it wants and needs."
"... I suggest we identify some short range and some long range goals.
". . . who is going to set up the training program?"
". . . who is going to have the final responsibility for deciding what
kind of volunteer effort exists in each school? How much latitude
will each administrator have?"^^®
If these suggestions had been heeded, it is very likely that the previously mentioned
difficulties between union personnel and volunteers could have been avoided or
minimized.
The building administrators have complete control over volunteer programs.
Later in this study it will be shown that principals have the power to encourage
or to exclude volunteer programs in their schools.
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None

of

the

recommendations

in

the

aforementioned

implemented nor were the questions formally answered.

memo

were

The analysis of the

available documents has led the researcher to conclude that the lack of policy
and direction is at least partially responsible for the decline in parent and
community volunteer efforts.

The Interviews
The interviews were initiated after the document analysis had commenced.
Information gathered from the memos, handbooks, policy manual and other printed
materials helped the researcher prepare for the interviews and gain further insight
concerning volunteers throughout the school system.
The selection of the study participants was based on the precepts of
purposive sampling.

After potential participants were selected for the interviews,

letters were sent asking each person if he or she would be willing to participate
in the study.

The prospective participants were then contacted by phone to

verify their willingness to participate.

Dates, times, and locations were sent

for the interviews.
As noted in Chapter III two teachers refused to participate in the interviews
since they were fearful of possible repercussions if they gave candid answers
regarding personnel (particularly administrators).
the teachers were adamant.

Anonymity was reiterated, but

The two teachers were not replaced since they

were both in buildings where there was only one class for each grade level.

This

lowered the number of teachers interviewed to sixteen and the total number of
interviews to forty.
With anonymity assured and a schedule set, the interviews went well.
subjects were encouraged to be honest and candid during the interviews.

The
The

interviewees were all very cooperative and appeared relaxed and comfortable.
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Each of the forty interviews was taped with the reassurance that the
tapes would be heard only by the researcher and they would be erased as soon
as possible.
Pseudonyms or position titles are used in this chapter when the researcher
refers to specific individuals.
participants' identities.

Every precaution has been taken to protect the

This was done to perserve participant anonymity and

protect them from possible repercussions if sensitive topics or personalities are
discussed.
The three interviewed principals were all males. Together they represented
a total of seventy-six years of experience, thirty-five of those as principals.
Their years of administrative experience ranged from two to twenty years.

The

principals are all natives of Taunton and still reside in the community.
The pseudonyms assigned to each principal were selected based on the
type of parent group associated with each school:

the principal connected with

a traditional P.T.A. will be referred to as Mr. Tradition; the principal associated
with the parent group that was engaged in some traditional parent activities as
well as some volunteer work will be called Mr. Transitional; the third principal
who has a volunteer group affiliated with his school will be referred to as Mr.
Volunteer.
The three leaders of the parent groups were all females who were very
active in their children’s schools.

One worked part-time, the second worked in

a state school, and the third was a teacher in a local parochial school.
parent-leader has lived in Taunton for a period of eight years.
are life long residents of the community.

One

The other two
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using the same rationale employed

to designate pseudonyms for

the

administrators, the parent leaders are referred to by acronyms that are descriptive
of the types of parent groups they head.

Ms. Piter (Parents in Traditional

Educational Roles), heads the traditional P.T.A.

Ms. His (Helpers In School), is

the leader of a parent that has some traditional roles and helps with some
support activities in school.

Ms. Visa (Volunteer in School Activities), is the

leader of a group of volunteers who teach mini-courses and are active in many
phases of their children’s school.
Eighteen parents of second and third grade students were interviewed.
Three of the interviewees were men; the remaining fifteen were women.

Eleven

of the respondents stated that they had resided in the community for their entire
lives.

The seven remaining parents have lived in Taunton from three to eleven

years.

Nine of the parents selected for the interviews were actively involved

in the schools in some capacity while the other nine were minimally involved in
the elementary schools included in this study.

Parents will be referred to as

either nonactive or active.
Eight second and eight third grade teachers agreed to participate in the
interviews.

All the teachers were females.

More than half of the teachers who

participated in the study have been educators for more than ten years.

Ten of

the teachers have been in their present positions for five years or less due to
recent transfers resulting from reorganization and a reduction in force due to
budgetary restraints and two school closings.

Six of the teachers have earned

a master’s degree, while the ten remaining individuals have accrued the necessary
credits for step raises, but have not earned a graduate degree.

Fourteen of the

teachers were residents of Taunton when the interviews were conducted. Sixteen
were natives of the community.

69

No teacher will be referred to by name.

The researcher had originally

planned to refer to the teachers by their grade levels.

However, since this study

contains several provocative statements from the teachers, no reference will be
made to any teacher's position in order to protect their anonymity.

Parent/Communitv Activities
The

four

groups

of subjects

(principals,

parent-leaders,

parents,

and

teachers) recounted numerous parent/community activities during the interviews.
Their responses coupled with the principals’ annual volunteer reports provided
the researcher with an excellent portrayal of the types of parent/community
participation present in the schools.
Based on the aforementioned reports and on information gathered during
the interviews it was discovered that only two community members who were
not parents of elementary school aged children where involved in volunteer
activities for the last two years in the schools included in this study.

One of

the volunteers was a grandparent of a first grade student; the other a friend of
a

teacher.

The

community based curriculum committees contained several

community members, but were largely composed of parents.
The type and amount of participation in the schools is predicated on the
support of the principals and teachers and the form of the parent organization.
When asked about parent groups and their activities in the schools the
principals gave a general assessment of the parent organizations in their buildings
as well as listing their activities.
”Our P.T.A. has never been spectacular, its petering out . . . parents
are involved in fundraising field days, book fairs, some are room
mothers ..." - Mr. Tradition
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”We ha« a good P.T.A. There is always an excellent turnout for
P.T.A. meetings, Open House, and that kind of thing . . . Parents
arranp our cultural programs and Book Fair. They were responsible
tor the playground renovation . . . some work as clalsrol aides
and went on field trips.” Mr. Transitional
"Parents are very active . . . they teach mini-courses, tutor in
classrooms, run fundraisers , and are room mothers." - Mr. Volunteer
The researcher asked Mr. Volunteer to name some of the mini-courses
taught by the parent volunteers.
Oh boy, there were so many! Some of our more popular ones are
computers, cooking, sewing, a babysitting course, and a science
enrichment program . . . we also have Great Books for our better
readers." - Mr. Volunteer
The principals’ volunteer reports revealed a few additional parent activities.
Mr.

Tradition

reported

that

one

parent

was a Project Succeed,

an

arts

collaborative, representative, another did Great Books with a small group of
students, and several parents were involved with an educational fair sponsored
by the school system.

The report submitted by Mr. Transitional added one

additional activity. A number of parents were trained in fingerprinting techniques
by the police department and fingerprinted the students as a safeguard in case of
a kidnapping.

There were no additions from Mr. Volunteer’s report.

The parent-leaders agreed with the principals’ assessments of parent
participation in their respective schools. They recalled several specific programs
and activities that the principals did not list in their reports or mention in the
interviews.
Ms. Piter, the leader of the traditional parent group, recounted a number
of events.
"We brought in some shows for the children like Birds of Prey,
Halley’s Comet and we sponsored field trips . . . the school float,
you know for the Christmas Parade a lot of parents worked on the
school float." - Ms. Piter
Ms. His, leader of the transitional parent group recounted a holiday activity.
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"We had a grandfather dress up like Santa anH
first, and second grade had breakfast with San?a

tho

o-

^

- ivis!"nir

’

Ms. Visa, the leader of the volunteer parent group was the only parentleader to mention parent participation on the School Improvement Council which
was recently mandated by Chapter 188.
. . we also have parents including myself on the School Improvement
- Ms.^ Visa'^^

provided by the state."

Parents who were interviewed repeated many of the activities that were
given by the principals and parent-leaders.

Some of the typical answers from

active parents are;
"I am involved in the mini-courses.

I teach quilting."

"I listen to the children read and do story groups ... I read to them."
"A number of things - fundraisers, I am a room mother, field trips,
parties, fingerprinting . . ."
"Some students need a little extra help so 1 tutor them."
Most of the nonactive parents were unable to participate because of work
schedules or family commitments.

They perceived, however, that they could

still be supportive of the school and were cognizant of parent activities in the
schools.

The following are two respresentative responses.

"1 know parents who help at classroom parties, chaperone field trips,
and help with other things. I can’t do that very often but 1 try to
do things at home like helping with homework." - Nonactive Parent

"I work. I can’t get involved so I try to be supportive at home . . .
I praise my daughter and help her in any way I can ...’’- Nonactive
Parent
Not all of the parents interviewed were positive in their responses.

Two

parents from the same school, both an active and a nonactive parent, were
unhappy with the amount of parent participation in their children’s school.

They
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claimed such activities and programs were virtually nonexistent since the building
administrator had repeatedly discouraged interested parents.
"None, such things are not encouraged in my kid's school . . . bv
the principal and some teachers." - Nonactive Parent
'•Nothing, I work at my son's school (middle school), but not at my
daughter's. I've done a few things. We, some parents, approached
(the principal) to start a parents' group. We got a big run around.
We are not wanted." - Active Parent
The classroom teachers who were asked what parent/community activities
took place in their respective schools tended to view parent participation in
reference to their own classrooms and experiences rather than in regard to their
schools or the school system.

Based on their responses the subjects can be

categorized in four groups.
The first group of teachers, consisting of three members, two who were
from the same school, has attempted to recruit volunteers to help in their
classrooms.

They have achieved minimal success due to parent apathy, and a

lack of administrative cooperation.
. . the response was awful for field trips. I sent out letters to all
my parents for volunteers. I thought the response would be better,"
"I had a poor response from parents. We have many single parents
and a transient population. They are not interested . . . few kids
start and finish this school."
"What few we have work in the office with the principal on pet
projects."
Two of the interviewees who compose the second group of teachers
expressed feelings of being uncomfortable with volunteers in their classrooms.
They did not want volunteers in their classrooms under any conditions or
circumstances.
"I feel uncomfortable with parents in the room.
want a paid aide."

I wouldn't even
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"1 like being boss and running my own ship.

I don't want any!"

The largest group of teachers, (totaling seven) utilized volunteers on a
limited basis.

Parents were usually asked to help with special activities such

as parties, field trips, holiday activities, and other occasions when additional
adult supervision is valuable.

Several teachers mentioned that parents were

working with small groups of students in the Great Books Reading Program,
which is an enrichment activity that takes place out of the regular classroom.
The following are some responses from the teachers in which they described
their use of parents as volunteers.
"Parents come in for parties."
"One father who is a fireman came in and gave a talk during- Fire
Safety Week."
&
«
"I use them for special activities like jelly making and field trips."
"Parents help on our annual field day and cookout."
"I have a Thanksgiving dinner in my class. The kids dress up like
Pilgrims and Indians. I usually ask for help."
"Some of my parents are officers in the P.T.O. Parents come on
field trips as chaperones and help when we have parties."
The fourth and final group (consisting of four teachers), used parent
volunteers extensively in their classrooms.
partners in the educational process.

The teachers considered parents as

The parent volunteers were used as aides

or tutors to assist students who were having difficulties in particular subject
areas and to help the teachers in any way possible.
from four different schools.

The four teachers were

The teachers were happy to describe their use of

parent volunteers.

They were proud of the accomplishments achieved with

parental assistance.

Each respondent used the volunteers as tutors.

"One mother tutors kids in any subject they are having trouble with.
Sometimes they just need a little extra help. It is good for them
and she enjoys doing it."
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. . Lisa's mother helps with the reading groups, she's great!"
'1 have a parent who comes in on a regular basi«?

cho

a reading tutor with three students who^are having'a'ditriculTume':"

The same teacher referred to working parenU who try to be supportive
at home.
"Working parent who can't volunteer have been very cooperative »t
taTght

iiiuZ T. ?r;::f^h'e tz/’'"

^

One teacher, while pleased that she had a helpful and productive volunteer
assisting her in many capacities in the classroom, lamented the fact that the
number of volunteers had decreased over the past two years.

When asked by

the researcher for a reason for the decline the teacher responded that she did
not know.
•T have one super parent who works with the kids, runs papers off
and corrects papers. I had more a couple of years ago but there
was no one to take their place when their children were promoted.
I don’t know why there are not more interested parents. They seem
to be concerned . . ."
In addition to volunteer activities during the school day, the interviewees
were asked questions pertaining to interest and attendance at traditional parent
activities such as Open House, parent-teacher conferences, and P.T.A. meetings.
The principals who were interviewed considered attendance and interest as quite
high in their schools with the exception of poor attendance at P.T.A. meetings
in Mr. Tradition's school.
"Parent attendance and interest for Open House and orientation is
very good.
The P.T.A. has never been good; parents are losing
interest." - Mr. Tradition
"All our meetings are well attended.
and interested." - Mr. Transitional

. . . parents are very active

"We don’t have a formed P.T.A., but attendance is excellent at Open
House,
Kindergarten orientation, and parent
meetings and
conferences. - Mr. Volunteer
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While the three principals rated parent interest and attendance highly, the
parent-leaders, parents and teachers varied in their responses.

The six parents

and six teachers who were affiliated with the schools directed by Mr. Tradition,
Mr. Transitional, and Mr. Volunteer responded in a manner that was in agreement
with the building principals.

Mixed reviews were given to parent participation

in the traditional activities previously mentioned.
The

parent-leaders

perceived

the

recently

instituted

parent-teacher

conferences as a success in terms of parent attendance and interest.
"Open House is now the conferences. This is a set up that is better
than standing in line. 1 know more parents attend the conferences
than use to go to open house." - Ms. Piter
"Good attendance because there is usually good communication and
organization." - Ms. His
"Parents like the new set up, the conferences ... a much better
turn out than open house or orientation." - Ms. Visa
Ms. Visa noted that parent interest is an important factor in determining
parent attendance at a meeting or a program.
"The turnout for the elementary subcommittee meeting at our school
was terrible . . . only three parents . . . most people 1 talked to
just weren't interested." - Ms. Visa
Parents attributed the success of parent-teachers conferences to the
specificity of such an activity.

School events with specific purposes are usually

well attended. General meetings without goals and objectives are poorly attended.
"Good attendance at all activities except P.T.A. meetings." - Active
Parent
"Large number of parents at all events . . . you feel wanted."
- Active Parent
". . . meetings that are organized well drew well ..." - Active Parent
"Things are done haphazardly there is a low turnout at most meetings
except conferences." - Nonactive Parent
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The two parents who were quoted earlier in this chapter as stating that
the principal discouraged parent participation, did not attend meetings or program
at school because of previous poor experience.
"The meetings didn't make a big impression.
almost an afterthought." - Active Parent

They seemed to be
^
^ “

^hey were ^orly planned. 1 don't like to have my time wasted
Especially when 1 could be home ..." - Nonactive Parent
The teachers, as with the two previous groups of subjects reported that
some events were heavily attended while attendance at others was negligible.
The conferences are usuaUy weU attended but interest and attendance is dropping
at other events and activities.
. . great for my class about 80% usually show up.”
”. . . varies first grade 75% show up for everything.”
”It has decreased the last two years. The parents were very active
at first. They will still come if they are interested.”
”Some people go to everything ... the workers the organizers.”
Two teachers from different schools cited possible administrative and teacher
responsibility for low parent interest and attendance.
”The only time we see parents is at conferences. We don’t have a
P.T.A. or any volunteers.
We have a minimum of contact with
parents they are not encouraged.”
The researcher probed and asked the subject who discouraged parent
participation.

The teacher responded.

”The principal and some teachers . . .”
"Attendance is very poor. It used to be better.
to be intimidated by school by the teacher.”

Some parents seem

Successful parent/community volunteer programs that were discussed in
the review of the literature in Chapter II contained a parent education component
in their plan of action.

Activities in the form of workshops and training sessions
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were provided to prepare the volunteers by inereasing their knowledge and skills.
This has not been the ease, with one exeeption, at the elementary level in Taunton.
Only one of the principals met with volunteers to provide them with some
expectations and suggestions to help them to be successful in their endeavors.
When asked if any training had been provided for the volunteers. Mr.
Volunteer offered the following:
"I met with the volunteers to explain what was expected of them
and to offer help." - Mr. Volunteer
The two remaining principals both had negative responses to the question.
"We haven’t had any training sessions for volunteers per se. We had
to parents about reading to their children, Dr. Kopp
on child development, and Dr. Ruby on sex education." - Mr. Tradition
"No, none.
Transitional

I never thought of it.

They just came in." - Mr

Response from the parent-leaders, parents, and teachers all called attention
to the lack of training for volunteers.

The only training session the researcher

was able to discover was a one day training program for the Great Books
instructors.

The school department paid all expenses for the program including

the cost of the textbooks.
The researcher concluded that parent/community participation in the nine
elementary schools included in this study extends over the entire continuum as
defined in the review of the literature (pg. 41).

The primary focus of this

participation is in the lower level or traditional activities.
makers in school governance

are

development and textbook selection.

limited

Parents as decision

to advisory roles in curriculum

A small number of parents participate in

the decision making process via the School Improvement Councils.

An even

smaller group has been involved in the interviews during the selection process
for new principals.
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Principals

and

parent/community

teachers

serve

participation.

The

as

proponents

principals

or

govern

inhibitors
the

type

of
of

parent/community groups that exist in their schools and the nature of the activities
flSSOCifltGd

with

ths

ETPOlin^

groups.

At

Ifknr-f

•

•

At ieast one prmcipai has repeatedly discouraged

parent participation in his/her school.
opportunity, guidance, encouragement, and training parents can
contribute to the educational process. Parents want to be involved and informed.
The teachers who were subjects in this study viewed parent/community
activities based on their experiences in their schools and classrooms.

More than

half of the teachers (ten), either used the parent in traditonal support roies or
did not utilize them at all.

Two teachers perceived parent support at home as

a valuable form of parent participation.
The number of parent/community volunteers has decreased over the last
two years.

This is due to several factors:

the lack of formal policy, goals, and

objectives; inadequately trained volunteers (which can be attributed to the absence
of training programs at the school and system levels); parent apathy, and resistance
on the part of teachers and administrators.

Effects of Participation
Two general categories of data were generated from the participants’
responses to the questions on the effects of parent/community participation in
the nine elementary schools included in the study. The first category consists of
in-school activities and their associated effects. The second category is composed
of data concerned with participation in setting policy, developing curriculum, and
other school governance activities.
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Respondents from all four groups of subjects attributed improveraent in
the school climate, student self-image and self-confidence, student achievement,
and school facilities to parent/community participation.
The three principals were positive in their assessment of the effects of
parent/community participation. They were of the collective opinion that parents
provided services and accomplished projects that otherwise would not have been
possible.
"They volunteered in our library, helped with fundraising, provided
the teachers with money to buy extras and worked with the too
reading students in Great Books. They help the top students achieve
more." - Mr. Tradition
"Parents are a big help getting things done for the school that
wouldn't be done ordinarily . . . like the program in school enrichment
and the renovation of the playground." - Mr. Transitional
Parent groups have been responsible for accomplishing goals and
projects that would not be attained without them. The mini-courses
open many new horizons for the students." - Mr. Volunteer
The effectiveness of a parent/community group in enchancing the school
climate and community relations was considered important by Mr. Volunteer.
"They have a positive impact on the overall climate of the school.
They understand the operation of the school and communicate this
to other parents and people. They are good for public relations."
- Mr. Volunteer
The

parent-leaders

believed

their

organizations

were

engaged

in

commendable activities and had a positive impact on their children's schools.
Ms. His and Ms. Visa were particularly upbeat and credited their groups with
many accomplishments.
"We improve the atmosphere on the building.
We help in the
educational process with extra-curricular activities and with things
like Great Books. This year the volunteers put in our computer
center, organized the library, and renovated the playground. We
accomplished a lot with a select few." - Ms. His
Ms. Visa maintained that the parent's group in her school was responsible
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for some beneficial experiences for the students that improved se.f-im„e and
self-confidence.
-^Ms/visf

''“‘““We things for the children."

The researcher probed for further clarification.

aIS%7asTef

Ms. Visa continued.

r/ve^VeUd''!**

confidence by pr:vVt:\he^rdents Tartrey‘cl bundTrocf ^
rseTconfidence" alirilgj.l'rr

^

Ms. Piter acknowledged that she and the other members of her group
fulfilled a necessary function, but she cited the lack of volunteers as a factor
that limited the effectiveness of their efforts.

f volunteers.

It is like going against a brickwall." - Ms. Piter

Twelve of the parents who took part in the interviews believed that
parent/community participation in the schools had a positive effect on self-image,
self-confidence, and achievement.

The interviewees were of the opinion that

parent interest and participation motivated the students.
. . . kids love it. It brightens up their day. Self-image is improved
and kids want to do better ..." - Active Parent
". . . tremendous effect on achievement levels." - Nonactive Parent
"The more you do at home and in school the better the kids will
do." - Nonactive Parent
They have a positive effect, a better educational development
because of their concern. The children get a better education."
- Active Parent
"Parent interest has a lot to do with students’ achievement.
kids are also proud of their parents." - Active Parent

The

One of the parents believed that volunteers in the schools also had a
positive effect on the teacher as well as the students.
"I feel we affect the teachers too, maybe more than the kids. I
care, they (the teachers) care more. The kids benefit." - Active
Parent
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The six remaining parents either responded in a negative manner or qualified
their answers.

Four members of this group were elassitied as nonaetive parents

and two as active.

These respondents attributed the inability of parents to

participate effectively to resistance from administration and teachers.
"We accomplish a lot but we could do a lot more. Teachers do not
want volunteers in the classrooms ...” - Active Parent
.I’*: AZe"par°e“n?‘"'’

let-y-ou'”"?.?^^

appreciated

Zac«rPa?:„V‘*‘‘“'’^^^

"None, the principal won't let us." - Nonactive Parent
"Parents have little or no effect in school." - Nonactive Parent
"None." - Nonactive Parent
As reported earlier the teachers were assigned to one of four groups
depending upon their experiences with volunteers.

It became obvious to the

researcher during the data analysis that the teachers' assessments of the
effectiveness

of

parent/community

participation

was

contigent

upon

their

experience with parent volunteers.
The first group consisted of three teachers who had attempted to involve
parents with no success.
benefiting the students.

They did not view parents volunteers as directly
The following is a typical response.

"Not much accomplished.
Ninety percent can't become involved
because of work or they just don't care."
The second group of teachers which was composed of two members who
did not want volunteers in their classroom.

They believed that volunteers were

ineffective and credited them with creating difficulties with the union that
represented the clerks and aides.
"There isn't anything they can do to help my students that I can't
do better."
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The teachers who comprised the third and largest group were those who
used parent volunteers on a limited basis as chaperones and for special occasions
such as field days and parties.

The consensus of these subjects was that parent

volunteers are useful in specific roles.

They contended that parents were most

effective in traditional roles and activities, but that parents did not have much
impact on academic accomplishments.
”I have mixed emotions. They are helpful for room parties and with
very young children, but they can be overbearing and I don't think
they could accomplish much academically."
They are good for raising money or as chaperones.
have the skill or training to work in the classroom."

They do not

They raise money and are helpful occasionally."
The fourth and final group of teachers effectively used volunteers in their
classroom.

The member of the group were very appreciative of volunteers and

were much more positive in their assessment of the effectiveness of the parents
and community members who participated in the educational process both in and
out of the classroom.
"They are good for individual work and help."
". . . if parents are cooperative either at home or in school the
students show more interest. It is easier to teach with help since
you have more time."
"It is a good idea to have volunteer aides. Certain students, the
ones who need a little more help. A little extra time helps students
feel good about themselves. The long range effect is hard to say,
but in the short run it helps the student who needs to be remediated."
"Their involvement indirectly helps achievement by giving me more
time to teach and by helping some students."
The second category of data focuses on the effects of parent/community
participation on specific processes such as the development of school committee
policy, curriculum development and textbook selection, budget development, and
the hiring of new staff.
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General policy issues did not generate n,ueh interest or participation fro™
community members or parents.

Individuals and groups become deeply involved

in problems or issues that specifically affected the schools which their children
attended.

There is a strong emotional attachment in the community to the

neighborhood schools.
One of the principals recalled the ground swell of opposition to the proposed
closing of his school several years ago during reorganization.
"Parent influence on policy can be quite strong if a decision affects
a specific school. Our parents turned out in force when the school
committee was considering closing our school." - Mr. Tradition
Mr. Transitional supported his colleague’s opinion.

He also recognized

that parent participation in other policy setting activities was minimal and they
had little influence.
’’Parents are most effective if they are involved with an issue that
IS localized in one school. They don’t usually get involved in things
like policy and curriculum because they are not interested. They
don t see the need. - Mr. Transitional
Mr. Volunteer who heads a school in an affluent section of the city was
of the opinion that the parents in his district were very active in the areas such
as policy development.

He perceived that they were knowledgeable concerning

school issues.
"Many of my parents attend school committee meetings to voice
their opinions on different topics which interest them. They know
what they are talking about." - Mr. Volunteer
He also acknowledged that some of the parents in his school district voiced
their opinions and exerted their influence outside of the realm of formal meetings.
"Some parents do their politicing at parties and social gatherings
where they meet members of the school committee. This kind of
thing you know on the Q.T. can be very effective." - Mr. Volunteer
Mr. Tradition and Mr. Transitional perceived the effects of parent influence
in curriculum development and textbook selection as non-existent.

They did not
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mention the community based curriculum and textbook selection committee when
questioned about parent participation in developing curriculum.

Upon reviewing

documents from the superintendent’s office, it was discovered that no parents
from either school was a member of the committees.
Mr. Volunteer, who in his annual report listed several parents as active
members on curriculum and textbook committees, had a different opinion than
his colleagues.
"Because of the community-based curriculum committees, parents
have a great deal of input, therefore they have some effect " - Mr
Volunteer
When asked about the amount of influence parents had during the process
of developing the budget for the school system, the principals were unanimous.
The parents had no influence.
"None." - Mr. Tradition
"If they have any I haven't seen it." - Mr. Tradition
Even Mr. Volunteer agreed parents had little impact on budget development.
He added that the teachers don't have any input into the development of the
budget.
"They (the parents) have little to do with the budget. When you
come down to it, teachers don't have much to say about it." - Mr.
Volunteer
The opinions of the parent-leader concerning parent influence on school
committee policy and the other areas previously mentioned range from one end
of the spectrum to the other.

Ms. Piter contended that parents had little or

no influence while Ms. Visa recounted extensive parent involvement and influence
from members of her volunteer group.
"None except maybe on busing . . . setting up safe bus routes and
stops." - Ms. Piter
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Ms. His position was analogous to those of two principals, Mr. Tradition
and Mr. Transitional.

She perceived that the amount of influence parents had

was dependent on the specificity of the issues.
. . . depends on the issues if serious a lot for currioninm nnH tu
others very little." - Ms. His
curriculum and the
The parent-leaders all agreed that in the areas of budget development and
the selection and hiring of personnel, parents from their organizations had no
influence or effect.

The leaders frankly admitted that they had no interest in

either area, but they know that other parent groups had been involved in the
selection process for principals.
Parent responses to the questions on the amount of influence parents
wielded and its effects were diverse and varied.

Five parents, who were from

three schools (one with a traditional parent group and two with no organized
parent group or activities), perceived that they had little or no influence. They
were cynical and attributed their lack of influence to the school committee and
other school personnel.
We are not encouraged to participate. Some (school personnel) are
afraid parents will run the schools" - Nonactive Parent
"We don't have any impact. The school committee runs the system
the way they want." - Nonactive Parent
"We try but not much at all, personally I don't think we can get
anywhere." - Active Parent
Eleven of the parents agreed with two of the principals and two parentleaders who were interviewed.

They believed that parents had an impact on

specific topics and issues particularly if they were on the level of the individual
schools.

The number of parents who became involved in specific school related
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issues was substantial according to the interviewees.
is directly related to the number of people involved
issues.
"More parents,

Their strength and influence
and their knowledge of the

more power, more votes." - Active Parent

There is more at the school level,
a new fourth grade at Pole School.* For instance take the addition of
It s because the parents pushed."
- Active Parent
loun?. '.‘"I" -TeUvt

they hav<

a substantial

. a great deal when parents
are present in large numbers."
- Nonactive Parent
Only tvro parents, both of whom were members of volunteer groups in
two different schools, believed that parents had opportunities to partieipate in
curriculum development and influence all aspects of school committee policy.
"Our parent groups has an impact on the school committee and we
have several members who worked on a couple of curriculum
committees." - Active Parent
curriculum

"Parents from particular area of the city and schools like the one
my children go to are concerned and get involved." - Nonactive Parent
The teachers who were interviewed were divided in their assessment of
the influence and effectiveness of parents.

Four of the teachers were resentful

of parents participating and exerting their influence in policy making and decisions
on issues such as curriculum development.

They perceived that parents are not

knowledgeable nor do they have the expertise to be involved in the various
decision making processes.

The four teachers are of the opinion that parents

have usurped some of the authority and power of the educators via participation.
These teachers worked in schools where there was little or no parent participation.
". . . sometimes too much influence. They (parents) forget that
educators are better able to judge what is good or better."
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"Teachers have little or no say so with
curriculum or textbooks.
Why should parents?"
I would say in Taunton whoever has the bifrp-p<it
the most noise has the most influence on an^gT

^
'

One teacher, who was from a school with a volunteer program, gave strong
support to the parents' group in her school.
"Our parents have quite a bit of influence,
being knowledgeable; they work hard.

They are perceived as

A group of nine teachers perceived parental influence as being dependent
upon the background of the parents, the interests of the parents, the issues
involved and the organization of the group.
"They have a lot if they are strong and organized."
"It depends on the background of the parents.
have little interest therefore no influence."

The poorer sections

"They have some influence on general policy ... not so much on
curriculum, personnel or budget."
"If they have a strong leader or a group that is organized they have
some influence."
Two teachers told the researcher that parents had little or no influence
in any of the areas mentioned. They attributed the lack of influence to educators
trying to discourage participation and the parents' own feelings of inadequacy.
"Some parents have tried to get involved but they feel intimidated,
they have been discouraged. They feel inadequate, they are easily
intimidated since they are not educated."
". . . not much, no influence, parents just trust the people in the
schools to make the decisions . . ."
In summary, two categories of participating activities and their associated
effects were identified; in-school activities which usually directly affected the
students and activities associated with school committee policy, curriculum
development, budget development and personnel.
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The principals, parent-leaders, and the majority of the parents who were
interviewed believed that parent/eommunity participation in the schools improved
the school climate, and had a positive effect on student achievement, selfconfidence and self-image.
The

principals

attributed

improvements

to

the

facilities

extracurricular activities to the parent/community groups.

and

many

They stated that

many improvements would not have been possible without the assistance of the
parents.
The perceptions of the teachers were based on their experiences with
parent volunteers.

Those who used parent volunteers were supportive, while

those who did not either through choice or circumstance were negative in their
appraisal of parent/community effectiveness.
There was a general consensus that parents had the most influence and
were the most effective when policy decisions or issues directly involved their
schools. The most influential parents were those who were active in the volunteer
groups or were very vocal and had a large number of supporters.
The effectiveness of parent/community groups is dependent on several
factors including supportive school personnel, the interests and knowledge of
parents and

community members, the organization of the parent/community

groups, and the activities in which the parents are engaged.

School-Home Relations
Successful school-home relations are built upon several basic factors.

One

of the most important factor is a well-organized and functioning system of
communication.

The most successful schools and programs cited in the review

of the literature had a well established thriving communication component.
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While analyzing the data from the interviews that were concerned with
school-home relations, it became apparent that three categories of communication
occurred in the schools included in this study:

(1) first general school-home

communication such as newsietter, notices, and a monthly calendar of events;
(2)

communication

between

classroom

teachers

and

parents;

and

(3)

communications from the principals to the teachers and parents.
According to the interviews seven of the nine elementary schools have
good to excellent communication between school and home.

Two schools were

consistently criticized and rated poorly.
When asked how they would rate school-home commmunications in their
schools the three principals who were interviewed all responded in a positive
manner.
"Very Good" - Mr. Tradition
"Excellent" - Mr. Volunteer
In addition to responding to the question Mr. Transitional offered some
advice to the middle schools and the high school.
"Communication is good; we work at it, the middle and high schools
would be better if they had more. It keeps the parents informed
and involved." - Mr. Transitional
When the same question was asked of the parent-leaders, they strongly
praised their schools.
"The principal and the teachers are very good about keeping in touch
with the parent." - Ms. Piter
"Communication is good because the principal, teachers, and parents
work together." - Ms. His
"From personal experience I would have to say excellent. In general
I would say good. I find the parents like to know, they want to be
involved." - Ms. Visa
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Fourteen ot the eighteen parents interviewed were of the opinion that
communication between home and school was a strong point.

Typical answers

to the questions were:
"I was very impressed

Active Parent

"Excellent." - Active Parent
"Generally good." - Nonactive Parent
"Excellent, they (school
- Nonactive Parent

personnel)

try

to

keep

you

informed"

The four parents who responded in a negative manner were from two
schools.

One of the schools and its administration has been previously criticized

for not allowing parents to participate in a meaningful manner.

Neither of the

schools has a parent organization.
"If there is any communication it is strictly one way from (the
principal)." - Nonactive Parent
"There is none except what has to be done ..." - Active Parent
"Lousy, they (school
- Nonactive Parent

personnel)

don't

want

to

hear from you."

"Very poor, sporadic at best." - Active Parent
The perceptions of the teachers were in agreement with the parents.
Fourteen of the teachers perceived that communications were a strong and
influential aspect in their schools.

The remaining two, each from different

schools and the only teachers interviewed in their respective schools, perceived
it as a weakness.

The teachers both worked in schools that were rated poorly

by

The

the

parents.

following are

typical responses for those who view

communication as a strong point.
"Excellent A+ for instance (the principal) will not let a teacher give
a D without written and oral warnings to the parents during the term."
"Very good; everybody tries to keep in touch."
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The two teachers who thought a communication problem existed in their
schools perceived that this weakness was caused by the principals in their buiidings
and a lack of parent input.
"On a scale of 1-10 maybe a 5.
There is little parental input. The
administration (the principal) needs improvements, needs to be
replaced."
"There is very little communication that goes on . . . only what (the
principal) thinks is absolutely necessary. (The principal) likes to feel
in control."
^
lu
Responses

from

parent-leaders

and

parents

on

questions

concerning

communications between teachers and parents led the researcher to conclude
that the communication process between teachers and parents is excellent.

The

parents contended that an atmosphere of openness was present in the classrooms.
The accessibility of the elementary teachers, their frequent communications, and
their responsiveness to the needs of the parents is the key to this relationship.
This openness and praise seemed to be in conflict with some earlier criticism
from parents and with many teachers’ unwillingness to allow parents to participate
and become involved in school.

The researcher concluded that since the teachers

controlled the communication process and set the agenda they felt comfortable
with it and used it to their advantage.
The three parent-leaders and all eighteen parents who were interviewed
considered

communication

between

themselves

and

the

teachers

as

Conferences with teachers were readily scheduled.
"They (the teachers) are more than willing to communicate with
parents." - Parent Leader
"If you ask to see a teacher you will have an appointment tomorrow."
- Active Parent
"It (communication) is pretty good." - Nonactive Parent

good.
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At (school nfimc) no problem,
immediately." - Active Parent *

Conferences are granted almost

The lone dissenting voice was heard from a parent who was critical
throughout the interview.

The school her children attended has been criticized

previously by the interviewee, another parent, and the only teacher interviewed
from the school.

While the parent conceded that communication was good from

the school and the teachers, she doubted the worth of the communication and
conferences since parents had little input.

When asked if a conference with a

teacher would be granted upon request she responded:
"Yes very quickly but parents have no impact at least I haven't and
talking to other parents 1 am friendly with, they haven't either "
- Nonactive Parent
What methods did the teacher employ to so please the parents?

Each of

the sixteen teachers used a triad of techniques to communicate with parents.
They used notes, the telephone and finally a face to

face

meeting.

The

interviewees told the researcher that they usually used notes and telephone calls
before they resorted to a conference.
". . . usually I try a note or two, a phone call and then ask to see
the parents if they haven't asked for a conference themselves."
"Conferences are good, I use notes and the telephone first unless it
is serious then I use the phone or ask to see the parents."
For the purpose of routine communication the teachers preferred to use
the telephone.
"The telephone
sometimes,"

is

the

best

way;

notes

can

be

misinterpreted

"I would rather use the phone . . ."
"Sometimes I write a note but you are never sure if it gets home.
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one teacher called parents tron, ho.e in the evening in order to he sure
to contact them and because there is no privacy in school.

parrts"rraii."“r'do^^r;^: ?h:x„

■ ’'o- <•

or

privacy and many parents work during the*d\7so^'cairfrom'home".”

^

Another teacher pointed out that the mnrio
•
.
ode of communication employed
V.as dependent on the student and the parents involved.
"Generally, 1 send home notes or make phone calls
it Hor, a
the problem and the kind of parent I am de^intr with <3 ^
on
argue if you speak to them"
by meetings in school. You have to adapt.”
intimidated

o.eV ZTef

One teacher had an interesting reason for using notes.
"If I am angry I will write a note or letter. It gives me some timp
I can change what I write or throw it away. If i say something in
anger over the phone, I can’t take it back.”
^
In addition to the commonly used notes, telephone calls, and conferences
three teachers enhanced communieation by sending home a weekly calendar that
listed the topics to be eovered in class, homework, and any special events or
holidays.
"I send home a mimeo sheet explaining what we are doing in class
and how they (parents) can help their children. I also tell parents
about release days and holidays that are coming up.”
Eleven teachers reported that they occasionally sent home weekly progress
reports on students who were having academic on behaviorial problems.

This

communication served as a means to have the parents reinforce the teachers
efforts and to keep the parents informed.
"If requested by the guidance counselor I will send them (progress
reports) home.
They usually make a difference in the students
behavior."
"I usually send home progress report with students who need frequent
reinforcement from me and their parents."
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When parents were asked how eontfortable they were when visiting their
Children’s schools or elassrooms. they generally responded in a positive manner.
Sixteen of the eighteen gave very positive answers.
"Very much so.” - Active Parent
?he"r°e.»°‘“"‘"''

comfortable like 1 belong

"I was a little apprehensive when my oldest child wfl«; in thic

i

"Yes, the principal and teachers make you feel wanted.” Active Parent
One parent stated that her level of comfort was dependent on the teacher
with whom she was dealing.
"It varies from teacher to teacher. Some are more open then others
Some seem to be defensive; a little edgy. I don’t feel comfortable
at all with those (teachers). - Nonactive Parent
The parent who was consistently critical during the interview remained
true to form.
"No I do not feel comfortable. They just rush you in and out unless
it's for a show or something.” - Nonactive Parent
The parent-leaders felt no anxiety when meeting with teachers because
of the amount of time they spent dealing with school personnel on all levels.
Ms. His comment best exemplifies the position of the parent-leaders.
"They know me, I know them.
comfortable.” - Ms. His

I am there all the time.

I am very

All sixteen teachers who were interviewed perceived that parents were
comfortable and as relaxed as possible when they met with teachers.

However,

two teachers were of the opinion that parents were intimidated when the building
principal was involved in the meeting or discussion.
"They are okay when they meet with me but when (the principal) is
around many parents get nervous. I guess it's because (he/she) is
the principal. (The principal) is really not that bad to deal with.”
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(the principal)
While the teachers perceived that parents felt

comfortable only four of

the sixteen teachers said they were comfortable and sure of themselves when
parents came to their classrooms for a visit or a meeting. The twelve remaining
teachers all had conditional answers.

The teachers were intimidated by forceful

parents and were fearful of losing what little power and autonomy they had.
This was especially true in two schools where the teachers believed that parents
consistently overruled the teachers decisions either at the building level through
the principal or through the superintendent.
have been criticized previously in this study.

The principals in the two schools
One quite consistently.

"I am usually a little apprehensive.
Parents seem aggressive like
you are out to get them and their children.”
aggressive like
". . . I don't come off that well talking to parents 1 don’ t always
get my point across. 1 guess I don’t feel comfortable
II
... not reallyj it takes me awhile with anyone . . .”
". . . as long as I know somebody is coming I feel comfortable, if
they come in unannounced no way, they might get the wrong
impression of what is going on.”
^
"Not very, I have been overruled on retentions and punishments.
(The principal) has embarrassed me in front of parents.
When asked to rate the quality of teachers in their schools the three
principals stated that the teachers who worked with them were dedicated and
hardworking.
The three parent-leaders simply responded ’’excellent.”
When the same question was posed to the parents, fifteen parents gave
the teachers a rating of good or excellent.

When the researcher probed for

further information, various responses were given.
’’This year’s teacher is quite a lady she really gets the kids to
achieve.” - Active Parent
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have had so far."

"They are dedicated; many put in extra time." - Active Parent
"They seem to really care about the children." - Nonactive Parent
Seven of the fifteen parents based their opinions of the teachers quality
on the experiences of their children.

Academic success and whether or not the

children like a teacher were primary considerations.

The following are sampies

of the responses.
"My kids always seem to like the teachers.
We never looked for
anything, for a problem." - Nonactive Parent
"From my son’s experience I would say great ..." - Active Parent
"If my d^aughter likes a teacher and does well on her report card
the teacher is good." - Nonactive Parent
Three parents, two from

the same school which has been repeatedly

criticized in previous sections of this study, gave a tepid response to the question
concerning the quality of teachers.
"They are fair, they do their job." - Nonactive Parent
They are okay, but they don't hang around after school, they are
gone ..." - Active Parent
"My kids have done all right but
spectacular." - Active Parent

the

teachers aren't anything

Two parents, who have children in the same school, were among the fifteen
who rated the teachers highly with one exception.

One parent also recognized

the possible of personality conflicts between teachers and students.
"Personalities sometimes get in the way but the teachers are good
except for one ..." - Active Parent
". . . with one exception I would say they are good." - Nonactive
Parent
The two teachers from the school agreed with the parents' assessment.
In general teachers rated their colleagues as being of excellent quality.

However,
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two additional teachers, who were assigned to the same building, were identified
by their colleagues as being unsatisfactory.
. . leave out two and they are excellent."
"I would rate them pretty high except for two . . ."
The teachers had an opportunity to rate the parents when they were asked
how cooperative the parents were.

Ten of the teachers thought the parents

were normally very cooperative with a difficult parent appearing occasionally.
They were of the opinion that parents are more cooperative if they are kept
informed and approached in the proper manner.
"About 90% are cooperative if you present your case ... you always
have a few the 10% . . ."

^

"Usually they are cooperative; they want the best for the kids."
"I think so; you always have a few that are difficult."
The six remaining teachers’ appraisal of parental cooperation ranged from
minimal to fair.

The teachers wanted the parents to become more involved in

the education of their children and to instill self-discipline and proper behavior
in their children.
No pattern was established with the teachers since they were all from
different schools that had a parent organization that was either traditional or
transitional in nature.
"Not very (cooperative) this year, didn’t help at all."
"Hard class this year.
own children."

The parents wouldn’t even work with their

"About fifty-fifty, you don’t even know they are there most of the
time."
"I have had a tough group the past two years. It has been especially
tough with discipline. The parents are always taking the kids’ side.
It’s like they think you enjoy picking on the kids."
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The three principals who were interviewed all professed to encourage
communication and strived to make themselves available to teachers and parents.
"I encourage parents to contact me at anytime.
parents and teachers.” - Mr. Volunteer

I make time fnr

appointments at anytime for anyone . .

^

parents, it is important for the school

TrL:!"*

trying.”"-'^:

The three principals accessibility and willingness to communicate was
reaffirmed by the parents and teachers from their respective schools.

Four of

the six remaining principals received high marks for their accessibility and
communication skills.

When asked if the principals were accessible the parent-

leaders were unanimous in their response.
’’Yes" - Ms. Piter
. . oh sure, (the principal) is a peach. (The principal) is willing
to talk about anything for the school. If we (parents) have an idea,
the principal invites us over for coffee and we discuss it." - Ms. His
"Yes, (the principal) is very accessible." - Ms. Visa
The parents from the four schools were satisfied with the principals’
efforts to be accessible.
"Absolutely, (the principal) always takes time." - Active Parent
"It seems (the principal) is always available." - Active Parent
"(The principal) tries to be (accessible) even though I know (the
principal) is busy." - Nonactive Parent
"Yes, never a problem." - Nonactive Parent
Two principals who had been criticized personally and had the operation
of their schools questioned received negative reviews from the parents. According
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to the parents, the

principals were difficult to contact

and they did not listen

to parental input.

. . the principal never seems to be around." - Active Parent

Principal)

listens." - NonaotWe pLenf'**'’'*

7^
/s ^ustrating when you finally get
a hold of (the principal) you
feel like you are wasting your time,

(The principal) doesn’t really

listen." - Active Parent

The researcher concluded that despite some apparently conflicting data,
seven of the nine elementary schools enjoyed a healthy school-home relationship.
This

relationship

was

manifested

through

the

accessibility

and

effective

communications of the principals and teachers, cooperative behavior on the part
of the parents, and the high quality rating the parents gave the teachers.

While

there are three groups responsible for successful school-home relationships, the
burden for success is primarily on the principals and teachers.
The two schools that did not have good school-home relationships had
ineffective and inflexible principals according to the parents and teachers.

The

ill will the parents and teachers feel for the two administrators and in some
instances each other prohibits the development of an effective relationship.

One

can conclude from the interviewees’ responses that the morale of the teachers
and parents is low at both schools.

Satisfaction with School
One of the indicators of parental satisfaction with their children’s schools
is the degree of satisfaction with the academic progress and overall school
experience of their children. Seventeen parents were pleased with their children’s
academic achievements.

Parents were particularly pleased with reading and math

achievement and the student’s general enjoyment of school.
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The parents answered as rollows to the question

on their level of

satisfaction:
"Very, my son does well,
he looks forward to going to school."
- Nonactive Parent

^ord^rdes..^^’

ZwiTaZr

“

“-‘-'“v

"I am satisfied even though my son does not do that well. Me tries
ar as he can (and) the teachers have been great." - Active Parent
liis’ teZ^^^nnH “
encouraged by
k
nt
^
computer time. We had a problem with
schoof'f^^^^N
handled well and worked out at
school.' - Nonactive Parent
The eighteenth parent gave a partially negative answer.
My son, no; my daughter, yes. Me had a personality conflict with
his teacher. Me was miserable. I should have had him switched.
My daughter makes the honor roll all the time." - Nonactive Parent
It is interesting to note that despite all the previous criticism especially
that specifically directed at two schools, the parents are content with what their
children are learning and the environment in which the learning takes place.
The administrators and teachers were asked if the school curriculum met
the needs of the students. They observed that due to the ongoing review process
the curriculum generally met the needs of the student.
"Yes" - Mr. Tradition
"Generally yes, it is hard to target each student.
teacher to adjust." - Mr. Transitional

It is up to the

"Well on its way with the current renewal process and yearly
curriculum development ..." - Mr. Volunteer
The teachers perceived that the curriculum is steadily improving.
"Getting better all the time."
"Yes, I would say so . . ."
"Yes, the new texts are good too."
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"The new curricula are more interesting to the teachers
There
some teacher input, this is reflected in the new curricula."
Ik
science materials are good.
the hands on activities are excellent."

The kids with

Despite a diversity of opinions on previous topics and the frequent criticism of
two of the schools in the study, the overwhelming majority of the subjects in
all four groups were of the opinion that the school experience should include a
blend of academic training and social experiences for students.
self-confidence and individual needs of students were stressed.

The self-image,

With the members

of all four groups having a common mission, harmony and satisfaction are likely
outcomes.

The following are representative responses from the parents when

they were asked what was most important for children in school.
"Children
should
learn
self-discipline
academically." - Active Parent

as

well

as

progress

"Kids learn to get along with each other as well as get good grades."
- Active Parent
"Academics, to do well with grades is the most important thing, but
you can’t ignore the social part."
The parent-leaders expressed sentiments similar to those of the other
parents.
"The students need to do well in the basics and to tolerate each
other; don't solve everything by fighting." - Ms. Visa
"Reading and math are the most important subjects.
some social skills also." - Mr. Piter

They need

"They need their subjects especially the three R’s. The teachers
and parents should work together to help the children grow and
mature." - Ms. His
Each of the teachers interviewed called attention to the importance of
the students being happy and comfortable in school.

The development of a

student's self-image and self-confidence was considered as important as the
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learning.

The following excerpts from the

interviews typify the responses of

the teachers.
"I want them to be happy and enjoy learning."

:*■. •?«*“”!:?

“

:r“

”I want them to learn the best they can

♦

I wnnt

r

.

from'asLaeh
. a good self-image and as much success as possible . .
The
students.

teachers

seemed

genuinely concerned with the weifare of their

During the interviews the teachers frequently related instances (many

of them humorous) which highlighted the importance of studenU developing both
academic and social skills.
The

building

interviewees.

administrators

reiterated

the

opinions

of

the

other

They were concerned with developing each student to the limits

of their potential while at the same time making the learning process enjoyable.
Mr. Transitional's reply typifies the administrators' position.
"(It is important) for the teacher to provide instruction and guidance
to enable the students to develop according to their individual
potential and to enjoy school." - Mr. Transitional
When the parents were asked what they liked most about their children's
schools, nine parents cited the warm, friendly atmosphere that was present in
the schools.

Five of these parents were from schools under the leadership of

the three principals who were interviewed.
"First it feels like a family ..." - Active Parent
"It still has the atmosphere of a neighborhood school." - Nonactive
Parent
"I sense it is a caring place ..." - Active Parent
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Parent* "^’^hborhood school, it has that feeling ...... Nonactive
"The staff is friendly warm and positive." - Active Parent
The concept of the neighborhood was very important to the parents,
gave them a sense of belonging, a sense of involvement.

it

There was a bond

between the school and home.
The remaining parents had varying responses including the principal, the
location of the school, the accessibility of the staff, extracurricular activities,
and the ability of the teachers.
The parents from the two schools which were regularly criticized liked
the proximity and small size of their children’s schools.
'1 like the size of the school, small ...” - Nonactive Parent
”It’s close." - Active Parent
"My kids can walk there." - Active Parent
"It is just around the corner and it’s small the children aren’t
overwhelmed ...’’- Nonactive Parent
The parent-leaders also enjoyed the atmosphere or climate of the schools
with which they were associated.

They attributed the existence of the pleasant

atmosphere to the principals of the schools.
"(I like) the general feeling in the building (the principal) is responsible
for the school being what it is." - Ms. Piter
"I like the way (the principal) runs the school.
personal stamp, philosophy." - Ms. His

It has (the principal’s)

"It (the school) is a pleasant place. (The principal) sets the climate
and tone for the schools." - Ms. Visa
The concept of the friendly neighborhood school appealed to the teachers
as much as it did to the parents.

In addition to the neighborhood schools, the

teachers enjoyed their students and the friendship of their colleagues.

The
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researcher found it noteworthy that many of the same teachers who used parents
in the classroom sporadically or not at all still enjoyed and wanted a feeling of
community.
"I love working in a small neighborhood school."
the ;taff."““"“'’'’®''®’ ‘'’®

professionalism of

"The whole family atmosphere."
". . . cooperation among everybody . . ."
I enjoy the students.
When

questioned

as

They are a good group of kids . . ."
to

what

they

liked

about

their

schools,

the

administrators expressed opinions much like those of the other participants.
". . . the size (and) a good feeling among the parents." - Mr. Tradition
". . . nice neighborhood school, the feeling between home and school."
- Mr. Tradition
"The kids and the parents ..." - Mr. Volunteer
Toward the end of each interview each participant was asked to identify
something that they would like to see improved; something with which they were
dissatified.

No limits were established; the subjects could choose anything they

wished.
Thirteen parents cited the need for improved school buildings or school
grounds.

Many of the elementary schools are crowded and three are outdated.

The schools are unable to use or lack facilities such as gymnasiums, libraries,
and auditoriums.

Typical responses from parents' were;

"We need more space." - Active Parent
". . . the old building is awful." - Nonactive Parent
"The school grounds are in bad shape ..." - Active Parent
"The building . . ." - Nonactive Parent
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"The kids need a play area ...» - Active Parent
Two parents said that more parent participation was needed.

The two

parents were individuals who had severely criticized their school administrator
for not allowing parent participation in the school.

A third parent wanted more

opportunities for the gifted and talented children.

Two parents could not think

of any improvements they wanted in their schools.
Two of the parent-leaders (Ms. His and Ms. Piter) wanted more parents
to become involved in the sehools.

Ms. Visa wanted a change in the teachers'

attitude toward volunteers.
"The teachers, they need to relax and to stop trying to resist help
(from parents)." - Ms. Visa
^
The teachers did not seem as unified in their responses as the parents.
On closer inspection the data revealed that nine of the teachers sought to improve
their working conditions.

The teachers did not like extra duties or the support

they received from guidance personnel and an administrator.

"The duty schedule needs improving; like less of them . . ."
"Too many duties outside of the classroom . . ."
"Administration and duties, they have nothing to do with teaching . . ."
"Better support from pupil personnel, guidance . . ."
One teacher made a provocative suggestion.
"We need a new principal, a strong administrator
communicate with kids, teachers, and parents . . ."

who

can

A teacher who works in a turn of the century school suggested that the
school building needs improvement.
"The building, it is so old.
It is actually the original with two
additions. It’s depressing . . ."
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Only one teacher mentioned the need for more parental participation.
This teacher is one of the four teachers mentioned earlier who used volunteers
extensively in their classes.
When the principals were asked to suggest possible improvements in their
building, Mr. Volunteer could not think of any.

Mr. Tradition and Mr. Transitional

sought to improve the facilities in their buildings which they believed adversely
affected the quality of education in the schools.
". . . the lack of facilities affects the schedule especially gym
classes." - Mr. Transitional

"The size of the building; it should be larger so we could have more
than one of each grade. That would really help with the integration
of special needs students." - Mr. Tradition
In previous sections of this chapter it was reported that parents were
critical of teachers and principals for discouraging and resisting parent/community
participation; many teachers doubted the worth of extensive parent participation
in school and only used them sporadically.

These controversies have not had an

adverse impact on school-home relations or the parents’ level of satisfaction
with the schools.

The parents are pleased with the academic achievement and

the overall school experiences of their children.

They enjoyed the friendly

atmosphere that was present on the schools. This atmosphere was also appreciated
by the parent-leaders, teachers, and principals.

The researcher concluded that

a primary factor in the satisfaction level of the participants was a common
sense of mission. They had common goals.

Despite their differences the subjects

wanted the children to develop both academically and socially to the best of
their potential; to enjoy school and to develop a positive self-image and self¬
confidence.
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The facilities in the school system need upgrading since parents, teachers,
and administrators all made note of the lack of facilities especially in the older
buildings.
One of the

most provocative statements reported in

this study was

recounted in this section when a teacher suggested that the replacement of a
frequently criticized administrator was a needed improvement in the school.

One

other school and its administrator has received criticism, though not as severe.
In spite of such caustic criticism from teachers and parents, the parents of
children from these schools were also satisfied with their children’s achievement
and overall school experience.

The Survey
The purpose of the survey was to collect data from principals, teachers,
and parents to corroborate or refute any information and/or conclusions that
emerged in the case study.

The survey questionnaires accompanied by a cover

letter and a pre-addressed stamped envelope were mailed to the nine elementary
principals, the entire population of thirty-nine second and third grade teachers,
and a sample of three hundred and one parents.
The return rates for the teachers and parents were 69.2% (27 returns) and
34.2% (103 returns) respectively.

The return rates were acceptable since the

established minimums of 60% for the teachers and 30% for the parents were
exceeded.

It was necessary to conduct a second mailing for the principals since

three members of this group did not return their questionnaires after the first
mailing.

The return rate for the principals was one hundred percent after the

second mailing.
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The survey data win be presented in part in this section or the study.
Data that either verifies or negates the qualitative data from the case study

win receive particular attention. A complete summary of the survey is located
in the appendix.

(See Appendix N)

The statistical analysis of the data includes

the computation of the frequencies and percentages of the responses for items
in the questionnaire.

Chi square (p < .05) was also utilized to compare the

responses of the participants on certain selected questions.

This statistical

treatment enabled the researcher to determine if there was a significant
difference m the responses of the participants or if there was agreement among
the four groups of respondents. Chi square was calculated twice with and without
Yate’s correction.
The final three questions on the survey forms were open-ended in nature.
It was impossible to record the responses of each participant since many were
quite lengthy.

The researcher chose to identify the salient topic or concept

that was representative of several responses and tabulated the number of time
the topic or concept was mentioned.
The researcher had originally planned to report and compare the responses
of three groups; principals, teachers, and parents.

However, since forty-two

(40.7%) of the one hundred and three parents who responded identified themselves
as nonactive and it became apparent during the tabulation of the responses that
there was a disparity in the levels of knowledge of active and nonactive parents,
the researcher decided to divide the parents into two groups.

Therefore, the

responses of four groups, principals, teachers, active parents, and nonactive
parents will be considered.
The survey data will be discussed according to the same categories that
were developed in the case study with the exception of the category that dealt
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with the development of parent/community participation in the school system
since

the

arrival of the current superintendent.

The description of this

development was primarily based on document analysis and the researcher's
knowledge.

Parent Community/Activities a Cross-Check of Data
It was reported in the case study that five of the nine elementary schools
in Taunton had formal, organized parent groups usually referred to as a P.T.A.
or P.T.O.

Table 1 presents the responses of the four groups of respondents to

question five which was concerned with the existence of parent groups.

The

principals' responses verify that five schools have organized parent groups.

On

closer inspection of the table a pattern is evident.

The responses of the four

groups do not vary significantly, actually the proportions of the groups' responses
are quite close with the exception of a slightly higher percentage of active
parents responding in a positive manner.
During the interviews the case study subjects depicted parent/community
participation as extending over the entire spectrum with the emphasis on lower
level or traditional activities. Small groups of parents and/or community members
were involved in school governance activities such as curriculum committees,
school improvement councils, and the interviewing and selection of principals.
Tables 2, 3, and 4 present the responses for principals, teachers, and active
parents in regard to parent activities associated with the schools.

There is no

table for the nonactive parents since according to the survey results they do
not participate in any school activities.
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QUESTION 5-

Principals

Teachers

Active Parent

Nonactive Parent

TABLE 1
IS THERE A P.T.A. OR P.T.O. IN
YOUR SCHOOL 7
Yes

No

Total

f
Percent

5
55.6

4
44.4

9

f
Percent

16
59.3

11

27

40.7

f
Percent

43
70.5

18
29.5

61

f
Percent

26
61.9

16
38.1

42

Total

90
64.7

49
35.3

Chi Square = 1.7485
With Yate's Corrections .9050
There is no significant difference among the

Principals* Survey:

139
100

Degrees of Freedom = 3
Critical Value p< .05 = 7.82
four groups responses to the question.

lABLt; L

Please check any of the following statements that apply to th( parental activities
in your building.
^
-V
a;
b)
c)
d)
e)
f)

T. Activity^
Help in classroom on a regular basis.
Attend parent meetings.
Member of school improyement council.
Actiye in PTA.
Volunteer aide or tutor.
Help with extra curricular and enrichment
activities.
g) Other school volunteer work. (Please list.)
h) Member of curriculum committee.
i) Not able to participate in any of the above.
Other School Volunteer Work;
Computers
~
Library Helper
Room Mother
Field Day
Great Books
Fundraising
Total

Frequency
35
8
5

Percent
6.2
12.5
16.7
10.4
10.4
12.5

3

0

1
1

6.2
0

2

2.1
2.1
4.2
6.2
6.2
4.2

48

100

2
3
3

Ill
f o
Teachers* Survey;
p^enltryountudents!

TABLE 3
statements that apply to activities of the

Activity
Help in classroom on a regular basis.
Attend parent meetings.
Member of school improvement council.
Active in PTA.
Volunteer aide or tutor.
Help with extra curricular and enrichment
activities.
g) Other school volunteer work. (Please list.)
h) Member of curriculum committee.
i) Not able to participate in any of the above.
a)
b)
c)
d)
e)
f)

Other School Volunteer Work;
Fundraisers
Field Trips
Mini Courses
Office Work
Library Aide
Total

Frequency
4

20
21
10

Percent
4.2

21.0
22.1

9

10.5
9.5

15

15.8

5
3

5.3
3.2

2
2
2
1
1

2.1
2.1
2.1
1.0
1.0

95

100

TABLE 4
Active Parents;
Please check ar
the school.
Activity
Help in classroom on a regular basis.
Attend parent meetings.
Member of school improvement council.
Active in PTA.
Volunteer aide or tutor.
Help with extra curricular and encrichment
activities.
g) Other school volunteer work. (Please list.)
h) Member of curriculum committee.
i) Not able to participate in any of the above.
a)
b)
c)
d)
e)
f)

Other School Volunteer Work;
Fundraising
Fingerprinting
Great Books
Parties
Mini Courses
Total

;h describe your activities at

Frequency
3
35

Percent
3.0
35.3

10

10.1

7

7.1

6

6.1

18

18.2

0
0

0
0

5
4

5.1
4.0

2

2.0

3

3.0

6

6.1

99

100
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The survey respondents reatrirnned the observations of the interviewees
that while active parents are involved in a number of activities they tend to be
traditional in nature.

The responses indicate that parents are very involved in

extra-curricular and enrichment activities.

The data provides evidence that a

small number of parents are being used in educational activities in the classrooms
since both teachers and parents noted that parents are working as volunteer
aides and tutors.

Parents are also teaching mini-courses.

The researcher found it interesting that no parents indicated that they
served on a curriculum committee.

However, it was noteworthy that eight

principals, twenty-one teachers, and ten active parents indicated that there was
parent participation via the school improvement councils.

This is a new vehicle

for parent participation in school governance which is mandated by Chapter 188.
There seems to be more interest and activity in this area than suggested during
the interviews.
The case study subjects gave mixed reviews to parent interest and
attendance in traditional activities such as open house and P.T.A. meeting. The
results of the survey were consistent with the conclusions in the case study.
The four groups of participants differed significantly in their opinions.
attendance was rated high by 44.4% of the principals.

Parent

The nonactive parents

displayed a lack of knowledge on this topic with 45.2% indicating that they did
not know; in addition 19.7% of the active parents chose this response.

The

active parents and the teachers tended to view parent attendance at such activities
as moderate.
Training for volunteers was found to be sorely lacking by the case study
subjects.

Few programs were offered either by the schools or school system.
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P.T.A. MEETINGS.

nuu:>L, uil

Few

Moderate
Number

f
Percent

2
22.2

3
33.3

4
44.4

0
0

9

Teachers

f
Percent

7
25.9

13
48.1

7
25.9

0
0

27

Active Parents

f
Percent

10
16.4

21
34.4

18
29.5

12
19.7

61

Nonactive
Parents

f
Percent

3
7.1

15
35.7

5
11.9

19
45.2

42

22
15.8

52
37.4

34
24.5

31
22.3

139
100

Principals

Total

Most
Attend

Don’t
Know

Total

~ 28.0167
Degrees of Freedom = 9
With Yate's Correction = 21.9446
Critical Value p<.05 = 16.92
There is a significant difference among the four groups responses to the questions.

Referring to Table 6, the principals who responded to the survey indicated that
six of the schools usually offer programs once or twice a year, two schools more
often, and one not at all.
the four groups.

There was a significant difference in the responses of

One of the more outstanding differences was that 61.9% of

the nonactive parents responded that they did not know how often the schools
offered programs about children and school related topics.

The researcher also

thought the 27.9% of the active parents who said programs were never offered
and the 23.0% that did not know were quite high.

If programs are offered they

are not well publicized.
The survey participants were asked to list any topics they remembered
being offered by the schools.
left blank.

Ninety of the one hundred thirty-nine forms were

Those who chose to respond listed activities that were offered by

QUESTION
^
DISCUSSION

HOW

OFTEN

TABLE 6
DOES YOUR

SCHOOL

PROVIDE

SPFAKFpq

™ EDUCATE PARENTs' ABOUT
CHILDREN AND SCHOOL RELATED TOPICS?

Never

Once or
Twice
a year

Three or
four times
a year

Four or
more

Don't
Know

Total

Principals

f
Percent

1
11.1

6
66.7

1
11.1

1
11.1

0
0

9

Teachers

f
Percent

5
18.5

14
51.9

4
14.8

1
3.7

3
11.1

27

Active
Parents

f
Percent

17
27.9

18
29.5

3
4.9

9
14.8

14
23.0

61

Nonactive
Parents

f
Percent

4
9.5

7
16.7

3
7.1

2
4.8

26
61.9

42

27
19.4

45
32.4

11
8.0

13
9.3

43
30.9

139
100

Total

Chi square = 41.2558
With Yate’s Correction = 32.7240
There is a significant difference among

Degrees of Freedom = 12
Critical Value p<.05 = 21.03
four groups responses to the question.

school department personnel, such as a school psychologist and the coordinator
of language arts and reading, who volunteered their time.

Training programs on

safety and fingerprinting were presented by the police department.

Teachers

were the only subjects to recall training programs for the previously mentioned
Great Books program.

Three teachers also listed a library assistant training

program that was offered in their school.

Training for parents and volunteers

is lacking system wide, but according to certain individuals, principals are making
an effort.
When the survey participants were asked to rate the programs and activities
offered, 75% of the principals and 68.2% of the teachers were of the opinion
that most of the programs were pretty good.

The active parents were not as

positive in their assessment with 43.4% rating the programs as good.

The 75.0%
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TABLE 7
QUESTION 8t HOW WOULD YOU DESCRIBE THESE ACTIVITIES?

Bad

Good
and Bad

Pretty
Good

Don’t
Know

Total

Principals

f
Percent

0
0

2
25.0

6
75.0

0
0

8

Teachers

f
Percent

0
0

2
9.1

15
68.2

5
22.7

22

Active Parents

f
Percent

0
0

20
37.7

23
43.4

10
18.9

53

Nonactive
Parents

f
Percent

0
0

3
8.3

6
16.7

27
75.0

36

Total

0
0

27
22.7

50
42

42
35.3

119
100

Chi square == 48.2671
Degrees of Freedoms = 9
With Yate's Correction = 41.5293
Critical Value p<.05 = 16.92
Missing Observations = 20
There is a signficant difference among the four groups responses to the questions,

"Don’t Know" rating by the nonactive parent significantly increased the difference
among the groups' responses.

The Effects of Participation, a Cross-Check of Data
Two general categories of data were generated from the interviews of
the case study subjects.

The first included activities associated with in-school

activities and their affects.

The second category is composed of data concerned

with participation in setting committee policy, curriculum development, budget
development, and personnel selection.
The case study subjects believed that parent/community participation in
the schools improved the school climate and had a positive effect on student
achievement and self-image.
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The case study subjects were of the consensus that parents were the most
effective in school governance activities when policy issues and decisions directly
affect the schools their children attended.
Tables 8 through 12 present the survey participants’ responses to questions
on the amount of parent influence and its effect on both in-school activities and
policy and curriculum decisions.
of the four groups.

There is a significant difference in the answers

The primary reason for this is the lack of knowledge on

the part of the nonactive parents.

They consistently have a high rate of "Don't

Know" responses.
If one ignores the high rate of "Don’t Know" responses for the nonactive
parents, it is evident after examining tables 8 and 9 that parents have little
effect on choosing learning goals or planning learning activities.
While there is a significant difference in the responses of the four groups
on the question of how much effect parents have on deciding how money is
spent, the results cannot be totally discounted.

Referring to Table 10 it is

evident the nonactive parents had a high response rate of "Don’t Know" with
52.3% selecting this response.

More importantly if the "Advice Sometimes Used"

and "Great Influence" columns are combined, 88.9% of the principals, 55.5% of
the teachers, and 47.5% of the active parents perceive that parents have had
some influence in deciding how money is spent.

The researcher contends that

the parent activity on the school improvement councils, which are mandated by
Chapter 188, accounts for most of this influence.

The case study participants

attributed little or no influence to the parents in the development of the school
system’s budget.
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TABLE 8
aUESTlON 14i HOW MUCH EFFECT DO YOU THINK PARENTS ACTUALLY
.
HAVE IN EACH OF THESE ACTIVITIES'^
a. Choosing learning goals.
Advice
Advice
Asked Not
Asked
No
Often
Sometimes
Great
Don’t
Influence
Used
Used
Influence Know Total
Principals

f
Percent

3
33.2

2
22.2

3
33.3

0
0

1
11.1

Teachers

f
Percent

15
55.6

1
3.7

8
29.6

2
7.4

1
3.7

27

Active
Parent

f
Percent

22
36.1

9
14.8

14
23.0

7
11.5

9
14.8

61

Nonactive
f
Parent
Percent

11
26.1

0

8
19.0

4
9.5

19
45.2

42

Total

51
36.7

12
8.6

0

33
13
30
139
2.4
9.4
21.6
100
Chi Square = 31.9758
Degrees of Freedom = 12
With
Correction =
rYiiw Yate's
lait: b v^orreoLion
- 23.7284
L/rillcai
Value p<.05
p^.Uo = 21.03
Critical Value
There is a significant difference among the four groups responses to the questions.
TABLE 9
QUESTION 14; HOW MUCH EFFECT DO YOU THINK PARENTS ACTUALLY
HAVE IN EACH OF THESE ACTIVITIES?
b. Planning learning activities.
Advice
Advice
Asked Not
Asked
No
Often
Sometimes
Great
Don't
Influence
Used
Influence Know Total
Used
Principals

f
Percent

5
55.5

2
11.1

3
22.2

0
0

1
11.1

9

Teachers

f
Percent

13
48.1

0
0

9
33.3

3
11.1

2
7.4

27

Active
Parent

f
Percent

27
44.3

9
14.8

9
14.8

5
8.3

11
18.0

61

f
Nonactive
Percent
Parent

13
31.0

0
0

7
16.7

2
4.8

20
47.6

42

139
34
10
28
100
24.5
7.2
20.1
Chi Square = 33.0849
Degrees of Freedom = 12
With Yate's Correction = 23.2709
Critical Value p<.05 = 21.03
There is a significant difference among the four groups responses to the question.
Total

56
40.3

11
7.9

1

IIS

TABLE 10
QUESTION 14: HOW MUCH EFFECT DO YOU THINK PARENTS ACTUALLY
HAVE IN EACH OF THESE ACTIVITIES?
c. Deciding how money is spent.
Advice
Asked Not
No
Often
Influence
Used

Advice
Asked
Sometimes
Used

Great
Influence

Don't
Know Total

Principals

f
Percent

0
0

0
0

7
77.8

1
11.1

1
11.1

q

Teachers

f
Percent

9
33.3

0
0

13
48.1

2
7.4

3
11.1

27

Active
Parent

f
Percent

21
34.4

2
3.3

21
34.4

8
13.1

9
14.8

61

Nonactive
f
Parent
Percent

9
21.4

1
2.3

8
19.0

2
4.8

22
52.3

42

Total

39
28.1

3
2.2

49
35.2

13
9.3

35
25.2

139
100

Chi Square = 35.1728
Degrees of Freedom = 12
With Yate’s Correction = 27.7307
Critical Value p<.05 = 21.03
There is a significant difference among the four groups responses to the question.

It was noted in the case study that parents have been involved in the
interviewing

and

selection

of

three

principals.

Table

11

summarizes

the

participants' responses to the question on parent influence on choosing school
staff.

The survey respondents do not attribute much influence to the parents.

This is particularly true of both groups of parents. Half of the active parents and
a third of the nonactive parents indicated that they had no influence.
of the nonactive parents did not know.
some influence to the parents.

Over half

The principals and teachers attribute

This is probably due to their knowledge that

parents have been involved in the selection process of principals.
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TABLE 11
QUESTION 14; ^OW MUCH EFFECT DO YOU THINK PARENTS ACTUALLY
.
HAVE IN EACH OF THESE ACTIVITIES'^
a. Choosing school staff.
Advice
Advice
Asked Not
Asked
No
Often
Sometimes
Great
Don't
Influence
Used
Used
Influence Know Total
Principals

f
Percent

3
33.2

2
22.2

3
33.3

0
0

1
11.1

q

Teachers

f
Percent

8
29.6

4
14.8

8
29.6

1
3.7

6
22.2

27

Active
Parent

f
Percent

31
50.8

11
18.0

5
8.3

2
3.3

12
19.7

61

Nonactive
f
Parent
Percent

14
33.3

0
0

4
9.5

0
0

24
57.1

42

Total

56
40.3

17
12.2

20
14.4

3
2.2

43
31.0

139
100

Chi Square = 35.0809
Degrees of Freedom = 12
With Yate's Correction = 26.3708
Critical Value p<.05 = 21.03
There is a significant difference among the four groups responses to the question.

The majority of the case study subjects did not perceive that parents
contributed much to curriculum evaluation and development. This was particularly
true of the
counterparts.

parents.

The survey respondents concur

with the

case study

The figures in Table 12 indicate that active parents believe they

do not have much effect in this process with 47.5% responding that they had
no influence and 19.7% that their advice was sometimes asked but not used.
The nonactive parents once again displayed a lack of knowledge concerning school
activities with almost two thirds indicating that they did not know if parents
had any effect.
The principals and teachers attributed more influence to the parents than
did the parents who responded to the survey.

While not attributing any great

influence to the parents, 66.7% of the principals and 55.6% of the teachers
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indicated that parents were sometimes asked for their advice and this advice
was sometimes used in evaluating and developing curricuium. Two of the principals
(22.2%) perceived that parents had no influence or effect.
1

1

^ESTION 14: HOW MUCH EFFECT DO YOU THINK PARENTS
ACTUALLY
have in each of these ACTIVITIES’
e. Evaluating programs and curriculum.
Advice
Advice
Asked Not
Asked
No
Often
Sometimes
Great
Don't
Influence
Used
Used
Influence Know Total
Principals

f
Percent

0
0

2
22.2

6
66.7

0
0

1
11.1

q

Teachers

f
Percent

7
25.9

1
3.7

15
55.6

0
0

4
14.8

27

Active
Parent

f
Percent

29
47.5

12
19.7

5
8.3

2
3.3

13
21.3

61

Nonactive
f
Parent
Percent

7
16.7

1
2.3

7
16.7

0
0

27
64.3

42

Total

43
30.9

16
11.5

33
2
45
139
23.7
1.4
32.4
100
Chi Square = 67.8222
Degrees of Freedom = 12
With Yate's Correction = 55.8186
Critical Value PC.05 = 21.03
There is a significant difference among the four groups responses to the question
1

The case study subjects were collectively of the opinion that parents were
effective in planning and developing extra-curricular and enrichment activities.
They believed these activities improved the school climate and made school a
more enjoyable place. The three principals and the parent leaders were especially
supportive of the parents and their efforts.

The figures in Table 13 and the

calculation of chi square indicate a significant difference in the responses of
the four survey groups to the question on effects of parent participation on
planning enrichment activities.

The strong support parents receive from the case

study subjects was not forthcoming from the survey respondents.

Only one

(11.1%) principal said they had great influence while seven (77.8%) indicated that
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they sometimes used parents advice.

Both groups ot parents did not attribute

much parental influence or effectiveness to their activity.
TABLE 13
question 14! HOW MUCH EFFECT DO YOU THINK PARENTS ACTUAII Y
.
have in each of THESE ACTIVITIES?
ACTUALLY
I. Planning enrichment activities.
Advice
Asked Not
No
Often
Influence
Used

Advice
Asked
Sometimes
Used

Great
Influence

Don’t
Know Total

Principals

f
Percent

0
0

0
0

7
77.8

1
11.1

1
11.1

9

Teachers

f
Percent

7
25.9

0
0

11
40.7

5
18.5

4
14.8

27

Active
Parent

f
Percent

11
18.0

2
3.3

19
31.1

18
29.5

11
18.0

61

Nonactive
f
Parent
Percent

6
14.3

2
21.4

7
26.2

1
9.5

26
28.6

42

Total

24
17.3

4
2.9

44
31.6

25
18.0

42
30.2

139
100

Chi Square = 44.8757
With Yate's Correction = 36.0799

Degrees of Freedom = 12
Critical Value p<.05 = 21.03
the four groups responses to the question.

In addition to parent/community participation having a positive effect on
the

school

environment,

parent/community

the

participation

data
in

from

school

the
has

a

case

study

positive

indicated

effect

on

that

student

achievement and self-image.
Table 14 presents the responses of the survey participants to question 15a
which was concerned with the effect of parent/community participation on student
achievement.

The statistical analysis indicates that there is no significant

differences in the responses of the participants.

While there is no significant

difference which indicates agreement, it is obvious that the teachers and both
groups of parents attribute more influence to the parents than the principals do.
One principal maintained that volunteers had no influence.
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Over

60%

of

the

teachers

and

active

parents

perceived

parent/community volunteers had moderate to great influence.
categories

were

combined,

43.3%

of

the

nonactive

that

When the two

parents

thought

parent/community volunteer had some influence.
The case study subjects recounted instances that they believe had a positive
impact on student self-image.

A positive self-image was a product of success

and the caring and enjoyable atmosphere present in school to which volunteers
contributed.
Table 15 presents the responses to the survey question on the effect of
parent/community participation on self-image.

While there is some scattering

of the responses, there is no significant difference in the groups responses. There
is agreement that parent/community volunteers have an effect on self-imge.
This was especially true of the teachers and active parents with 59.2% of the
teachers and 73.7% of the active parents indicating that parents/community
volunteers have moderate to great influence.

The negative response from a

principal was again present.
The survey respondents gave the parent volunteers mixed reviews when
asked about their overall usefulness.

Table 16 shows that over half of the

teachers and the active parents perceived that parent volunteers were very useful.
The principals were more reserved in their rating of the volunteers than the
teachers and active parents.

The nonactive parents were consistent in their high

response rate for "Don't Know".

Even the active parents weren’t sure of their

usefulness with one fifth of the respondents indicating that they did not know.
School-Home Relations a Cross-Check of Data
An important factor identified in the case study for successful schoolhome relations was a well organized and functioning communication system.

The
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^
TABLE 14
^ESTION 15; HOW MUCH INFLUENCE DO YOU THINK PARENT/COMMUNITY
VOLUNTEERS HAVE ON THE FOLLOWING?
a. Student achievement.
No
Little
Moderate
Great
Don’t
Influence
Influence
Influence Influence Know Total
Principals

f
Percent

1
11.1

4
44.4

3
33.3

0
0

1
11.1

9

Teachers

f
Percent

2
7.4

4
14.8

9
33.3

8
29.6

4
14.8

27

Active
Parent

f
Percent

5
8.2

9
14.8

17
27.9

22
36.1

8
13.1

61

Nonactive
f
Parent
Percent

9
21.4

3
7.1

12
26.6

7
16.7

11
26.2

42

Total

17
12.2

20
14.4

41
29.5

37
26.6

24
17.3

139
100

Chi Square = 20.6564
Degrees of Freedom = 12
With Yate’s Correction = 14.3069
Critical Value p<.05 = 21.03
There is no significant difference among the four groups responses to the question.
TABLE 15
QUESTION 15; HOW MUCH INFLUENCE DO YOU THINK PARENT/COMMUNITY
VOLUNTEERS HAVE ON THE FOLLOWING?
b. Student self-image.
No
Little
Moderate
Great
Don’t
Influence
Influence
Influence Influence Know Total
Principals

f
Percent

1
11.1

3
33.3

3
33.3

1
11.1

1
11.1

9

Teachers

f
Percent

2
7.4

4
14.8

8
29.6

8
29.6

5
18.5

27

Active
Parent

f
Percent

1
1.6

5
8.2

21
34.4

24
39.3

10
16.4

61

f
Nonactive
Percent
Parent

3
7.1

6
14.3

12
28.6

9
21.4

12
28.6

42

Total

7
5.0

18
12.9

44
31.7

42
30.2

28
20.1

139
100

Chi Square = 13.2584
Degrees of Freedom = 12
With Yate’s Correction = 7.4596
Critical Value p< .05 = 21.03
There is no significant difference among the four groups responses to the question.

124

TABLE 16
QUESTION 17; IF THERE ARE PARENT VOLUNTEERS AT YOUR SCHOOL
RATE HOW USEFUL THEY ARE BY CIRCLING ONE NUMBER.
’
Not
Useful

Moderately
Useful

Very
Useful

Don't
Know

Total

Principals

f
Percent

0
0

6
66.7

3
33.3

0
0

9

Teachers

f
Percent

4
14.8

7
25.4

16
59.3

0
0

27

Active
Parent

f
Percent

0
0

14
22.9

34
55.7

13
21.3

61

Nonactive
Parent

f
Percent

1
2.4

11
26.2

12
28.6

18
42.9

42

5
3.6

38
27.3

65
46.8

31
22.3

139
IOC

Total

Chi Square = 38.9752
Degrees of Freedom = 9
With Yate's Correction = 29.5247
Critical Value p<.05 = 16.92
There is a significant difference among the two groups responses to the question.

case study subjects reported that communications between the schools and home
were particularly good. The communications process between teachers and parents
was especially well developed.
The survey results reinforced the conclusion that the schools strive to
maintain good school-home communications.

There is a strong agreement on the

part of principals and teachers in response to the question of whether or not a
newsletter or other literature was sent home.

The tabulated responses are

presented in Table 17.
The parents were asked if they had received a newsletter or any other
printed communications from the school.
There

The tabulated responses in Table 18

were some discrepancies in their responses.

A lower percentage of

nonactive parents indicated that they had received written communications from
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TABLE 17
QUESTION 16; DOES YOUR SCHOOL SEND HOME A NEWSLFTTFP PATPMnAi?
OF EVENTS OR ANY OTHER MATERIAL TELUNG W.UT TOE 301100^13
DOING?

Yes

No

Can't
Recall

Total

Principals

f
Percent

9
100

0
0

0
0

9

Teachers

f
Percent

25
92.6

2
7.4

0
0

27

34
94.4

2
5.6

0
0

36
100

Total

Chi Square - .7374
Degrees of Freedom = 2
With Yate’s Correction = .0101
Critical Value p<.05 = 5.99
There is no significant difference between responses of the two groups.

school. Almost 10% indicated that they couldn't recall. Despite the discrepancies
of the responses the calculations, specifically chi square with Yate's correction,
show

there

is

agreement

among

the

parents

that

newsletters

and

other

communications are sent home.
TABLE 18
QUESTION 16; DURING THE PAST YEAR HAVE YOU RECEIVED A
NEWSLETTER, CALENDAR OF EVENTS, OR ANY OTHER MATERIAL TELLING
WHAT THE SCHOOL IS DOING?

Yes

No

Can't
Recall

Total

Principals

f
Percent

55
90.2

6
9.8

0
0

61

Teachers

f
Percent

31
73.8

7
16.7

4
9.5

42

86
83.5

13
12.6

4
3.9

103
100

Total

Chi Square = 7.5220
Degrees of Freedom = 2
With Yate's Correction = 4.6817
Critical Value p<.05 = 5.99
There is a significant difference between the two groups responses using Chi
Square, however, using Yate's correction there is no significant difference.
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The excellent communication between teachers and parents discussed in
the case study was characterized by the accessibility of the teachers and frequency
of communications.

The survey data corroborates that of the case study.

The

survey respondents' answers signified that the school personnel were cooperative
in making appointments for parent-teacher conferences.

They also indicated that

teachers provided written reports about students' progress, especially if such
reports were requested by parents.

The tabulated responses for these questions

are presented in Tables 19 and 20.
The case study subjects depicted the teachers as being accessible and as
good communicators.

However, the teachers did not feel comfortable when

parents visited their classes to observe or talk.

Conversely most parents felt

comfortable and welcome.
The survey data, presented on Tables 21 and 22, shows that both categories
of parents feel more comfortable while visiting a classroom than do the teachers.
However, if one combines the "Moderately Comfortable" and "Very Comfortable
and Welcome" responses, 92.5 of the teachers feel moderately to very comfortable
while 86.9% of the active parents and 80.9% of the nonactive parents felt
comfortable.

Only 1 (3.7%) teacher responded that he/she was uncomfortable

while 3 (4.9%) active parents and 5 (11.9%) nonactive parents felt uncomfortable.
The quality of the teachers was considered very good by the case study
subjects with a couple of exceptions which were noted by both teachers and
parents.
The survey data presented in Table 23 shows there is a significant difference
in the responses of the four groups of participants.

The difference in their

responses is threefold: a high percentage (74.1%) of teachers gave themselves a
rating of excellent; two (3.3%) of the active parents gave the teachers a poor
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rating; and 16.7% of the nonactive parents gave the teachers a rating of fair.
Even with these discrepancies, 100% of the principals, 96.7% of the active
parents, 100% of the teachers, and 83.4% of the nonactive parents gave the
teachers a rating of good or excellent.

TABLE 19
WILL THE SCHOOL MAKE APPOINTMENTS FOR PARENTTEACHER CONFERENCES AT A TIME THAT IS CONVENIENT FOR A WORKING
PARENT?
Yes

No

Don't Know

Principals

f
Percent

9
(100)

0
(0)

0
(0)

Teachers

f
Percent

27
(100)

0
(0)

0
(0)

Active Parents

f
Percent

59
(95.1)

0
(0)

3
(4.9)

Nonactive
Parents

f
Percent

40
(95.2)

0
(0)

2
(4.8)

QUESTION

TABLE 20
13: HOW OFTEN DO TEACHERS PROVIDE WRITTEN
ABOUT THE STUDENT'S PROGRESS?

(o)

Teachers
f
%
1
(2.9)

Active
Parents
f
%
7 ■ (9.9)

Principals
f
%
Never

REPORTS

Non
Active
Parents
f
%
9
(19.1)

Once a year

0

(0)

1

(2.9)

4

(5.6)

3

(6.1)

Twice a year

0

(0)

0

(0)

5

(7.0)

2

(4.1)

3-4 times a year

4

(36.4)

3

(8.5)

7

(9.9)

1

(2.0)

More than 4 times
a year

1

(9.0)

4

(11.4)

8

(11.3)

2

(4.1)

As requested by
parents

6

(54.5)

26

(74.3)

39

(54.9)

23

(46.9)

Don't Know

0

(0)

0

(0)

1

(1.4)

7

(14.3)
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TABLE 21
^.ESTION 18; HOW COMFORTABLE WOULD YOU FEEL IF A PARENT VISITED
YOUR CLASS TO OBSERVE OR TALK WITH YOU?

Uncomfortable
Teachers

f
%

1
(3.7)

Moderately
Comfortable
12
(44.4)

Very
Comfortable

Not Sure

13
(48.1)

1
(3.7)

TABLE 22
QUESTION 18; HOW COMFORTABLE WOULD YOU FEEL DROPPING IN AT
THE SCHOOL TO OBSERVE A CLASSROOM OR TALK WITH A TEACHER?
Uncomfortable,
as if I were in
the way

Moderately
Comfortable

Very
Comfortable
and Welcome

Not

Active
Parent

f
%

3
(4.9)

18
(29.5)

35
(57.4)

5
(8.2)

Nonactive
Parent

f
%

5
(11.9)

9
21.4

25
(59.5)

5
(11.9)

TABLE 23
QUESTION 20; IN GENERAL, HOW WOULD YOU RATE THE QUALITY OF
TEACHERS AT YOUR SCHOOL?
Poor

Fair

Good

Excellent

Total

Principals

f
Percent

0
0

0
0

5
55.6

4
44.4

9

Teachers

f
Percent

0
0

0
0

7
25.9

20
74.1

27

Active Parents

f
Percent

2
3.3

0
0

40
65.6

19
31.1

61

Nonactive
Parents

f
Percent

0
0

7
16.7

23
54.8

12
28.6

42

Total

2
1.4

7
5.0

75
54

55
39.6

139
100

Degrees of Freedoms = 9
Chi square == 34.6946
Critical Value p< .05 = 16.92
With Yate’s Correction = 27.2638
There is a significant difference among the responses of the four groups.
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Satisfaction with School; A Cross-Check of Data
Parents who were interviewed for the case study were pleased with their
children’s academic achievement and overall school experience.

This satisfaction

was present despite harsh criticism of some administrators and teachers.
Tables 24 through 29 present the responses of parents who participated
in the survey in regard to their satisfaction with their children's academic
progress and enjoyment of school. Both active and nonactive parents are satisfied
with their children's progress in reading and math, the multicultural activities
offered at school, and the individual attention given to the children.

The

percentage of active parents who were very satisfied is consistently higher than
the percentage of nonactive parents, however the difference is not significant.
It should be pointed out that in Table 27, while the vast majority of the nonactive
parents are satisfied with the individual attention given to their children, 16.7%
(which is more than three times the percentage of the active parents) were
dissatisfied.

TABLE 24
QUESTION 19a; YOUR CHILD'S PROGRESS IN READING.

Dissatisfied

Moderately
Satisfied

Very
Satisfied

Total

Active Parents

f
Percent

3
4.9

15
24.6

43
70.5

61

Nonactive
Parents

f
Percent

2
4.7

16
38.1

24
57.1

42

Total

5
4.9

31
30.1

67
65.0

103
100

Chi square = 2.1906
Degrees of Freedoms = 2
With Yate's Correction = 1.7593
Critical Value p<.05 = 5.99
There is no significant difference between the two groups responses to the
question.
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TABLE 25
QUESTION 19b; YOUR CHILD'S PROGRESS IN MATH

Dissatisfied

Moderately
Satisfied

Very
Satisfied

Total

Active Parent

f
Percent

3
4.9

15
24.6

43
70.5

61

Nonactive
Parent

f
Percent

2
4.7

17
40.5

23
54.8

42

Total

5
4.9

32
31.0

66
64.1

103
100

Chi square = 2.9795
Degrees of Freedoms = 2
With Yate's Correction = 2.4450
Critical Value p<.05 = 5.99
There is no significant difference between the two groups responses to the
question.

TABLE 26
QUESTION 19c; MULTICULTURAL ACTIVITIES AT SCHOOL.

Dissatisfied

Moderately
Satisfied

Very
Satisfied

Total

Active Parents

f
Percent

6
9.8

19
31.1

36
59.0

61

Nonactive
Parents

f
Percent

7
16.7

17
40.5

18
42.8

42

Total

13
12.6

36
35.0

54
52.4

103
100

Chi square = 2.7789
Degrees of Freedoms = 2
With Yate's Correction = 1.7898
Critical Value p<.05 = 5.99
There is no significant difference between the two groups responses to the
question.
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question

19d;

TABLE 27
THE INDIVIDUAL ATTENTION

GIVEN

TO

YOUR

learning NEEDS.

Active Parents

Nonactive
Parents

GUILDS

Moderately
Satisfied

Dissatisfied

CHILD'S

Very
Satisfied

Total

f
Percent

3
4.9

21
34.4

37
60.7

61

f
Percent

7
16.7

14
33.3

21
50.0

42

Total

10
9.7

35
34.0

58
56.3

103
100

mlh'v T®.
With Yate's Correction = 2.7609
quesTiorf

I^egrees of Freedoms = 2
Critical Value p< .05 = 5.99

difference between the two groups responses to the

The calculation of chi square indicates that there is a slight significance
in the difference of the active and nonactive parents’ responses to the question
on their children's enjoyment of school.

The responses are tabulated in Table 28.

However, using Yate’s correction there is no significance.

The slight statistical

significance of chi square can be attributed to the larger percentage of active
parents who indicated that they were very satisfied along with the number of
nonactive parents who were moderately satisfied and a slightly higher percentage
who were dissatisfied.
A clear difference in parental opinion concerning satisfaction with their
children’s self-confidence is indicated by the percentages presented in Table 29.
The calculation of chi square also shows there is a significant difference of
opinion between the two groups of parents.

A much larger percentage of active

parents versus nonactive parents were very satisfied.

There is a significant

difference of opinion; however, 96.8% of the active parents and 83.3% of the
nonactive parents are still moderately to very satisfied.
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TABLE 28
QUESTION 19e: YOUR CHILD'S
ENJOYMENT OF SCHOOL.
Dissatisfied

Moderately
Satisfied

Very
Satisfied

Total

Active Parents

f
Percent

4
6.6

18
29.5

39
63.9

61

Nonactive
Parents

f
Percent

5
11.9

21
50.0

16
38.1

42

Total

9
8.7

39
38.9

55
53.3

103
100

~ 6.6748
With Yate's Correction = 5.1987
There is a significant difference between
Yate's correction there is no significant

Degrees of Freedoms = 2
Critical Value p< .05 = 5.99
the two groups responses however using
difference.

TABLE 29
QUESTION 19f: YOUR CHILD'S SELF-CONFIDENCE AT SCHOOL.

Dissatisfied

Moderately
Satisfied

Very
Satisfied

Total

Active Parents

f
Percent

2
3.3

22
36.1

37
60.7

61

Nonactive
Parents

f
Percent

7
16.7

20
47.6

15
35.7

42

Total

9
8.7

42
40.8

52
50.5

103
100

Chi square = 8.9753
Degrees of Freedoms = 2
With Yate's Correction = 6.8260
Critical Value p<.05 = 5.99
There is a significant difference between the two groups responses to the question.

The principals and teachers who were subjects in the case study believed
the school curriculum met the needs of the students and was at least partially
responsible for student success.

Principals and teachers who participated in the

survey concurred with the case study subjects.

Please refer to Table 30.

Given the opportunity to comment, the principals and teachers cited the
benefits of the curriculum revisions and a good teaching staff that was able to
adapt the curriculum to fit the needs of the students.
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TABLE 30
NEEDS OF THE

CURRICULUM MEETS THE

STIJDF.mts^

Yes

No

Total

Principals

f
Percent

9
100

0
0

Teachers

f
Percent

25
92.6

2
7.4

27

Total

34
94.4

2
5.6

36
100

Chi square = .7059
Degrees of Freedoms = 1
With Yate's Correction = 0
Critical Value 0^.05 = 3.R4
There is no significant difference between the two groups responses.

It was mentioned in the case study that the subjects seemed to have a
common sense of mission.

They believed the school experience should include

a blend of academic and social training for the students.

This common mission

led to harmony and satisfaction in spite of other conflicts.
When asked in an open-ended format what they thought was most important
for children in school, the principals, teachers, and parents offered a myriad of
answers.

(See Question 21 in Appendix N)

A common theme unfolds as one

pursues the lists of topics from the survey respondents.
agree with the case study subjects.

The survey participants

The development of a student’s individual

academic potential and social-emotional skills are of paramount importance.
Parents and parent-leaders, who were subjects in the case study stated
that they like a small neighborhood school which was close in proximity and had
a warm and caring atmosphere.

The concept of a small neighborhood school

with good rapport in the building and with the neighborhood also appealed to
the teachers and principals who were case study subjects.
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The participants in the survey were asked what they liked best about the
school their children attended or in the case of the teachers and principals the
school in which they worked.

The responses given by the participants in the

survey were similar to those of the case study subjects.
The principals liked the close neighborhood ties present in the small
elementary schools.

They also appreciated the good atmosphere and support

among the parents, teachers, and students.
The teachers were a little more diverse in their responses, but their
answers all centered around the educational atmosphere present in the schools
and interpersonal relations.
The active parents like the warm friendly atmosphere in the schools.

They

also liked the teachers’ and principals' interest in the students along with their
accessibility.
The nonactive

parents were in agreement with

the

other

groups

of

respondents though they placed more emphasis on the building principal and the
size of the school.
When the case study subjects were asked what needed to be improved in
their schools, the bulk of the parents wanted improvements in the physical
facilities of the school buildings.
participation in the schools.

The parent leaders wanted more parent

Most of the teachers wanted improvements in

working conditions which usually involved a reduction in extra duties.

Two of

the three principals interviewed pointed out that their buildings were antiquated
and inadequate.
Members of all four groups of survey participants also mentioned the need
for improvement of physical facilities; however, the need for a strong, involved
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parent group was the most frequent response given by both groups of parents.
This need was also mentioned by six teachers and two principals.
The principals responses focused on educational problems such as meeting
the needs of individual students, the integration of special needs and transitional
bilingual students, and an increase in support personnel.
Teachers wanted communication between school and home improved. They
also believed that discipline needed to be improved and they would like to see
improvements in support staff and specialists.

One teacher wanted a principal

to improve or be replaced,
A few parents took advantage of the opportunity to offer additional
comments at the end of the questionnaires.

Many of the comments were a

continuation of the questions on suggested improvements or what the parents
like or disliked about the schools.
They were a few comments that were concerned with new topics.

"We don't need oriental carpets in city hall, we need the schools
repaired." - Active Parent
"There are too many children in the third grade.
The teacher is
frustrated with the administration and its lack of cooperation."
- Active Parent
"I would like to be more involved, however I am not sure what I
should be doing." - Active Parent
"Parent encouragement is vital to a child's attitude, desire, and
ability to learn. - Active Parent
"Prayer should be back in school." - Nonactive Parent
"There should be shorter vacations, especially summer vacation."
- Nonactive Parent
"Working parents should be able
somehow." - Nonactive Parent

to

become

involved

in

school
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Summary
In this chapter, the researcher presented data collected from forty indepth interviews.
and

preliminarily

Suppiemental survey data were also presented in the chapter
conclusions

were

made.

Further

recommendations concerning this study are in Chapter V.

conclusions

and

CHAPTER V
SUMMARY, CONCLUSIONS. AND RECOMMENDATIONS
Summary

This

study

evolved

from

a

need

to

participation and its effects in public schools.

understand

parent/community

The literature and research cited

in this study is representative material selected from contemporary research of
the last twenty years, subsequent to Coleman's watershed study of 1964, Equality
of Educational Opportunity. This study was designed to gain insight into several
relationships:
- The relationship between the parent/community groups and the
building administrators and staff.
- The perceived impact of parent/community
parental satisfaction with the schools.

participation

on

- The perceived impact of parental/community participation on school
outputs such as student achievement and self-image.
- The perceived impact of parent/community participation in the
evaluation and development of programs and curriculum.
- The perceived impact of parent/community participation on school
committee policy and budget development.
The following objectives were addressed to add insight and understanding
concerning parent/community participation in one public school system:
- To obtain perceptions from parents, teachers, and administrators
regarding the impact of parent/community participation in their
respective schools and in the school system in general.
- To identify the level of parent/community participation as defined
in the review of the literature.
- To ascertain what effect the
parent/community participation.

building
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administrator

has

on
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- To ascertain the
characteristics of effective parent/community
participation.

- To
ascertain
the
perceived
effect
of
parent/communitv
participation on parent satisfaction with the schools.
^

'

perceived
effect
of
parent/community
participation on student achievement and self-esteem.

After a comprehensive review of the literature, the researcher utilized
both qualitative and quantitative methodologies to achieve the objectives of the
study.

A case study investigation was initiated employing accepted qualitative

research methods for collecting and analyzing data.

The qualitative techniques

utilized to gather information included:
- In-depth, semi structured interviews with selected participants from each
of four groups.

These groups being,

1. Three of the nine principals.
2. Presidents or chairpersons of three parent/community groups.
3. Parents - two from each school.
4. Teachers - two from each school.
- Analysis of policy statements, school handbooks, school newspapers,
brochures, communications, and any other documents pertaining to this case study.
A survey questionnaire was administered to each elementary principal, all
second and third grade teachers, and a sampling of the parents of second and
third grade students.

The purpose of the survey was to gather data which would

corroborate or refute any information and/or conclusions that emerged in the
case study.

The analysis of the survey data consisted of the reporting of the

frequencies and percentages of the responses and the computation of chi square
for certain selected questions.
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/
Conclusions
The following conclusions were generated from the three sections of the
research and literature review:
Parent/community participation leads to improved self-image
academic performance, and other behaviors such as attendance'
school conduct, attitudes, and motivation regarding school
performances.
- Increased student achievement should not be the only criteria used
to measure the success of parent/community involvement.
“ Each community is unique. Thus, the type of parent/community
participation in each community is dependent on the needs and
goals of the community and its schools.
- Activities on a high level on the parent participation continuum
do not preclude lower level activities. Actually programs which
include several levels of activity are apt to have a greater effect
than those that restrict their involvement to one level.
- While there is some disagreement among the researchers, it seems
important for parents to be involved in decision making and
governance. They should be involved in the planning and
development of curriculum, goals and objectives. Parent/community
participation tends to create a system that is more responsive to
the needs of the students.
- Formal policies and guidelines regarding parent/community
participation are necessary at the district, building, and program
levels.
Goals
and
objectives
should be
developed
for
parent/community groups.
- Training and workshops are necessary for parents to develop the
skills and self-confidence for effective participation.
- Relations between home and school and between school
community improve as parent participation increases.

and

- Regardless of their socio-economic status or ethnic background,
parents can acquire the skills needed to help students in the
classrooms both academically and socially.
- Students need all the support and assistance parents can give them
due to rapid changes in our society and its institutions.
- Parents become closer to their children as school becomes a shared
experience.
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"
fir i“
the school experience.

deeply involved in a sehool support role
help sustain and enhance

- Those parents who are the most involved are also the most
supportive and the best informed. They act as a liaison with the
rest of the community.
The expectations of a student’s parents and their
activities at home affect the success of a student.

supportive

Students from poor, minority backgrounds, and low achievement
levels are in need of more parental participation and show greater
academic gains than middle class white students.
Poor parents are less involved than other parents and students with
low achievement levels have parents who are less involved than
other parents.
- The more wide-spread successful parent/community participation
becomes the more accepting teachers and administrators become.
All the data from the interviews was analyzed and organized into a
category system.

The categories were developed after a careful analysis of the

interviewees’ responses and the focus of the interview guide. The same categories
were used to cross-check the qualitative data from the document analysis and
interviews with the quantitative data from the survey questionnaires.
categories are:
- The development of parent/community participation. How and why
has participation changed particularly since the arrival of the
current superintendent?
- The varied parent/community activities as identified by parents,
parent-teachers, teachers, and administrators.
- The perceptions and opinions of the subjects concerning the effects
of parent/community participation.
What are the cumulative
effects of participation particularly in areas such as school
committee policy, curriculum, and budget development, textbook
selection, selection of school personnel student achievement, and
self-images?
- The participants’ perceptions and opinions on school/home relations
and the roles and expectations of school personnel and
parent/community participants in the schools.

The
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The parents’, parent-teachers', teachers', and administrators
perceptions and concerns pertaining to their satisfaction with the
students' academic progress, educational goals, and the strengths
and weaknesses of their schools.
Based on the analysis of the data the following conclusions were formulated
by the researcher.
- There is a lack of formal policy, goals, and objectives both at the
system and school levels.
The policy statements that are in
existence are outdated since they were developed in 1973.
- There is a lack of training for volunteers.
The programs that
have been offered by the individual schools have not been training
sessions, rather they focused on general subjects.
- The lack of direction brought about by the absence of policy, goals,
objectives, and meaningful training has led to a decline in the
number of volunteers and conflicts with union members.
- Few community members who are not parents participate in school
related activities with the exception of the individuals who are on
the community based curriculum committee.
- Parents are involved in school activities for the sake of
participation, to correct problems they have identified, to make
school a more pleasurable experience for the students, and to
improve the student's education.
- Parents want to work closely with the schools in some manner to
assist in the education of their children, even though they have
difficulty with work schedules and other commitments.
- While 59.3% of the parents who responded to the survey indicated
that they participated in school activities, most parents do not.
If one considers that the largest number of volunteers ever in the
school system was slightly over two hundred and there are over
six thousand student in the school system, it is obvious that very
few parents actively participate in the schools.
- Five of the nine elementary schools included in this study have
organized parent groups. These groups have various names such
as Parent-Teacher Organization, Parent-Teacher Association,
Parent-Teachers Union, and Parents at Leonard. Two of the four
remaining schools have minimal parent/community participation.
The remaining two have active volunteer programs.
- Parent/community participation in the elementary schools covers
the entire spectrum, however the majority of the participation
takes place in traditional activities such as fundraising, chaperoning
field trips, and helping at class parties.
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i^mprovement councils and curriculum committees offer
parents and community members an excellent opportunity to
become involved in school governance.
The efforts of^ the
individuals already involved in these groups are not well known or
publicized. Many parents are not aware of these opportunities.
Principals have a pronounced effect on the type and number of
parent/community volunteer activities in the schools. The majority
of the principals are supportive of parent/community participation,
however parent/community participation is minimal in two schools.
One principal actively discouraged parent/community participation.
Most teachers use parents in traditional activities while some use
parent volunteers as tutors and aides. A minority of the teachers
do not use parents for any activity.
Teachers opinions of parent/community volunteers are based on
their experience with volunteers. Those who used volunteers were
supportive, while those who did not, either through choice or
circumstance
were
negative
in
their
appraisal
of
the
parent/community volunteers. The majority of the teachers thought
volunteers were useful.
Both categories of parents rated parent volunteers usefulness higher
than principals and teachers.
The small number of parents involved in the schools has hindered
the efforts of the volunteers.
Typical parent activities such as P.T.A. meetings are generally not
well attended, however meetings with a specific focus and the
newly instituted parent-teacher conference are well attended.
Parents have the most influence in school governance matters when
policy decisions or issues directly involve their children's schools.
The most influential parents are those who are active in parents
groups or who were very vocal and had a large number of supporters.
Parent/community volunteers provide services and activities that
would not be available otherwise.
The majority of the principals, teachers and parents believe that
parent/community participation improves student self-image and
self-confidence.
Parent/community participation improves the school climate and
school is a more pleasant place as a result of the "extras" provided
by the volunteers.
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“ Parent/community participation improves student achievement.
The participants in this study observed that volunteers, particularly
those who worked one on one with students had a pronounced
effect on student achievement.
Parent interest motivates the
students. The principals were more moderate than the teachers
and parents in their assessment of the volunteers influence on
student achievement.
- The effectiveness of parent/community participation is dependent
on supportive school personnel, the interest and knowledge of
parents
and
community
members,
the
structure of
the
parent/community organization, the activities in which they are
engaged, and their goals and objectives.
- Effective parent/community participation is characterized by
activities which have a focus. Effective groups have goals and
objectives. Effective participation is present at all levels on the
continuum from traditional lower level activities such as fundraising
to higher level activities such as teaching mini courses, or being
a member of a curriculum committee or the school improvement
council.
- The small number of parent/community volunteers involved in the
schools has hindered their efforts and effectiveness.
- Active participating parents are more knowledgeable about school
activities and topics than nonactive parents.
Active parents
enhance school-home communications.
- Communications between the schools included in this study and
home are good.
Communications between teachers and parents
are especially good.
However, the communication processes is
generally one way from school to home.
- Some teachers were uneasy with the idea of parents becoming
involved in school matters.
They sensed a loss of power and
autonomy.
- Teachers feel comfortable dealing with parents as long as they
control the agenda.
- The teachers were considered to be of good quality by the
participants.
The nonactive parents, while indicating that the
teachers were good, did not rate them as highly as the active
parents.
- The
parent-teacher relationship
parent/community participation.

is

positively

impacted

by

- Despite some criticism and conflicts the relations between the
schools and home are good.
This is particularly true with the
school and active parents.
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- Parent/community participation in the schoois increases person to
person contact with teachers and administrators.
This leads to
more understanding between school personnel and parent and
community members.
Parent/community participation enhances parents' attitudes toward
school;
they
understand
school
personnel,
administration,
educational problems, and processes.
Despite some criticism of particular principals and teachers, parents
are satisfied with the academic progress of their children, the
individual attention given to them, student self-confidence in
school, extracurricular activities, and the children's overall
enjoyment of school. While both groups of parents were satisfied,
the active parents were more positive in their assessment than
the nonactive parents.
- The principals, teachers, and parents believe that school should be
a mixture of social and academic experiences. This common sense
of mission leads to harmony despite some areas of disagreement.
- The concept of a small, warm, and caring neighborhood school with
close ties to the community appealed to the principals, teachers,
and parents.
The researcher has developed four sets of recommendations for central
administration, for principals, teachers, and parents.
The researcher concluded that the following recommendations should be
considered by the central office staff:
- The superintendent and his staff need to develop a clear statement
which would describe parent/community participation and the goals
of the participation. The statement should be developed with input
from parents, teachers, principals, custodians, clerks, aides, and
cafeteria workers.
- Care must be taken to be sensitive to the teachers and principals
concerns about parent/community participation.
They have the
right to control and regulate the amount of parent/community
participation in their schools and classrooms.
- Policy statements pertaining to parent/community participation
need to be updated.
- Someone from central administration should be assigned the task
of organizing the volunteer effort system wide. This would aid
communication and the administrator would act as a liaison person.
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- Establish some sort of evaluation process
parent/community volunteers do best.

to

determine

what

- Training programs should be available Tor volunteers. Traininc will
prepare vo unteers by giving them the necessary skills Td
confidence to be successful in their efforts.
Parent/community participation should be developed in a planned
sequential manner. The focus should be to achieve positive gains
and not to attempt too much too quickly.
- Parents and community members should have a variety of activities
from which to choose. Individual volunteers have varying skills
interests, work schedules, and available time.
” Central ^ administration should strive to provide parents and
community
members
with
more
information
concerning
opportunities for participation at both the school and system levels.
More people should be knowledgeable about activities such as school
improvement councils and curriculum committees.
The researcher offers the following recommendations for principals to
consider;
~ Principals should consider involving parents and community
members in new activities in addition to those traditionally engaged
in by parents.
- Parent/community groups in schools should have goals and
objectives which are collectively developed by principals, parents,
and teachers,
- Parent/community participation in the school should be planned in
a sequential manner.
Participation should be developed step by
step to help insure success.
- Training and an orientation should be provided in the schools for
volunteers. This will enhance the volunteers' effectiveness by
improving their skills and confidence.
- Principals need to work with teachers to reduce anxiety and concern
in regard to parent/community participation in the schools.
- Principals should strive to involve all parents in some manner be
it in the school or at home. Parents should have the opportunity
to participate in various activities.
Many parents are unable to
be directly involved in school activities due to work schedules and
other commitments.
- Principals
need
to
maintain
well
functioning system
of
communication.
Parents should know what opportunities are
available for participation as well as what is going on in the schools.
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- Principals can encourage teachers to involve parents in various
educational activities.
This includes helping students with
homework and other school related activities outside of school.
Principals should stress the need for an updated policy statement
and goals and objectives for parent/community participation.
-

*

Principals need to realize that they set the tone for their schools.
They need to refrain from creating barriers to parent/community
participation in the schools.

The researcher offers the following recommendations for teachers to
consider:
- Teachers should strive to provide opportunities for parents and
community members to participate in the education of the students.
Different individuals have different interests, skills, and available
times. The opportunity should exist to participate in activities at
home.
- Teachers should have input into the development of goals and
objectives for parent/community participation in their schools.
- Teachers who are concerned about parent/community participation
should attempt to gradually overcome their resistance and involve
parent/community members in product activities whenever possible.
- Communication between teacher and parents should be a two way
process.
This would lead to an increase in knowledge for both
groups and an increase in understanding.
- Teachers should keep parents informed on the progress of their
children, activities in the class, school, and school system and
opportunities for participation.
“ Teachers should have input on the development of a policy
statement, and goals and objectives for parent/community
participation on the system level.
- Teachers should be involved in the training of parent/community
volunteers.
The researcher offers the following recommendations for the parents’
consideration.
- Parents should strive to participate in the schools and become
involved in the education of their children. If they are unable to
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volunteer during the school day, they should attempt to become
involved in after school activities and attend meetings.
They
should take an interest in their children’s homework and practice
skills at home that were learned in school.
Parents should ask the principals and the superintendent to provide
training for prospective volunteers.
- Parents should inform the teachers
willingness and interest to participate.

and

principals

of

their

- Parents should organize their group and provide some structure to
their efforts.
The parents who are the most successful are
organized and have specific activities, goals, and objectives.
- Parents should get involved in groups such as curriculum committees
and school improvement councils.
- Parents need to participate in activities at all levels of the school
system; at the schools, the system level, and in decision making
activities such as the development of policy. In addition to offering
their input, their participation leads to a greater understanding of
the school system.
- Parents should limit their activities to those they are interested
in and have the time to commit. The idea is to be successful in
one’s activities, not to fail by overextending one’s resources.
- Parents need to be diplomatic in their efforts to participate.
Teachers and principals may be resistant to parent/community
participation since they may perceive a loss of power and autonomy.
Parents should not try to force participation on educators.
- Parents should be involved in the development of a policy statement
and goals and objectives at the system level.
- Parents should make
every effort to
maintain
communications with the teachers and principals.

effective

- Parents should keep abreast of activities and opportunities to
participate in their children’s classes, schools, and at the system
level.
The results of this study reveal additional areas for further research.

The

following are questions that might be asked by a researcher who is interested
in parent/community participation in public schools:
- How does parent/community participation affect the voting patterns
of school committee members?
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- Is there a significant difference in the achievement test scores of
students
who
attend
schools
with
varying
degrees
of
parent/community participation?
~ What are the students’ perceptions and opinions
parent/community participation in public schools?

regarding

- How does parent/community participation affect the behavior of
principals and teachers?
- How does parent/community participation effect public confidence
in the public school system?
- How does parent/community participation in public schools affect
unions and the negotiation process.
Research which would address any of these questions would add to the
pool of knowledge on parent/community participation in the public schools.
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APPENDIX A
TAUNTON ELEMENTARY SCHOOLS PROFILE
♦♦Bennett - Principal and one teaching assistant
Grade
No. Classes
K
1
2
3
4
5
Sp. Needs
T.B.E.
Total

3
2
3
3
3
(3)
2
0

130 A.M. and
44
75
71
64
(70)
17
0

16

401

♦ Galligan - Principal and one teaching assistant
K
0
1
2
2
2
3
2
2
4
5
(0)
1
Sp. Needs
1
T.B.E.
Total

10

Hopewell - Principal and one teaching assistant
1
K
3
1
3
2
3
3
3
4
(0)
5
3
Sp. Needs
0
T.B.E.
Total

No. Students

16

0
41
53
50
54
(0)
12
16
226
50 A.M and
65
80
63
68
(0)
28
0
354
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♦ Leddy - Principal and one teaching assistant
Grade
No. Classes
K
1
2
3
4
5
Sp. Needs
T.B.E.
Total

0
1
1
1
1
(0)
2
1

0
21
25
22
29
(0)
21
16

7

134

♦ Leonard - Principal and one teaching assistant
K
2
1
1
2
1
3
1
4
1
5
(0)
Sp. Needs
2
T.B.E.
1
Total

9

♦♦♦Martin - Principal and two full-time assistants
K
2
1
3
2
3
2
3
4
3
4
5
5
Sp. Needs
0
T.B.E.
Total
♦

18

Maxham - Principal and one teaching assistant
0
K
2
1
2
2
2
3
1
4
(0)
5
2
Sp. Needs
3
T.B.E.

Total

No. Students

12

75 A.M. ai
23
28
23
24
(0)
22
20
215
75 A.M. aand P.M.
65
72
59
63
104
37
0
371
0
42
42
42
37
(0)
22
46
231
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*

Pol6 - Principal and one teaching assistant
Grsde
No, Classes
K
1
2

3
4
5
Sp. Needs
T.B.E.
Total

2
2

3
2

3

3
4
5
Sp. Needs
T.B.E.
Total
♦

100 A.M. and P.M.
52
60
54

(0)

66
(0)

3
3

56
60

18

448

**Walker - Principal and one teaching assistant
K
2
1
2

No. Students

2
2

2
2
(2)
2
0
12

50 A.M. and P.M.
34
42
50
48
(41)
21
0

245

These schools are serviced by Chapter I staff.

♦* The discrepancy in the grade levels is the result of two factors.

The school

system is currently in phase 2 of a three phase reorganization from a K-5, 6-8, 912 system to a K-4, 5-8, 9-12 system. Secondly, the Martin School is K-8 (1,000
students) due to the destruction of Caswell School several years ago in a fire.
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APPENDIX B
INTERVIEW LETTER
Date:
Name and Address of Participant
Dear:
Parent/community participation in public schools has increased during the
last few years.

This is due to federal and state legislation and an increase in

public awareness.
I am currently engaged in research at the University of Massachusetts at
Amherst.

The primary goal of this research is to gather and analyze data that

will be used to describe the effects of parent/community participation as perceived
by parents, teachers, and principals at the elementary level in the Taunton Public
Schools.

Dr. Gerald Croteau, Superintendent of Schools, has given me permission

to conduct the study.

Six objectives are being addressed:

1. To obtain perceptions from

parents, teachers,

and administrators

regarding the impact of parent/community participation in their respective
schools.
2. To identify the level of parent/community participation as defined in
the review of the literature.
3.

To

ascertain

what

effect

the

building

administrator

has

on

parent/community participation.
4.

To

ascertain

the

characteristics

of

effective

parent/community

participation.
5. To ascertain the perceived effect of parent/community participation on
parent satisfaction with the schools.
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6. To ascertain the perceived effect of parent/eommunity participation on
Student achievement and self-esteem.
The first step in the research process is to conduct a series of interviews
with principals, teachers, parents, and leaders of parent organizations. You have
been selected on the basis of your knowledge and experiences concerning
parent/community participation in the public schools.

If you agree, I assure you

that your name will not be used in any written or oral report.
I will be calling you to confirm your willingness to participate in this part
of the study and to arrange an appointment for a convenient time and place
where the interview can take place.
Thank you for your cooperation.
Sincerely,

Stephen R. Desroches
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APPENDIX C
TEACHER INTERVIEW GUIDE
Purpose of Interview;
As you know from our telephone conversation, this interview is being
conducted as part of a research project.

I am here to ask you some questions

regarding parent/community participation in your school.
Ethics;
With your permission I would like to tape record this interview to insure
an accurate account of our conversation.
anonymous.

I assure you that you will remain

Your name will never be mentioned in any report nor will you be

connected to any response.

The tape recording will be heard only by me.

Topics to be Covered;
My questions will focus on several topics including; 1) parent/community
activities in your class and school, 2) the effects of parent/community activities,
3)

school-home

communications,

4)

effectiveness of the school curriculum.

parent-teacher

relations

and

5)

the

Please feel free to bring up any other

topics.
Demographics;
1. Male _ Female _
2. What grade level do you teach? _
3. How long have you been teaching at your present school? _
4. What is the highest degree you have earned? _
Parent/Community Activities;
5. Do you have any parent/community volunteers in your classroom?
a. What activities are they involved in?
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b. How often do they come into your class?
6. Does your school have speakers or training sessions for parents and
volunteers?
a. How often?
b. What topics were covered?
7. How would you describe parent attendance at open house or P.T.A.
meetings?
Effects of Participation;
8. How useful do you think parent/community volunteers are in the school?
What do they accomplish?

Probe, if necessary.

9. How much influence do parents have on: 1) school committee policy,
2) curriculum development, 3) textbook selection, and 4) budget development,
and 5) hiring staff members?
Communications;
10. Do you grant parent conferences upon request?
11. Do you send notes home to parents to let them know what is going on
in your class?

How often?

12. Does your school send home a school calendar or a schedule of events?
13. Do you provide written reports about your students’ progress?

How

often?
14. How would you rate school-home communication?

Probe, if necessary.

Parent-Teacher Relations;
15. How comfortable do you feel when a parent visits your class to observe
or talk with you?

How comfortable do you think the parent feels?

16. How cooperative are the parents of your students?

Probe, if necessary.
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17. How would you rate the quality of the teachers in your school?
Satisfaction with School;
18. Do you believe the school curriculum meets the needs of the students?
Why or why not?
19. What do you think is most important for children at your school?
What are your goals?
20. What do you like best about your school?
21. What needs to be improved?
22. Do you have anything to add or discuss?
you for your time and effort.

The interview is over thank

It is deeply appreciated.

166

APPENDIX D
ADMINISTRATORS' INTERVIEW GUIDE
Purpose of Interview;
As you know from our telephone conversation, this interview is being
conducted as part of a research project.

I am here to ask you some questions

regarding parent/community participation in your school.
Ethics;
With your permission I would like to tape record this interview to insure
an accurate account of our conversation.
anonymous.

I assure you that you will remain

Your name will never be mentioned in any report nor will you be

connected to any response.

The tape recording will be heard only by me.

Topics to be Covered;
My questions will focus on several topics including; 1) parent/community
activities in your school, 2) the effects of parent/community activities, 3) schoolhome communication, 4) parent-teacher relationships, and 5) the effectiveness of
the school curriculum.
Demographics;
1. Male _Female _
2. How many years have you been an educator? _
3. How long have you been in your current position? _
4. What is the highest degree you have earned? _
Parent/Community Activities;
5. Can you tell me what activities parents and community members are
involved in your school?
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6. Does your school provide speakers or training sessions for parents and
volunteers?
a. How often?
b. What topics covered?
c. How would you rate the attendance?
7. How would you describe parent attendance at open house or P.T.A.
meetings?
Effects of Participation;
8. How useful do you think parent/community volunteers are in the school?
What do they accomplish?

Probe, if necessary.

9. How much influence do parents have on: 1) school committee policy,
2) curriculum development, 3) textbook selection, and 4) budget development and
5) hiring new staff members?
Communications:
10. Do you grant parent conferences upon request?
11. Does your school send home a school calendar or a schedule of events?
12. How would you rate school-home communications?
Parent-Teacher Relations:
13. How comfortable would a parent feel visiting a school to talk to you or
a teacher?
14. How cooperative are the parents in your school?
15. How would you rate the quality of teachers in your school?
Satisfaction with School:
16. Do you believe the school curriculum meets the needs of the students?
Why or why not?
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17. What do you think is most important for children at your school?
What are your goals?
18. What do you like best about your school?
19. What needs to be improved in your school?
20. Do you have anything to add or discuss?
The interview is over thank you for your time and effort.
appreciated.

It is deeply
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APPENDIX E
PARENT INTERVIEW GUIDE
Purpose of the Interview;
As you know from our telephone conversation, this interview is being
conducted as part of a research project.

I am here to ask you some questions

concerning parent/community participation in the schools.
Ethics;
With your permission I would like to tape record this interview to insure
an accurate account of our conversation.
anonymous.

I assure you that you will remain

Your name will never be mentioned in any report nor will you be

connected to any response.

The tape recording will be heard only by me.

Topics to be Covered;
My questions will focus on several topics including; 1) activities you are
involved

in

school,

2)

the

effects

of

parent/community

participation,

3)

communication between school and home, 4) parent-teacher relations, and 5) your
satisfaction with your child/children’s school.

Please feel free to discuss any

other topic pertaining to parent/community participation in your child/children's
school.

Do you have any questions before we begin?

Demographics;
1. Male _ Female _
2. How many of your children attend this school?
a. What grades are they in? _
b. How long have they attended this school? _
3. How long have you lived in Taunton? _
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Parent/Communitv Activities:
4. What kinds of things do you do at school?

Probe, if necessary.

5. Does your school have speakers or training sessions to educate parents
about children and school related topics?
a. Have you attended any?
b. How would you describe them?
6. Have you attended open house or orientation night at your school?
a. Was it worthwhile?
b. How would you describe the number of parents at the event?
Effects of Participation;
7. How much effect do you think you and other parents who participate
in school activities actually have on the schools?

What do you accomplish?

Probe, if necessary for specifics.
8. How much influence do parents have on: 1) school committee policy,
2) curriculum development, 3) textbook selection, 4) budget development, and 5)
hiring staff members?
Communication;
9.

How

many

times

a year does the school schedule parent-teacher

conferences?
10. Will a conference be requested upon a parent’s request?
11. Have you received a school calendar or a schedule of events for your
school?
12. Is the principal accessible for conferences or telephone conversations?
13. How would you rate the communication between school and home?
Probe, if necessary.
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Parent-Teacher Relations!
14. How comfortable do you feel visiting your child's/children's classroom
or going to see a teacher for a conference?

Probe, if necessary.

15. How would you rate the quality of the teachers at your school?

Probe

for reasoning.
Satisfaction with School;
16. How satisfied are you with your child's/children’s academic progress
and overall school experience?

Probe for specifics, if necessary.

17. At your school, what do you think is most important for children?
18. What do you like best about your child’s/children’s school?
19. What needs to be improved at your child’s/children's school?
20. Do you have anything to add or discuss?
The interview is over thank you for your time and effort.
appreciated.

It is deeply
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APPENDIX F
SAMPLING INFORMATION
School
Bennett
Galligan
Hopewell
Leddy
Leonard
Martin
Maxham
Pole
Walker
Totals

Grade

No. of Teachers

Sets of Parents

Sample Size

2
3
2
3
2
3
2
3
2
3
2
3
2
3
2
3
2
3

3
3
2
2
3
3
1
1
1
1
3
3
2
2
3
2
2
2
39

75
71
53
50
80
63
25
22
28
23
64
71
42
42
60
54
42
50
915

25
23
17
17
26
21
8
7
9
7
21
23
14
14
20
18
14
17
301

A proportional sample size of 33% of the population will be drawn.
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APPENDIX G
SAMPLE COVER LETTER
Date;
Name and Address of Participant
Dear;
Parent/community participation in public schools has increased during the
last few years.

This is due to federal and state legislation and an increase in

public awareness.
I am currently engaged in research at the University of Massachusetts at
Amherst.

The primary goal of this research is to gather and analyze data that

will be used to describe the effects of parent/community participation as perceived
by parents, teachers, and principals at the elementary level in the Taunton Public
Schools.

Dr. Gerald Croteau, Superintendent of Schools, has given me permission

to conduct the study.

One step in the research process in the administration of

a survey questionnaire.
The nine elementary principals, thirty-nine second and third grade teachers,
and a random sampling of the parents of second and third grade students during
the ’85-'86 school year have been selected to receive the questionnaire. Although
it is very important to me that you complete and return your questionnaire you
have the right to decline to participate.

Your input is critical to develop an

understanding of the issues surrounding parent/community participation.
1 assure you that your name will not be used in any written or oral report.
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Upon completing the questionnaire, please sign and return this letter along
with the questionnaire using the enclosed envelope.

There is no need to sign

the questionnaire.
Thank you for your time and assistance.

It is deeply appreciated.

Sincerely,

Stephen R. Desroches

Please sign and return

Signature;

175

APPENDIX H
School Name_
TEACHER QUESTIONNAIRE
1.

What grade level do you teach? _

2.

How many years have you been an educator?

3.

How long have you been teaching in your present school?

4.

Please check the degree(s) you have earned.
_B.A. or B.S.
_Masters
_C.A.G.S. or Second Masters
_Ph.D. or Ed.D.

5.

Is there a P.T.A. or P.T.O. in your school?

Yes _

No _

6.

Please check any of the following statements that apply to activities of
the parents of your students.
a_help in classroom on a regular basis
b_attend parent meetings
c_member of school improvement committee
d_active in PTA
e_^volunteer aide or tutor
f_^help with extra curricular and enrichment activities
g_other school volunteer work (please list) _
h_member of curriculum committee
i_^not able to participate in any of the above

7.

How often does your school provide speakers, discussion groups, or training
sessions to educate parents about children and school-related topics?
a_never
b_^once or twice a year
c_three or four times a year
d_more than four times a year
e_don’t know

8.

How would you describe these activities?
a_most
b_some
c_most
d
don’t

are pretty bad
are good, some are bad
are pretty good
know
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9.

If your school offers these kinds of activities, list any of the topics you
remember:

Circle the number that describes parent attendance at school events such
as back-to-school night, open house, or P.T.A. meetings.
Few Attend

Moderate Number Attend

1

2

Most Attend

Don’t Know

3

4

11. How often does the school schedule parent-teacher conferences?
a
b
c
d
e
f
K

never
once a year
twice a year
3-4 times a year
more than 4 times a year
don’t know
if parent requests one

12. Will the school make appointments for parent-teacher conferences at a
time that is convenient for a working parent?

Yes

No

Don’t Know

13. How often do you provide written reports (other than report cards) about
the progress of your students?
a
b
c
d
e
f
K

never
once a year
twice a year
3-4 times a year
more than 4 times a year
as requested by parents
don’t know
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actTviUes’”
activities?

rfro'il one number
k°f ‘hese
Circle
for each activity.
a
No
influ¬
ence

a. Choosing learning
goals

1

b. Planning learning
activities

1

c. Deciding how money
is spent

1

d. Choosing school
staff

1

e. Evaluating program(s)
and curriculum

1

f. Planning enrichment
activities

1

15.

t>
Advice asked
of parents
and not
often used

c
Advice asked
of parents
and some¬
times used

Great
influ¬
ence

Don't
Know

How much influence do you think parent/community volunteers have on
the following:
a
No
influ¬
ence

Little
influence

Moderate
influence

a. Student achievement

1

2

3

4

5

b. Student self-image

1

2

3

4

5

16.

c

d
Great
influ¬
ence

e
Don't
Know

Does your school send home a newsletter, calendar of events, or any other
material telling what the school is doing?
_Yes

17.

b

_No

_Can't recall

If there are parent volunteers at your school, rate how useful they are
by circling one number.
Not Useful
1

Moderately Useful
2

Very Useful
3

Don't Know
4
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18.

How comfortable would you feel if a parent visited your class to observe
or talk with you?
Uncomfortable

Moderately Comfortable

Very Comfortable

Not Sure

3

4

12
19.

Do you believe the school curriculum meets the needs of the student?
Yes

20.

No

Why or Why Not

In general, how would you rate the quality of teachers at your school?
Poor
1

Fair

Good

2

3

Excellent
4

21.

What do you think is most important for children at your school? (What
are your goals?)

22.

What do you like best about your school?

(What are its strengths?)

23.

What needs to be improved in your school?
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APPENDIX I
School Name
ADMINISTRATOR QUESTIONNAIRE
1.

How many years have you been an educator?

2.

How many years have you been an administrator?

3.

How long have you been in your current position?

4.

Please check the degree(s) you have earned.
_B.A. or B.S.
_Masters
_C.A.G.S. or Second Masters
_Ph.D. or Ed.D.

5.

Is there a P.T.A. or P.T.O. in your school?

Yes

No

6.

Please check any of the following statements that apply to the parental
activities in your building.
a_help in classroom on a regular basis
b_attend parent meetings
c_member of school improvement committee
d_active in PTA
e_^volunteer aide or tutor
f_help with extra curricular and enrichment activities
g_^other school volunteer work (please list)_
h_member of curriculum committee
i_^not able to participate in any of the above

7.

How often does your school provide speakers, discussion groups, or training
sessions to educate parents about children and school-related topics?
a_^never
b_^once or twice a year
c_three or four times a year
d_more than four times a year
e_don’t know

8.

How would you describe these activities?
a_most
b_^some
c_most
d
don't

are pretty bad
are good, some are bad
are pretty good
know
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9.

.

10

If your school offers these kinds of activities list any of the topics you
remember:
’

Circle the number that describes parent attendance at school events such
as back-to-school night, open house, or P.T.A. meetings.
Few Attend

Moderate Number Attend

1

2

Most Attend

Don't Know

3

4

How often does the school schedule parent-teacher conferences?
a_never
b_^once a year
c_twice a year
d_3-4 times a year
e_more than 4 times a year
f_don’t know
g_if parent requests one

12.

Will the school make appointments for parent-teacher conferences at a
time that is convenient for a working parent?

Yes

13.

No

Don't Know

How often do your teachers provide written reports (other than report
cards) about the progress of your students?
a_never
b_once a year
c_twice a year
d_3-4 times a year
e_more than 4 times a year
f_as requested by parents
g_don't know
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14.

How much effect do you think parents actually have in each of these
activities.
Circle one number for each activity.
a

b
Advice asked
of parents
and not
often used

No
influ¬
ence
a. Choosing learning
goals

1

b. Planning learning
activities

1

c. Deciding how money
is spent

1

d. Choosing school
staff

1

e. Evaluating program(s)
and curriculum

1

f. Planning enrichment
activities

1

15.

2

c
Advice asked
of parents
and some¬
times used

3

Great
influ¬
ence

Don't
Know

4

5

How much influence do you think parent/community volunteers have on
the following:
a
No
influ¬
ence

b

c

Little
influence

Moderate
influence

d
Great
influ¬
ence

e
Don't
Know

a. Student achievement

1

2

3

4

5

b. Student self-image

1

2

3

4

5

16.

Does your school send home a newsletter, calendar of events, or any other
material telling what the school is doing?
Yes

17.

_No

_Can't Recall

If there are parent volunteers at your school, rate how useful they are
by circling one number.
Not Useful
1

Moderately Useful
2

Very Useful
3

Don't Know
4
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18.

How comfortable would a parent feel dropping in at school to observe a
classroom or talk with a teacher?
Uncomfortable
1

19.

Moderately Comfortable
2

Not Sure

3

4

Do you believe the school curriculum meets the needs of the student?
Yes

20.

Very Comfortable

No

Why or Why Not

In general, how would you rate the quality of teachers at your school?
Poor
1

Fair

Good

2

3

Excellent
4

21.

What do you think is most important for children at your school? (What
are your goals?)

22.

What do you like best about your school?

(What are its strengths?)
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23.

What needs to be improved in your school?
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APPENDIX J
School Name
I have a child in: (circle one)
2nd grade
3rd grade
PARENT QUESTIONNAIRE
How many of your children attend this elementary school?
2.

What grades are they in?

3.

How long have your children attended this school? _

4.

How long have you lived in Taunton? _

5.

Is there a P.T.A. or P.T.O. in your school?

6.

check any of the following statements which describe your activities
at the school.

Yes

No

^_help in classroom on a regular basis
t>_attend parent meetings
^_member of school improvement committee
d_active in PTA
6_volunteer aide or tutor
^_help with extra curricular and enrichment activities
g_^other school volunteer work (please list)
h_member of curriculum committee
i_^not able to participate in any of the above
7.

How often does your school provide speakers, discussion groups, or training
sessions to educate parents about children and school-related topics?

a_never
b_once or twice a year
c_three or four times a year
d_more than four times a year
e_don’t know
8.

How would you describe these activities?

a_most
b_some
c_most
d
don't

are pretty bad
are good, some are bad
are pretty good
know
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9.

If your school offers these kinds of activities, list any of the topics you
remember;

Circle the number that describes parent attendance at school events such
as back-to-school night, open house, or P.T.A. meetings.
Few Attend

Moderate Number Attend

1

2

Most Attend

Don't Know

3

4

How often does the school schedule parent-teacher conferences?
a
b
c
d
e
f
g

never
once a year
twice a year
3-4 times a year
more than 4 times a year
don't know
if parent requests one

Will the school make appointments for parent-teacher conferences at a
time that is conyenient for a working parent?

Yes

No

Don’t Know

How often does the school or teacher provide written reports (other than
report cards) about the progress of your child?
a
b
c
d
e
f

never
once a year
twice a year
3-4 times a year
more than 4 times a year
as requested by parents
don't know
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aZiZs^ cfrnl
‘kin
-“h of these
CipcIg onG numbGr
for Gach activity.
a
No
influGnCG
a. Choosing loarning
goals

b
AdvicG asked
of parents
and not
often used

c
Advice asked
of parents
and some¬
times used

Great
influ¬
ence

Don't
Know

1

b. Planning loarning
activitiGS
c. DGciding how monoy
is spGnt
d. Choosing school
staff
e. Evaluating program(s)
and curriculum
f. Planning enrichment
activities
How much influence do you think parent/community volunteers have on
the following:
a
No
influence

Little
influence

Moderate
influence

a. Student achievement

1

2

3

4

5

b. Student self-image

1

2

3

4

5

16.

b

d
Great
influence

e
Don’t
Know

During the past year have you received a newsletter, calendar of events.
or any other material telling what the school is doing?
Yes

17.

c

No

Can’t. recall

If there are parent volunteers at your school, rate how useful they are
by circling one number.
Not Useful
1

Moderately Useful
2

Very Useful
3

Don’t Know
4
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18.

How comfortable would you feel dropping in at the school to observe
a
classroom or talk with a teacher?
Uncomfortable,
as if I were
in the way

Moderately Comfortable

1

Very Comfortable
and Welcome

Not Sure

3

4

2

The following question refers to the experience of your child(ren) in Grades
2 and/or 3. Use the table labelled "Child #2" only if you have more than
one child in these grades.

Child #1
DisModerately
satis- satisfied
fied

Very
satisfied

Dissatisfied

Child #2
Moderate
satisfied

Very
satisfied

a. your child's prog¬
ress in reading

1

2

3

1

2

3

b. your child's prog¬
ress in math

1

2

3

1

2

3

c. multicultural acti¬
vities at school

1

2

3

1

2

3

d. the individual attention 1
given to your child's
learning needs

2

3

12

3

e. your child's enjoyment of school

2

3

12

3

12

3

12

f. your child's self
confidence at
school

20.

1

3

In general, how would you rate the quality of teachers at your school?

Poor
1

Fair

Good

2

3

Excellent
4
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.

21

.

At your school, what do the
you think is most important for children?
(what are your main goals?)

22

What do you like best about your child’s school?

23.

What needs to be improved in your child's school?

On the back of this page, please add any additional comments that you
would like to make.
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appendix k
TAUNTON PUBLIC SCHOOLS

ADVISORY COMMITTEES

1700.1

1700.2

1700

On occasion, the School Committee may appoint citizens to committees
to study specific school problems.
1700.11

The School Committee may support the work of a citizens
advisory committee by authorizing the use of school system
personnel permitting the use of outside paid consultants, and
underwriting other expenses.

1700.12

A citizens advisory committee should be given its charge in
writing.
The charge should include the date on which the
committee makes its final report to the School Committee.

1700.13

A citizens advisory committee has only two responsibilities:
to study the problem and to make recommendations to the
School Committee. In that the recommendations of a citizens
advisory committee are "advisory" in nature they are not
binding on the School Committee.

The School Committee will meet at least once every other month (during
the months school is in session) with a five-member student advisory
committee elected by students of the high school.^

Reference
^General Laws, Chapter 71, Section 38M

Adopted - May 7, 1973
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APPENDIX L

TAUNTON PUBLIC SCHOOLS

COMMUNITY RELATIONS

1800

The School Committee and all employees of the school district should be aware
of securing and maintaining the confidence and respect of the public in the
educational programs of the schools. Here are some principles on which a sound
program of community relations can be based:
1800.1

Schools are established for the purpose of helping children and youth
learn and grow in desirable directions. Schools (as a top priority) should
do well the job they are set up to do—this ought to be the main
cornerstone in any program of community relations.

1800.2

All citizens, whether or not they are parents of the young, have a stake
in the education of the next generation. They should be considered as
being potentially supportive of the goals of education, even if, at times,
some would question the means being used to accomplish these goals.

1800.3

Communications
with
citizens
should
be
courteous,
honest,
straightforward, and direct. Quite naturally. School Committee members
and educators like to communicate about the strengths and successes
of educational programs. However, equally full communication is often
necessary with reference to the problems, needs, and weaknesses of the
school system.
Citizens do not expect schools to be perfect—they do
have the right to have an honest picture of the schools as they really
are.

1800.4

The School Committee is charged with the responsibility of spending
tax dollars—most of which are derived from assessments on the homes
and business of the community. The citizens have a right to know how
this money is being spent and how effectively their dollars are being
used to accomplish educational purposes.

1800.5

The community should be viewed as a rich pool of educational resources
for field trips, speakers, work-study projects, opportunities for pupils to
observe people in a large number of diverse occupations, and as a source
for volunteer and paid aides.
Pupils should be taught that their
community has a ’’history,” a ’’geography,” and ’’current events” all of
its own. Wise use of the community as an educational resource is an
effective way of building understanding and support for schools at a
genuine ’’grass roots” level.
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1800.6

More and more, education is becoming a lifelong activity. While schools
have been established primarily to serve children and youth, the School
Committee and the professional educators ought to be in the forefront
of efforts to provide educational programs for adults and to promote
the widest possible use of school facilities for educational and cultural
programs for adults during nonschool hours.

Adopted - May 7, 1973
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APPENDIX M

Appendix E
ACTIVITIES FOR PARENTS:
1. Parent Responsibilities: In order to provide an educational experience of high
quality we feel that parents should be an integral part of the school's
experience.
We, therefore request your cooperation and support in the
following areas:
a.
b.
c.
d.

e.
f.

g.
h.
i.
j.

Encourage your child to eat a good breakfast.
Be sure your child has enough rest and has enough time for relaxation
and recreation.
Children should arrive at school no earlier than 8:10 a.m. There is
no supervisor on duty until that time.
A good parent/teacher rapport often leads to a better school
experience for your child. Whenever possible try to keep in contact
with your child's teacher.
Make every attempt to provide your child with the opportunity to
do his/her homework assignments.
Encourage your child to work on projects at home that he can
display at school. Many inexpensive materials can be found right
in the home for creative projects.
Be sure to put your child's name on his/her lunch and cost to avoid
confusion. No glass containers should be brought to school.
Whenever possible, please send the correct change for lunch and milk.
Children are not allowed to bring to school such items as frisbees,
hard balls, skateboards, knives, salutes, and caps.
Be sure to send children with warm clothing during cold weather.

2. PARENTAL INVOLVEMENT AT SCHOOL:
1.
2.
3.
4.

Become involved in P.T.O.
Assist at school as room mothers.
Cooperation with teacher when assistance is necessary.
Volunteer to assist in school working as classroom aides, library
volunteers, or assisting on special projects. If you are interested
and have the time, please contact the school to discuss the various
opportunities: Volunteers In Schools In Taunton (VISIT)
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APPENDIX N
SURVEY SUMMARY
--

Demographics
Principals

1. How many years have you been an educator?
Range
Mean

19-36 years
19.56 years

2. How many years have you been an administrator?
Range
Mean

2-32 years
11.33 years

3. How long have you been in your current position?
Range 2-16 years
Mean 6.89 years
4. Please check the degree(s) you have earned.
f
9
9
2

%
(100)
(100)
(22.2)

B.A. or B.S.
Masters
C.A.G.S. or Second Masters
Ph.D. or Ed.D.

Teachers
1. What grade level do you teach?

Second
Third

I

12
15

^

44.4
55.5

2. How many years have you been an educator?
Range
Mean

10-34 years
16.3 years

3. How long have you been teaching in your present school?
Range
Mean

1-17 years
16.3 years

4. Please check the degrees(s) you have earned.

1
1
i
i

f
27
11
1
0

%
(100)
(40.7)
(4.0)
(0)

B.A. or B.S.
Masters
C.A.G.S. or Second Masters
Ph.D. or Ed.D.
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Parents

1. How many of your children attend this elementary school?
Number of Children
Active
Response
Percent

31
(50.8)

27
(44.3)

2
(33)

1
(1.6)

61
100%

Nonactive
Responses
Percent

27
(64.3)

12
(28.6)

2
(4.8)

1
(2.3)

42
100%

1

3

2

4

T'rkt n 1
1 0181

2. What grades are they in?
Grade
Active
Response
Percent

4
(4.2)

Nonactive
Response
Percent

5
8.2

K

1

2

3

4

11
39
31
6
(11.6) (41.0) (32.6) (6.3)

6
9.3

9
14.8

34
5.6

1
1.6

5

6

7

8

Total
91
100%

1
(1.1)

3
(3.2)

0

0

2
3.2

1
1.6

2
3.2

1
1.6

61
100%

3. How long have your children attended this school?
Years
Active
Response
Percent

1

2

3

4

5

6

Total

4
(6.5)

7
(11.5)

23
(37.7)

18
(29.5)

9
(14.8)

0
0

61
100%

Nonactive
Frequency
Percent

3
(7.1)

3
(7.1)

13
(31.0)

18
(42.9)

2
(4.8)

3
(7.1)

42
100%

How long have! you lived in Taunton?
6-10

11-15

16-20

14
(22.9)

11
(18.0)

Nonactive
8
6
Frequency
(14.3) (19.0)
Percent
Mean = 18.83 yrs.

5
(11.9)

1-5
Years
Active
10
Frequency
Percent
(16.4)
Mean = 16.7 yrs.

31 +

Total

21-25

26-30

2
(3.3)

2
(3.3)

5
(8.2)

17
(27.9)

61

3
(7.1)

5
(11.9)

6
(14.3)

9
(21.4)

42
100%

5. Is there a P.T.A. or P.T.O. in your school?
Yes
£

No
f

Total
f

Principals

5

(55.6)

4

(44.4)

9

100

Teachers

16

(59.3)

11

(40.7)

27

100

Active Parents

43

(70.5)

18

(29.5)

61

100

Nonactive
Parents

26

(61.9)

16

(38.1)

42

100

6. Parental Activities
Principals
f
a. 3
b. 6
c. 8
d. 5
e. 5
f. 6
g- 0
h. 3

1
1
2
3
3
2

%
( 6.2) help in classroom on a regular basis
(12.5) attend parent meetings
(16.7) member of school improvement committee
(10.4) active in PTA
(10.4) volunteer aide or tutor
(12.5) help with extra curricular and enrichment activities
( 0) not able to participate in any of the above
( 6.2) member of curriculum committee

(2.1)
(2.1)
(4.2)
(6.2)
(6.2)
(4.2)

Teachers
f
a.
4
b. 20
c. 21
d. 10
e.
9
f. 15
3
gh.
5

2
2
2
1
1

Other school volunteer work
computers
library helper
room mother
field day
Great Books
fundraising

%
( 4.2)
(21.0)
(22.1)
(10.5)
( 9.5)
(15.8)
( 3.2)
( 5.3)

(
(
(
(
(

2.1)
2.1)
2.1)
1.0)
1.0)

help in classroom on a regular basis
attend parent meetings
member of school improvement committee
active in PTA
volunteer aide or tutor
help with extra curricular and enrichment activities
not able to participate in any of the above
member of curriculum committee
Other school volunteer work
fundraisers
field trips
minicourses
office work
library aide
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Active Parents
f
k’
D.
c.
d.
e.
f.

^

classroom on a regular basis
35 (35.3) attend parent meetings
10 (10.1) member of school improvement committee
7 ( 7.1) active in PTA
6 ( 6.1) volunteer aide or tutor
18 (18.2) help with extra curricular and enrichment activities
" ( 0) not able to participate in any of the above
0(0) member of curriculum committee

5
4
2
3
6

(
(
(
(
(

5.1)
4.0)
2.0)
3.0)
6.1)

Other school volunteer work
fundraisers
fingerprinting
Great Books
parties
minicourses

Nonactive Parents

a.
b.
c.
d.
e.
f.
g.
h.

f
%
0
(^ help in classroom on a regular basis
0
(0) attend parent meetings
0
(0) member of school improvement committee
0
(0) active in PTA
0
(0) volunteer aide or tutor
0
(0) help with extra curricular and enrichment activities
42 (100) not able to participate in any of the above
0
(0) member of curriculum committee

7. How often does your school provide speakers, discussion groups, or training
sessions to educate parents about children and school-related topics?

Principals
f
%

Teachers
f
%
“““

Active
Parents
f
%

Nonactive
Parents
f
%
"

Never

1

(11.1)

5

(18.5)

17

(27.9)

4

( 9.5)

Once or twice
a year

6

(66.7)

14

(51.9)

18

(29.5)

7

(16.7)

Three or four
times a year

1

(11.1)

4

(14.8)

3

( 4.9)

3

( 7.1)

More than four
times a year

1

(11.1)

1

( 3.7)

9

(14.8)

2

( 4.8)

Dont’ know

0

(0)

3

(11.1)

14

(23.0)

26

(61.9)

8. How would you describe these activities?
Principals
%
Most are pretty
bad

0

(

Some are good,
some are bad

2

Most are pretty
good

Teachers

Active
Parents

I

^

I

0)

0

0)

0

(

(25.0)

2

( 9.1)

20

6

(75.0)

15

(68.2)

Don’t know

0

(

0)

5

(22.7)

Blank

1

(

0)

5

(

0)

(

Nonactive
Parents
1_9^

0)

0

(

(37.7)

3

( 8.3)

23

(43.4)

6

(16.7)

10

(18.9)

27

(75.0)

8

(

0)

6

(

0)

0)

9. If your school offers these kinds of activities, list any of the topics you
remember;
Principals
f
Blank
Child Abuse
Drug and Alcohol Abuse
Helping your Child to Read
Helping your Child with Homework
Safety
Crime Stoppers

%

2

1

(n.i)
(22.2)
(22.2)
(11.1)
(22.2)
(11.1)

10
5
3
3
1
2
2

(31.3)
(18.8)
(18.8)
( 6.3)
(12.5)
(12.5)

41
7
3
4
1
1
5
2

(30.4)
(13.4)
(17.4)
( 4.3)
( 4.3)
(21.7)
( 8.7)

1

2
2
1
2

Teachers
Blank
Great Books
Library Assistant Training
Reading with your Child
Child Growth and Development
Child Psychology
Child Abuse
Active Parents
Blank
Reading with your Child
Introduction to Computers
Child Psychology
Better Education
Curriculum Review
Elementary Subcommittee
Training for Fingerprinting
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Nonactive Parents
Blank
Child Psychology
Reading with your Child
Safety Officer
Drug Abuse

37
1
1
2
2

(16.7)
(16.7)
(33.3)
(33.3)

Circle the number that describes parent attendance at school
events such as
back-to-school night, open house, or P.T.A. meetings.
Few
Attend

Moderate
Number
Attend

Most
Attend

Don't Know

Principals f
%

2
(22.2)

3
(33.3)

4
(44.4)

0
(0)

Teachers

f
%

7
(25.9)

13
(48.1)

7
(25.0)

0
(0)

Active
Parents

f
%

10
(16.4)

21
(34.4)

18
(29.5)

12
(19.7)

3
(7.1)

15
(35.7)

5
(11.9)

19
(45.2)

Nonactive f
Parents
%

How often does the school schedule parent-teacher conferences?

Principals

Teachers

I

I

^

^

Active
Parents
f
9^

Nonactive
Parents

1

^

Never

0

(

Once a year

7

(43.8)

25

(61.0)

28

(37.4)

23

(39.7)

Twice a year

1

( 6.3)

1

( 2.4)

17

(23.9)

9

(15.5)

3-4 times a
year

0

(

1

( 2.4)

6

( 8.5)

2

( 3.4)

More than 4
times a year

1

( 6.3)

0

(

0)

1

( 1.4)

0

(

Don't know

0

(

0

(

0)

0

(

7

(12.1)

If parent
requests one

7

(43.8)

17

(29.3)

0)

0)

0)

0

14

(

0)

(34.1)

0

19

(

0)

0)

(26.8)

0

(

0)

0)
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tor parent-teaeher conferences at a time
that IS convenient for a working parent?

Yes

No

Don’t Know

Principals

f
%

9
(100)

0
(0)

0
(0)

Teachers

f
%

27
100

0
(0)

0
(0)

Active Parents

f
%

59
(95.1)

0
(0)

3
(4.9)

Nonactive
Parents

f
%

40
(95.2)

0
(0)

2
(4.8)

How often do teachers provide written reports about the student’s progress?

Principals
f

Teachers
f
^

Active
Parents
f

Nonactive
Parents
f

Never

0

(

0)

1

( 2.9)

7

( 9.9)

9

(19.1)

Once a year

0

(

0)

1

( 2.9)

4

( 5.6)

3

( 6.1)

Twice a year

0

(

0)

0

( 0)

5

( 7.0)

2

( 4.1)

3-4 times a
year

4

(36.4)

3

(8.5)

7

( 9.9)

1

( 2.0)

More than 4
times a year

1

( 9.0)

4

(11.4)

8

(11.3)

2

( 4.1)

As requested
by parents

6

(54.5)

26

(74.3)

39

(54.9)

23

(46.9)

Don’t know

0

(

1

( 1.4)

7

(14.3)

0)

0

(

0)
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14. How much ettect do you think parents actually have in each of these activities?
Circle one number for each activity.
a. Choosing learning goals

No
influence

Advice asked
of parents
and not
often used

Advice asked
of parents
and some
times used

Great
influence

Don’t
Know

3
(33.3)

2
(22.2)

3
(33.3)

0
(0)

1
(11.1)

15
(55.6)

1
(3.7)

8
(29.6)

2
(7.4)

1
(3.7)

Active Parents
f
%

22
(36.1)

9
(14.8)

14
(23.0)

7
11.5)

9
(14.8)

Nonactive
Parents
f
%

11
26.1

0
(0)

8
(19)

4
(9.5)

19
(45.2)

Principals
f
%

Teachers
f
%

b. Planning learning activities
Principals
f
%

5
(55.5)

1
(11.1)

2
(22.2)

0
(0)

1
(11.1)

13
(48.1)

0
(0)

9
(33.3)

3
(11.1)

2
(7.4)

Active Parents
f
%

27
(44.3)

9
(14.8)

9
(14.8)

5
(8.3)

11
(18.C

Nonactive
Parents
f
%

13
(31.0)

0
61

7
(16.7)

2
(4.8)

20
(47.6)

Teachers
f
%
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e. Evaluating program(s) and curriculum

No
influence

Advice asked
of parents
and not
often used

Advice asked
of parents
and some
times used

Great
influence

Don’t
Know

0
(0)

2
(22.2)

6
(66.7)

0
(0)

1
(11.1)

7
(25.9)

1
(3.7)

15
(55.6)

0
(0)

4
(14.8)

Active Parents
f
%

29
(47.5)

12
(19.7)

5
(8.3)

2
(3.3)

13
(21.3)

Nonactive
Parents
f
%

7
(16.7)

1
(2.3)

7
(16.7)

0
(0)

27
(64.3)

No
influence

Advice asked
of parents
and not
often used

Advice asked
of parents
and some
times used

Great
influence

Don't
Know

0
(0)

0
(0)

7
(77.8)

1
(11.1)

1
(11.1)

7
(25.9)

0
(0)

11
(40.7)

5
(18.5)

4
(14.8)

Active Parents
f
%

11
(18.0)

2
(3.3)

19
(31.1)

18
(29.5)

11
(18.0)

Nonactive
Parents
f
%

6
(14.3)

9
(21.4)

11
(26.2)

4
(9.5)

12
(28.6)

Principals
f
%

Teachers
f
%

Planning enrichment activities

Principals
f
%

Teachers
f
%
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followTng^*^ influence do you think parent/community volunteers have on the
a. Student achievement
No
influence
h'nncipais
f
%

Little
influence

Moderate
influence

Great
influence

Don't
Know

-

1
(11.1)

4
(44.4)

3
(33.3)

0
(0)

1
(11.1)

2
(7.4)

4
(14.8)

9
(33.3)

8
(29.6)

4
(14.8)

Active Parents
f
%

5
(8.2)

9
(14.8)

17
(27.9)

22
(36.1)

8
(13.1)

Nonactive
Parents
f
%

9
(21.4)

3
(7.1)

12
(26.6)

7
(16.7)

11
(26.2)

No
influence

Little
influence

Moderate
influence

Great
in fluence

Don't
Know

1
(11.1)

3
(33.3)

3
(33.3)

1
(11.1)

1
(11.1)

2
(7.4)

4
(14.8)

8
(29.6)

8
(29.6)

5
(18.5)

Active Parents
f
%

1
(1.6)

5
(8.2)

21
(34.4)

24
(39.3)

10
(16.4)

Nonactive
Parents
f
%

3
(7.1)

6
(14.3)

12
(28.6)

9
(21.4)

12
(28.6)

Teachers
f
%

b. Student self--image

Principals
f
%

Teachers
f
%
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Yes

No

Can't Recall

Principals

f
%

9
(100)

0
(0)

0
(0)

Teachers

f
%

25
(92.6)

2
(7.4)

0
(0)

During the past year have you received a newsletter, calendar of events, or
any other material telling what the school is doing?
Yes

No

Can't Recall

Active Parents

f
%

55
(90.2)

6
(9.8)

0
(0)

Nonactive
Parents

f
%

31
(73.8)

7
(16.7)

4
(9.5)

If there are parent volunteers at your school, rate how useful they are by
circling one number.
Not
Useful

Moderately
Useful

Very
Useful

Don't
Know

Principals f
%

0
(0)

6
(66.7)

3
33.3

0
0

Teachers

f
%

4
(14.8)

7
(25.4)

16
(59.3)

0
(0)

Active
Parents

f
%

0
(0)

14
(22.9)

34
(55.7)

13
(21.3)

1
(20.4)

11
(26.2)

12
(28.6)

18
(42.9)

Nonactive f
Parents
%

18. How comfortable would a parent feel dropping in at school to observe a
classroom or talk with a teacher?

Principals f
%

Uncomfortable

Moderately
Comfortable

Very
Comfortable

Not
Sure

0
(0)

5
(55.5)

4
(44.4)

0
(0)
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® P"“‘

Teachers

f
%

y°“'' «>ass to observe or

Uncomfortable

Moderately
Comfortable

Very
Comfortable

Not
Sure

1
(3.7)

12
(44.4)

13
(48.1)

1
(3.7)

How comfortable would you feel dropping in at the school to
observe i
Classroom or talk with a teacher?

Active
Parents

f
%

Nonactive f
Parents
%

Uncomfortable,
as if I were in
in the way

Moderately
Comfortable

Very
Comfortable
and Welcome

Not
Sure

3
(4.9)

18
(29.5)

35
(57.4)

5
(8.2)

5
(11.9)

9
21.4

25
(59.5)

5
(11.9)

19. Do you believe the school curriculum meets the needs of the students?
_Yes

_No

9
(100)

0
(0)

Why or Why Not

Principals
f
%

1

Curriculum has been updated.

^

9

(75.0)

Good variety of activities.

2

(16.7)

Good teaching staff to adopt curriculum.

1

( 8.3)

Teachers
f
%

25
(92.6)

2
(7.4)

Blank

4

Curriculum provides for all students.

6

(31.6)

The teachers are able to adopt the curriculum.

4

(21.1)

Curriculum revision has been on going for several
years.

7

(36.8)

There should be more for the gifted and talented.

2

(10.5)
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19. The following question refers to the experience of your child(ren) in Grades
2 and/or 3. Use the table labelled "Child #2" only if you have more than
one child in these grades.
a. your child’s progress in reading
Child #1

Active Parents
f
%

Dissatisfied

3
(4.9)

Nonactive Parents
f
2
%
4.7

Child #2

Moderately
Satisfied

Very
Satisfied

Dissatisfied

Moderately
Satisfied

Very
Satisfied

15
(24.6)

43
(70.5)

0
(0)

1
(20.0)

4
(80.0)

16
(38.1)

24
(57.1)

1
(25.0)

0
(0)

3
(75.0)

b. your child’s progress in math
Active Parents
f
%

3
(4.9)

15
(24.6)

43
(70.5)

0
(0)

1
(20.0)

4
(80.0)

Nonactive Parents
f
2
%
(4.7)

17
(40.5)

23
(54.8)

0
(0)

3
(75.0)

1
(25.0)

19
(31.1)

36
(59.0)

0
(0)

3
(60.0)

2
(40.0)

17
(40.5)

18
(42.8)

0
(0)

3
(75)

1
(25)

c. multicultural activities at school
Active Parents
f
%

6
(9.8)

Nonactive Parents
7
f
(16.7)
%

d. the individual attention given to your child’s learning needs
Active Parents
f
%

3
(4.9)

Nonactive Parents
7
f
(16.7)
%

21
(34.4)

37
(60.7)

0
(0)

2
(40.0)

3
(60.0)

14
(33.3)

21
(50.0)

1
(25.0)

2
(50.0)

1
(25.0)
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e. your child’s enjoyment of school
Child #1

Active Parents
f
%

Dissatisfied

4
(6.6)

Child #2

Moderately
Satisfied

Very
Satisfied

Dissatisfied

Moderately
Satisfied

Very
Satisfied

18
(29.5)

39
(63.9)

0
(0)

2
(40.0)

3
(60.0)

21
(50.0)

16
(38.1)

1
(25.0)

1
(25.0)

2
(50.0)

22
(36.1)

37
(60.7)

0
(0)

2
(40.0)

3
(60.0)

20
(47.6)

15
(35.7)

2
(50.0)

0
(0)

2
(50.0)

Nonactive Parents
f
5
%
(11.9)

f. your child's self-confidence at school
Active Parents
f
%

2
(3.3)

Nonactive Parents
f
7
%
(16.7)

In general, how would you rate the quality of teachers at your school?
Poor

Fair

Good

Excellent

Principals

f
%

0
(0)

0
(0)

5
(55.5)

4
(44.4)

Teachers

f
%

0
(0)

0
(0)

7
(25.9)

20
(74.1)

Active
Parents

f
%

2
(3.3)

0
(0)

40
(65.6)

19
(31.1)

Nonactive
Parents

f
%

0
(0)

7
(16.7)

23
(54.8)

12
(28.6)

What do you think is most important for children at your school?
your goals?

What

Principals
f

%

Optimum learning in a secure and pleasant atmosphere.

3

(25.1

The individual needs of the students should be addressed.

2

(16.7)
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To get along with peers in addition to learning.

3

To recognize each students progress no matter how little.

1

To help each student develop their potential.

i

To enjoy school while learning.

2

(25.0)
( 8.3)

(16.7)

Teachers
To grow socially and academically.

4

(7.8)

To develop one’s potential.

4

(7.8)

A good self-image.

12

(23.5)

Academic success.

12

(23.5)

To learn the basics.

6

(11.8)

To enjoy school while learning.

4

( 7.8)

To develop self-discipline.

6

(11.8)

To learn to get along with others.

3

( 5.9)

Active Parents
Blank

15

Self-image.

8

(13.8)

Self-respect.

I

( 1.7)

The basics.

6

(10.3)

Self-confidence.

2

( 3.4)

Emotional and intellectual growth.

4

( 6.9)

To be a good person.

2

(3.4)

To meet the individual needs and potential of the students.

4

( 6.9)

To learn what is taught.

8

(13.8)

Reading.

^

( 1.7)

To enjoy school.

9

(15.5)
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Self-discipline.
To try hard in school.
Good study habits.

8

(13.8)

3

( 5.2)

2

( 3.4)

Nonactive Parents
Blank
The basics the three ll's.

7

11

(23.9)

For each student to develop their potential at their own
pace.

2

( 4.3)

To learn to get along with their peers.

3

( 6.5)

Discipline.

3

( 6.5)

15

(32.6)

1

( 2.2)

11

(23.9)

To be happy while learning.
Individualized attention.
Self-image and confidence.

What do you like best about your school? (What are its strengths?)
Principals
f

%

Close neighborhhood ties, small neighborhood school.

3

(30.0)

Good atmosphere, good rapport among parents, teachers,
and students.

4

(40.0)

Educational ethos.

1

(10.0)

Wonderful children.

1

(10.0)

Diverse student population.

1

(10.0)

Educational environment.

3

( 7.9)

Principal and faculty work together.

6

(15.8)

Quality education provided.

2

( 5.3)

Teachers
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Students.

2

( 5.3)

11

(28.9)

1

( 2.6)

2

( 5.3)

2

( 5.3)

Warm friendly atmosphere.

5

(13.2)

Principals leadership.

4

(10.5)

Blank

f
5

%

Principal.

8

(11.4)

Principal and teachers are open and accessible.

5

( 7.1)

11

(15.7)

Proximity.

3

( 4.3)

Teachers work well together.

1

( 1.4)

15

(21.4)

The organization of the school.

1

( 1.4)

The extras.

2

( 2.9)

Cooperation of the staff with parents.

4

( 5.7)

Lunches.

1

( 1.4)

Small neighborhood school with a good atmosphere.

9

(12.9)

Cleanliness.

1

( 1.4)

Parent participation is encouraged.

2

( 2.9)

The principal and the teachers seem to take a real
interest in the students.

7

(10.0)

Faculty works well together.
Parent participation.
Neighborhood relations with the school.
Small school.

22. What do you like best about your child’s school?

Active Parents

Teachers.

Warm, friendly, and caring atmosphere.
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Nonactive Parents

Blank
Principal.

1
13

(28.9)

10

(22.2)

7

(15.6)

5

(11.1)

3

( 6.7)

K-8 in the same school.

2

( 4.4)

Extracurricular activities.

2

( 4.4)

Quality of instruction.

2

( 4.4)

Child gets to ride bus.

1

( 2.2)

Small size of the school.
School is a warm, caring, friendly place.
Good rapport among, parents, teachers, students, and
the principal.
The school is close by.

23. What needs to be improved in your school?

Principals
f_

%

Building renovations and repairs.

2

(15.4)

Parent participation.

2

(15.4)

Need library and media room.

2

(15.4)

Integration of TBE and special needs students.

1

( 7.7)

Computerized office records.

1

( 7.7)

Teacher aides for regular education.

1

( 7.7)

Meeting individual needs of students.

1

( 7.7)

Time on task in class.

1

( 7.7)

Playground.

1

Increase time of learning disability itinerants.

1

( 7.7)
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Teachers
Blank

3

Building renovations and repairs.

6

(16.2)

Better communication among teachers, parents and the
principal.

6

(16.2)

More parent participation.

6

(16.2)

More parent participation.

6

(16.2)

Consistent school rules and discipline.

4

(10.8)

Need computer instruction.

3

( 8.1)

More counseling for students.

2

( 5.4)

Equipment (duplicating machines, A.U., etc.)

2

( 5.4)

Playground needed.

1

( 2.7)

Teachers need more precise.

1

( 2.7)

No improvements needed.

1

( 2.7)

Parent apathy.

1

( 2.7)

More classes to help integration of TBE and Special
Education students.

1

( 2.7)

Coordination between specialists (art, music, etc.) and
regular teachers.

1

( 2.7)

Need more for gifted and talented.

1

( 2.7)

Principal should improve or be replaced.

1

( 2.7)

f
5

%

, What needs to be improved in your child’s school?

Active Parents
Blank
More P.T.A. involvement, more volunteers.
Building renovations and repairs.

15

(22.4)

9

(13.4)
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Communications between school and home.

8

(11.9)

5

( 7.5)

4

( 6.0)

4

( 6.0)

More supervision at lunch and recess.

3

( 4.5)

Need a library and media room.

2

( 3.0)

Lunches.

2

( 3.0)

Need more male teachers.

2

( 3.0)

Teachers and parents need to cooperate.

1

( 1.5)

Cafeteria facilities.

1

( 1.5)

Number of arts classes (art, music, etc.) need to be
increased.

1

( 1.5)

Need more extracurricular activities.

1

( 1.5)

Health facilities, need a full time nurse.

1

( 1.5)

Too much discipline, it is excessive.

1

( 1.5)

Principal’s office should be on the first floor.

1

( 1.5)

Better building security.

1

( 1.5)

Need more for gifted and talented.

1

( 1.5)

Should improve identification of learning problems.

1

( 1.5)

More input from parents on curriculum matters.

1

( 1.5)

Need a school newsletter.

1

( 1.5)

More homework needed.

1

( 1.5)

Better discipline.
Smaller classes.
Nothing.

Nonactive Parents
Blank

10

Need a strong involved parent group.

23

(50.0)

7

(15.2)

Building repairs and renovations.
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Communication between school and home.

5

(11.9)

Food served for lunches.

3

( 6.5)

Need additional teachers.

3

( 6.5)

Playground.

2

( 4.3)

Traffic around school.

1

{ 2.2)

Discipline.

1

( 2.2)

Teachers hitting kids.

1

( 2.2)

Additional Comments;
Active Parents
"Teachers are great in making parents aware of the child's progress or
difficulties."
"I wish the school system would spend money on the grammar schools.
are a disgrace."

They

"We don’t need oriental carpets in city hall, we need the schools repaired."
"I have found the attendance at P.T.T. meetings very low.
they don’t come to see what is going on."

I don’t know why

"There are too many children in the third grade. The teacher is frustrated
with the administration and its lack of cooperation."
"Parents do not become involved because they are intimidated."
"I would like to be more involved, however I am not sure what I should be
doing."
"Parental encouragement is vital to a child’s attitude, desire, and ability to
learn."
"The teachers my son has had are only interested in putting in their time
and getting by with little or no interest in anything to do with the students’
abilities."
Nonactive Parents
"Prayer should be back in school."
"There should be shorter vacations especially summer vacation."
"Working parents should be able to become involved in school somehow.
is important to the kids."

It
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