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1- INTRODUCTION
The purpose of this paper is to enalyze the implementation of the
*Continuing Evalustion Design for the C.1.E. Guetemslan Tescher
Training Program®(l). 1 attempt to ensver the following gquestions:
* ¥hat are the characteristice of this Ev. Heodel?
* ¥het ig the difference betvween designing an Ev. Model and
applying it in the context of an actual program?

® To what extent vas the model implemented?

® ¥haet were the moEt usgeful resulte of ite implementation?
* ¥het vere the conditions that permitted those results 17
* Whaet vere the constreints which vorked egainst obtesining the

best results (constraints of the context and constraints of
the model itself) ?

* In order to overcome those congtraints: how to mitigate
them? hovw to sdjust the model implementation to them 7 and,
hovw to turn them into an advantisge?

In aorder to answer those quegtions, I will bhriefly describe the
model, ite principles, ite obijectives and its componente. Then, 1
will both describe its implementation in the éctual context of thie
program and contrast the anticipsted results of the wmodel with the
actual results of its spplicetion, anaslyzing both the enabling end
hindering conditione for itz implementation. Finally, I will make
some reconmendastions for improving the Ev. procegs, indiceting the
necessary conditions for a success iwmplementation of the wodel.

1- Submitted to Prof. David Kineey as a final paper in the
Course *"Plan. & Evaluation for Hon-Formal Education® -Educ, P&23.
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2- THE EVALUATION MODEL
FOUNDATIONS_OF THE MODEL

This model 18 based on the principles of Participatory
Evaluation. Thie means that the process of evaluating the program
ie not only the responsibility of "professional outsider
evaluatore® but also a task undertaken jointly by everyone involved
in the program. The "evaluator® thus becomeg & facilitator of the
evalustion process. S/he must learn to trust the people to make
their own decisgions in an area in which evalustors consider
themselves professionels. Hovwever, both steff esnd paerticipants need
to be trained for Participatory Evalustion, and the evaluation
process must be closely related to the training activities of the
program. For these reassong, the evsluation must not be a terwinal,
separate activity; it must be & continuing process wvhich starts at
the very beginning of the program. For the latter reason this model
includes activities seemingly unrelsted to evalustion, such as
*Collective Analysis of Preliminary Information®, *Tentative
Foarmulation of Program Sosls®, "aAssesswent of Perticipants’
K.A.8.4" and *"Open Hegotiastion of Programs Goals and Curriculum®.
In faci, according to this model, the evaluation process should be
linked also to management and administrative aspects of the program
like budgeting and policy-meking decisions.
In summary,evaelustion should bhe inteqrated into the each step of
the program, from its heginning to its conclusion, a&nd should be
congidered the responsibility not of each person involved with

program deeign and implementation, including the participants.



COMPONENTS OF THE MODEL

This model consists of three sequential components:

Component # 1: Pre-Program-Implementation Activities:
These sre activitiee conducted by the program staff members after
the progrem proposal has been written and before the participants
arrive. These activities should be undertaken in a collective
manner for the purposes of sharing information, powver and
responsibility, building 8 sense of team among staff members, end
creating a common vision of the program that permits the collection
and assessment of data for curriculum design. This first level of
participation {(participation of all staff members in the curriculum
design) is very important for creating conditions for Participatory
Evaluation. (Hov can evaluation be participatory if the training
program is not?)
These activities are:

1.1 Collective Anslysis of Preliminary Information, and

1.2 Formulation of Pr@gram Principles and Tentative Formulation

of Program Goale.

[y

Component # 2: Participatory Program Re-Design.

These are activities conducted by the trainers and participants
together, at the very beginning of the training program, for the
purpose of gathering the information necessary to develop and
implement a2 curriculum vhich will be founded on a consensus among

diverse perticipant needes Bnd interestse. Thie component offers a
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second level of participation: Participation of the trainees in the
program degign end implementation. Such participation promotes a
sense of joint ovnership of the treining program. The interrelation
between training and evalustion activitiesg is initiated with this
component because the very fact of conducting ite activities
provides learning opportunities sbout using slternative models of
both participatory assessment and curriculum design.
These activities are:

2.1 Participatory Assessment of Participents K.A.S5.A., and

2.2 Collective Reformulastion of Program Gosls and Open

Negotiation of Curriculum.

Component # 3: Factual Evalustion Activities

These are activities traditionally recognized ss eveluation
determining the worth of the program and/or ite parts, and with the
eim of improving them. But in the context of thiz model, these
activities also have the purposes of demonstrating and practicing a

variety of participatory technigues for eveluating class content

and methodology.

These activities are:
3.1 Formetive Evaluation afier each class
3.2 Formative Evaluation after each week

3.3 Summative Eveluation at the end of the program.
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3- IMPLEMENTATION OF THE EVALUATION MODEL.
PRE-PROGRAN-INPLEMENTATION ACTIVITIES

The implementation of this Evaluation Model wvas closgely related to
the implementation of the program iteself. Thus, the description of
both of them will go interlaced. Such a implementation var
initiated vhen the core staff of the training program undertock the
Collective Analyasis of Preliminary Information. We were interested
in learning about the followving aspects:

* The program proposal submitted by the C.I.E.

* The staff experience in Primary School / Teacher Training.

* Participants’level of formal education and teaching experience.

* Real~-life conditions in Guatemala, especially as these impact

upon the work of school teachers.

In December, 1986, the Center for International Education (C.I.E.)
submitted to the Partners for International Education and Training
(P.I.E.T.) a proposal for conducting a training program for 40
Guatemalan rural primary school teachers. This proposal contained

information related to:

I. COURSE DESIGN AND STRUCTURE. \
*+ Training Philosophy and Methodology .
*» Course Description

II. COURSE MANAGEMENT
+ lLogistical Arrangements and Continuity
# Coordination of Resources
*+ Staff Orientation and Preparation
* Course Evaluation and Report to PIET

IV. STAFFING PATTERN AND MANAGEMENT STRUCTURE
V. INSTITUTIONAL CAPABILITIES

The revievw of the project proposal by the program staff wvas limited

to studying some curricular esspects of the program {Course Design
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and Structure). A number of basic administrative decisions about
both staffing patterns and budgetary issues were made without the
participation of all core program staff members; nor were these
decieione operly ghared or eclavified, subkssqusntly. Thir eituatian
created confusion and negatively affected the implementation of the
Evaluation Model (not to mention the overall training program}
because it weakened the mutual confidence among the program staff
vhich is necessary for the success of any participatory process.
Hevertheless, the review of the first part of this Proposal gave us
the opportunity to identify those aspects of the proposal (both
theoretical and methodological) with which we were in agreement,
and those which we felt it necessary to change. In other words, we
took the C.I.E.’s proposed training philosophy and methodology not
ag ironclad guidelines but as a starting point subject to
modifications. For example, we the program staff, shared the
"Participatory Orientation” expressed by C.I.E. in the proposal
(S5ee Exhibit #_ 1 : C.I.E.’ Training Philosophy), and coincided in
some training components like "0ngoing Needs Assessment® and "Goal
Agreement". We equally coincided in our understanding of =adult

learning wvhich states that * adults learn kest vhen the subject

2~ "Keeping this in mind, the Guatemalan Teacher Training
Program stresses relating theory to the practical needs found in
the Guatemalan classroome. The overall program goals and objectives
not only give the participants a chance to learn the most current
information about curriculum planning and effective teaching, but
also a chance to practice those skilles and te plan ways in which
they can be brought back to their home classrooms. By involving
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Exhibit # 1

C.I.E.’S TRAINING PHILOSOPHY
Participatory Orientation

In contrast to more traditionel methods of treining, CIE utilizes and
demonetrates a learner-centered approech which ie both participastory and
experiential. CIE mainteine that participatory and experiential modele
engure long-term retention and integration of gkille being learned. While
gome theory and principlee are hest communicated through short lectures
or preeentatione by the trainers, participante are encouraged to apply
their learning by participeting in learner-centered activities such as
emall group discuseiong, structured roleplaye, simuletione, case studiesg,
demonetrationeg, criticel incidents, the uee of probleme and learning
ingtrumente, and independent study. Paerticipante are aleo encouraged to
take part in disloque with other participante, trainere, studente and
colleagues. All learning activities will bhe processed in order to enable

the participante to identify the gpecific learning vhich hee tesken place.
(Training Program Proposal, Pg. 4)

Another important et of *pre-progream® activities wae the reviev of
the staff traeining experience vie-a-vie anticipated program needs.
Thie reviev wee done not only with the purpcose of meking decisione
about areae of responeibility but asleo with the aim of building a
genge of team among staff members. A collective inventory vas made
of the varioue ekille brought by each staff member to the program,
guch ae experience in teacher treining and in working with

Guatemalane, etc. This information served as baseline data for
etaffing decieions. '

An additionel activity not originally contemplated in the
evaluation model wvae a two-day workshop conducted for core staff

wvith the followving goals:

1- To develop 8 common framevork of participation for the project

participante in every stage of plenning, we hope to he able to
provide material will be useful in Guatemala® (Proposeal, Pg.5).
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2- To promote a better interpersonal knowledge among staff

3~ To increase the sense of community among staff members

4~ To discuss, negotiate and clarify project job descripticons

5- To establish the appropriate structures and processes to
facilitate logistics, communications and coordination.

6- To asgign responsgibilities among training staff for particular
curriculum needs.

7~ To share any additionsal resources and information among steff
about politicel, economic or sociel conditions in Guatemala.

It is interesting to observe the resgulits of the evelustion cerried
out at the end of the workshop in which the perticipentie (stafif
members) were asked to rate {on a scale 1-1@) the extent to which
they felt the gosls vere accomplished. Such 8 eveluation shoved
that the goals which vere sesigned & lower degree of realization
vere those vhich deal with the issues of both "perticipastion® end
*increaging the sense of community awong staff members®.

In this workshop the firet contradictions snd tenszions among staff
menrbers eppeared . These tensiong snd contradictiong were genereted
specificelly in relation to remaining budgetary and finencial
concerng, many of which involved issues of equity in contract
cbhligationes and financial compensation. These issueeg remained
unresgolved becsuse, ss I mentioned befrore, decisione relating to
both budget and steffing patterns had been made previously in a
non-participatory way, and the criteria for them vere never
addressed in a straeightforvard manner. The “sense of community
among etaff membersg® was not increased by this workehop; snd,
~unfortunately, it progressively decreased during the course of the
program. Reasons for the interperesonsl difficulties that developed
among the progrem staff are multiple and complex, and certainly

merit a thorough examination in ancther context.
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The scant data availsble about participants through institutional
channels forced the program staff to seek other sources of
information about the potential trainees, This wae provided in the
form of detailed background information about Guatemala and ite
edupational gystem ghared hy staff menbers ¥ith extensive 1iving
experience in Guatemala, including a native Guatemalsn, himeelf s
former teacher and teacher trainer. (5See Final Report, Curriculum
Implementation, Pg.2). These contributions proved to be ewtremely
ugeful in filling other staff members in asg to the likely working
and living context of the participants.

Further background information about the traineee wvas surmisged
through the experience of several staff members with previous CAPS
programs participants. These pleces of information, taken together,
helped £i1l the gap and made it poseible to conduct the pre-program
planning on a more realistic basie than would have been pogeible if
wve had depended only on data originated from the program sponsor.
Thig set of activitiss culminzted with the Farmulation of Piagram
Principles and Tentative Program Ooals., The process of formulating
the Program Principlés together served as a kind of values
clarification exercise, allowving staff members to arrive at
consensus about the way we wanted to work. It also functioned as a
tool for building a gense of team. The program principles
themselves (Exhibit #_2 ) express the educational philosophy of
both the C.I.E. and the staff. They also served as a guide for

formulating the Tentative Programe Goals and Curriculum.
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Exhibit # 2
PRINCIPLES OF THE TRAINING PROGRAM

1- The program will be baged on the concrete woriking gituation of the
participants as percelved and expressed by tnem.

2- We will promote the active participstion of the etudente 1n the
design, implementation and evaluation of the training program.

3~ The curricular, cultural, and evaluative activitiesg will be
integrated.

4- The leerning process will be besed on ective observation and
practical experience on the pert of the participants.

S~ The learning esxperience will be the reesult of both the etudy of
content areass and the methodology employed in the claeses.

6- ¥e vill respect the culturel differencee which exist among everyone
involved in the training program.

7- there will be a mutual learning experience on the part of both
participaents and fecilitastors.

The Parmulation of the Tentative Program Gosle in 8 callective way,
i the other hand, ssvved nol only s2 & guide for planning program
ectivities but mlsc se B procedure to realize other aspects of the
participatory approach in a twofcold mode:
a) Contributing (through its collective character) in the
creation of both a common vision and a sgnse of joint ownership
of the program among staff members, and
b} Becoming our setarting point (given the goals’ tentative
nature}, along with the Program Principles, for designing the
curriculum to be negotiated with the participants.

(See Exhibit # 3 )
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Exhibit # 3

TENTATIVE PROGRAM GGALS (3)
The Training Progrem will offer ite participents the opportunity to:

1- Examine the role of educatian in the development of the individual,
the community and the netion.

2~ Reflect on the role of the teecher in the cleserocom, in the
community, and in the Guatemalan educetional system.

3- Adapt the Buetemslan Netionel Curriculum for priwery schoole to the
local situation according to the students’ eand community’s needs.

4- QObgerve end practice new teaching methods for primary education.

G- Acguire nev abilities for educstionel planning, implementstion and
evaluation.

&- Select, develop and use methods and materisle eppropriete to their
needs and sources.

7- Share their knovledge and experience through wvorkshops and other
group ectivities.

&- Get to know the U.S, culture through a variety social activities and
fieldtrips.

9- Develop an action plan or project to be isplemented in their vork in
Guatemala.

18- Increase their self-confidence az teachers.

3~ These goels vere formuleted by the program staff during the
Curricuvlum Planning Activities prior to the srrivel of the Participants



PARTICIPATORY PROGRAM RE-DESIGN.

As Marilyn Gilleepie asmerts in her report, "the decision to
involve the participants in curriculum planning was made as a
reflection of our philosophy of adult education, but 1t was also
neceeeary due to our lack of prior informstion about the

participante level of educational preparation and teaching
experience®., (Gillespie, M. Final Report,Pgs. 1 & 2). In order to
re-design the program in a participatory vay we had a double
starting point:
&) The trainers’ philosophicasl conception of Participetory
Educetion es expressed in both the Program Principles and tihe
Tentative Program Goele; and
L) The participants’® experience, knovledge, gkilles, asttitudes,
needs, and epepirations relsted to the pfagram.
The format chosen to share the Program Principles with the
perticipante -The Fishbovl Technique (4)- reflects ancther purpose
behind nearly all these activities: to present and discuss newv
techniquee as vehicles for conveying content . As oane of the
Program Principles stateg "the learning experience will he the
result of both the study df content areas and the methodology

employed in the classes*. Alzo, one of the principles upon which

4- Thie ig 8 training device entailing a group-on-group
activity, the inner group {A) serving a= the discussion group and
the other group (B) the observation group. In this occasion the
trainers simulated the discussion they had for formulating the
Program Principles (group A) while the participants {(group B},
oheerved the discussion, Once the simulstion vas aver, ve generated
8 discussion sbout both the principles presented through the
fishbowl and the technique itself. They could either modify or
suppress thaose principles, snd/or add nev anes.
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the evaluation model is based states that *Participetory Evalustion
is closely interrelated to the training activities of the program,
moreaver, it becomes B training activity in and or itself® (5) . By
extension, the double objective of using tesching / evelustion
techniques not only for presenting contents or gethering date, but
alze for demonstrsting methods which include the participants
gctively in the process, ie 8 strategy that characterizes the
entire training {and evaluation) model.
PARTICIPATORY ASSESSMENT OF PARTICIPANTS’ K.A.S.A.
The activities included in this component of the Continuing
Evaluation Model constitute the first part of the *Participatory
Program Re-design®, and served to provide the data needed to
reformulete cur training goels and neqgotiate with the participants
the contents of the curriculum to be implemented. Like any other
needs assesswent process, this one was undertaken for the purposes
of identifying the participants’level of educetional preparation
and teaching experience es vell as establishing a baseline
informetion shout who they are and what they do in their jobs. But
in the context of this model, these activities vere slso plenned
vith other purposes: .

* To demonstirate various techniques for participatory

needs assesswpent.
* Ta scknowledge participants’ experience and validate
skills and knovledge brought by them to the program.

5- Please refer to "Continuing Eveluation Design for the
C.I.E. Buatemalan Teacher Training Preogram®, Pg.l.



15
» To provide opportunitiesg for getting to knov &sch
other and enhance the sense of community among
participants and staff,
* To create a consensug of, and help to prioritize,
diverse participant needs and interest.
The firsgt activity related to Aessessment of Participants KASA wvasg
the Hopes and Feare exercise. Thie exercise wag accomplished in the
following way:
In groupe of eight, participents shared their expectations and
concerng about the traeining progran. Esch group egelected three or
four of the wost commonly wentioned hopeg and fears and recorded

them on newsprint to present to the whole class. Trainers also took
part in the activity, forming their own group and presenting their
results (Exhibit #_4 ). They were displayed and analyzed in the
classroom, and gave ug ocur firet picture of the participants’ mnd
treinere* sepiratione and doubte. Az an evelustion exercise, this
sharing of our hopes and fears was valusehle not only because it
provided informetion useful as part of the KASA assessment process,
but becesuse it alloved us to do =20 in 8 wore personel, informal
manner which yielded regults more revealinq than "celd facts". The
chance to air and addrese together some of cur vVaricoug CoOnRCErng
enhanced the trust-huilding procees betveen participants and
facilitators, peving the way for a open exchenge of informatien
during the rest of the szsessment sctivities., It aleo cultivated 2
genge of community among participante and contributed to the

"demystificetion® of the trainer role.
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Exhibit # 4
RESULTS OF THE "HOPES AND FEARS® EXERCISE
GROUP ¥ 1

Suhjecte to be situdied

Langusge barrier in studying and shopping

The evaluation process of the training prograw
Uur behevior (i.e., the perticipsntse)

Return home satisfied and with new skille end knovledge

Share the program meteriel with colleagues at home

Vigit Washington D.C. &nd New York City (The Statue of Liberty)
Teke home sgouvenirs and purchases from the U.S.

GROUP # 2

Applicahility of course materiel to ocur situetion in Guetemels
Whet exactly the program expecte of the group af teachers
If the instructore understand Guetemslan educational reslity

Asginilate the subject matter and put it into prectice
Learn English 3n order 18 comRwnicate with other people
Improve our educational level

GROUP # 3

If the course is oriented to & specific educational level
For what purpcse were ve given this scholership?
Communication with people outside the university

Acquire teasching skille and learn English
Remsch nev horizons in our profezsion
Acquire szome kind of documentation of our training

GROUR # 4

Adeptation to the environment and communication
Not achieving the progrem’s objectives
Hot having rescurces to apply in cur country what we learn here

Improve ocur academic level

Find ways to improve education in Guatemals

Get to know the culture, custome and leangusge of thie country
That these treining programe be continued to provide assistaence
to teachers in their work
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Exhibit # 4  (Cont.)

GROUP # 5
FEARS:
1- ¥het ie expected of us ass teachers?
2- The lifestyle and cultural level here
3- We haven’t represented ourselvee as professionals end educators
in the eyee of the instructors

4~ Illness
HOPES:
1- Learn newv teaching/learning skills
2- That ve receive norasl suppart when we need it
3- That we be underestoond
GROUP # 6 (Facilitators)
FEARS:
1- That =zomecne may get =sick
2- That we burn out
3- That the participante teke away a whitewashed image of the U.5.
4- Not heving encugh time to epend with the participesntse on a
personal level
HOPES:

1- That there be good human relations between 2ll of us

Z- That the participants feel free to ask about positive and
negative aspects of this country

3- That wvhatever the participante learn here can be shared with
their colleagues in Guatemala

4- That we learn a lot from the participants

5- That the program responds to the participants’ aspirations.
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Other techniques employed in the participatory assessment of

participants’ KASA wvere:

list of questions which they felt vere pertinent, end vhich ve all
understood designed to produce B "group profile®.
These questione were:

*+ Who are ve? (Personal information)

* Where do ve vork? (Description of the schoel & the community)

* Who are our studente?

+ Whet does our work conegiest of? (Inside & outside the school)

*+ ¥hat problems have we encountered in cur work!?

+ What successes have ve had?.
Divide at random into small groupse, each of which included s staff
member, we addressed these questions in en informal manner, with
each individual sharing relevant personal information while someone
reaardered. Btaff and participante fsoilitated the Pinterview!
procees &s needed. The results from each small group were then
collectively tebulsted on neveprint posted on the wall of the
training rcom, &nd the emerging proafile wesg left on viev for all to
study &t their convenience. The data generated from thie sctivity
¥as not precise quantitatively, and somewhat inconsistent from
group to group; but the process vas very personal and definitely

fostered a heightened sense of interpersonal acguaintance anmong

small group menbers.



19
b) Individual Interviews:
Each staff member was esssigned to conduct a personal interview with
four or five participante, filling a vwritten survey guide vwhich
addressed pointe of sgpecific interest to the staff. Through these
interviews and the individual questionnaire we vere able to "attach
names® to pertinent dete sbout each participant. The results from

both were tabulasted, combined and recorded on newsprint for posting

and review by the group.

a} Individual guestionneiregs vwere distributed to esch person to
£i1l out while s/he waited in turn to be interviewed. These
guegtionnaires vere much more open-ended in their structure,
designed to allow each person time to reflect on information they

wight provide about themselves to supplewent their responses ta the

individual interviews.

d) Personal Dravings. Finally, each individual was asked to meke a

drawing to dezoribe the relstionship of the school vere they work
to the rest of the community. The resulting graphics offered a
vivid and detailed portrait of the participants’ various
communities, and were displayed on the wall for anslysis along with

cgther results of the KASA assessment.
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PRESENTATION OF K. A.S5.A ASSESSMENT RESULTS:

Exhibit # 5 1= a translation of the data presented to the
participante the morning following the implementation of thé
individusl intervieve and guestionnaires., The information from
both was teshbuleted in & combined and summarized forwm, highlighting
the facte esbout the group vhich seewmed most pertinent to the
curriculum negotistion scheduled for the sfterncon of the following
they. The data were written up on nevwsprint and posted, Blong with
the drawings made by each participant representing the position of
the school within their respective communities. After allowing
sufficient time for the participants to circulate and study the
posted information, facilitators asked for comments, pointing out
key features in the emerging group profile and comparing certain
categories of informetion such as= hov many people were actually
teaching st the educetionel level for vhich they vere trained, the
heterogeneity of the group in aspecte such teaching experience and
professional iormation, etc. This information was alsce linked with
the information from the group interviews in order to get a more
expanded picture of the reality of the group.

The dravings mentioned above were Qery ugeful to visualize hovw
the participente perceived both the role of their schools in the
communities and the relationship between their schoolsg and other
ingtitutions. Morecver, the use of creative expression facilitate
the emergence of some sspects of the participante’ perception of
their reality, generating data particularly rich for

interpretation.
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Exhibit # 5 _

RESULTS OF THE INDIVIDUAL INTERVIEWS AND QUESTIONNAIRES

1- PROFESSIONAL FORMATION:

+ Fre-primary education . . . . .« . . . .
# Rural Primary education . . . . . . .

« Urban " * s e e e e

« Home Economics * e e e e e e s

+ High School " N

+ Certified Accountant s e e s e e s
*

Law (Socioclogy major at the Univeresity)

2- ACTUAL TEACHING POSITIONS:
*+ Pre-primary . . . . 13

* Primary e e .o 27 Rural .
#+ High School s s 7 Urban .
* Private Bchoeclse . . . . . . 3
* Public schoole . . . . . . 4
« Cooperative schools . . . 2

S

3~ ARE YOU TEACHING AT THE LEVEL FOR WHICH YOU WERE TRAINED ?

* Yeg . . . . 24 Ho . . . 13

4- YEARS OF TEACHING EXPERIENCE

* Lesg than one year . . . . . . 8
« Une year . . . + + .+ .+ . . 5
* One year and a2 half . . . . . &
* Two years . . . « + + + « » » 5
* Three y@args . . . .« « + » » » 4
« Four years e e s e s s 2
* Five veBrs . . . . +» « « » » » 2
* Betwveen & and 10 vearg . . . . 3
* More than ten years . . . . . 2

S- PERSONAL INFORMATION: :
* Age range . . . 18 - 35 years old,

* Average age . . . . 25 ® *

*+ Religions:
Catholic . . . . . . . 32
Protestant . . . . . ]
No specific . . . . . 2

* Civil Status:
Married . . . . . . . 10
Single . . . . . . . . 28
Separated . . .

» Birthdays:

June 5, Paulino Bachan
June 6, Dora Ramirez
June 27, Koki Diez

b ke R OR) R LD

~J
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Exhihit # & (Cant.)
6~ SUGGESTED SUBJECTS TO BE COVERED:

A- According to the Interviews
+ Teaching methods and techniques . .

» - . . » »

+ Preparing and using educational materials
(puppete, visual aids, gemes, natural abjects) .

*

New methods for planning claseges . .
Child Psychology c h e e e e e s
Adult Educetion . . . . . . . . . .
Community development/organization .
Class management . . . . . . . . . .
Human relations . . . . . . . . . .

Pre-primary Education . . . . . . .
Family Plenning . . . . . . . + . .
Evaluation methaode . . . . . . . . .
Home Economics e e s s e e e s e
Hovw cultivate crestivity . . . . . .

Handicrafts e e e e e e e e
Agriculture . . . . .
Organization of parents . . .
How to improve vwritten reports . . .
Techniques for promoting and working
Vocational Orientation e e e s

% % % X A & A X X %X B H H % %x X k % *

Effective communication with children

» . . - . »

. - » - - >

% » » * v .

- . » s . >

* - » - » S

> - - » . -

Incentive/motivatiaon of child lesrners . s s s

with groups

- . » . > s

How to manage diverse activities siwmultaneously

B- Suggested Subjects derived from Questionnaires:

Teaching/learning methods (general) .

« Discovery . . . . . . . 12
* Participetory . . . . . 11
*+ Behavicrsl . . . ., . . 11
¢+ Montessori . . . . . . 192

Teaching techniqueg {(general} . . . .
« Small group . . . . . . 12
Individusl . . . . . . 1@
Role-play o x e e e 9
Educational games . . . g
Simulations . . . . . . 8
Reading Ce e e e s &
Brainstorming . . . . . 5
Popular Theatre . . . . al

LI T T I I . ]

Plenning

* Claeses N 14

+ Teacher training . . . 19

* Long-range . . . . . . i1a
Evaluation s e e e e e e e e

Production of educstional materials .

N
N

[T e
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Exhibit #_5_ (Cont.)

Technigques for maintaining discipline . . . . . . =]

Management of classes with diverse sge groups . . . 5

Students with specisl neede . . . « + . + .+ + & .+ s . S

Strategies for teaching with scarce material resources . 3
7~ WHAT WE WANT TO LEARN ABOUT EDUCATION IN THE U.5.7

« Hov clesses are conducted . . . . . . . . . . . . 23

* New teaching methods/techniques . . . . . + .+ + . . .« 4

* Visit to Pre-primary and Primary schoole . . . . . . . 11

# Structure of the esducstional system . . . . . . . . . 1@

+ Hov teachers plan their classes . . . . . . . .+ . . 3

+ Teachers’ quides/curriculum . . . . .« . + + + « &+ & 2

¢ Differences between U.8. and Guatemala

« Handling of psychological problems

# Bilingual education

* Educational materials

* Methode of teaching reading and writing

* Handicrafts / Student-teacher relations

*+ Motivation of students

« Community orgsenization/projects

8 _ SKILLS / XNOWLEDGE / EXPERIENCES WHICH THE PARTICIPANTS CAN OFFER TO
THE PROGRAM:
* Cless planning, goal formulation, design of work
methode, teaching techniques and Ev. methods.

* Techniques for producing waterials {such as
puppets, drawvings), hov to make teaching
materials from real life objects, and maximum use
of available resources.

* Handicrefts, peinting on cloth, macramé, and
crafts with popcicle sticks.

* Icebreaker exercises, games, songs, dances,
music, theatre, dramatizations, stories, and
poems for children. )

* Knovledge of conditions of the rural areas and
supporting institutions. Hov to form community
groups and cultural groups, and hov to identify
leaders.

* Methads for teaching resding, writing, and pre-
school math,

* Radio communications for education

¥riting skills and typing.
Sports.
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REFORMULATION OF PROGRAM GOALS
The second part of the "Participatory Program Redesign Process”
began with a collective examination of two sets of goals proposed
for the training program: the staff’s Tentative Program Goals(e),
and a second list derived from the individual Questionnaires filled
out by the participante during the KASA assessment conducted the
previous day

Before presenting either list to the group, however, in order to
share the background information sbout the program and to provide s
framevork for both the reformulation of goals and the subsequent
curriculum neqgotiation, the folloving activities took plece:
a) A presentation of the history of the C.A.P.S. program
accompanied by a graphic description of the inter-institutional
relationships betveen the various agencies involved. This addressed
the doubts of both wany participants and some treiners sbout the
nature and purpose of the training course vis-a-vie U.5.AID and
U.5. foreign policy in Central America, and clarified the position
of the C.I.E. and program staff.
b} The presentation of the theoretical and methodological
principdes of participatory education a= contrested with the
traditional formal educational gystem, in order to define the
approach and philosophy underlying the strategies ewmployed in this
program and to explsin the techniqueg selected for implementing the
KASA assessment, and other program sctivities. This presentation

6-  These goals vere introduced and commented in the "pre-
program-implementation activities® section of this paper.
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was important for the participents to contextuslize in a conceptual
framevork the activities in which they were inveolve so far.
¢) A presentation of two curriculum design models, to illustrate
vays in which educational theory may be implemented by and
reflected in the proceseg of curriculum design. Emphseis was placed
in the participetery curriculum design in order to improve the
conditions for the immediate following aciivities.
At this point, the list of gosls suggested by the participants
(Exhibit # 6 ) was presented and reviewed, followed by the staff’e
Tentative Program Goasls. Then a collective procees of comperison,
elimination and combinstion produced & synthesis of the two - &8
final set of Treining Program Goals reflecting the input of both
participants and steff (Exhibit # _7_ ). The skillful fecilitation
of this unification process resulted in a heightened sense of

program ownership and satisfaction on the part of everyone.

CURRICULUM NEGOTIATIOR

The Program Redesign phase of the evalustion model was completed by
participants and staff collaborating on the design of & draft
curriculum iof aur program. In ordér to avoid the tendency for
trainees to “rubber stamp® a curriculum outline when it is
presented in a completed format, and to promote the active
participation of the group of teachers in a curriculum design
exercise, the activity vas structured as follove:

A large five-week calendar vas “"unveiled" to the group. Program

activities which had already taken place (i.e. during the first
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veek) had been written on small pieces of paper and posted on the
appropriate days. Activities scheduled for the following veek,
vhich vere not subject to change, had likewise been posted on their
regpective days. Beside the calendar, the list of content areas
suggested as topicse for classes (derived from KASA assesswent
regults) vesg alsgo presented. The most frequently mentioned of
these topics, and others proposed by the steff, had heen copied
onto peper slips, ready to be posted, and blank slips were also
available to mllow for other themes to be added. After reviewing
these materials and explaining their use, the facilitator invited
the group to finish designing the curriculum - and the staff then
withdrew. The product of the participants’ collective efforts was
taken as the basis for the final curriculum, subsequently wodified
by the staeff to accommodate logistical considerstions, trainer
aveilability, etc., and renegotiated with the group.
The collective reformulation of the program goals and the open
curriculum negotiation was one of the most successful phases of the
implementation of this eveluation model. Both the resulting prograw
goals and the calendar for the remeining veeks were the evidence of
a decision made by participants and staff together. We ithe trainers
vere excited proving once more that the participatory approach can
vork, and the participants, perceiving that ve were certainly
sharing the information and the decision making pover, took upon
themselves their part of responsibility for the successful

implementation of the program.
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Exhibit # 6
PROGRAM GOALS PROPOSED BY PARTICIPANTS(S)
The participants hope that the Training Program will give them the
opportunity to:

1- Discover and develop their ovwn educationel qualiiy and capsacity.

2- Develop their ability to promote and menage educational activities
both in the schoole and the communities.

3- Observe and practice new methods and techniques for improving their
teaching skills.

4- Develop their ability for maximizing the scarce local resources.

5~ Train thewm according to the needs of their communities sc as to
enable them toa foster a8 new form of temching.

£~ Find weys to apply nev methods and techniques for improving the
educational condition of the Buastemslan children.

7- Share learning experiences and unify criteria in order to improve
their teaching skills, adapting them to different educational
environments.

8- Ohserve hov classes are conducted and how educational methods are
applied in U.S. schools.

s

9- Practice what they learn, looking for ways to aspply it to their work
particuler conditions.

5- These goals were proposed by the participants during the process
of “Assesswent of Participants K.A.S.A. %,
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+ Exhibit # 7_
TRAINING PROGRAN GOALS (&)
The Training Program will offer its participants the opportunity to:

1- Examine the role of educaticn in the development of the individual,
the community and the nation.

2- Reflect on the role of the teacher in the classrocom, the community,
in the Gustemalan educational system.

3- Dimeoover and develop their abilities to promote and manage
educational activities in both schocls and communities.

4- Develop themselves, according to community needs, in new teaching
gkills utilizing local resources to the maximum.

5- Find ways to apply new methode and techniques for iwproving
education in Guatemala.

6- Enhance their awareness of the importance of putting into practice
vhat they learn, adapting it to their working conditions.

7- Share their knowledge, skills and experiences through group
activities, in order to unify criteria for improving their teaching
methods and for adapting vhat they learn to different environments.

&- 0Observe hovw clascses are conducted and how educational methods are
applied in the U.S. schools, and become familiar with other aspects of
culture in the U.S.

9- Acquire skills in education planning, implementation, and
evaluation.

1¢- Develop an action plan or project that can be applied to their work
in Guatemala.

11- Increase their self-confidence as teachers wvho value their own
knowledge, skills and experience.

6- These goals resulted from the Reformulation of Program Goals
conducted between participants and trainers, and represent a process of
unifying the goals proposed by participants with the tentative goals
formulated by staff.



FACTUAL EVALUATION ACTIVITIES.

The first formative evaluation of the program vas conducted on
Tuesday, June 16 ae part of the sfterncon seesion. It took place
nearly tvwo and 8 half weeks into the course of the program and
after having remlized the fcllowing ectivities:

i- Assesewent of the participants’ knowledge / experience and
neede / expectetions.

2- Joint negotistion of the program training goals/curriculun.
3- Analyeis of the National Curriculum for Primery Education
currently used in Guatemala and its applicaticn under local
conditions.

4~ Pregentation of classes on *Child Learning®, vieits to local
schools, and discussicon howv some of what participants observed
might be spplied to =ituaticons in Guatemala.

S- First visit to Boston, to the Children Museumnm.

6- Presentation of the topic: “The impact of sociceconomic
conditions on child psychology®.

7~ Fieldtrip to Arcadias Wild Sanctuary.

&- Presentation/application of such teaching techniques as:
lecture, individusl presentetions, smell group work, brainstorwming,
fish-bowl, simulated case studies, etc.

9~ Numerous shopping trips and weekend trips to locel points of
interest.

18- Social activities such as a velcome party .

11- A Problem-Solving exercise called ®*Difficulties and Suggestions
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for Living and Working Together®™. (Thie exercise can be considered
as an additional form of evaluation and will be presented as such
later).
12- E.S. L. classgeg, uguslly in the evenings, and

13- Barbecue with another Guatemalan CAPS program from Brattleboro.

The technique for the first formative evalustion was the one knows
88 “Accomplishments, Difficulties and Recommendationg® (Itemized
Regponge). The evaluetion process was initiasted by 8 discussion led

by the fecilitetor asbout the concept of evaeluation , the difference

evaluation.

Following this discussion, the participants generated a list
expressing the sccomplishmenis realized so far in the program,
vhile the facilitator recorder them down on neweprint pages.
Another list vas generated of difficulties experienced by the
participents. To conclude the exercise, a final list vas compiled
entitled °Suggestians‘to maximize accomplishments and overcome
difficulties®. The resgults appear in the accompanying material.
{See Exhibit #_8_:"Results of the First Formative Evaluation®).
Thege resulis sllov the perticipents to realize both what they had
sccomplished so far and some problems that vwere appearing amang the
group. 5Such results slso were usgeful for the trainers to make =ome
decigiong in order to better adapt the program to the participants

aspirations.
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Exhibit # &

RESULTS OF THE FIRST FORMATIVE EVALUATION

A- ACCOHPLISHKENTS:

L . B B B ] * & % * % * F A * 2%

A % ok ok & M

Recall what we studied in teacher training

Collect dats on the realities of Guatemals.

Seek possible sclutions to our problems.

Leern new "Dinamicas” {(Icebreakers)

Improve our human relations.

Design our treining program.

Learn principles & wmethodology of FParticipatory Education.
Learn something about U.S. Culture.

Obgerve the spplication of teaching methods in Americen Schoole.
Share experiences and concerns about education in Guatemals
{rural & urban)}

Practice developing meterials observed in locel schools

Enjoy trips end sighteeeing in a variocus places and stores.
See museunms.

Experience nev forms of transportation.

Learn & little more English.

Get to know and spend time with nev people including the program
staff.

Learn to regpect the ideas of others.

Become more avare of our responsibilities as teachers.
Appreciate and value more highly our students.

Adapt ourselves to a nev environment.

Appreciete and value more highly ocur families.

Become familiar with lifestyles in the U.5.

DIFFICULTIES

The language barrier {(We can neither ask guestions nor consult booke
in the library}

Lack of written resources in Spanish (to go into some topice in

more depth.

* Limited time for small group wvork.
*+ Nev topics not treated in_depth. ‘

*

LI T N

% * % * %

Treatment of topics teo general, without concrete solutions of the
participants’ problems.

¥We have not learned to be punctual.

Lack of participation.

Lack of attention in classes.

¥e have not received copies of materials produced in the classes,
and we have not teken notes.

The meal schedule

The food provided on field trips.

Lack of an orderly format for giving opinions in class.

Some people do not let others get any sleep at night.

The fire alarms.
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Exhibit# & (Cont.)
SUGGESTIONS:
More visits to achools.

Progrem the interest groupe’ sctivities so thet ve do not niss
the appartunity to participate in varioua avesa of interest.

Add the thewme *Community Development®.

Treat themes in more depth eand in a8 more concrete manner
{less theoreticsal).

Allow tiwe for the group to evaluate its own participation.

Give orientation before and during each field trip (for example
vhat type of clothes to wvear).

Each smwell group should vork on & different problem and with
very specific instructions.

Provide reference materiasls on cless topice.

Do more Problem-Solving Exercises i{such as the human relations
onel.

Distribute class materials on time.
More variety in the field trip meals (not alweys sandwicheg).
Check the fire alarms.

Yake a "Buatemalan-Style Neal®.



SECOND_FORMATIVE EVALUATION

On Tuesday, June 23, the second formative evaluntion of the program
vag conducted. It had several purposes:

Firet, to determing to vhat sxtsnt , in the opinion of the
participants, the recowmendetione from the first evaluation had
been put into prectice.

Second, to identify what topice not scheduled up to this point vere
of interest to the group.

Third, to identify which of the topice mlready covered in the
program vere congidered by the group vorth expanding on or
complementing in other seszions.

Fourth, to gather other suggestions for curricular and
extracurricular activities.

Due to the limited time designated for this activity ({ne hourt?),
it vae not possible to discuss each of the recommendations before
discuseing to whet extent they had been put into practice. For this
reasan the results of the First Point (Exhibit # 9) are somewhat
difficult to interpret - due to the nature of some of the
recommendations, it was difficult to determine whether they had
been implemented or not. (For example, thes'recommendation # lé had
not been realized by that time, but it had been planned for the

folloving vesk.) (7)

7- In Exhibit # _8_, the numbers sppearing in each column
show the number of participants vho indicated the correspondent
percentage. The last column at the right shows the average
percentage each recommendaticons has been put into practice, based
on participants’ responses.



35

Esxhibit # 5
SECOND FORMATIVE EVALUATION RESULTS
The folloving is a list of the recommendations produced in the
Firgt Formative Program Evaluation. Please indicate the degree to which
each recommendation has been put into practice,

RECOMMENDATION PERCENTAGE OF APPLICATIOK
] 23 50 75 100 %

1~ HMake further vigits to

locel echoole 18 13 Z 2 16.%
2- SBchedule the interest

groupe in such & way that the

opportunity is not lost to 1 2 1@ 14 7

67.6 perticipate in other themes

3~ Add the topic of Community

Development 11 15 4 3 2 28.6
4~ Treat themes in more depth

and in a more concrete manner 4 4 = 13 7 60.1
5~ Allov more time for the

group to eveluate iiz own & G & & 3 44, &
participation.

&~ Bive orienteticns before

and during each field trip 1@ 4 7 g & 47.9
7- Each emall group should

wvork on a different problem & 4 5] g = 58.1
8- Assign more time for work

in swmall groups 5 & 7 & 4 52,7
S- Provide reference materials

on class topics 8 a8 7 7 3 41.86
1@~ Do more exercises focused

on solving specific problens 6 lae 7 2] 2 42, 4
11- Distribute class materials

on time & S 5 19 3 47, 6
12- Very the food on field trips 17 & 1 3 3 27.G
13- Check smoke alarms 7 4 2 & 11 58. 3
14- Make a "Gustemalan Style*

meal 22 2 1 6 24,2

128 56 75 111 72 45 4
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The lov percentages accorded some of pointe in the second formative
evaluation create the impression that the perticipants
recommendatione from the firset formative evaluastion were not heen
implemented to substentiel degree. Thie in fact was not the
cacge, nor did it appesr that the participante perceived it to be so.
The stmtistical resulte are low hecause many recommendations had
keen scheduled for later in the program, 8ft6F the date on which
this evaluation took place, as has already been mentioned. But the
implication of low achievement from the numberes appearing in the
resulte is problematic; it could undermine the empowerment process
vhich the formative evaluation are designed to promote, reducing
’“ihgm;to an academic exercise meaningless in terms of providing a
real voice in decision-making - and thus power - to the
participants. Trust in this proces= is a major key to any
participatory approach, and it must be cultivated. In the case of
an evaluation structured go as= to produce statistical resgults, care
should be taken to clarify or egystematize the basiz for
participants to assign psrcentages.

In spite of the difficulties mentioned above, some obszervations
can be inferred from these results: '

1- It is clear that the participants felt that the formation of
the interest groups did not impede their participation in
activitie= other than those of their respective groups, to the
extent they had feared.

2- It wea also clear that the class themes vwere less superficiel

and general, as recommended.
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d- The recommendation sbout the orgenizstion of clesses had been
respected, such as allowing more time for small group wvork and
assigning them different sspects of & given thene in order to svoid
repetition in thelr prezentations.

4- It ie obvioue thaet further visite to schools continued to he
congidered of great importance by the group. {(Howvever, it should be
noted that the local school year had cowe to en end; for this
reason school vieits had been scheduled as early as possible in the
training progrem, snd participantse hed been made avare of thie
limitetion from the heginning.?

Some other difficulties had not heen resolved becwmuse they related

to factort outside of the control of the program staff, such as the

smoke alarms and the food.

In contrast, pointe 23 3 and 4 (See Ewxhihit # 1@ ) yielded very
concrete resulte ag can be obgerved from the iist of topics which
the group desired to have included or repeated in more depth in the
time avallsble during the followving weslk. With respsct to this
liet, the group sssigned high priority to the followving topies:

*» "Classroom Management”, .

* "Creativity and Creative Teaching KHethode", and

+ "Production of Educational Materials®.
This coincides with the results of the daily evaluations which will

be addressed later in thisz paper.
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Exhibit # 10 .

RESULTS OF THE SECOND FORMATIVE EVALUATION (Pointe 2, 5 & 4)

QUESTION:
to see included during the available time next
week 7

ANSWERS:

Humen Kelstions

The role of the woman in educetion
Techniques for using textbooks
Short review of the progranm
Peychology of +the Adolescent
Firet Aid '

Sex Education

Christien Educsation

[

£ % % B H * 2R *

[ TP T O T S

QUESTION

e

vould vyou like to see expanded upon during the
next week ?

ARSWERS:

%]

Classroom Management

Production of Educationzl Haterials

Creativity and Creative Teaching Hethaods

Reeding and Writing

How children learn {(Classroom Ohservetion MHethods)
Child Psychalogy

E I S T

*

b ) O LD e

-

OTHER RECOMMENDATIONS: (Point #4)

1~ Have s Guatemalan Style Mesl.

2- Every one chould participate (one way or ancther) in the
presentations of the interesst groups.

3- Each interest group should make a summary of itz work to be
included in The Manual.

4~ Permit us to see the photos taken of us,

3- The staff should prepare a presentation for the "Culturel
Evening®.

6-Faorm a commitiee to cooardinate the Cultural Evening and the
clean-up afterwvards.

7~ Organize an activity (=zuch a forum) te share the experiences ve
have had in the evenings spent with HNorth American families.
8- Give us more time to prepsre educational meterials.



DAILY CLASS_EVALUATIONS

In order to eveluate each class, the following techniques vere
propased:

1- A short discussion at the end of each segsion oriented around
the question of hov participante could apply what they learned that
day to their respective work in Guatemala.

2- A short questionnaire wvhose purpose was to indicate what was the
most important learning activity for esch participant and how it

could be improved. This questionnaire wvas to bhe answer individually

and voluntarily.

In actual practice, the first technique was mainly employed to
eveluate some of the field tripe such as "The Other American
Reality"®, the visit to Sturbridge Village, the first trip to
Boston, and the visit to Arcadia Wildlife Sanctuary. Since there
vere no meetings beforehand of all the different trainers, this
technique wes not consistently used after each class. Only siter
some few gessions, participants were asked for evaluatory comments
sbout the clascses, but there exists no written documentatiaon of
these comments. v

The questionnaires, on the other hand, vere used in a goodly number
of activities. Following is a suwmmary of the comments on those
activities to which a substantiel number of participants responded
in writing by means of the evaluation questiconnaire sheet. (See the

copy of the Written Daily Evaluation sheet in exhibit # 11 ).
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Exhibit # 11
DAILY EVALUATION

Name of the ACTIVITY _
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Summary of comments: Daily Evaluation Questionnaires:

(By Activity or Class)

SCHOOL VISITS

As previoucely stated, this activity was of great importance to the
participants. It allowved them to observe the differences between a
school of this region and their own realities as experienced in
Guatemalan schools, both urban and rural. It should be noted that
a8ll observations were made in comparative terms to the Guatemalan
eituation. Among these observations is the outstanding fact that in
cspite of the lack of material resources in Guatemala, participants
picked up innumerable ideas about hov to produce and use materials
to promote active participation by their students. The majority

coincide in recommending more visits similar to these.

IMPACT OF SOCIOECONOMIC CORDITIONS IN CHILD PSYCHOLOGY

The majority of those participants who evaluated this class
coincide in emphasizing the importance of this topic in their wvork
and in their overall understanding of some aspectese of Child
Psychology. Hovever, a number of participants mentioned that the
theme vas too generelly treated and offered fev concrete solutions

applicable to the Guatemalan children with whom they wvork.

CREATIVITY AND CREATIVE METHODS
Thie was one of the classes that received the most numerous and
most positive comments from participants, not only because they

learned a lot on the theoretical level but also because of its
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active character, practical and very applicable to their wvork
environment. In all the evaluation sheets sgubmitted, comments
appear related to specific techniques learned by participants and
how these might be applied in their work. All recommended that the
free hours of the evenings "when we are not doing anything” be used
to program similar activities. Also they regquested copies of
written materials and the opportunity to obtain or make some of the

educational games. (These were subsequently provided).

PRODUCTION OF EDUCATIONAL MATERIALS WITH LINITED RESOURCES.

Like the previous theme, and for similar reasons, this class
stimulated a great deal of interest among the participants. The fact
that it is not necessary to have a lot of resources at one’s
digposal to create a good clase was especially mentioned; and they
wrote that they got good ideas about how to use the materials
available in their environment. "You do not need anything special
to create learning materials, vou just need inventiveness®, The
discovery method (The "Aha!" Method) and the drawing technigue wvere
indicated as two outstanding learning experisnces in these classes.
Some participants recommended against using non-5Spanish speakers
for this type of class, since gimultaneous translation makes for a
glover communication process viith the ingtructor. Others zuggested
allowing more time for these activities and programwing similar

ones during free hours.



TEACHING READING AND WRITING.

In evalusting this class, participante remsrked on the novel, easy,
end creative techniques one can uge to teach children to read. They
commented on the fact that the techniques demonstrated in clase had
eagy applicebility to their vork in Gustemala gince the method
relied more on the creativity of the teacher than on meterisl

regources.

It is important to point out that due to the voluntary nature of
this written evaluation, questionnsires were not filled out for ell
the classes. The themes mentioned here are those which, for diverse
reasons, received a large number of written evaluations.
Kevertheless, it is obvious thet the practical character of ihese
clesses and thelr applicability in Guatemals made them of great

value ito the participante.
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FINAL_PROGRAM EVALUATION BY PARTICIPANTS
This was the only opportunity during the whole training program
vhen a entire session (3.3 Hrs.) was designated for an evaluation
activity. Thirg permitted the implementation of diverse evaluation
techniques, and gave the participants more time to analyze the
various categories to be evaluated. The evaluation techniques
employed were as follows:
The participantes had the opportunity to determine to what degree
the training program vas actually bhased on the pedagogical
principles formulated by the trainers during the Pre-program
Activities and presented to the group during the first wveek, and to
vhat extent it realized the cbjectives that resulted from the
negotistion process carried out on June §. (See Exhibit # 120

The participants, divided in =small groups, mede recommendations
to improve the progran in the'iollcwing categories:

*+ Teaching, Instructors end Educational Methodology.

* Field Trips and visit to schools.

*+ Cultural and Monetary Orientation. !

# Formation of, work in, and presentation of the results of the

interest groups.

+ E.S. L. classes,

# K.A.S5.A. assessment and the evaluation proceses.

* Group living situstion and treining site.

{See exhibit# 13 : "Results of the Evaluation by Categary.
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Exhibit #_12 .

RESULTS OF THE EVALUATION BY OBJECTIVES
In thise section ve ssked participente to identify to what extent ithe

PROGRAM PRINCIPLES PERCENTAGE OF APPLICATION
@ 25 5@ 75 1ea Average

1- The program was based on

the concrete wvorking situation

of participants as perceived &
and expressed by themn.

[N
N

11 78. 2%

2- VWe promoted the active

participation of trainees in

the design, implementation and 1 & 31 9
evaluation of the program.

G

. 7%

3~ The curricular, cultursal,
and evaluetive activities
vere integrated.

i6 19 &3, 7%

PR

|2

4- The learning process vas

based on active observation

and practical experience on 1 14
the part of the participants.

Ry
n

&89, 4%

S~ The learning experience was

the result of both the study of

content aress and the methods 1z
employed in the classes.

B
as]
[Ax]
b
L

£- We respected the cultural

differences which exist among

everyane invalved in the

training program. :

N

ie zZ8 81,24

7- There was a mutual learning
experience an the part of both 5
participants and facilitators.

(]
h
o
o0
v

391
e

89. 4%

KOTE:
The zverage percentages indicate to what
extent the progrem principles were
applied , celculated on the basiz of how
many persong indicated each percentmge
column.



Exhihit # 12 (Cont.)

GENERAL OBJECTIVES

The training program offered its
participants the opportunity to:

1- Examine the role of education
in the development of

a) the individual

b} the community

c) the nation

2~ Reflect on the role of the
teacher

a) in the claserocom

b) in the community

c) in the Buatemalan Ed. System

3- Discover and develop their
abilities to promote & direct
educational activities in

a) Schools

b} their communities

4~ Develop themselves
a) according to community needs
b) in nev teaching skills
c) utilizing local resources
to the maximum

5- Find vays to apply nev
methods & techniques for
improving Ed. in Guatemala.

6- Enhance their avarenesse of
the importance of putting into
practice what they learned,
adapting it to their working
conditions.

7- Share theilr knovledge, skills
and experiences through group
activities, in order to unify
criteria for improving their
teaching and for adspting what
they learned to different
environments.
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)

PERCENTAGE OF
23

5@

o

)

ATTAINHENT
75 100
16 18
21 12
15 &
13 26
17 18
16 S
12 25
11 13
25 11
12 26
1z 28
14 22
6 31
16 3@

Averaqe

B2, 5%
78.1%
89, 4%

9. 6%
81. 9%
7@ %

9. 8%
81 %

8@. 9%
89, 4%

SZ. 6%



Exhibit #

8- QObserve: a) how classes are
conducted and Ed. Methods are
applied in U.S. schools

and b) some other aspects

of culture in the U.S.

Acquire new sgkills in
Flanning
implementation
evalustion

teaching.

al
b)
)
of

1@~ Develop an action plan or
project that can be applied to
their vork in Guatemala

11~ Increase their self-

confidence asg teachers who value

their knowledge, sgkills and

experiences.

NOTE:

12 (Cont.)
1 3 1z 14 14 £7.1%
3 i 17 ] 7@, 2%
1 1 & 15 17 a1, 2%
2 2] 14 16 76, 2%
2 1 5 31 a6, 2%
4 4 & 15 ' 65. 64
1 g 30 93, 1%
a1, 9

The average percentages were calculated
on the basis of the number of persons who
indicated eech column. For example, in
point # 10, four persons indicated that
the goal was not met; four that it vwas
met 28%: =ix that it was met S@U; fifteen
that it vas wmet 75%; and eleven thet it
vag met 10@%. This yields an average
percentage of 65.6%.



CATEGORY #1: TEACHING

l..

z-

1e-

i-
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Exhibit # 13 .

RESULTS OF THE EVALUATION BY CATEGORY
{PARTICIPANTS® RECOMMENDATIONS)

Guest instructore should speak Spanish.

Trainers should use various methods of instruction for greater
variety.

Materiels reproduced as class notes should be distributed on tiwe,
and if poseible, improved hefore reproducing.

More information on the perticipants should be cbtained before the
course starte.

In the Curriculum Negotietion, the treiner’s plen should be
presented and releated to the available time.

The scholarship recipients ghould be selected from similar mress
{urban or rural) or from similar level {(primary or pre-primary).

schedule mave practinel, hande-on sctivities.

Time should be sssigned to each topic sccording to its importance.
For example, more time should be spent on *Evaluation of Student
Learning® and *"Creativity and Creative Methodes®.

*Dinamices® - i.e. ®Icebreskers® - should be related to the class
tapice.

Finally, the group indicated that, given the nurber of participants
and the length of the program, the number of facilitators was
appropriate.

Repeat the orientation (guided tour) of the training site , shoving
the use of different areas so that the participants can take full
advantage of them.

Vigit U.S. families that speask Spanish and vho are not involved in
the program,

Schedule a "U.S. Cultural Night®.
Organize & committes to schedule socic-culiursl sctivities.

The "Cultural Night* activities should represent the reality of
Guatemala without scorning it.
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Exhibit # 13 (Cont.)

CATEGORY #3 : FIELDTRIPS_AND SCHOOL VISITS

Better planning on fieldtrips and better organization of schedules.
Yary the food provided for fieldtrips.

Better planning of the shopping schedule.

Offer more opportunities to vieit schools.

Contract friendlier drives for fieldtrips.

Do not include the Montessori School visit because it does not
provide learning experience applicable to the Guatemalan Reality.

Coneider the possibility of going more than once to amusement parks
like "Riverside”.

Plan trips to museums with sufficient advance notice.

Give ue the chance to walk through the streets of citiee which we
vieit, not on the bus but on foot, to get to know them hetter.

CATEGORY #4: INTEREST GROUPS.

1-

Plan and organize the vork of the interest groupe with sufficient
time.

The work of the interest groups shouvld be programmed continucusly to
get the most from the content areeas.

Evaluate the presentation of each interest group.

v

Each group should have wmare time to prepare and to make its
presentation.

Combine the theoretical and the precticel in the contents.

There should be a more direct relation between the mornings’ topics
and the work of the interest groups in the asfternoan.
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Exhibit # 13 _(Cont.)

CATEGORY #5: ENGLISH CLASSES.

Have daily claseges during the first veek and diminisgh them
gradually.

Modify the echedule to sllow a greater lapse hetween supper and the
E.S.L. classes.

Grammaticel explanations should be in Spanich, and the practical
exercises in English.

The content of the classes should be es basic se posesible, relating
to the environment.

CATEGORY #6: LIVING TOGETHER_AND TRAINING SITE.

l_

Leave the first program day free for the participants and training
staff to get to know each other better . Thie would promote better
relations.

Have more cultural activities with only the participante and all the
training staff.

Promote the formation of non-homogeneous groups so that everyone has
a chance to get to knov everyone else.

Acquire the necessary materials for each activity beforehand.

Have a facilitator on hand every night to resclve any problems that
may turn up.

Enforce greater punctuality and greater responsibility on behelf of
the participants in accomplishing program support activities like
making coffee.

Better time distribution on off-site trips

Limit telephone use to cases of necessity/urgency.

Check fire alarme before the group of students arrive.

1@- Include sports activities.
11- Establish norms for living together, &t the beginning of the

program.

CATEGORY #7: NEEDS IDENTIFICATION AND EVALUATION PROCESS.

This

group indicated that, due to lack of time, the program did not

respond to all of the expectations of 21l of the participants and acs a
result made the following recommendations:

1-

Use the daily class evaluation sheets, but keep the group informed
about the feedback obteined firom them.

The Individual Interviews shoulid have concrete guestions allowing
more time for the interviewees to respond.

A.I.D.Guatemala should study the interests cof the group so that the
trainers can have a wider vision of them and hetter plan their work.
The "Human Relations® activity should be carried out frequently.
Other groups which have gone through this experience should relate
the nev groups their *Fears and Hopes® but in Guatemala (before

their trip).
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The participants, individually, expressed in writing what vas the
most important thing s/he learned during the whole training program
and hov s/he would apply it in Guatemala. The resulting text ig an
interesting collection of participants’ personal commitments to
engage themselves in nev practices in which they can apply the
results of the training program. It is a very important evaluation
tool because participants vrite their intentions in a very
unobstrusive manner, revealing, consequently, the things they
actually feel will be significant in their work once they return to
their communities.
Finally each one was acsked for their *Very Personal® {anonynmous)
comments and suggestiones for improving the program, vere it to be
repeated. More than suggestions, these comments were praices,
thanks, gratitude and expressions of affection to the trainere,
showing that, due the sense of friendship created during the
program betveen participants and trainers, the participantse were

reluctant to be critical st the end of the program.
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FINAL PROGRAM EVALUATION BY THE STAFF.

After the group left, the program staff had a meeting for the

purpose of evaluating the program and made the following

recommendations for improving any future programe of gimilsr

nature:

1- Hold the training progrem in U.Mass., or in B8 site cloeer to
Amherst so that the participants are freer to move around in
their time off from classes. The wmeal schedule should be more
flexible so that it deoes not hecome s limitetion on all the

other activities.

2- Bwpand the full-time training stafi to include another trainer
vith primary school experience. Also, reorganize the extre-
curricular activities gtaff to include a fulli-tiwme coordinator

and tvo half-time assistants.

3- Contract a full-time secretary for the vhole length of the
program, to participate in steff meetinge so as to be fully

informed about vhat is going on in the progrem and o as to be
able to collaborate in aciivities more subkstantiel than merely

typing.

4- Inform the participants about the specific responsibilities of
each staff member so that they can ask the right person to help

them resnlve any given problem.
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5- Establish one or various coordinating committees of
participants to deal with problems or difficultie= and to
organize cultural and gport activities. These committees should
not simply be created but also supported, assigning them specific

responsibilities and requiring reports on their activities.

6- Organize and plan shopping time in such a manner that it does
not interfere with other activities. Also, use free time to
provide the chance for participants to share experiences and to

include presentations on specific topics.

7~ Send a letter "to whom it may concern”™ with recommendations
about the procesg of selecting participants and requesting
complete information, in sufficient time, on the nature of the

group.

OTHER_EVALUATION ACTIVITIES:

In addition to the formal evalustions described ahave, some other
activities (both formal and informal) tocok place which provided
valuable information about how both traineee and staff viewed the
implementation of the training program. It is vorthvhile to take
into sccount certain sectione of the document contained in the
final report of this program, specificeslly the commente and
recommendations made by the facilitators sbout sach class, and the

reports of the curriculum coordinator, the extra-curriculer

activities coordinator, the E.S.L. coordinator, and the program



director.

With reference to this report, I weould like to call attentian to
the results of the ecltivity cerried cut on Tuesday, June 9 in the
afternoon, a Problem-Sclving exercise focused on resolving
interperscnal difficulties esmong participants and referred to by
them ss the "Human Relations Exercise®. Thie activity was
considered of great importance by the participants vho repeatedly
sgked that it be re-applied and thet it be used to deel with other
prohlems.

Another type of informal evaluation vhich produced good results was
the “SUGGESTION BOX® in which the participants could leave written
ressages making recommendations to the program, to the facilitetors
or even to other participants. The second trip to N.Y.C. was
scheduled on the basis ©f the thirty-four (34) suggestions which
appeared one morning in the “Box*, requesting thie trip for the

purpase of *vigiting the Ststue of Liberty®.

GENERAL CONCLUSIONS:

The continuous evalustion model under discussion in thig paper wasg
designed on the basis of previous training\end evaluatian
experiences, (especially those gasined during various training
programs in I1.T.D.}, synthesizing ideass frowm various scurces and
taking into account the lessone learned from other orograme. In
this sense, ve often find ourselves "fighting the battles from the

last war", in other vords, modifying the model te correct

deficiencies and to incorporate recommendations derived from
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previous programs. While thie process of refinement is esesential
and of obvious utility, yet esch program is as different as the
individuals who bring it to life, and for this reason it is
difficult or imposesible to evolve & "perfect model®. One can only
hope to devise a flexible one, and be ready toc accommodete the
unforseen and to seize whatever opportunities presgent themselves to
create that hope called "Participatory Evaluation®. As faor a
critique of the model itself, it appears that there will always be
"things we would have done differently".
Above all else, the application of the model enriches and infoarms
it. This program provided the opportunity to transfer ideas from a
neat design on paper to the reaslities of training. Nearly all the
activities projected -and some other bhesides - were implemented in
8 fairly systematic manner. This praocess of implementation has been
described, as it happened, in this paper, which zalso includes the
results of the varioue activities and touches on some of the
constraints encountered along the way. At this point it seems
appropriate to critigque the evaluation madel az a whole, in
retrospect, and then to highlight some of the features which

provided the most remarkable learning experdiences.
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SPECIFIC RECOMMENDATIONS AND COMMENTS:
1- The presentation of the staff’s own Program Principles was a
successful experience., It was well received by the participants:
they enjoyed the fishbowl format (novel to them) more personal and
revealing than simply posting a list of principles. And by sharing
from an early stage the staff’s commitment to a participataory
process, we were able to set a common ground for the rest of the

KASA aasessment.

2- 1f the {irst week could he restructured, it vould be & good
idea to interpose some of the conceptual presentations like "Theory
and Methodology of Perticipatory Education®, "Twe models of
Curriculum Design" and *"The CAPS programs®, throughout the KASA
agsesement time-line. This recommendation is mede for iwo reasons:

a) The sooner the participants understand various aspects of
the participatory educational model being applied, the more
sense the KASA process will make to them and the fuller
their participation will he. This understanding, however,
can only be achieved hy exposing the participants to new
ideas and allowing them time to a2ssimilate and react.

) This restructuring would help slleviate the initial sence
among participants that “concrete® program activities vere
being constantly deferred in favor of seemingly endliess
data-gathering {"¥When is the program going to start?® was
the way many of them esxpressed their concern). By
interposing more *informetive® activities (somwe staff

members also suggestsd moving up one or tvo af the clese
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sessions scheduled for the following week) and also by
sharing the Continuing Evaluation Model, participant
satisfaction during the first week could indubitsbly have

heen enhanced.

A major headsche for trainers during the KASA assesswment, the
second formative evaluation, and the final evaluation by
participante proved to be (as it ususlly isg) the necessary prompt
tsbulation of the copious data generated from the written
instrumente. In spite of the care taken in the design of the
individual interview guide and the personal questionnaire, for

exanmple, two problems common to these instruments arose:

a)l Some duplicetion in the information derived from the two
instruments.
by Somevhat skeved resultiz on certain items because different

interpretations were placed on the questions.
One suggestion for winimizing these difficulties could be to
regiructure the group interviews in such a manner az to include
some of the questions from the written instruments - although this
technique can become very cunbersome when used to extract numericsl
data. Other suggestions include:
- Betler orientation for the ztaff conducting interviews, so
that the purposes of the questions in the guide are clear.
.- Streamline both instruments as much ag possible, checking

for duplication; and,
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* - Recruit some of the participente to help edit, or even to
help design them. Their input would surely have been
informative and have cut down on ambiguously-phrased
guestiong.

A further extension of this idea would be to set the participants
to interview each other, instead of using staff intervievwers. Thie
vould require that the written guides be clearly understood by
participante but could greatly reduce the time needed for this
process. It vould also certminly enhance the sense of program
ownership if the participents helped design the KASA essessment

instruments and then implemented them and tabulsted their results.

A s St o i s o o B i Sk e ok T o e e s s o o S . K s S ot e o S o s e o i et

The wvealth of information provided by the drawings made by each
participant to depict the relationship of their schools to their
communities surpassed expectations and underscore the utility of
graphice to convey many facte that might not surface othervise.
Although this technique did not appear in the original KASA
assessment design, 1t vas definitely worth including, and vays
should be sought to capitalize fully on the results. For example,
inétead of merely posting them perhaps certain data could be

extrapolated and included in the tabulation process.

In this program, as mentioned before, oral class eveluation vere
not alvays carried out nor sufficiently documented; the written

evaluation sheets vwere optionel, and their results vere not shared
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with the participante. In a future program, some of these problems
could be avoided by forming a rotating evaluation committee of
participants to be in charge of distributing, collecting,
tabulating and presenting the results of deily evesluation sheets,
vhich could still remain optional. This would put more
regponeibility for the continuing eveluation process into the hands
of the treinees, provide more coneistent feedback on clasees, and

share the critiques of the previous dey’s classes with everyone.

6- Formative Evaluations:

The process of obtaining and responding to participants’ comments
on the ongoing program is crucial to ite success and to participant
csatisfaction. As mentioned in the section which deels with the
implementation of formative evaluation techniques, we had problems
vhen the technique involved the assigning of percentages to measure
the extent to vwhich recommendations generated in the first mid-
training evaluation had put into practice. While it can be useful
to establish clearly the areas vhere changes are needed,
quantitative evaluations depend upon setting up a clear-cut bhacsis
for judgement if the results are to be accurate. The type of
inconsistency which skewed our second evaluation can damage a
program by making participants feel that these procedures are an
exercicse in futility. Care should be taken to avoid this pitfall.
This requires allotting sufficient itime to give & enouqhn

explanation and instructions.
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