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INTRODUCTION

The most obvious importance of language resides in its use as a
conventionalized system of social communication. Social
organization is formed through communication, and its stability
depends on facility in communication. To human beings, words are
more than symbols ~ they are ideas and bonds of relatilionships.
Language not only provides a vehicle for communication, but 1t
aids in the acqguisition and preservation of new ideas. Through
usage and custom, words came to mean precise and specific things.
At home, in school, at play and at work communication 18 an

integral part of the situation.

Our mother tongue is a part of our natural heritage, a personal
posgession no less our own than the geography of our birth place.
The mother tongue is guite adequate to our needs unless we wish
to travel, whether in space or in thought, bevond the frontiers
of the speech community in which it is current, t is only then
that we feel its limitations sharply and find ourselves in need
of anocther vernacular. It is therefore, most important for
formal education in schools to train c¢hildren in  the
understanding and use o©f language. The mother tongue of a
particular country and the language used for social, commercial,
legal and literacy purposes in that country should be taught in
the schools. Children should learn to read gquickly and with
comprehiensicon, to speak fluently and accurately, to listen with

understanding and to write intelligently.



Most mother tongue feaching concerns itself with the promotion
of literacy and oracy, the former being concerned with reading
and writing, and the latter concerned with effective oral
activity. Mother tongue hasg concerned itself with learning about
literature, sometimes as an end in itself, but more often as a
way of developing critical and analytical abilities. It 1s
certainly true, however, that the ability to read with
discrimination 1s a necessary ore, both for an appreciation of
literature, and of participation in the modern world. 8¢ at the
higher levels of teaching - there is a happy identification
between the demands of the subject and the social needs of the
communiity. A basic competence in the mother tongue is essential.
People survive quite satisfactorily without any knowledge of
other subjects like physics, e.t.c. and may lead fulfilled lives
taking an interest in activities which do not appear in the
school curriculum at all. But as, with basgic numeracy, not to
be able to read, write and talk appropriately to people from
various groups in soclety, 18 to be hindered in the options
available. However, difficult 1t is to define literacy, we all

know more cr less what it means.



A school svystem which sends out students who are unable to
operate in the official language of the country (which is usually
the mother tongue of most of the inhabitants) creates political
and social instability.

All normal students, therefore, should be able to read
effectively any material which is likely to come the way of all
citizens, should be able to write as well enough to deal with all
normal personal and public situations, and should be able to talk
confidently enough not to be afraid of any normal conversation.
A school system, which dcoes not offer these esgsentials, 1s

stealing life -~ chances from its pupils.

One other most important aspect of language is that it is a tool
used to transmit culture. People's culture should be taught in
schools. In Africa, there are many virtues embodied in African
culture. For imstance, many traditional societies in Africa
emphasise good character which to them embodies acceptable
behaviour, decent speech, respect for law and order, desire to
help the needy, the infirm and old people, hospitality, kindness,
honesty, humility etc. When the formal schools were introduced
into many African countries, however, attitudes, such as
individuality and competition, were introduced which can counter

Lo the way of life of traditional Africans.

Although a school has enormous advantages, education, if 1t is
to be meaningful and relevant, canhot stand from the society

which 1t 1is supposed to serve.



Education should draw inspiration and nourishment from socciety,
in turn, it should contribute to the growth, renewal and
development of the society. It is one of the responsibilities
of teachers of languages to show which areas of culture can be

inciuded in the formal school system.

There are also many valuable traditional practices, such as
breast feeding, elaborate child care and communal responsibility
for training children. Many Africans abandeoned these practices
when Europeans came to Africa. Today, especially in urban
centres, delinguents, vagabonds and unenploved vouths, who were
unknown in traditional society, are becoming commen. That
stronghold of the child rearing system, the elaborate extended
family, 1is breaking down. Many people now digregard age and
constituted authority. Africans must restore the dignity that
was in their cultures in order to cope with vouth crisis that has

hit many of their countries.

Lastly, despite scepticism expressed by oppcnents to mother
tongue Teaching, research has indicated that second language
ilearners are more successful academically when they are first
encouraged to develop c<oncepts and literacy in their mother
tongue. The following authorities indicate the importance of
mother tongue instruction in the linguistic and cognitive
development of limited - English proficient students. 3Success
in learning a second language 1is contingent on a certain degree

of maturity in the mother tongue.



The child can transfer to the new language the system of meanings
he already possess in his own {(vyvgoisky 1962 pl0).
The native literacy approach 1s theoretically and logically

appealing because

1. By teaching in the mother tongue reading instruction can
egin at an earlier age than if standard language has to be

taught first.

2. The child's cultural heritage is recognized and honoured and
learning to read is undertaken in the language with which the
child is most comfortable (CHING, 1976, P7). From a theoretical
perspective, learning to read in one's language will be easier
than learning to read a second language, particularly an
unfamiliar one. The learner brings to the task of learning to
read his or her mother tongue a syntactic and semantic knowledge

he language wnich makeg it possible to predict the meaning

rt

of

cf the written form. {(Goodman, Goodman and flores 1979, pl8).

The purpose of this paper is therefore, to look into how best the
mother language can be taught in schools at a gecondary level.
Some aspects of language teaching that will be mentioned here
will focus on the role of the teacher, some factors to be
considered when teaching the first language and how best a
language programme can be designed to sult the needs of teachers,

students and the society at large.



The discussion will be basged malnly on the current language
theories.

LANGUAGE LEARNING THEORIES

The approaches and methods used in teaching today have been based
on one or the other of the two major theories of learning;
behaviourist or rationalist. Behavicurist, of whom B.F. Skinner
{1957 and Bloomfield (1933) are the predominant proponents,
maintain that the learning process 1s essentially a stimulus -
response - reinforcement process. Language learning is like any
other learning. Language 1s considered to be no more than a set
of ilearned habits, the acquisition of which reguires no thinking
or analysis. In fact, behaviourists do not accept the notion of
mind and thinking, since thevy cannot be observed, measured, and

described.

Another tenet of behaviourists that seems gquaint today is that
'Language 1is speech, not writing.' This led to language that

concentrated on speaking and pronunciation, almost to the total
exciusion of instruction in reading, writing and grammar.
Methods of language teaching based on the behaviocurist theoriss
of learning became kKnown as 'mimicry - memorization'. Children

learn language my mimicrying what they hear, believe the

behaviourists. If they receive positive reinforcement for it,
they will repeat the behaviour i.e. sound, word, ssantence. 1t

ot
e

here 1s negative reinforcement (or no reinforcement, which is

seen as negative) the child will not repeat the behaviour.



Behaviourists also stress memorization of dialogues and practice

pattern drills.

Jout

The surface structure and form of the language, as well as
pronunciation, are emphasized. 3ince meaning and comprehension
cannct be observed, described, and measured, LThey are nol

considered.

s as exemplified by chomsky (1965) maintain that human

oF

Raticnalis

beings learn language because thevy are innately, and uniquely

capable of doing s0. They are in effect, biologically
programmed to learn language. homsky coined the phrase Language
Acqguisition Device (LAD). He claimed that humansg are innately

and uniguely eguipped with an ability to acqguire language. The

fact that all human beings, even retarded children learn a

-

anguage 18 given as evidence of the theory.

Rationalists declared that language learning 1is a creative
activity governed by rules. Children analvze, categorize and
evaluate language and develop rules for how it works. They
cannot possibly be mimicrving and memorizing gince it is almost

ossible that they will hear the same ubterance twice. In

el

je3

a
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ition, say rationalists, children say things that they have
never heard adults say, e.g. 'two sheeps'. It is obvious they
have learnsd the rule for plurals and overgensralized. They

usually correct themselves later in their language development.



A rationalist approach to language teaching stresses meaning and
content instead of structure. Instead of mimicry - memorization
and drilling, thevy use natural, meaningful communication.
Dependence on memory only, without learning any rules, can make
the language learnling process impossible, since every single
gtructure would have to be memorized. Grammar is taught explicit
since grammar can help the language learner apply what has been

iearned to new language situations.

In summary, behaviourist theories led to the structural orx

-

iinguistics, which

ot

degcriptive school of ed to approaches of
language teaching that siresses repeéetition, memorization,
positive reinforcement of correct responses, and emphasis on the
surface structure of language. The surface structure of language
deals with the words and sentences of language, disregarding the
meaning. For example, in the gsentence, visiting grandparentsg can

be boring, the utterance can convey two different meanings

depending on which words are stressed. This is of particular

i

significance 1tTo the second language learner who may learn the

(¢

words and thelir placement in the sentence and still misunderstand

the meaning.

Language teaching approaches based on rationalist theories stress
comprehension and meaning of the deep structure of the language
as illustrated in the gentence "visiting grandparents can be
boring.” Grammar, rules, and analvsis are all part of

rationalist approach.



But on the other hand we have Chomsky who reljects Skinner's
behaviourist model as inadeguate to account for the complexity
of human language and the creativity of the speaker - listener,
though it should be noted that stimulus - response modes can
probably explain some of the facts of language behaviour (Lyonsg,
1970) and that eguation of thisg creativity with the ability to
produce and understand an infinite number of novel seniences,
with theoretical possibility of infinite length of sentence, does
not bring oult the important point that in the majority of cases
this novelty lies not in the grammar, lexis, or phonology, but
in a novel concatenation of non-novel meaning components {(Hasan,
1971). In this discussion the major drawback of skinnerian
theory's refusal to consgider anvthing that 1s not observable is
its inability to handle the now generally accepted notion of two

levels of language, one underlving the other.

Chomsky's view of what it means to know a language 1is reflected
in his distinction between linguistic competence and linguistic

performance. {(This distinction has a psychological orientation

&3]

nd it is not the same as desaussure's 'language' and '‘parocle’).
In aspects of the Theory of syntax (1965} Chomsky writer.
linguistic theory is concerned primarily with an ideal speaker -

listener, in a completely homogenous speech community, who knows
1ts language perfectly and is unaffected by such grammatically
irrelevant conditions as memoryy limitations, distractions, shifts
altention and interest, and errors in applyving his knowledge

of the language in actual performance.
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The perfect knowledge referred to here is the mastery of the
abstract svystem of rules by which a person is able to understand
and produce any and all of the well-formed sentences of his
language, i.e. his lingulstic competence. The actual use of
language, affected by what he terms grammatically irrelevant
conditions, and identified with the criterion of acceptability,

not grammatically, is the domain of linguistic performance.

+
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aving said this, I would like to turn my attention to some of
the ways of teaching mother tongue in England rather than 1o

dwell on the neutral and stronger definitions of competence.

TEACHING THE MOTHER TONGUE IN ENGLAND TODAY

In England the last 20 vears or 80 have seen & big change in the
approach to the teaching of English. There is today a growing
tendency away from the traditional emphasis on formal grammar,
on the written word, on c¢orrectness at the expense of naturalness
and vitality of expression, on teacher-dominated instruction, and

on compartmentalization. 'Growth through-English' by John Dixton

(1967) is regarded as one of the most important and influential

gtatements of the new movement.



The apprcach advocated is uncompromising child-centred,

In English, pupils meet Lo share thely encounters with

ife, and to do this effectively they move freely

ot

between dialogue and monologue between talk, drana
and writing, and literature, Dy bringing new volices
into the classroom, adds to the gtore of shared

gxperience.

Based on the pupilg’ life experience, a rnew model for English

studies 1is emerging; English is to be regarded as a

There

is

-

=3

gseries of activities unified not by a programme of
training in specific skills and technigues, nor by
an overall commitment to literacy study, but by the
end kept continually in view, the personal growth of
individual pupils ... The structure of the English
Curriculum is unitary, flexible, and with regard to
gspecific lessons and activities, relatively

unpredictable.

strong fseling that we need to break i1llusion of

separate subjectg: {(quotations from Saunders, pg, 10 & 11).
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The whole approach 1s based on the assumpition that every child

has a knowledge of language, and what the teacher should do is

Introduce his pupils to a coherent series of

activities and exercises designed, in the light of
his knowledge of language development, to build upon
the command and competence they already posses, {

(ibid. p27-28).

saunders goes on to describe how this 'progressive' apprcach is
put into practice by three 'real’ schools, all large day-schools
with & non selectiive entry. In one, English is taught with an
integrated humanities curriculum, with a broadly thematic
approach, in another, the curriculum 1is seen in terms not of
content, but of skills to be taught. Team teaching and block
time tabling are emploved. The third school mentioned by
Saunders 1s chosen because of its approach to the teaching of

fiction.

it will be immediately obvious that most of what I have just heen
saying has, on the surface at least, very little relevance for
the teaching of the mother tongue in Botswana. We need not to
be too discouraged about that. Even in England, the approach is
only gradually gaining ground, and schools are faced with the
problem of reconciling this way of developing their pupils' use

of English with the demands of public examinations.
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Already some steps have been taken to modify the examination but
it is likely that, for many vears to come, examining bodies will
continue on more or less traditional lines.

In the meantime, without any radical upheaval, some of the most
important and significant features of the ‘'new’ approach can be

incorporated intc our teaching of Setswana.

Before suggesting some ways in which we might do this, however,
I want to mention two vitally important general principles, valid
not only for language teaching but for all teaching. The first
is the need to have clear, definite objectives, both long-term
and short-term. We should for example, have specific answers to

such gquestions as the following:-

{a} What do I want/expect my pupils to be able to do

{linguistic) at the end of this 3 vears, 5 vears, course? etc.
{bj What do I plan to do in the ghort term to achieve thesge
long—-term objectives? (Yearly/termly/weekly/daily programmes of

work) spell out your instructional objectives.

The second basic principle is the importance of pupil motivation.
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How to teach is determined by how learners learn. The
learner learns by taking what he 1s taught and
attaching it correctly and meaningfully to his
experience. He calls upon his experience and then
f{ries to fit into it what he is taught ... No one can
learn anything without a basis of experience specially
called up, or if need be, provided. Thils experience
must be looked at, turned over, filled out, made
specific and caused to work forward to what teacher

intends to teach. {W.A., Dodd, pi3-14;

In other words, if an item is not seen by a pupil as relevant to
his experience, he will not be interested in that item, If he
is not interested no learning will take place, certainly no

lasting learning.

Let us now look at how these basic principles should be applied
in the actual classroom situation. First, the qguestion of
instructional obiectives. Instructional objectives state, in
terms of pupil achievement or pupil 'behaviour' what the teacher
wants the class to have learned at the end of a given period of
instruction e.g.

'By the end of the lesson the pupils should be

able fLo give instructions orally to someone

as to how to get to certain places.



All languages can be considered in terms of language elements
i.e. sound, vocabulary and meaning, structure and language
skills, e.g. listening, speaking, reading and writing. The
syllabus and the course book has to indicate what ground has to
be covered in each of these areas over a specific period, in a
general way, bult the teacher may have 1o be selective especially

if the class iz slow or mixed abilitvy.

The important point is that the teacher should have a set of
instructional objectives, prepared well in advance, of what he
plans Lo teach over a stated pericd - a single lesson/a week's
lessons/a month lessons /a term's lessons. This gives the
teacher confidence in himself, provides a sense of direction to
his lessons and both these factors in turn build up the
confidence of the pupils and gives them a sense of security which

is very important in a learning situation.

It might be objected that such detailed preparation and breakdown
of a syllabus or scheme of work is far too time-consuming to be

realistic proposition. One can make several replies to that:

(i} It could be shared by all Setswana teachers 1in the school.
{11} Once done, it is valid, with minor adoptions,
indefinitely.

{(11i) It makes setting of tests much easier, since what is
expeclted to be known over a given number of lessons is

clearly set down.



The setting out of objectives, no matter how expertly done will
not, of itself, produce a learning situation. The what without
the how is incomplete. This brings me to the vital question of
motivation.

H.E. Palmer suggests six rational and reasonable factors
calculated to produce interests if not enthusiasm... in the

teaching of language: -

(i) The Elimination of bewilderment

{(ii) The sense of progress achieved.

{i1ii} Competition

{iv) Game~-1like exercises

(v) The right relation between teacher and student.

{vi) Variety {the principles of language study p87-91)

These are self-explanatory, the point I would underline about
them is that thevy add up to the single most important ingredient
in pupil motivation, namely pupil involvement. The approach

implied ig pupils centred and pupil activity is catered for:

To learn a language 1is to learn how to use 1it, to
respond to situations bv saving appreopriate things in
it, to undersitand what others say in 1t, and,
ultimately, to read and write in it ... {guoted hy

Byrne from C.F. Hockett, pl9).
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Herriot makes the same point:

Children only acquire skills by practising them.
Thus, they acqguire skills of language behaviour only

by engaging in it ... {p39)

Herriot goes on to make a further most important point:

Such practice should occur in a variety of
meaningful contexts. The child should be engaged in
hehavicur which requires the use of language to ensure

itg success ...(ibid).

This demands that the language teacher not only make extensive
use of the situational approach in the classroom bul also ensure
that his model structures drill, etce, should be closely as
possible directly related to, or linked up with, the pupils’ life
experience. The pupils must learn to use their language with
fluency, correctness, competence and confidence in the context
of their own familiar experience before they can be expected to

4o 80 in the handling of material that i1s culturally alien.

Pupil centred language teaching, as described here, with a
judicious use of appropriate songs, games, dramatization
activities, visual and audio visual aids, will directly stimulate

pupil interest and promote efficient learning.



Indirect motivation 1is, however, a very powerful agent in

stirring up enthusiasm for one's mother tongue.

It must be noted that though BEnglish language is a medium of
ingtruction from standard 5 up to the University level and
Setswana taught as a subject, 1t must not be forgotten that, at
the same time that we are teaching our children English, we musti
do all we can to help them maintain their mother tongue and
culture. Those are treasures which should not waste; they are
gifts from which our nation can benefit. Students need to learn

English as well as quickly as possible, but they alsoc need to

learn to value thely mother tongue and heritage.

Another approach to language teaching which is coming into bsing
is the whole language instruction. The whole language approach
is viewed not as a method but more of a philoscephy of teaching
that encourages students to listen, speak, read and write. it
gstresses the importance of the <c¢hildren's own language
productions a bridge from oral to written language. In other
words, whole language emphasizes the importance of appreaching
reading and writing by building the language and experiences of
children (weaver, 1988). The curriculum is learner - centred and
it is based on the immediate interests of students. The concept

of whole to parit learning ig basic to the philosophy.
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The whole language approach draws upon the child and the
strengths and background the ¢hild has. A whole language program
helps c¢hildren wmake sense of their own world through the
curriculum. I+t 1s a program in which students and teachers
engross in reading, writing and oral discussions that make sense,
are satisfving, and are related to their worlds. Teachers and
students reflect on the curriculum, their work within {Newman,
1985, weaver 1988). Students first develop global understanding

and gradually come to understand the parts.

Reading and writing are related to meaningful activities which
are centred arcund units of interest to the students. Language,
reading and writing are seen as an enriching experience, not a

process of skill mastery.

The traditional method for teaching native language, emphasizes
a word approach and reduces the teaching of reading to a series
of exerciseg that present language from part to whole. Today,
rather than a 'part to whole' approach to teaching native
language, a whole language approach 1s recommended. It is
believed that, language functions as a basic means to fulfil the
human need for communication and social interaction. The
students native language plays an important role in terms of
self-image, self-identity, categorisging social reality, and

communicating as well as shaping students knowledge and values.
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Thus, materials and approaches used to teach native language
reading and writing need to focus on language in context, student
interests, and content areas rather than on decoding and skill
building. When children are encouraged to read for meaning, they
are able to wuse thelr background knowledge and experience
{Carrasquillo & Segan, 1984). children not only listen to books

being read to them, they alsc read books, discuss books.
The following are some of the strategies that can be used to
invite students in whole language classroom through the native

language.

USE OF WORDLESS BCOKS

Wordless books are an invitation for children to become authors.
After discussing the story, based on pictures, individuals or
small groups of students may want to write a story to accompany
the illustrations. {wordless books written by English - speaking

authors can be used).

THE USE OF PREDICTABILITY

Here, the teachers select materials for all students, especially
for those who are insecure or non proficient readers. When
language is predictable, 1t supports the writers intensions and

readers expectations, thereby making the text easier to read.
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Predictable language means that the text supports the reader in
a variety of wayvs; repetitious lines, cumulative lines, rhyming
or alterative words, etc. The students clasgroom needs to be
full with literature, reading and literacy, reading and

literature that make sense to those who are in the classroom.

USE OF ALL TYPES OF LITERATURE

Whole language classrooms use literature as often as possible.
Literature appears in many forms and serves diverse functions in
the lives of students. A strong motive for learning to read is
the opportunity books provide for students to move bevond their
scope and reality by entering many dififerent possgible worlds
{Bruner, 1984}, But one of the most exciting approaches to
building literature appreciation and respect for literature is
through group discussion about student writing. Poetry is very
important in whole language classrooms. Students read poetiry,
write poeitry, and copy favourite poems. Short stories, drama,

songs and novels are dailv learning tools.

LITERATURE WRITING

Extended literature writing is a way of responding to literature
by using professionally authored materials as an impetus for
future writing. One of the most basic ways of extending
literature ig by using its format, content, or both in order to

create a personalized story.



After students hear or read the language of the story, they ars

eager to write their own versions.

USE OF THE LANGUAGE EXPERIENCE APPROACH TO READING

The sgtudents begin by having an experience worthy of writing
about, they think about and discuss the experience, they decide
how it is to take form, they dictate the story to a scribe
{usually the teacher or another student), and they reread and
edit their story. Writing as a group provides an opportunity to
talk about both the writing and reading process. Children of all
ages need to be invited and expected to do theilir writing, using
the language experience approach could be one of many ways of

producing their own writing.

THE ROLE OF THE TEACHER

Setswana as a subject in the secondary school includes the
following activities: reading, writing, speaking, literature,
short story and essay composition and grammar study. The
obiectives of the Setswana feachers 1in this situation are to
sncourage accuracy in expression, to develop in his students
correct habits o0f speech, which means choice o¢f words,
pronunciation and clarity, correct use of grammar, and

appreciation for literature written in Setswana.
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Teaching technigues involve evaluation of the gtudents
compositions for originality in stvle and gquality of expression,
and the opresentation and discussion of grammar, works of
literature, and historical narrative of the lives of men of

letters.

The student who 1s given a 'high grade’' is usually the student
who has expressed originality in his/her composition has become
familiar enough with assigned readings in literature fto answer
examination gquestions, and who, in general 'knows' grammar and
express himself well. It 1is therefore necessary that the
language teachers be competent users of the language, so they
will be good models. A good knowledge background leads to a
sense of confidence and facilitates creative teaching. The
ability to conceptualize the structure and function of language
enables teachers to identify the knowledge and skills children
need and to break complex concepts and abilities into lesson

slzed experlence.

The way teacherg interact with students is also important.
Teachers nsed to know how to diagnose, plan and instruct in
consistent and meaningful ways. But that is not enough. They
also need to be able to stimulate children's interest in language
and to motivate them to learn the skills they need. BSuccessful
teachers show genuine interest in children and notice how

children respond to gspecific learning situations.



By getting to know the children in their classroom well, they can
fine tune thelr teaching strategies for maxinmum effectiveness.

This is emphasized by H.E. Palmer (1968, p»237) when he savs,

In every individual there are to be found latent
capacities of intense interest and enthusiasm, in the
case of children these capabilities become active in
sfLrange ways, often manifested by the mania of the
collecteor and the curiosity of the investigator. 1t
is for the teacher to  develop  these latent
capabilities, to direct them into useful channels and

to utilise them.

Teachers must make it a point that studenis intevact with others
as they learn. As we plan for individual needs, we must be aware
that students will achieve mush more if they have opportunities
to interact with the teacher, and their c¢lagsmates., The level
of positive interaction in a classroom correlates highly with
student achievement. The learners must be active in their
approach to learning and practice. This has been espoused by

Naiman etal {1878:103).
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In classroom language learning, the use of carefully
prepared cause materials and the great number of
quegtion - answer exercise, exclusively directed by
the teachers, somehow disguise the fact that the
learner should play a part in making decisions and be

allowed to exercise personal choice ... The present

{8
rt

udy suggests that too close, step by step direction
of language c¢lasses may not alwayvs produce the desired
effect because the learner has too little chance of

developing his own learning strategies.

There 1is another aspect of teaching that 1is sometimes over-
looked. 1t has to do with the teachers attitude towards all or
part of the language curriculum, the content of laage arts. What
the teacher thinks and feels ig clearly communicated even when
it is not spoken. Teachers need to realize this and to deal with
it consciously. To bring language teaching alive, teachers need
to show an interest in the fascinating world of language and to
indicate by their attitude that the study and use of language is

both challenging and satisfying.

in order to perform effective work, the teacher should have at
his/her disposal an adegquate number of the right sort of
instruments. We must have the right sort of material and the

right sort of tools.



-2 6

Thege will consist of books, diagrams and chartszs contailning the
units themselves and all the explanatory matter which will help
us to understand and assimilate them. It is difficult to work
with insufficient or inferior material, and it is not good to
study a language without a variety of tools to enable us Lo learn

or to teach something more easily or better.

The following are some of the contents to be considered for

setswana language room.

[

A complementary Setswana - English dictionary.

a2

A phonetic chart of the Setswana sounds

3.’ A detailed list of all the Seitswana sounds (vowels and
consonants each sound to be described, represented hy a
diagram showing the position of the organs of speech, and
illustrated by a list of some of the more important units
intc the composition of which it enters)

4. Literature books by wvarious authors

5. Display a gocd map of Boitswana and refer to it constantly

6. Have & small table for interesting objects found by members

of the class. {8tudents should be encouraged to bring

material for display). The general aim here, is to build up

pride in their own countrv, its heritage and culture.

Effective teaching reguires that the c¢children should be

stimulated by the teacher towards growth and development.



Effective teaching, however, alsco includes making use o0f the
materials available in the cultural setting, basing children's
growth on foundations provided by their natural experience in
their own environment. It inveolves bringing the home and the
school together by recognizing the need for enlisting the co-
operation of the home in the educational process. If the native
language is badly taught, it seems to discourage native children

from any interest in their ancestral language.

The success of the native language classroonms depends greatly on
the teacher. Thus, their native language preparation, beliefs

and attitudes about language and reading learning.

The whole language approach facilitates certain activities and
procedures in the classroom. Teachers need to convey to students
the wvalue of learning through the native 1language, that
ilingualism 1s an educational asset and not a handicap, that
bilingual individuals may actually posses a certain cognitive
flexibility and intellectual advantage over monolingual peers

o

{Carrasquillo & Segan, 1984).

The mastery of two languages does not produce a deficit or
disadvantage., The native language instruction does develop and
entrance communication skills in the students' native language
as well as in English. Teachers need to read to students, tell
them stories, and enhance students listening and oral language

skills evervday.
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By reading and telling stories, teachers convey the message that
authentic literature has a place of respect and importance in the
curriculum, Students make connections to literature they have
heard before, and can relate the messages, settings, and
characters presented. Students are encouraged to learn from the
experiences presented through the literature to become better

readers and writers.

Teachers promote opportunities for students to participate in
authentic writing everyday. One of the most powerful influences
in becoming a proficient reader is writing stories. Proficient
readers and writers make students better listeners, speakers,
writers, readers and thinkers. They (teachers) also provide
opportunities for students to read real literature evervday.
Classrooms need a wide range of literature varied and suitable
for all students in the c¢lassroom. The school and the

community's library are frequently used by students and teachers.

Whole language classrooms promote interactive learning processes
in which students help other students in their learning tasks.
All members of the classroom use communicative work transactions
to make connections with the learning task or problem. It is
evident from the above discussion that a good mother tongue class
will help children develop their own use of language, through
creative writing, project work and group activities which involve

a lot of pupil-pupil talk as well as puplil-teacher talk.



It will also make sure that all children are able to produce
appropriate writing in all areas in which writing may be demanded
by society, and be able to read whatever may be demanded of them

by society.

A _LANGUAGE TEACHING PROGRAM

A syllabus is a document which ideally describes:

I3

{a) What the learners are expected to know at the end of the

course, or the course objectives in operaticonal terms.

{(p) What is to be taught or learned during the course, in %the

form of an inventory items.

() When it is to be taught, and at what rate of progress,
relating the inventory of iltems to the different levels of stages

as well as to the time constraints of the course.

{d) How it 1is to be taught, suggesting procedures, technigues,
and materials and lastly how it is to be evaluated, suggesting
testing and evaluating mechanisms {(Fraida Dubin and Elite

Olshtain, 1986, p28).
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From the above definition of a syllabus, one understands that a
gsyllabus must be goal directed. Itg main justification must be
good to enable a learner to achieve certain objectives ~ that is
why learners pay money, or governments make education compulsory,
because they believe that experience of an organised educational
process enables learning to occur more effectively than through
disorganised experience. Since a syllabus implies movement, it
must contain a starting point as well as an end point. The
starting point must relate to learner behaviour, for whatever the
goals of the svyllabus is an important tool, because it involves
us in making generalizations, for it is directly, a device for
teaching with, not far learning from, and teaching is rarely
addressed to individuals. A syllabus only specifies a way of
offering materials to people, 80 that thev take it up. It cannoti
specify how they take it up, because each person has slightly
different needs, motivation and learning stvle, and because each

person varies in commitment to learning from lesson to lesson.

Having understood what a syllabus should be, I feel obliged at
this moment to pause and take a c¢loser look at the BSetswana
syllabus. Paving attention to some aspects of the Setswana
Syllabus, one could say it fails to supply the necessary
information for both the teacher and the learner. As the
syllabus does not have any general objectives 1t 18 very
difficult for the teacher to know how to conduct his lesson hence

complicate his/her efforts to carry ocut his/her duties.



The teacher does not know what to be accomplished and achieved
at the end of the program as the syllabus does not, in any other
way reflect the philosophical and educational approach that
guided the policy-makers. If it does, it 1ig because the
rhilosophy is being inferred by the teachers and the society only
because they are the native speakers of the language and they are
aware of the culiture embedded in some of the topics chosen.

The current Setswana syllabus is an inventory of items which to
my knowledge does not sult current thinking in language pedagogy.
For example, the approach advocated bv educators today is the
learney centred approcach. The Setswana syllabus lacks this
aspect asg 1t does not reflect any activities for the learner to

be engaged in.

The Material in use: Most of the materials used in Setswana

teaching do not provide alternatives for teachers and learners.
That 1is, there is no indication o¢f how the learmner c¢an be
involved or engaged - no learner tasks, does not consider the
fact that learners have different learning stvles, presgentation
techniques, expecied outcomes e.t.¢. There is need to consider
the above mentioned factors when choosing the wmaterials to be
used because not all types of learning routes are suitable for
all learners, When there are no bullt in alternatives which
allow teachers and learners to choose what suits them in their
particular situations, then the materials might be seen to be
imposing and restricting rather than allowing for expansion and

anrichment.
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Ideal materials should enable experienced teachers and 1earnefs
with a jumping off place, a stimulus for learning process at each
point. It i1s unfortunate for Setswana teachers, because their
teaching is governed by the examinations used within the system
therefore restricted to the teaching of content whilst on the
other hand students are expected to absorb the information as

delivered and later reproduce it during examinations.

Effsctive materials should enable experienced teachers and
learners to develop their own alternatives according to their
needs and persconal preferences. One other factor to be taken
into consideration when developing the materials is providing
feachers with teacher's guide, up to this day Setswana teachers
do not know what a teacher's guide is. This really complicates
things and demoralise some teachers especially the newly employved
who do not know where to look for help. To some extent a
teacher's guide helps a lot especially when vyou are still new in
the field of teaching as it can give yvou a good picture, ideas,
on how to go about teaching some of the difficult topics. I must
be understood here, I am not saving that teachers must sclemnly
rely on the use of teacher's guide but to allude the fact that
1t does help a lot. It can also help in establishing uniformity

on the information to be communicated to the students.
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Resources: Availability of egquipment such ag tape recorders,
slides, films, pictures, poster and other such as visual and
audio pictures may be of great use. But it seems like planners
neglected this when designing the learning program, This has
been demonstrated by teachers not showing interest in the use of

some of the equipment even 1f it ig at their disposal.

TYPES OF SYLLABUSES

There are four types of svllabuses, mainly the Structural-
grammatical svyllabus, the Semantico-notional svllabus, the

Functional syllasbus and the Situational svllabus.

The Structural-grammatical syllabus is ¢entred around items such
as tenses, articles, complementation, adverbial forms etc. The
notional syllabus is organised around themes relating to broad

areas of meaning such as space, Lime, obligation.

The Functional syllabus 1s8 concerned with elements such as

invitations, suggestions, apologies, refusals etc,

All four illustrate different realizations of an organisational
approach based on discrete units. Recently, however, within the
communicative approach to currviculum and syllabus design, the
1dea of presenting an organizational concept which is not based

on separate units but rather on a continuocus process of

communication has gained popularity.



In this approach, the communicative needs of the learners are the
basis on which various linguistic, thematic or functicnal
elements are selected. The role of the teacher here is to
facilitate the learners participation in these communicative
gxchanges. ideally there should also be scope for learners to
take responsibility to analvse their own nheeds and accordingly

seek help from the teacher or the materials.

My model: Theoretical Frame Work

The most popularly accepted of language acqguisition are krashen's
five hypothesis, namely: Input hypothesis, The affective filter
hypothesisg, the acguisition-learning Distinction, the monitor

hypothesis and the natural order hypothesis,

{a} The input hypothesis: Tells us that we acguire language in

very simple way. Language 1s acguired through exposure to
comprehensible input, this is language data that is
understandable and containg structures a little bit bevond the
current competence of the learner. Input must not only be
comprehensible but interesting and relevant to provide a relaxed
atmosphere in the classroom. This is the atmosphere conducive
for acquisition. Comprehensible input 1s provided by modifyving
our speech, speaking slowly, providing contextual clues with body

language and so on.



{b} The Affective filter hvpcothesis: Tells us how we utilize

input for acguisition. It tells us that the learners feelings
have a role to play in whether input will or will not be
utilized. When learners are tense, fearful they get on tThe
defensive, this raises their affective filters hence not allowing
input to pass to their Language Acguisition Device hindering

acguigition.

On the other hand when learners are psychologically comfortable
their affective filters lowers down allowing input to pass to the
LAD hence facilitating acguisition and learning. Affective

variables such ag motivation and self-confidence facilitate

et

anguage acquigiition while anxiety hinders it.

mn

ot

{c) The Acguisition - Learning Distinction hypothesis: Tel

ug that learning 1is a consciocus process acgquisition is

subconscious. In the case o¢of language, we acguire most of the

N

language competencies. The only competence we consciously gain

in linguistic competence, that is we only learn grammatical

L

ules. Even then, not all rules can be consciously learned, we

can only learn those that are simple, portable and easy 1o

recall. This means that the rest of the more complex language
rules are acguired. therefore, clasgroom activitiegs must
encourage the acguisition process. Language classrooms must

create acguisition conducive envivonment since the acguisition

process helps us gain most of the competencies we need.
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(d)} The monitor hypothesis: tells us about the role of grammar

in language learning and acgulsition. It tells us that our
utterances are initiated by the acquisition procesgses and not the
learning process. When such utterances have errors we use the
rules that we have learned (that is, we appeal to our learning
process) to repair such utterances. 5S¢ we learn grammay rules
in order to repalilr our incorrect utterances. But as the Learning
Acguisition Distinction hypothesis tells us, such rules are very

few, most of the complex rules we acguire.

{c) The natural order hypothesis: tells us that for every

language there is an order in which grammaticed morphemes are
acguired. Until such an order is established, the order in which
we teach such morphoses may be completely incompatible with the
natural order of acqguisition for that particular language. The
only order studied at the moment isg that of English. We
therefore, need to know the order in which setswana morphoses are

acquired in order to facilitate the order in which we teach them.

THE COMMUNICATIVE APPROACH

Language teaching methods have changed from structural or
grammatical to national-functional, to gsituational, to

communicative methods (yalden, 1883).



Grammatical syllabuses were based on the understanding that
language 1is of structures and can be better learned when 1t is
broken into its components and analvzed (savignon, 1983).
National-functional and situational svllabuses were baged on the
understanding that language is used to perform certain functions
in certain sgituations {(Yalden, 1983:28-39%. and therefore to
learn language vou need to learn such functions as appropriate
for situations, This indicates a change of focus from the
structure of the language %o language as meaningful and

functional.

the current beliefs about conditions appropriate to language
learning stress the learner's need to use language to meet

his/her communicative needs in various situations in real life.

The evolution of communicative syllabuses was sparked by the
debate between Noam Chomsky and Dell, I. Hymes; (1972}. For
Chomsky all that linguistic theory has to inform us about is how
rules of grammar are learned in an ideal homogeneous society.
For Hymes, a ¢hild would be regarded a monster if he or she knew

all the grammatical rules of the society in which they live,

¥

which is in reality a heterogenecus one. For hymes therefore,

-

£ 1s not enough to know the grammatical rules, but alsc

(S8

important to know the cultural rules or norms of the society,
that 1s, what is socially appropriate, when to say what to whom

and how,



Only then can the child use language to meel his communicative

needs and only then the child he said te have "communicative
competence’, & term Hymes <¢oined in 1971,
Since this debate, communicative gyllabuses, have degigned and

the meaning of the term communicative gompeltence in language

teaching hag come Lo mean different things to different people,

perhaps depending on theilr communicative needs. Knowle

L
(e
&)
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language 18 now understocod not only as the knowledge of
grammatical rules but also of the appropriatenessg of utterances

to meel communicative purposes {Widdowson, 1978:3). Savingnon

£1983:36-41). States that communicative competence includss,
linguistic competence, soclolingulstic competence, discourage
competence and strategic competence.

Linguistic conmpetence refersg to the knowledge about the rules of

grammar, 1t 13 sometimes referred to as grammatical competences
the ability to produce grammatically correct sentences. Th
Acguisition Learning Distinctio
grammar rule we acqguire and only learn those that are simple,

portable and easy to recall.

Sociolinguistic competence refers to the knowledge of the social
rules of the language in 1ts social context. This is the ability
to know what 1 gsocially acceptable according to the culltur

norms of the society, knowing when to say what to whom an

to say it, so that 1t is culturally acceptable.



It  also includes knowledge of when to  remailn silent.
Soclolinguistic rules depend on factors such as the ryole-
relationship of the participants, their purposes, topics and
their norms . of social interaction. In a classroom situation,
soclolinguistic competence enables students, for instance, to
know when to take a turn, when to volunteery a response, when Lo
wait for the teacher's call and how to address the teacher. It

#1s0 helps student to discover the purposes of various texts. {I.

N

Digcourse competence refers to the use of language in a hostilic
manner, &0 that meaning is not derived from isolated sentences

i

but from a series of sentences or utterances to form a

meaningful whole' {S8avignon, 1983:38).

In a classroom situation, discourse compefence allows studenis
to follow the structure of arguments and relationships that
functional units such as generalizations, exemplifications, and
conciusions hold with the text. It intersects with grammatical
and socioclinguistic competence to enable the reader to infer
meaning and function from grammatical structures and lexical

items which have less than obvious surface cues (Pica, 1988:10-

[

13
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Strateglic competence takes care of the imperfect nature of the
human mind which sometimes produces the not so well-formed
utterances, and our strategic competence helps us repair them by
using our monitoring system. Strategic competence is the ability
to cope with a communicative situation, it is & communication
survival skill to deal with our errors whether they are
grammatilical, factual or those dealing cultural appropriateness.
It nelps us to deal with situations such as 1, What to do when
vou cannot think of a word, let us say vou are giving a speech?
2. How do you let yvour interlocutor know that you do not agree
with them without hurting their feelings? 3. What are the ways
to keep the channels of communication open while vou pause and
collect vour thoughts {Savignon, 1983:40). In a classroonm
gituation, 1t helps the learners, for instance, to use the
available knowledge to guess an answer, or to work out the actual
task they have to perform if thev did not initially understand
it In other words, 1t helps the lesarner to cope with the

demandsg of the learning situation.

A communicative sylliabus must provide the above compelencies in
order for the learners to be communicatively conmpetent.

According Lo this approach the learner's communicative abilities

n

are developed not so much by the 'time they spend rehearsing
grammatical patterns but on the opportunities theyv are given to

interpret to expresg and to negotia

(s

& meaning in real life

situation:
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This approach emphasizes exposure to language as a communicative
teol rather than on conscious knowledge of the rules. KEnowledge
of a rule is demonstrated by using the rule in a communicative

98

[
=

situation rather than by stating the rule [Pica, ;3. In a
communicative approach rules of grammar are discovered as
language patterns as the c¢hild interacts with the language.

Examples of methods that have been described as communicative

ural Approach, Total physgical response and the

e

are: the Na
silent way, while methods such as Audiolingual and Grammar
Translation are non-communicative methods {(Richards and Rodgers,

1986).

THE HOSTILIC APPRCACH TO LITERACY

This apprcach 1s mainly concerned with integrating reading
writing and oral communication across the curriculum. That is,
its aim is to connect these language processes with the learning

of content. The approach is concerned with teaching them ag

(3

«
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‘_t .

ted sub-skills. This approach defines learning as, {a

S

meaning based, that is we learn things that have some relevance
to ouy lives. {b)} as human, that every individual have their
own peculiar wayvs of gaining knowledge. {¢) as social, that is

learning/acquisition takes place in a social context and through

Pt
[

i &
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O
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nteraction as opposed to igolation, and (d4d) as language

jol

ey

ased, that is the acguisition of any form of knowledge reguires

the skill to communicate.



Therefore, whatever subject one is teaching, they are imparting

some knowledge which may itself not be language content per se.

The idea of ‘wholeness' is critical in this approach and it 1is

manifested in the following beliefs:

1. Language 1is learned/acguired better than when presented in
a hostilic way, that is language skills of reading, writing,
gspeaking, listening and grammary should not be igsolated and taught
as 1solates, pbut integrats to reinforce one ancther. The

isolation takes away the meaning hence makes learning difficult,

2. Because learning is meaning based, language would be better
learned/acguired when uged to learn subject context in a hostilic
manner . Therefore languadge teachers must use veal context from
other subject matter svllabuses to teach language skills., This
will not only facilitate the acguigition of the skill but will

be more meaningful to the learner.

(a0

Context and meaning are evervthing to learning including

language learning and/or acguisition, hence the need to emphasize

9]

the experiences of the child as providing better context and

conditions for gaining language compeience.



4. Develeping a literature-based reading prog
this approach, with the belief that when children yead many

books, talk about what they read and write a great deal, they

develop language abilities in a meaningful and hoestilic way.

o N

A programme based on this approach has been developed at the

O

University of Pennysvivania called the Pen Framework. it is

'
meant to teach children to read, write and communicate orally in

their mothertongue. It provides five critical experiences, 1o
language learning Thesge are

1. Reading: As itransacting with text: This experience exXposes
children to reading as not a passive actlivity. Readers are not
only extracting wmeaning from the text but predicting and
confirming meaning on the bases of their previous experiences and
thelr knowledge of how fThe word works. This experisnce
encourages children to read a great deal and react to what they
have read on the basis of their own experiences. Children share
what they read and write with others. A teacher who understands
the reading process as transacting with text would ask his/her
students guestion 'what does this text mean to vou? as opposed
‘who 1s the main character? The first question brings in the
students experienced and assumes the reader is interacting with
text to create meaning while the second guestion assumes that

reading is simply absorbing text and to be reproduced.
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2. Writing: Ag composing text: This experience stresses the
fact that the skill or the art of writing actually occours during
writing. The writer starts off with the idea of what they are
going to write about, but without any idea of the exactly how the
text is going to read in the final stage. The 'how' parti comes
along during the writing process. As the writers make meaning
and formulate and reformulate their ideas, new communicative
writing devices are enmployed and they are also revised,
reformulated and re-thought especially during the revigion

stages.

This experience stresses that in order to become writers,
students need to write a great deal and take risks in exploring
the language. They need to experience wriling as a process not
only as a product and the teacher's encouragement and naturing
is crucial. A teacher who believes that writing is composing
text would not only be interested in the end product of the

student's work but in the whole writing process to help them walk

through it. Writing activities must reflect this process.
3. Extending Reading and Writing: This euperience 1is an
extension of the {first two experiences. In this experience

children make their own selections of the books they would like
to read., They write reports, book reviews and summarize these
books on their own. By so doing, not only do children expleore
the language but also gain a sense of maturity as literats

witizens who are participating in the literacy world.
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The above three experiences foster discoursse and sociollngu

o

compelence.

The necessity of context is critical and has to be maintsined
even when we are looking at the specifics of language, for it iz
context which will facilitate the understanding and therefore,
the analvsis of grammatical structures. It stresses the fact
that language is not learned in any seguence ag structural

approaches suggest, vrather, language 18 learned as a wholse

Lo

through a language rich environment, a literaturs based
environment. Seguencing language =lements is onlyv good for
teachers Lo know how much of the sylliabus is left for them %o

cover and test but not necessarily how it is learned by sztudents.
The vesult is less learning, faster coverage of the syllabus and
testing what children were supposed to have learned and not what
they have learned. This experience may be thought of as
fostering linguistic or grammatical competence. It dealsg with

how best to teach grammatical structures.

5. Learning to learn: This experience helps students to bs
conscious of their learning strategies. It is very important for

learners to be able to reflect on their idiosyncratic

gstrategies. This way they are able to control their learning and

thus learning is not just an accident oy a misery.



If students are aware of how and when they learn best, then they
will be able to apply the appropriate sirategies to appropriate
situations and contents. This way students are masters of their
learning and are aware of their potential and weaknesses and will

capitalize on their best learning strategies and improve on their

weakness. This experience fosters strategic competencies.

5. Evaluation and selection o¢f materials: Each of the
axperiences should have appropriate evaluation procedure to
ansure that the competencies each 1s szgupposed to foster 1s
actually achieved. Developing congrauet ifesting devices is
critical to this approach. The teaching learning materials must
be carefully selected and/or produced. Such materials must be
relevant in order to foster sociolinguistic competence and they

must be interesting to cater for the effective domain.

RATIONALE FOR SETSWANA SYLLABUS

The Setswana svllabus need to have a clearly defined approach to

language teaching. It must adopt both the communicative approach

and the hostilic approach for the following reasons:

3. The two reinforce each other. The communicative approach is
mainly concerned with competencies learners need to communicate
in the real world while the hostilic approach fosters the
academic skills which in turn are not only useful for the

classyroom but for the outside world as well.



They both enccourage the teaching of grammar 1in & more
contexualized, meaning based manner. In other words the
approaches are not opposed to the teaching of grammar since 1t
teaches rules which we need to edit our incorrect utterances, but

only against how it has besen taught under the influence of the

structural approach.

2. Breakthrough to setswana/literacy is based on both the
communicative and the hostilic approach hence the rest of the
setswana syllabus must continue to reinforce the skills gained
at the lower levels. Language skills are used. At each level
egach skill is enhanced and further developed. Without
reinforcement at higher levels therefore, the skills acquired by

students at lower standard would be lost.

3. Recommendation number 18 in the report of the Naticnal
Commission on education calling for the use of English as a
madium of instruction at standard cone by the year 2000 has a lot
of implications for the teaching of Setswana. For studenis to
gain competence in language skills in English such skills must
be gained first in Setswana for easy transferability. This means
sirengthening the teaching of such skills in Setswana as early
ag possikle to reinforce their acquisition in English is
critical. This makes the continuity of the hostilic approach to
upper standards more imperative. The rest of the acceplted
recommendations 31,32,46;?Q and 100 also regquire a strengithen

seteswana syllabus.
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4. The Setswana syllabus should be able to stand the test of
time, irrespective of the type of programme the policy
stipulates. Transitional, maintenance or immersion. The

fostering of language skills and competencies are alwavs critical
to all academic activities. The two approachses provide for such

an all weather syllabus.

5. The language policy may be promoting the use of English over

Setswana at any point in time, but Setswana Society would

continue to exist hence the use of Setswana. The 3Setswana

]

w

vilabus must therefore provide skills nseded on and off the job

Setgwana soclety will continue to need radio announcers,

ot

ke

B

8

a
recepiionists, salespersons, court interpreters, public speakers,
writerg and a general seiswana literature scciety which can read
road signs, health messages and commercial messages written in
setswana. The communicative and the hostilic approaches would

rrovide all these skills



—-d G

SAMPLE

TOPIC OBJECTIVE STUDENTS WILL ACTIVITIES
LEARN THESE
POINTSE IN
DETAILS
The Students Form, syntax Writing reports
substantive| should be & semantics Creative writing
able to Types of nounsi & write original
identify e.g those sentences which
nouns 1in derived from include nouns.
sentences qualificatives

and their
changes &

e.g. bontsho,
verb & sound.

function.
The students Form, syntax Writing reports
Qualifi- should be & semantics. Creative writing
cance able to How these can & write original
tell the be reflected sentences which
different and used in include qualifi-
types of sentences, catives.
qualifi-
cative and
identify
them when
used as
part of a
sentence.
Modern students Place & time Oral presenta-
Literature should be setting, main tions, debate,
{Novel or able to major and Do a critical
short tell & minor chara- analysis of a
stories) identify cters. novel/short
the follo- Different stories, write
wing types of a response,
aspects plots, expo- demonstrate the
of a novel sition, use of figurative
setting, flashback language 1in both
theme, oral & written
plot, work.

e.t. .
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Poetry students Theme, mood/ Critical
should be attitude analysis, write
able to feelings a response, De-
identify aroused by monstrate the
figures of poem, diction use of figurative
speech syntax, lmagery language in both
used. and sound oral & written
gualities. work, compare and
Alliteration contrast traditi-
e.t.c. onal poetry and
modern postry,
debate.
Oral Demonstrate How to inter- Creative writing
Literaturei the use of pret proverbs orally/spoken
(Proverbs proverbs & and idioms. language essays,
& idioms)| idioms in responses-
oral & written.
written

language.




In conclusion I would like to sav, although the language policy
may be promoting the use of English over Setswana at any point
in time, but Betswana soclety would continue fto exist hence the
use of Setswana. The Setswana svlilabus must therefore provide
skills needed on and off the job market. Setswana socieiy will
continue to need radio announcers, receptionists, salespersons,
court interpreters, public speakers, writerg and a general
Setswana literate soclety which can read road signsg, health

messages and commercial messages written in Setswana.

It 1

¥4

vident that the survival of the individual i1s dependent
upon a language, and perhaps even more important, language in
culture provides for the possibility of the development of
individual c¢consciousness and awareness of self, for  the

.
H

formulation of concepts, and for the creation and transmission
of man's spiritual values, his art and his literature. However,
vaople must be taught that as they degtroy one thing, they must

suggest an alternative. The c¢child must have adeguate knowledge

W

of the various aspects of hig culture go that he/she knows which

areas need improvement or modernisation, and do something about

Te educators and peolicy makers I would say, at the same time we

are teaching our children English, we must also do all we can to

ol

help them maintain ftheir mother tongue and culture. These zare
our nation can benefit. Students nsed to learn English as
guickly as possible, but they alsce need to learn to value their

mother tongue and heritage.
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