










APPENDIX B 

DESCRIPTION OF BCGT'S PERSPECTIVES 



DESCRIPTION OF BCGT'S PERSPECTIVES 

The following includes the authors' descriptions of 

their categories. The descriptors are taken from BCGT, 

page 15, except where noted. 

1. SILENCE 

a. women experience themselves as mindless and 
voiceless and subject to the whims of external 
authority; 

b. representing an extreme in denial of self and in 
dependence on external authority for direction 
(P- 24); 

c. sees life in terms of polarities (p. 30); 
d. there is absolute truth that is true for everyone 

(p. 69); 
e. there is no comparison in the Perry system. 

2. RECEIVED KNOWLEDGE 

a. listening to the voice of others 
b. women conceive of themselves as capable of 

receiving, even reproducing, knowledge from the 
all-knowing external authorities but not capable 
of creating knowledge on their own; 

c. strengthened through the empowerment of others, 
being thrust into roles of responsibility for 
others helps erode he belief that they are 
dependent on "them” for "truth," the act of 
giving rather than receiving that leads them to a 
greater sense of their capacity for knowing and 
loving (p. 47); 

d. there is absolute truth that is true for everyone 
(p. 69); 

e. this is comparable to Perry's dualistic stage. 

3. SUBJECTIVE KNOWLEDGE 

a. truth and knowledge are conceived of as personal, 
private, and subjectively known or intuited; 
subjectivism is still dualistic in the sense that 
there is still the conviction that there are 
right answers...the fountain of truth 
simply...now resides within the person and can 
negate answers that the outside world supplies 
(p. 54); 

b. private conviction that authorities could be 
wrong and that everyone should do as he or she 
wants (p. 67); 

c. differentiation between thinking and feeling 
occurs for the first time (p. 69); 
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d. truth is absolute only for the individual... each 
person's life experience gives a.different view 
of reality from that of any other person (p. 70); 

e. subjectivity is an interchangeable stage with the 
multiplicity step in the Perry system because of 
its emphasis on personal truth (p. 62); 

f. usually means a denial of external authority (p. 
134) . 

1. the inner voice - as women find their inner 
source of strength, a major developmental 
transition follows that has repercussions in 
their relationships, self-concept and self¬ 
esteem, morality, and behavior (p. 54); 
inner power (p. 57); firsthand experience is 
a valuable source of knowledge (p. 61); 

2. the quest for self - often the new 
definition of self comes in terms of 
opposition to others, in opposition to 
family values (pp. 78-79); actively and 
obsessively preoccupied with a choice 
between self and other, minimal forethought 
and reason to "walk away from their pasts" 
(p. 77); shift away from the familiar 
contexts and relationships within which the 
old identity is embedded, often seem 
bewildered over the sense of loss of 
themselves once they distanced themselves 
from the feedback and reinforcement that 
family and community provided (p. 81); going 
it alone produces isolation from others (p. 
83); the quest for self is the quest for 
voice (p. 133) and is primary (p. 134). 

4. PROCEDURAL KNOWLEDGE 
—■ 9 1 ■■H”" 

a. women usually arrive at this way of knowing after 
relying on a mixture of received and subjective 
knowledge, then encountered situations in which 
their old ways of knowing were challenged (p. 
88); 

b. make own choices while considering other's needs 

(p. si); 
c. women are invested in learning and applying 

objective procedures for obtaining and 
communicating knowledge (p. 15); 

d. the development of this way of knowing requires 
formal instruction; conscious, deliberate, 
systematic analysis knowing (p. 93); 

e. women become increasingly skillful at executing 
procedures for obtaining and communicating 
knowledge combined with an increasing sense of 
control (p. 96); 
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f. the world is more complex and more manageable 
(pp. 96-97); 

g. knowledge is a process, procedures are developed 
for understanding where others are "coming from" 
and how people go about forming their opinions, 
feelings, and ideas (p. 97); 

h. more objective than subjective (p. 98); 
i. practical, pragmatic problem solvers; to 

understand what is "real," you treat a situation 
as independent of your existence rather than use 
it for your own convenience or reinforcement 
...treat it as you would a friend (p. 99). 

1. the voice of reason - achieved upon 
encountering authorities who are not only 
benign but knowledgeable (p. 93); 
communication can occur, but it requires 
talk (p. 97); 

2. separate and connected knowing - under¬ 
standing implies personal acquaintance with 
an object while knowledge implies separation 
from the object and mastery over it (p. 
101); the focus is not on knowing how They 
(authority) think, but in how they (equal 
status) think...the purpose is not 
justification but connection; orientation 
toward impersonal rules (separate knowing) 
versus orientation toward relationship 
(connected knowing) (p. 101); critical 
thinking is at the core of separate knowing, 
separate knowers are the opposite of 
subjective knowers (p. 104); connected 
knowers develop procedures such as empathy 
for gaining access to other people's 
knowledge, see the other in the other's 
terms; connected knowers begin with an 
interest in the facts of other people's 
lives, but they gradually shift the focus to 
other people's ways of thinking; separate 
knowers learn through explicit formal 
instruction how to adopt a different lens 
(p. 115); connected knowers begin with an 
attitude of trust, their purpose is not to 
judge but to understand, women seem to take 
naturally to a nonjudgmental stance (p. 
116); connected knowing arises out of the 
experience of relationships... requires 
intimacy and equality between self and 
object, not distance and 
impersonality... goal is understanding, not 
proof...mothers served as models for 
connected knowing and fathers served as 
models of separate knowing (p. 183). 
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5. CONSTRUCTED KNOWLEDGE 

a. integrating the voices of feeling and thinking - 
women view all knowledge as contextual, 
experience themselves as creators of knowledge, 
and value both subjective and objective 
strategies for knowing (p. 15); 

b. begins as an effort to reclaim the self by 
attempting to integrate knowledge that they felt 
intuitively was personally important with 
knowledge they had learned from others (p. 134); 

c. this position is preceded by a period of intense 
self-reflection and self-analysis (p. 135); 

d. it is in the process of sorting out the pieces of 
the self and of searching for a unique and 
authentic voice that women come to the basic 
insights of constructivist thought: all 
knowledge is constructed, and the knower is an 
intimate part of the known (p. 137); 

e. answers to all questions vary depending on the 
context in which they are asked and on the frame 
of reference of the person doing the asking (p. 
138) ; 

f. all knowledge is a construction and that truth is 
a matter of the context in which it is embedded 
(p. 138); 

g. experts must have an appreciation for complexity 
and a sense of humility about their knowledge (p. 
139) ; 

h. ambiguity is not troubling and complexity is 
enticing and are challenged by conflict between 
authorities (pp. 139-140); 

i. truth is seen as a process of construction in 
which the knower participates (p. 140); 

j. capacity to feel related to another person in 
spite of what may be enormous differences (p. 
143) . 

Overall, BCGT describe nine stages. They have five 
large stages and four additional sub-categories. In 
reviewing the nine, I could see the possibility of having 
nine overlapping stages that women weave in and out of on a 
daily basis depending on their relationship to the topic. 
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Characteristics of BCGT's Connected & Separate Modes of 
Procedural Knowing 

Aspect Connected Knowing Separate Knowing 

The name of the game: The "Believing Game": 
looking for what is 
right—accepting 

The "Doubting Game": 
looking for what is 
wrong—critical 

Goals: To construct meaning- 
-to understand & to 
be understood 

To construct truth— 
to prove, disprove, 
& convince 

The relationship 
between the knowers: 

collaborative: 
reasonina with the 
other 

Adversarial: 
reasonina aaainst 
the other 

The knower's 
relationship to the 
known: 

Attachment & 
closeness 

Detachment & 
distance 

The nature of agency: Active surrender Mastery & control 

The role of emotion: Feelings illustrate 
thought 

Feelings cloud 
thought 

Procedure for 
transcending 
subjectivity 

"Objectivity" 
achieved by adopting 
the other's 
perspective 

"Objectivity" 
achieved by adhering 
to impersonal and 
universal standards 

Basis of authority: Commonality of 
experience 

Mastery of relevant 
knowledge & 
methodology 

Strengths: Expansive, inclusive Narrowing, 
discriminating 

Vulnerabilities: Loss of identity & 
autonomy 

Alienation & absence 
of care 

Based on Belenky, Clinchy, Goldberger & Tarule (1986) Women's 
Wavs of Knowing: The Development of Self, Voice, & Mind, New 
York: Basic Books Inc. and Elbow (1973) Writing Without 
Teachers, New York: Cambridge University Press. With thanks 
to Hilarie Davis for her suggestions. 
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APPENDIX E 

INTRODUCTORY LETTER 
FOR POTENTIAL PARTICIPANTS 



April, 1994 

Dear _ 

In working on my doctoral studies in the School of Education 
at UMass-Amherst, I am looking at how women administrators in 
higher education do their work. A colleague, 
_, suggested that you might agree to 
participate in my study. 

The purpose of this qualitative study is to explore the 
relationship between cognitive/moral development and 
organizational leadership in adult women. I am interested in 
learning more about both how women administrators in higher 
education perceive themselves as knowers and what knowing 
strategies they choose in particular situations. This work 
is based on the research of Jean Baker Miller, Carol 
Gilligan, the authors of Womens Ways of Knowing. Deborah 
Tannen, Lynne Bond, and Marilyn Haring-Hidore, et.al. 

If you agree to participate, please respond to the enclosed 
questions. Mail your response to me with a copy of your 
current resume by March 5, 1994. Upon receipt of all 
responses and resumes, I will ask some respondents if they 
will participate in interviews that will last approximately 
two hours. 

If you are one of the respondents selected, I will contact 
you to set up the audio-recorded interview. After the 
interview, I will share a copy of the full transcript with 
you and invite follow-up comments. Your participation will 
be confidential, and all discussion and analysis of the 
interview will be presented in a manner to ensure anonymity. 

At this time you are invited to participate in the first 
phase of this research. I will contact you within seven to 
ten days after mailing this to discuss your interest in 
greater detail. 

If you prefer to contact me, please feel free to contact me 
at 

(413) 367-9282. 
I appreciate your consideration and look forward to talking 
with you. 

Sincerely, 

Elizabeth Teagan 
Doctoral Candidate 
School of Education 
University of Massachusetts 
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APPENDIX F 

INFORMED CONSENT FORM 



I agree to participate in the research study conducted 
by Elizabeth Teagan, a doctoral candidate in the School of 
Education at the University of Massachusetts. I understand 
that the research involves the study of women administrators 
in higher education and their ways of knowing. 

For this study I agree to: 

a. respond to a questionnaire and provide a current 
resume; 

b. participate in an audio-recorded interview which 
will last for approximately two hours; 

c. read a transcript of the interview and make 
additional comments; and 

d. answer follow-up questions. 

To my knowledge, there are no foreseeable risks. I have 
been assured that any information that I offer will be kept 
strictly confidential. Names and identifying references will 
be changed. 

I understand that the interviews will be tape recorded 
and that all audio tapes will be erased two years after 
completion of the study. I understand that either the tapes 
will be transcribed by the researcher or, in the case that 
another will transcribe the tapes, that all names will be 
erased before being heard by the transcriber. 

I understand that there is no monetary compensation for 
participation in this study. 

I acknowledge that I have the following rights: 

a. the right to withdraw from part or all of the 
study at any time; 

b. the right to review the material; and 
c. the right to participate or not without prejudice. 

I have read the foregoing statement and discussed it to 
my satisfaction with Elizabeth Teagan. She has also answered 
my questions about the study. I agree to participate in this 
study. 

February , 1994 

Signature of Participant Date 

Printed Name of Participant 
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APPENDIX G 

INITIAL QUESTIONNAIRE 



WAYS OF KNOWING AND MEANING-MAKING 

This forced-choice questionnaire consists of five sets of six 
statements about how people make meaning of experiences. 
Each statement will fit how you make meaning to a greater or 
lesser degree. 

Please rank order each set of statements according to how 
well they describe the way you make meaning more of the time 
or less of the time. Use the following numbers: 

1 = first choice 
2 = second choice 
3 = third choice 
4 = fourth choice 
5 = fifth choice 
6 = sixth choice 

Be sure to assign a different number (1, 2, 3, 4, 5, or 6) to 
each of the six statements in each set. 

Assign only one number to each item in a set: do NOT make 
ties. 

Each set must be completed. 

Respond quickly. Do not dwell on any one statement. 

Note: There are no "right" or "wrong" answers. There are 
only your answers. 
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SET ONE 

1 = first choice 
2 = second choice 
3 = third choice 
4 = fourth choice 
5 = fifth choice 
6 = sixth choice 

1. >*ft^iat:ions hip' Between Self arid Understanding 

_ Sometimes I collaborate in constructing knowledge 
through dialogue with self and others. 

_ Sometimes my goal is to receive, store, and 
transmit information without modifying it. 

_ Sometimes I feel silent, deaf, and mute; words 
sometimes feel like weapons. 

_ Sometimes truth for me comes from an inner voice 
and my own experience, not from authorities. 

_ Sometimes my goal is to construct the truth: to 
prove, disprove, and convince. 

_ Sometimes my goal is to construct meaning: to 
understand and to be understood. 
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SET TWO 

1 = first choice 
2 = second choice 
3 = third choice 
4 = fourth choice 
5 = fifth choice 
6 = sixth choice 

2. Relationship Between Self and Colleagues 

_ Sometimes I feel that I cannot learn: I either 
have knowledge or I don't. 

_ Sometimes I believe that each individual is 
unique and has his/her own truth and reality. 

_ Sometimes I look for what is right; I am 
accepting. 

_ Sometimes I follow the advice of experts and do 
not challenge what they say. 

_ Sometimes I generate knowledge and listen to the 
heart and mind of myself and others. 

_ Sometimes I look for what is wrong; I am 
critical. 
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SET THREE 

1 = first choice 
2 = second choice 
3 = third choice 
4 = fourth choice 
5 = fifth choice 
6 = sixth choice 

3. Relationship of Self and Others 

_ Sometimes I believe it is important to give help 
and advice. 

_ Sometimes I like being adversarial and reasoning 
against others. 

_ Sometimes I ask lots of questions, create new 
information, and collaborate with others to 

synthesize and evaluate. 

_ Sometimes I guard and distance myself from my 
peers because they may not be correct. 

_ Sometimes I accept the differences of others 
although I do not believe I can learn from their 

experiences. 

_ Sometimes I like to reason with others, and value 
sharing and understanding other's views. 
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SET FOUR 

1 = first choice 
2 = second choice 
3 = third choice 
4 = fourth choice 
5 = fifth choice 
6 = sixth choice 

4. Relationship Between Self and Education 

_ Sometimes I value my individuality and want to 
protect my ideas from the judgment of others. 

_ Sometimes I create rather than discover truths 
and knowledge and collaborate with others to do 

so. 

_ Sometimes I am the source of information and can 
teach the answers. 

_ Sometimes I analyze my own and others' ideas and 
achieve objectivity by adopting another's 

perspective. 

_ Sometimes I rely on those who have knowledge to 
help me determine what is correct and to 

establish rules. 

_ Sometimes I develop and practice procedures and 
achieve objectivity by adhering to established 

standards. 
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SET FIVE 

1 = first choice 
2 = second choice 
3 = third choice 
4 = fourth choice 
5 = fifth choice 
6 = sixth choice 

5• Relationship Between Self and Working Environment 

_ Sometimes I value using logical and 
discriminating methods for narrowing down options 

to get to truth. 

_ Sometimes I enjoy structured environments with 
rules, hierarchies, discipline, and frequent 

feedback. 

_ Sometimes I prefer the active roles of speaking 
and writing over the passive roles of listening 

and reading. 

_ Sometimes I enjoy highly interactive and 
collaborative environments with flexibility in 

roles, focus, and process. 

_ Sometimes I prefer fact-finding, memorizing, 
lecturing by experts, and clearly defined roles. 

_ Sometimes I like to dialogue and analyze 
alternative views with mutual listening and 

questioning. 

* Developed by Elizabeth D. L. Teagan based on "Hypothesized 
Relationships between Epistemological Perspectives and Views 
of Self, Others, and Education" by Dr. Lynne A. Bond; 
University of Vermont; Burlington, VT. 
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WAYS OF KNOWING 
Evaluation Sheet 

Silent Received Subjective Separate Connected Constructed 

1. View of One's Own Mind and Voice 

2. View of Mind and Voice of Others 

3. View of Relationship with Others 

4. Role of Education 

5. Character of the Teachina/Workinq Environment 

Totals 
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APPENDIX H 

INTERVIEW QUESTIONS 



WOMEN ADMINISTRATORS' WAYS OF KNOWING INTERVIEW SCHEDULE 

[Words in brackets are instructions to the 
interviewer.] 

[Words in bold are to be spoken to the Interviewee.] 

The following interview schedule was developed by Elizabeth 
Teagan from an interview schedule developed by BCGT and 
used by Haring-Hidore, et. al. 

[Prior to the beginning of the actual interview, the 
following explanations should be made.] 

Based on your written permission, I will tape record this 
interview. A code number will be assigned to the 
interview, both in tape form and in transcript form. In 
order to preserve confidentiality, records will be kept in 
locked cabinets and reports of the study will not identify 
individuals. 

I am trying to understand how women in higher education 
administration reflect on thinking and the ways they come 
to know things. I am also interested in how the ways women 
think and know affect their decision-making and leadership 
behavior. 

The following questions will focus on how you think and 
know. We will also discuss the impact on you as an 
administrator. 

258 




