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CHAPTER I 

INTRODUCTION 

Background of the Study — The present predominant po¬ 

sition of the United States in the sphere of international 

politics has necessitated a need in statesmanship, leader¬ 

ship, and an educated electorate. Presently, our historic 

Congress is engaged in making vital decisions, some of which 

will influence not only every American but almost every per¬ 

son in the world. 

Many teachers have been deeply concerned over the indif¬ 

ference and apathy exhibited by high school students toward 

contemporary events. Some may take the complacent attitude 

that we have followed this pattern for years with a fair a- 

mount of success. This reasoning is anachronistic as it dis¬ 

regards the changes of the economic, political, and social re¬ 

lationships of the countries of the world. We oan no longer 

adhere to the Washingtonian concept of keeping out of foreign 

entanglements, on the contrary, we have only recently begun 

to realise the significance of Wendell Wilkie^ book. One 

World. Then, too, the immense strides that have been made 

in technology, tele-communications, and transportation have 

minimised our hitherto advantageous geographic position. It 

would seem that the United States, being the productive ar¬ 

senal of the free world, must furnish the leadership and in¬ 

telligence needed to achieve world quiescence. This leader¬ 

ship cannot be attained without an informed electorate. 

Butler comments on the significance of good citisenship 
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by saying: 

"The illustration shows the constant endeavor of educa¬ 

tors to analyze Intelligent leadership, to see its important 

parts, and to find aims which function most effectively in 

building the parts comprising the ultimate objective, as the 

analysis of the parts constituting good citizenship continues, 

it beoomea more refined and definite until the daily aims are 

decided upon. 

G-ood judgment and the best procedures should play pro¬ 

minent parts in finding specific objectives leading to the 

fulfillment of ultimate goals. Many questions need to be 

answered, — what kind of education is paramount in preserv¬ 

ing and perpetuating democracy? What are the obligations of 

secondary schools in preparing youth to cope with internation¬ 

al relationships and problems of peace? 

What seems surprising is the absence of interest in 

world affairs as exemplified by the high school pupil. 

Why aren't more students Interested in reading the front 

page? Why do students, display little concern when father is 

discussing the relative significance of the Atlantio Pact? 

I8 it conceivable that our methods of teaching contemporary 

affairs are anachronistic or inadequate? The Springfield 

Union contained an editorial which recognized an inadequacy 

(l) Butler, Frank A., The Improvement of Teaching in 
Secondary Schools pp. 37-9• 
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in our present method of teaching American History in respect 

to our present world conditions: 

•In the teaching of Amerioan Hiatory two questions are 

brought to mind: What are the major problems in the oreaent 

world with which American high school students must cope, and 

can the intellectual preoaration of a history course centered 

around Western Europe and the United States (a course which 

presumably would represent in the high school curriculum the 

major effort of giving historical perspective and meaning to 

the present) provide the answer to those problems? 

The current crisis should sufficiently drive home the 

reply to the first question, — that the principal problems 

of the future will not be those of relations between the 

United States and Western Europe, but between Western civi¬ 

lisation and the civilisations of Asia, (Russian, Chinese, 

Indian, Moslem, etc.). 

In a global conflict particularly, the attitude of the 

non-Eurorean peoples not committed to communism may be deci¬ 

sive. But what preparations are our schools making for brief¬ 

ing Americans for contact with the non-Western world. 

This leads to the second question. It seems very like¬ 

ly that the proposed redoubled emphasis upon our Western her¬ 

itage, unless very wisely handled or balanced by an equally 

prominent course In other world civilisations, will create a 

mental isolationism which prevents any insight and penetra¬ 

tion into the problems of the non-Western world. 
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By promoting a self-centered assumption of superiority 

it is apt to lead to the various forms of gookism. As it is, 

one finds too many preposterous misstatements of fact in the 

speeches of highly placed public figures concerning the aims 

or problems of non-Western societies. 

The fundamental truth about the present world is that 

our Western civilisation is only one in a highly competitive 

community of non-Western and potentially anti-Western civil¬ 

isations, Can we afford under these circumstances to study 

ourselves and our oast glory? 

The real problem, it would seem, is far more complex 

and difficult than public discussion of the matter would in¬ 

dicate. It is, how oan we in devising a course of world 

history for the needs of the Amerioan students, combine the 

appreciation for our own guiding values with a sounder under¬ 

standing of the alms and problems of our non-Western competi- 
o 

tors in one world?- 

This editorial re-emphasises the importance of our chang¬ 

ing position in the family of nations. This change has made 

it exigent to develop political maturity, resourcefulness and 

sagacity in the American people. Consequently, an attempt 

should be made to discover why these pupils are lackadaisical 

toward news happenings. 

A partial explanation for the pupil apathy could be at- 

(2) Editorial taken from the Springfield Union, March 
28, 1951. 
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tributed to Ineffective or antiquated methods employed in the 

teaching of contemporary affairs. It could possibly be pre- 

sumed that the sohool, or more specifically, the social 

studies teachers have failed (on the whole) to instill student 

interest or concern over current developments in the nation¬ 

al and international scene. Consequently, it must be confessed 

that this problem thesis was embarked upon with a predilec¬ 

tion for this very explanation. 

The importance of citizenship is probably the underlying 

principle for which this survey is concerned. Bent and 

Kronenberg comment: 

"One of the seven objectives of secondary education, 

listed by the Committee on the Reorganization of Secondary 

Education of the National Education Association, is citizen¬ 

ship. For such citizenship it states the following are es¬ 

sential: a many sided interest in the welfare of the com¬ 

munities to which one belongs; loyalty to ideals of civic 

righteousness; practical knowledge of social agencies and in¬ 

stitutions; good Judgment as to means and methods that will 

promote one social end without defeating others; and as 

putting all these into effect, habits of cordial cooperation 

in social undertakings."^ 

(3) Bent, et al.. Principles of Secondary Education 
p. 180. 
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CHAPTER II 

OUTLINE OF PROCEDURE 

Statement of Problem — The problem to be considered 

was an evaluation of the various methods employed In the 

teaching of current events In Western Massachusetts high 

schools. This Included all the high schools west of Wor¬ 

cester County or all the high schools In* the counties of 

. Franklin, Hampden, Hampshire, and Berkshire. The words “var¬ 

ious methods* as stated In the problem actually have a rela¬ 

tively loose connotation, as for purposes of this survey they 

include — the school time spent on current events, the var¬ 

ious methods employed, the use of source materials, teacher 

evaluation and finally teacher attitude toward the current 

events program. 

Material — In an effort to lessen the task of the tea¬ 

cher, a relatively concise list of responses were listed. 

Actually, there were only thirty-five items on the entire 

check-list and these can be summed up in five questions: 

1) How much time Is spent on current events? 

2) What methods are being employed? 

3) What source materials are being used? 

k) How is the current events program evaluated? 

5) What is the teacher attitude toward the current 

event8 program? 

Subjects — Upon finally deciding on the various items 

to be used, a sufficient number of oheok-lists had been pre¬ 

pared. Finally, these check-lists were distributed to forty- 
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four principals with the request that they be forwarded to 

the social studies teachers. Every secondary school in the 

four Western Massachusetts counties was included. Obviously, 

some of the larger secondary schools have several social 

studies teachers, hence required several questionnaires. 

Procedure — A total of seventy-five check-lists were 

sent out and fifty-nine were returned for a percentage of 

seventy-eight and six-tenths. When these replies were re¬ 

ceived they were carefully tabulated. In eaoh section of the 

check-list the responses were arranged in order of their im¬ 

portance as stated by the social studies teachers answering 

the check-list. The results of these tabulations will be 

found in the following chanters. 
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CHAPTER III 

CLASS TIME USED 

Introduction — The amount of school time being used In 

the teaching of contemporary affairs can give us some Idea 

of the emphasis being placed on current events In our second¬ 

ary schools. Educators have been discussing this problem 

for some time. There are two schools of thought: the first 

group contends that the schools should de-emphasize the tea¬ 

ching of current events on the assumption that they can be 

later studied in textbooks through an expert's interpreta¬ 

tion; the second school of thought feels that the teaching of 

contemporary events definitely has its place in the modern 

curriculum. 

Arthur and David Binlng develoo a cogent paragraph on 

this controversy: 

"From a study of the literature in this field, it is 

easily seen that there is a wide divergence of viewpoint in 

regard to the value of the subject. On the one hand, there 

are those who would make the course in current events the 

most important one of the entire social studies program. 

They regard the present as the period that should be studied 

because of its practical nature, while the past is regarded 

as little more than the story of dead men, vanished scenes, 
» 

and bygone incidents. On the other hand, another extreme is 

reached by a few who have no plaoe at all for current events 

in the school program. They present apparently legitimate 

reasons • They claim that it is impossible to study the pre— 
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sent without an adequate background of the past. The pre¬ 

sent Is unintelligible until this background le first made 

clear. The high school pupil does not have this background 

of the past sufficiently mastered to undertake the study of 

current happenings or problems. According to these educators, 

he should not study current events. Between these two ex¬ 

tremes lie many various shades of opinion" 

Summary of Results — There were five responses enumer¬ 

ated on the check-list; however, sufficient space was pro¬ 

vided in an event the desired response was not listed. The 

results of the ohecklng of these five responses by the fif¬ 

ty-nine teachers who answered the check-list are found in 

Table I. 

An examination of the findings in Table I show that on 

the whole most secondary schools in Western Massachusetts 

spend about one class period per week on contemporary af¬ 

fairs; if, however, there are major news developments some 

additional class time is devoted to it. 

An interesting response, which through oversight or 

neglect was omitted on the check-list, was item c in Table 

I (wherever news developments can be related to the text 

material). Perhans if this item were included in the quee- 
* 

tlonnaire, more teachers would have cheoked it; however, it 

(1) Bining et al.. Teaching the Social 8tudles in Second¬ 
ary Schools p. 262. 

* 
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Table I 

Class Time Used 

Frequency 
of 

Mention 

Rank 

Current events are taught in my 
classes: 

a. whenever there are news de¬ 
velopments of major import¬ 
ance 34 1 

b. one period each week 34 1 

c. whenever news developments 
can be related to text mater¬ 
ial 10 3 

d. about ten minutes dally 8 4 

e. one period every day 4 5 

f. other 2 

Is encouraging. Indeed, to see that ten teachers have at¬ 

tempted to show the relationships of the current developments 

with the events in recorded history. This type of teaching 

is synonymous with one of the cardinal principles of educa¬ 

tion, viz., that learning should be unitary and not fragmen- 

2 

(2) Butler, F., The Improvement of Teaching in Secondary 
Schools p. 15* 
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Eight teachers responded that they teach current affaire 

about ten minutes daily, I think perhaps this is very desir¬ 

able if it could be coupled with a full period weekly* If 

the teacher is capable, these daily ten minute discussions 

can motivate the pupil*s interest in the news developments. 

There were four teachers who spent one period daily on 

contemporary affaire. It should be noted, however, that 

another weakness in this check-list was the ambiguity of the 

class period. It was not defined in the oheck-list, conse¬ 

quently, we should keep this in mind when evaluating this 

data. 

There were only two other responses other than those 

discussed. One teacher taught current events one period 

every two weeks and another conducted the current affairs 

class onoe a month. 

Conclusions — The amount of class time devoted to the 

teaching of current events In the Western Massachusetts sec¬ 

ondary schools seems to be characterised by the one period a 

week policy. Additional class time is given when and if news 

developments of major Importance occur. Some teachers are 

making a conscious effort to relate current developments 

with those of the past. These three systems seemed to be 

the most commonly used. Only a few teachers in Western Mas¬ 

sachusetts secondary schools spend a full period dally on 

the current events program. 

In all probablity the teachers confine the ourrent events 
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program to a weekly period with an additional allotment of 

time when the news happenings seem of major Importance. It 

should be remembered, however, that the Individual teachers 

will have to decide what matters constitute news developments 

of major Importance. This degree of subjectivity would ef¬ 

fect the overall time that each teacher would spend on cur¬ 

rent events . For instance, teacher*a avidly interested in 

world affairs might have a tendency to consider more events 

of major importance than a teacher who is less interested in 

world affairs. 





CHAPTER IV 

METHODS USED 

Introduction — Ab In all other subjects, there are dlf— 

ferent ways of teaching current events. Our educational lit¬ 

erature Is full of various plans and modifications of plans. 

This check-list questionnaire obviously could not enumerate 

all the methods that could conceivably be used, however, ad¬ 

equate allowance was made for any additional methods that 

teachers used. 

Summary of Results — In this part of the check-list, 

ten responses were listed with adequate space for any addi¬ 

tions to the list. The results of the fifty-nine teachers 

who answered these ten Items on the check-list can be found 

in Table II. 

In attempting to analyte the findings In Table II, It 

should be indicated that the evaluator was not restricted to 

one choice but was to include all of the methods that were 

being used. 

The most often mentioned by the fifty-nine teachers were 

the use of oral reports on news developments and by orienta¬ 

tion of news developments through class discussions. These 

two methods without additional techniques are not the most 

desirable methods. 

The third most frequently mentioned (use of current e- 

vents publications) is an excellent one, but it too should be 

supplemented by other work. 

Twenty teachers used student stimulated research on news 
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Table II 

Methods Used 

Frequency 
of 

Mention Rank 

Current events are taught: 

a. by oral reports on news develop¬ 
ments *5 1 

b. by orientation of news develop¬ 
ments through class discussions ^5 1 

c. by use of current events publica¬ 
tions 41 3 

d. by student stimulated research on 
news developments 20 4 

e. by written reports on news devel¬ 
opments 17 5 

f. by using the local newspaper as a 
textbook 17 5 

g. by frequent use of radio, motion 
pictures, recordings or televi¬ 
sion 16 7 

h. by the use of student projects 8 8 

1. by the periodic use of outside 
speakers 7 9 

J. by the periodic use of field trips 4 10 

k. by the use of film strips 4 10 

1. by the use of panel discussions 3 12 

m, (other methods) 10 
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developments as a method of teaching current events. It Is 

assumed that when this method Is employed the students them¬ 

selves choose the topics and develop the research with only 

the guiding hand of the teacher. 

Items g (frequent use of radio, motion pictures, re¬ 

cordings or television), h (student projects), J (periodlo 

field trips), k (use of film strips) are all Audio-Visual de¬ 

vices which were used to some extent — probably depending 

on the school^ Audio-Visual budget. This will be discussed 

later in the chapter on source materials. 

The most infrequent responses were debates, panel dis¬ 

cussions, public forums, town meetings, and finally bulletin 

boards. These methods, however, should be utilized more oft¬ 

en as through these mediums current affairs become more 

meaningful and interesting. 

In making a careful examination of the returns, the 

number of individual teacher responses was determined. 

Table III will list the number of methods employed by each 

teacher in the teaching of contemporary affairs. The figures 

from this Table show that more than half (thirty-three) of 

the teachers answering the check-list use two, three or four 

different methods in the teaching of current events• It al¬ 

so shows that approximately ten per cent of the teachers 

answering rely wholly on one method. 

Conclusions — The most common methods that seem to be 

used by current events teachers in Western Massachusetts sec— 
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Table III 

Number of Methods Checked Per Teacher 

Number of Methods Number of Teachers 

1 6 

2 10 

3 13 

4 10 

5 8. 

6 5 

7 3 

8 2 

9 2 

r - 59 

ondary schools are the oral report and class discussion 
» 

methods. By in large, most teachers answering the question¬ 

naire rely on current events publications to aid in their 

presentation. Some teachers are varying their methods with 

the use of reports, projects, motion pictures, recordings 

and other visual materials. 

Most teachers answering the check-list are diversify¬ 

ing their teacher techniques. Fifty-three out of the fifty- 

nine teachers answering, rely on two or more methods to pre- 
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sent their material. Approximately half the teachers answer¬ 

ing the check-list used four or more methods In their tea¬ 

ching of current affairs. 

It can be argued, that the current events teachers In 

Western Massachusetts secondary schools are making an effort 

to Improve the techniques used in the teaching of current 

events. Some use of the valuable Audio-Visual aids has been 

carried on and there seems to be more of a diversification 

of the methods used 





CHAPTER V 

SOURCE MATERIALS 

IntroductIon — Closely related to the methods of In¬ 

struction are the source materials used In the teaching of 

current events. Actually, of the nine Items listed on the 

check-list only two are not considered Audio-Visual aids. 

Obviously, the role of Audio-Visual aids In the teaching of 

current affairs Is a highly significant one. 

Summary of Results — In this particular section of the 

check-list nine responses were enumerated. Sufficient space 

was allowed for any additions or corrections a teacher wished 

to make. The results of the fifty-nine teachers who an¬ 

swered the ten items on the check-list can be found in Table 

IV. 

An analysis of the data on Table IV indicates that the 

teachers are using various source materials to improve their 

teaching. Of the fifty-nine teaohers answering the check¬ 

list, fifty-three use the daily newspapers as a source of in¬ 

formation. Probably, one of the best textbooks on current 

affairs is a good dally newspaper. It is Interesting to see 

that nearly ninety per cent of the teachers answering the 

questionnaire use a daily newspaper for Information. 

Forty-nine teachers (or eighty-three per cent of those 

answering) have been using current events publications. 

There are numerous periodicals that can be used in the tea¬ 

ching of current events such as Newsweek. Time, United States 

News, Harpers. Current History. Readers Digest. Life, New 
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Table IV 

Source Materlali 

Frequency 
of 

Mention Rank 

In my teaching I use: 

a. daily newspapers 53 1 

b. current events periodicals 49 2 

c. radio programs 39 3 

d. the lecture method 26 4 

e. reference books 23 5 

f. a textbook 12 6 

g. recordings 12 6 

h. field trips 6 8 

i. television 4 9 

J. film strips 4 

k. (other) 7 

Renubllo. Look, and Weekly News Review. 

Thirty-nine teachers use radio programs from time to 

time. If the school has a public address system, the Presi¬ 

dents State of the Union message can be heard directly. If 

wire or tape recorders are available, entire radio broad¬ 

casts can be recorded and utilized in the individual class¬ 

room. 
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The three items (listed in order of frequency) the lec¬ 

ture method, reference books, and textbooks are common 

methods of oedagogy. 

It was extremely interesting to see that four teachers 

have utilised television broadcasts to help in the teaching 

of current events. The daily news broadcasts on television 

are highly educational and interesting. 

Once again we should look at Table V in order to see 

how many different sources each teacher used. 

Table V 

Number of Source Materials Used Per Teaoher 

Number of Sources Number of Teachers 

1 

2 

3 

4 

5 

6 

7 

8 

0 

12 

16 

11 

9 

7 

3 

1 

It is interesting to see that not one of the fifty-nine 
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teachera answering relied solely on one source for informa¬ 

tion. Approximately eighty per cent of the teachers answer¬ 

ing used more than two source materials for their teaching. 

This particular section of the survey is encouraging as 

the teachers seem to be making a conscious effort to improve 

the current events program by enriching it with various 

source materials. 

Conclusions — This seotion of the questionnaire con¬ 

tained the most often checked items. The fifty-nine tea¬ 

chers answering checked the ten items two hundred and forty- 

one times as compared to the section on methods which con¬ 

tained twelve items checked two hundred and thirty-seven 

times. This probably means that the teaohers of current 

events in Western Massachusetts (on the whole) are doing a 

commendable Job as far as nroviding source materials is con¬ 

cerned. 

All the teachers answering the check list use at least 

two or more source materials for their teaching. 

Nearly all the teachers answering the check-list rely on 

the daily newspapers and current events periodicals for their 

source materials. Some of the teachers use the conventional 

source materials such as textbooks, reference books, and 

class lectures. A few teachers are using recordings, film¬ 

strips, field trios, television and other visual aids to im¬ 

prove their classroom instruction. 

On the whole, the current events teachers in Western 
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Massachusetts secondary schools seem to be using a varying 

mount of source materials to improve their instruction. 
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CHAPTER VI 

EVALUATION 

Introduction — The evaluation of the current events 

program poses a moot question. Some educators feel that 

current affairs being a regular course should be evaluated 

in much the same conventional way that other subject matter 

courses are evaluated. There are others who feel that eval¬ 

uation should be based exclusively on the student participa¬ 

tion and contribution in class discussions. There are still 

others who feel that examinations composed by current events 

periodicals are the best evaluating techniques. Probably, a 

combination of all these methods would be the most desirable. 

Summary of Results — This abbreviated portion of the 

check-list contained five items. Sufficient space was pro¬ 

vided, however, for any additions by the evaluator. The re¬ 

sults of the fifty-nine teachers answering the five items on 

evaluation can be found in Table VI. 

Upon observing the data on Table VI, it is obvious that 

most of the teachers in Western Massachusetts rely upon class 

discussions to determine the grades of the pupils. Fifty- 

one teachers out of fifty-nine answering (approximately 

eighty-six per cent) adhere to this method. 

The second most frequently used method of evaluating, 

that of using the question-answer technique, is very closely 

related to the discussion method. Thirty-eight teachers use 

the question—answer method to evaluate their students. 

Teacher-testing was checked by twenty—five teachers• 
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Tabic VI 

Evaluation 

Frequency 
of 

Mention Rank 

My evaluation of the current events 
program is accomplished: 

a. through student contribution to 
class discussion 51 1 

b. by use of the question-answer 
method 38 2 

c. through teacher testing 25 3 

d. through examinations composed 
by current events periodicals 24 4 

e. none of these 0 

f. (other) 3 

It is interesting to note that only about forty per cent of 

the teachers are using this method. It is, however, discon¬ 

certing to note that only twenty-four teachers use the exam¬ 

inations in the current events periodicals. 

Apparently, all the teachers answering the questionnaire 

use some method of evaluating student progress in the current 

event8 program. 

Conclusions — Nearly all the teachers who answered the 

questionnaire evaluate their pupils either by their contribu- 
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tion to class discussion or by the use of the question-answer 

method. Some of the teachers are evaluating their puolls 

either through teacher testing or through examinations com¬ 

posed by current events publications. 

Whereas the current events teachers in Western Massachu¬ 

setts are improving their course work with diversified source 

materials, not enough teachers are taking the opportunity to 

utilise the examinations which are organised by current 

events periodicals. In too many cases the question-answer 

method or the class discussion technique is not characterised 

by objective measurement of pupil achievement. 

The results of this section of the check-list seem to 

Indicate an overemphasis on class discussion as a criteria 

for an evaluating device. 
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CHAPTER VII 

TEACHER ATTITUDE 

Introduction —- The teacher1a personal attitude toward 

the place of current events in the curriculum probably has 

an effect on his presentation. It Is fairly obvious, that a 

teacher who feels that current events have no place in the 

school curriculum will have a tendency to de-emphaslze them, 

and conversely, a teacher who feels they are Important will 

have a propensity to focus more attention on current haopen— 

3 ngs. 

Summary of Results — This final section of the check¬ 

list was designed to determine the teacher's attitude toward 

the current events program that he or she was teaching. The 

results of the fifty-nine teachers answering this oortion of 

the questionnaire on teacher attitude can be found in Table 

VII. 

In this portion of the check-list, the teachers re¬ 

corded only one response. These results are indeed inter¬ 

esting. Thirty-three teachers (approximately fifty-six per 

cent) felt that current events were given adequate attention 

in their schools. The remaining twenty-six teachers (or 

forty-four per cent) felt that current events were underem¬ 

phasised. In other words nearly half the teachers felt that 

more attention should be given to the teaching of contempor¬ 

ary affairs. Obviously, a deficiency exists somewhere. Most 

teachers attributed the inadequacy to the limited time that 

they can spend on current events• Some teachers claimed 
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Table VII 

Teacher Attitude 

Frequency 
of 

Mention Rank 

I feel that current events are: 

a. given adequate attention in our 
school 33 

b. underemphasized 26 

c. overemphasized 0 

d. unnecessary in the school curric¬ 
ulum 0 

e. (other) 0 

1 

2 

their college preparatory classes required so much attention 

thrt current events had to be slighted or skipped. 

It was even more surprising to see that most of the tea¬ 

chers who claimed that current events were underemphasized 

actually appeared to be doing a commendable Job. 

Conclusions — Upon reviewing Table VII it is fairly 

evident to see that some adjustment will have to be made 

either in the school curriculum or the class periods in order 

to devote more time to the teaohing of current events. Near¬ 

ly half the teachers who answered the check-list regard the 

current events program as being neglected. 

None of the teachers answering the check-list felt that 
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the current events program was overemphasised or was unneces¬ 

sary in the school curriculum. This data might possibly be 

construed as meaning that the responding teachers recognise 

the significance of the current events program. 

The results seem to indicate that many of the current 

events teachers of Western Massachusetts secondary schools 

feel the current events program is not being given adequate 

attention in the schools. 
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CHAPTER VIII 

CONCLUSIONS 

The general conclusions can be summed up by examining 

each section of the check-list. The teachers of current e- 

vents in Western Massachusetts high schools generally spend 

approximately one period a week on current events and usual¬ 

ly supplement this with additional time if and when news de¬ 

velopments of major importance occur. This seems to be a 

common practice in the schools. The question remains — is 

this sufficient time to adequately treat the current events? 

This question was answered in essence by the fifty-nine tea¬ 

chers answering the check-list. Nearly half (forty-four per 

cent) felt that the current events program was inadequate. 

The inadequacy was attributed to the restricted amount of 

time that was allotted to the contemporary affairs program. 

Consequently, it could be argued that the current events 

program18 effectiveness is stymied by the minimisation of 

school time allotted to the program in Western Massachusetts 

secondary schools. 

This check-list obviously could not measure the individ¬ 

ual teacher effectiveness in method or presentation. It did, 

however, attempt to analyse the various methods employed in 

the teaching of current events. After reviewing Table II, 

it can be seen that teachers are still using the oral report 

and class discussion method. Some of the more desirable 

methods, however, are now being employed to a limited degree. 

It is however, interesting to see that teachers are not re- 
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lying entirely on the newspapers for their source material. 

It would seem in general that the teachers are making an ef¬ 

fort to improve their current events program with a diversi¬ 

fication of methods and a varying number of source materials. 

The evaluating methods of the teachers answering the 

check-list do not appear to be too objective, but it must be 

remembered that evaluating the current events program is not 

a particularly easy task. 

Mr. Bining recognises this difficulty by saying: "Care 

must be taken in checking the work of the pupil. In some 

schools the class in current events is regarded as a sort of 

relaxation for the pupils. Thus little real work is accom¬ 

plished. Some teachers cover so wide a field that it is 

hard to check the work and they soon assume the attitude 

that it is impossible. Pupils become aware of this and neg¬ 

lect the preparation necessary for good work. It is the duty 

of the teacher to check the work of the pupils and to know 

Just what they are accomplishing. To be sure, attitudes, 

habits, and ideals cannot be easily checked, yet these do 

not grow out of nothing. The teacher can check the things 
M1 

out of which the attitudes and ideals may spring. 

Upon reviewing the various methods employed in the tea- 

ching of current events in the Western Massachusetts secondary 

(1) Bining et al.. Teaching the Social Studies in Sec¬ 
ondary Schools p. 277* 
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schools an attempt should be made to enumerate two units on 

contemporary affairs with the intention of incorporating all 

the methods and teaching aids that would presumably stimulate 

the pupils Interest in current affairs. 

The two units are an attempt to offer some suggestions 

in improving the current events program with the ultimate 

aim of employing the methods and source materials enumerated 

on the check-list questionnaire. 



THE UNITED NATIONS 

(A UNIT FOR 12TH GRADE SOCIAL STUDIES) 

I. GENERAL OBJECTIVES 

1. To equip the high school student with a knowl¬ 

edge of those facts that will help him to a more accu¬ 

rate interpretation and understanding of the functions 

of the United Nations, (knowledges) 

2. To encourage wider reading and interest in the 

activities of the United Nations, (attitudes) 

3. To study concretely the chief social, industrial, 

economic, political and cultural problems of the United 

Nations . (understandings) 

4. To aid the high school student to realise the 

tremendously difficult task of the United Nations in its 

attempt to solve world problems of war, peace, and se¬ 

curity. (understandings) 

II. SPECIFIC OBJECTIVES 

1. To give students an understanding of the his¬ 

torical development of the United Nations. (understand¬ 

ings ) 

2. To give the pupils some training in following 

up a topic and treating it as fully as they can at their 

age. (abilities) 

3. To give the pupils an overview of the work of 

the United Nations. In this course they should get in 

touch with some of the Important organizations and agen¬ 

cies of the United Nations, (understandings) 
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4. To cultivate habits of critical observation, 

analysis and an evolutionary point of view on the Inter¬ 

national problems of the world, (skills) 

5. To correlate practical material with other 

courses offered In the curriculum if and when a contin¬ 

uity of events can be attained, (skills) 

III. APPROACHES 

1. Probably the most desirable way to initiate this 

unit would be to arrange a field trip to Lake Success. 

In many cases, however, this would be impractical. 

2. The unit could also be Initiated by showing a 

filmstri'o to the class that might arouse interest. The 

filmstrip "United Nations A-opeal For Children1* might be 

an excellent way to motivate Interest in the pupils. 

IV. OUTLINE 

A. United Nations cooperate in making plans for peace 
and security of the world. 

1. San Francisco Conference 

2. Charter of United Nations 

a. Purpose and principles of United Nations 

b. Membership 

c. Plan of organization provided by Charter of 
United Nations 

1) General Assembly 

2) Security Council 

3) International Court of Justice 

4) Economic and Social Council 
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5) Trusteeship Council 

6) Secretariat 

d* Provisions for amendment 

e* Ratification and signature 

3* Specialized Agencies 

a. Food and Agriculture Organization 

b. International Labor Organization 

o. International Civil Aviation Organization 

d. International Monetary Fund and Internation¬ 
al Bank for Reoonstruotion and Development 

e. United Nations Educational, Scientific, and 
Cultural Organization 

f* World Health Organization 

g. International Trade Organization 

h* International Children’s Emergency Fund 

i. Universal Postal Union 

J* International Telecommunication Union 

k. International Refugee Organization 

4# Military occupation of conouered nations 

a. Problems encountered 

5* European Plan 

a* U* R# R* A* 

b. Marshall Plan 

6. Baruch plan for international control of atomic 
energy 

a. National plan for control of atomic energy 

1) Mo Mahon Bill 
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2) May-Johnson Bill 

3) National Commi8flion on Atomic Energy 

V. PUPIL ACTIVITIES 

1. Indicate on an outline map of the world the main 

regions settled by the four races of mankind. 

2. Collect contemporary data on the various agencies 

of the United Nations and organize them in a notebook. 

3* Mock session of the General Assembly with each 

student representing a different country. 

4. Construct a chart showing the governmental or¬ 

ganization of the United Nations. 

5. If possible a field trip to the United Nations. 

6. Enumerate the weaknesses and deficiencies of the 

United Nations Charter. 

7. Compare the work of the United Nations with the 

League of Nations. 

8. Develop a short bibliography on the Security 

Council. 

9. Write to a foreign embassy in Washington, D.0. 

and ask the embassy what position they are taking on a 

specific issue in the United Nations. 

10. Write a biographical sketch on one of the Ameri¬ 

can delegates to the United Nations. 

11. List all the achievements of the Economic and 

Social Council. 

12. Debates 



a. Resolved: That Communist China be barred 
as an aggressor nation 

b. Resolved: That the veto in the Security 
Council be abolished 

c. Resolved: That the United Nations perse is 
a failure 

VI. TEACHING- AIDS 

A. Films 

1. Watch Tower Over To-morrow 

2. Food, Foundation of Peaoe 

3. One World or None 

4 . U .N., 1948 Reoort 

5. One People 

6. Brotherhood of Man 

7- First Stens 

8. Boundary Lines 

B. Record 

1. Constitutional Foundations of World Order 

C. Filmstrips 

1. U.N. Appeal for Children 

2. U.N. at Work 

3. U.N. Charter 

4. People of France 
» 

5. Design for World Living 

6. How to Conquer War 

VII. EVALUATION 

1. Student contribution to class discussion 
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2. Teacher testing 

a. Objective (short answer) 

b. Subjective (essay) 

3. Examinations composed by current events period¬ 
icals 

VIII. BIBLIOGRAPHY 

1. Bulletin of Atomic Scientists. Atomic Scien¬ 
tists of Chicago, 1126 E. 59 Street, Chicago 37, Illinois. 

2. Department of Public Information, Lake Success, 
United Nations Bulletin* New Yorki Columbia University 
Press. 

3. Edith Iglauer, “What's Good About the U.N.M 
Harper1s Magazine. April 1949. 

4. Food and Agricultural Organization of the United 
Nations, 1201 Connecticut Avenue, N.W., Washington 6, 
D. C . 

5- Foreign Affairs Highlights. Washington, D.C.: 
Division of Publications, Department of State, Office of 
Publio Affairs. 

6. I. L. 0. News. International Labor Office, I825 
Jefferson Place, N.W., Washington 6, D.C. 

7. Notes and Forecasts on UN Activities. Carnegie 
Endowment for International Peace, 405 W. 11th Street, 
New York 27, New York. 

8. Unesoo. 19 Reude Klever, Paris, France of 
State Capital Building, Denver. 

9. United Nations World. United Nations World 
Inc., 385 Madison Avenue, Wew York 17, New York, 

10. W. H, 0. Newsletter. Geneva Office Sales Sec¬ 
tion, Palais bes Nations, Geneva Switzerland. 

11. Workers and. Bosses are Human. Public Affairs 
Pamphlet No. 76. Public Affairs Committee, Inc., 22 
East 38th Street, New York 16, New York. 



IMPLICATIONS OF THE ATOMIC BOMB 

(A UNIT FOR 12TH GRADE SOCIAL STUDIES) 

I. GENERAL OBJECTIVES 

1. To instill in the high school student an under¬ 

standing of the implications of the atomic bomh on our 

society, (understandings) 

2. To encourage student research in discovering the 

various possible uses of atomic energy, (attitudes) 

3. To aid the student to realize the international 

importance of the atomic bomb, (knowledges) 

II. SPECIFIC OBJECTIVES 

1. To give the pupil an understanding of the signi¬ 

ficance of the atomic bomb as a weapon of war as well as 

a possible deterent to war. (understandings) 

2. To give to the pupil an orientation of the so¬ 

cial problems oreated by the atomic bomb, (knowledges) 

3. To indicate to the pupil the various proposals 

offered to control the use of the atomio bomb, (knowl¬ 

edges ) 

4. To encourage the pupil to read contemporary 

material on the atomic bomb and atomic energy, (appre¬ 

ciations ) 

III. APPROACHES 

1. This unit can be initiated by either showing a 

film such as “One World or None" or a record such as 

"The Atomic Bomb* 

OR 
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2. The unit oould also be introduced by conducting 

a debate on one of the pressing issues appearing before 

the United Nations such as the proposal to brand Com¬ 

munist China an aggressor nation. 

IV. STUDY OUTLINE — Implications of the Atomic Age 

A. Uses of Atomic Energy 

1. Weapon of war 

a. Not a secret weapon 

b. New war technique 

o. Not an adequate military defense 

2. Scientific research 

a. New agricultural processes 

b. Animal life processes 

c. Traces investigation in various fields 

3. Medical researoh 

a. Medical diagnosis and research 

4. Industrial uses 

a. Heat for creating electrical power 

b. Technological improvements 

c. Transportation 

d. Improved industrial resources 

B. National Control of Atomic Energy 
» 

1. President's message, August 5, 1945 

2. Acheson-Lillienthal report, March, 1946 

3. McMahon Bill, August 1, 19^6 

4. Atomic Energy Commission 
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C. 

D. 

E. 

5. Conflicting interests and points of view within 
the nation 

a. Civilian interest 

b. Military point of view (May-Johnson Bill) 

c. Commercial interests 

d. Scientists' concern 

International Control of Atomio Energy 

1. Three nation declaration, November, 1945 

2. United Nations Commission on Atomic Energy, 
January, 1946 

a. Member states 

b. Relation to United Nations organisation 

3. The Baruch Report, June 1946 

4. Russia's proposal, Gromyko, June, 1946 

5. Organisation and plan of work of the Commission 

a. Points of agreement 

b. Points of difference 

c. Current progress 

International Problems Created by the Atom Bomb 

1. American relations with the rest of the world 

2. United States relations with Soviet Russia 

3. Friction within international organisation 

Social Problems Created by the Atom Bomb 
» 

1. Industrial problems 

a. Management labor problems 

b. Automatic machine — no operators needed 

c. Hour-wage problems 
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d. Working conditions 

2. Educational problems 

a. New fields of technology and engineering 

b. Scientific research 

o. Leisure time 

d. Greater political responsibilities, nation¬ 
al and international 

3. Higher standards of living 

4. Our responsibility concerning problems of atomic 
energy 

V. PUPIL ACTIVITIES 

1. Debates 
% 

a. Resolved: That the Baruch Plan for inter¬ 
national control of the atomic 
bomb is the best plan offered 
thus far 

b. Resolved: That the atomic bomb be prohibit¬ 
ed in warfare 

2. Assign students to various committees which have 

the responsibility of reporting on the various uses or 

proposed uses of atomic energy. 

a. Weapon of war 

b. Scientific research 

c. Medical research 

d. Industrial uses 
» 

The students themselves will have responsibility of 

directing the class activities such as filmstrips, films 

and recordings, demonstrations pertaining to their com¬ 

mittee work. 
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3. Outline and describe the attempts to control 

atomic energy. 

4. Prepare a panel discussion on the International 

control of atomic energy. 

5. Enumerate the advantages and disadvantages of 

having atomic control In the hands of civilian control. 

VI. TEACHING AIDS 

A. Films 

1. Atomic Power 

2. Atomic Energy 

3. One World or None 

B. Record 

1. The Atomic Bomb 

C. Filmstrips 

1. World Control of Atomic Energy 

2. How to Live with the Atom 

3. Up and Atom 

VII. EVALUATION 

1. Student contribution to class discussion 

2. Teacher testing 

a. Objective (short answer) 

b. Subjective (essay) 

3. Examinations composed by current events period¬ 
icals . 

VIII. BIBLIOGRAPHY 
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CHAPTER IX 

SUMMARY 

This problem-thesis was an attempt to evaluate the vari¬ 

ous methods used in teaohing current events with particular 

concern as to their effectiveness, M. A. Rowe has made a 

study to determine the extent to which high school seniors 

are familiar with current ha-openings, and Gustav A. Feingold 

has attempted to discover the newspaper tastes of secondary 

school students. All three surveys are concerned with the 

pupil apathy toward world affairs. This survey is chiefly 

concerned about the methods used in teaching contemporary 

affairs. Mr. Rowe's study attempts to measure the pupil 

knowledge or familiarity of current affairs and Mr. Fein- 

gold's study attempts to discover the pupil reading inter¬ 

ests in contemporary happenings. 

The following paragraphs indicate some interesting fig¬ 

ures from Feingold*s study: 

"The amount of time the pupils devote to newspaper 

reading is most revealing. It may be typical of adolescent 

youth but it is also typical of the American tempo. Seven¬ 

teen and one-tenth per cent spend less than fifteen minutes 

on their newspapers; fifty-one point one per cent devote 

fifteen to thirty minutes to it; twenty-six point three per 
» 

cent snend from one-half hour to an hour; and only five point 

four oer cent give it an hour or more• 

The fact that some pupils spend an hour or more in read¬ 

ing the daily paoer does not mean that they get more serious 
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material out of It than those who spend fifteen minutes or 

less. But the fact that more than half the high school pu¬ 

pils devote only between fifteen and thirty minutes to current 

reading indicates that the daily press does not offer as much 

of interest to the average high school boy or girl. On the 

other hand, bearing in mind the crowded daily program of the 

average high school youth, perhaps this is the optimal time 

-1 
he should devote to this kind of reading." 

Table VIII has enumerated the various newspaper tastes 

of the high school pupil as was tabulated by Feingold." 

Rowe's survey shows that students also do a limited a- 

raount of reading in periodicals: 

"Many of the students in answer to the question 'What 

magazines are you reading regularly?' gave the names of cheap 

periodicals of little or no literary value. It is doubtful 

that these magazines have much educational value. A good 

social studies program would do well to familiarize and in¬ 

terest these students in the good points of the better maga¬ 

zines on the newstands, As is the oase of newspapers, the 

results show a definite improvement with exposure to several 

magazines. We should, therefore, encourage the reading of 

several periodicals. There are several publishers who distri¬ 

bute current events tests regularly for classroom use. Social 

(1) Feingold, Gustave A., "Newspaper Tastes of High 
School Students" School and Society (April 29, 1944) 

p. 52. 
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Table VIII 

Parte of Newspaper Always or Nearly Alweys Read by 

High Schools Tested 

Newspaper Part Boys Girls Total 

1) front page 
2) comic seotlon 
3) sports 
4) radio news 
5) moving picture news 
6) theater news 
7) school news 
8) news Items Inside 
9) Industry and science 

10) editorial page 
11) want ads 
12) advertisements 
13) lost and found 
14) fashions 
15) government 
16) womens page 
17) crime 
18) fiction 
19) personals 
20) book reviews 
21) amateur page 
22) obituary 
23) education 
24) music 
25) household hints 
26 ) columns 
27) gossip 
28) art news 
29) poetry 
30) financial 
31) occupations 
32) shipping news 
33) religion 

98.9 94.8 96.8 
100.0 79.1 89.3 
87.3 73.1 80.1 
87.6 65.5 76.3 
81.6 64.9 73.1 
78.0 63.O 70.4 
66.4 56.3 61.2 
56-5 65 -5 61.1 
48.0 27.4 37.5 
26.3 38.9 32.7 
36.2 27.7 31.9 
28.6 32.6 30.7 
35-0 25.8 30.3 
2.0 46.2 24,5 

21.8 27.4 24.5 
.3 42.1 21.6 

24.8 16.3 20.2 
20.2 18.2 19.7 
14.4 23 .4 18.9 
17.2 17.1 17.2 
16.7 17.3 17.0 
9.6 22.8 16.3 
7.9 23.I 15.7 

14.4 15.2 14.8 
.6 28.0 14.5 

13.3 13.0 13.2 
9.9 15.5 12.7 

13.8 9.0 11.4 
8.2 13.9 11.1 

11.0 9.5 10.2 
6.5 11.7 9.1 

12.4 1.1 6.6 
4.3 6.6 5.8 

2 

(2) Ibid, p. 254. 



studies teachers would do well to familiarise themselves 

with these aids to teaching current topics* These tests 

create excellent motivation for regular, intensive reading 

of the better magazines and give the student an insight into 

^the more important issues of the day."^ 

Upon examining some of the facte and figures of these 

two surveys it is obvious that secondary school pupils are 

lethargic when it comes to reading about news developments. 

This problem was attempted to discover if a portion of the 

difficult could be attributed to the school. It appears, 

however, that in the time allotted to the contemporary af¬ 

fairs program, the schools in Western Massachusetts are do¬ 

ing a creditable Job. 

Many of the annotations on the returned questionnaires 

attribute the student lethargy to other sociological diffi¬ 

culties. One teacher, who appeared to be doing a conscien¬ 

tious Job, claimed that she couldn't arouse student Interest 

because she couldn't compete with the "Lone Ranger". Another 

teacher had a comparable remark to the effect that students 

were more interested in sports than in world affaire. Fin¬ 

ally, another teacher states the teaching of current affairs 

demands resourcefulness and ingenuity to inspire Interest; 
» 

he claims moreover that it is difficult to determine how 

(3) Rowe, Mervin Arnold, A Study to Determine the Extent 
to Which High School Seniors Are Familiar With Current Hap¬ 
penings p. 36 • 
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lasting or effective this interest is. 

The three surveys indicate a deficiency or an apathy in 

the secondary school student toward contemporary affairs* 

This attitude is probably characteristic of the American 

youth. This attitude has probably developed from the social 

implications of our technological advances. Considering the 

changing complex of the world society, the question remains-* 

is this uropensity toward Indifference to contemporary af¬ 

fairs a desirable or deleterious effect on the social struc¬ 

ture of our society? 
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APPENDIX I 

Letter of Transmittal 

UNIVERSITY OP MASSACHUSETTS 

% 
Amherst, Massachusetts 

Department of Education 

To the Teacher: 

There are numerous methods used in the teaching of current events. 
This check list has "been formulated in the belief that these methods 
can be surveyed and evaluated. 

In this check list, there are approximately thirty-five items 
that are concerned with the various methods that are being employed 
in the teaching of current events. It is without doubt, however, 
that some methods have been omitted. Consequently, blank spaces 
have been provided for remarks by each teacher. 

I realize that teachers are constantly burdened with extra class¬ 
room clerical work. I hope it will not be too great an imposition to 
ask you to fill out this questionnaire at your convenience. 

Very truly yours, 

/ 'X *-v- 

Edward Haroian 



To the Teacher: 
APPENDIX II 

Many of the Items listed "below, under the separate headings, are useful in 
determining the methods employed in the teaching of contemporary affairs. Under 
each heading, please check all of the responses that are synonymous with your 
method of teaching. In the "blank spaces, please fill in your own additions or 
suggestions, (Please put the check before the number of the response.) 

I. CLASS TIME USED 

A. Current events are taught in my classes: 

_ 1. one period every day. 
_2, one period each week. 
_ 3* on® period each month. 
_____ 4. about ten minutes daily. 
_ 5- whenever there are news developments of major importance* 

_ 6. (other) pleaBe indicate 

_7. 

II. MBTH3DS USED 

A. Current events are taught: 

. 1. 

. 2, 

. 3* 

. .5. 

.6. 

. 7. 

. 8. 

. 9* 
10. 
11. 
12. 
13. 
14. 

15. 

by oral reports on news developments, 
by written reports on news developments. 
by orientation of news developments through class discussions. 

by using the local newspaper as a textbook. 
by student stimulated research on news developments.' 

by the use of student projects. 

by the use of current events publications. 
by the periodic use of outside speakers. 
by frequent use of radio, motion pictures, recordings, or television 

by the periodic use of field trips. 

(Please state if other methods are used.) 

III. SOURCE MATERIALS 

A. In my teaching, I use: 

_1. current events periodicals. 

_2.. daily newspapers. 

_3* radio programs. 

_ 4. television. 
_ 5* the lecture method. 

6. a textbook. 
_ 7* reference books. 

field trips. 
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IV. EVALUATION 

A. liy evaluation of the current events program is accomplished: 

_1. hy use of the question answer method. 

_ 2. through teacher-testing. 

_ 3« through examinations composed hy current events periodicals. 

_4. through student contribution to class discussion. 

_ 5. (none of these) 

_ 6. (other) 

V. TEACHLR ATTITUDE 

A. I feel that current events are: 

_ 1. given adequate attention in our school. 

_ 2. underemphasized. 

_ 3* overemphasized. 

_4. unnecessary in the school curriculum. 

_ 5« (other) 
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