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m SESSION GOALS

e Review important school counseling outcom e research
and evaluation published in the past year focused on the
academic,personal/social,and career dom ains

e Prioritize relevant inform ation for evidence-based practice
In school counseling

e Provideresourcesto help you in your work as a school
counselor/counselor educator



m SESSION

e Discussschool counseling related research research that
hasbeen published this past year

e Prioritize relevant inform ation for evidence-based practice
In school counseling

e Provideresourcesto help you in your work as a school
counselor/counselor educator



WHATWE IN A
m STUDY

e Established causality (baseline data and control group)

e Large sample size effect size B control

[mean; - mean,]

treatment

e Validated instrum entation S
e Beyond self-report data
e Appropriate/robust analysis ‘

e Effect Size (statistical significance vs. practical significance)

e Lasting Effect (post-post tests)

e Significance for school counseling practitioners



RIGOROUS RESEARCH OVERVIEW

e Lemberger,Carbonneau, Selig, & Bowers (2018).

Martinez, Baker, & Young (2017).

e Sargent,Jouriles, Rosenfield, & McDonald (2017).



. Lemberger, Carbonneau, Selig, &
Bowers (2018). The role of social—
emotional mediators on middle
school students’ academic growth as
fostered by an evidence-based

intervention.




STUDY OVERVIEW & RESEARCH
m QUESTIONS

e Student Success Skillsis aclassroom-wide social-em otional learning
iIntervention that hasdemonstrated positive effectsin promoting
learning strategies and positive attitudes

http://studentsuccessskills.com/




STUDY & RESEARCH
m QUESTIONS

e Authors asked:

o Whatisthe effect of time on student achievement in math and
reading? (growth)

o Did SSSinfluence students’achievement growth in math and/or
reading?

o Do measures of executive functioning and connectedness mediate
the relationship between SSS and achievement growth in math
and/or reading?

o How doesachievement growth for intervention group compare to
control grow and average expected growth?



STUDY & RESEARCH
m QUESTIONS

Simple RCT

e Authorsemployed a three-level cluster
randomized control design: (1) Time within
students, (2) Students nested within
classrooms,and (3) intervention delivered at
classroom level.

e N=193; middle schoolers aged 12 to 14 years
old; Majority Hispanic (66.3%) and W hite
(19.7 %)




METHOD
_ e Sample

o llclassrooms
o 6wererandomized to receive the intervention (+ consultation)
o 5served asacontrolgroup

e Measures
o Two pretreatment surveys 1lweek before intervention
o Academictesting before SSSimplementation, 3 weeks after, 3
monthsafter,6 months after.
o BRIEF, CASSS, CCIA

e Analyses
o Multilevel growth modeling:
o Level L Time;Level 2: Student; Level 3; Classroom ; Descriptive
statistics; Mediation analysis
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RESULTS

Students who participated in the SSS had greater math and reading scores over
the academic year in com parison to control classrooms

There is some support that this intervention is beneficial for student starting
school year below the 50th percentile on academic assessment(s)

Intervention participants experienced higher rate of growth in com parison to
students in the control classroom s

Students who participated in the SSS intervention experienced a greater
conditional rate of growth in math and reading com pared with the students in
the control classrooms.



RESULTS (Continued)
-

e Positive and significant relationship between SSS and executive functioning
(plan and organize and task com pletion; no significant effects (m ediation) for
mem ory, shifting attention, or inhibition).

e Connectedness effects were non-significant, but patterns were demonstrated

e Intervention and control groups were different at pretest data in which case
those higher achieving student could have been set on a stronger academiic

trajectory.



m RESULTS

Average Math and Reading Achievement Growth Comparison for Level Il Students

Average Math and Reading Achievement Growth Comparison for Level | Students in Control, Int tion, and Norm Groups

in Control, Intervention, and Norm Groups




DISCUSSION &
Bl FOR SCHOOL COUNSELORS

e School counselors are well-positioned to deliver universal
curriculato enhance to social-emotional and academi c
skill-set of students

e School counselorscan engage in consultation effortsto
(D support teachers’ effortsin integrating SEL into
curriculum and (2) to infuse SEL curriculum language
within the school so conceptsare reinforced

e Providing universal curriculum carriesmore reach than
m eeting with individual students

e Thisinterventionscan serve as a universal and potentially Tier 1
tier 2 and 3interventionswithin a multi-tiered system of H“"T;“gt'f‘f;‘;ﬁg:':“"“
support

e Studentsmust be taught S.E. skillsaswe teach
academics!



Il Martinez, Baker, & Young (2017).
Promoting career and college
readiness, aspirations, and
self-efficacy: Curriculum field test.

(CAREER
DEVELOPMENT
(DJUARTERLY




STUDY OVERVIEW & RESEARCH
m QUESTIONS

e Examined the impact of a classroom guidance curriculum on:
o Postsecondary education-going knowledge
o Postsecondary education-going aspirations
o Career and college readiness self-efficacy PPHSE:MIR

e 163 freshman,low-SES; mostly Hispanic/Black/W hite Preparing for Post—

High School Education:

, , Motivated, Informed,
o 8 modulesover5weeksin English class And Ready

o Benefits, Accessto information, Exposure to new
ideas about future majors and careers, Strategies

e Curriculum:




= METHOD

e Quasi-experimental design

o Control G.I'O u.p - received 5 Non-Random Dependent  Independent Dependent
weeks of individual Assignment  Variable Variable Variable

instruction by the same :
: Experimental
school counselors Measure e Measure

e Measures

) Control
o Pretest,posttest,and 6

week follow-up

o y,
participants \

e HLM analysis



m RESULTS

Postsecondary education-going knowledge
Postsecondary education-going aspirations
Career and college readiness self-efficacy

Classroom mode more effective than individual

C & X 9



DISCUSSION &
m FOR SCHOOL COUNSELORS

e Continuing increase in jobsrequiring college education (currently 62%)
e Mostly successful curriculum for first gen,low-incom e, students of color

e Aspirationsnot impacted by the curriculum
o Student factor, curriculum factor, or a variable factor?

e Social justice impact of reducing opportunity gaps

e Curriculum available by request from the first author:
Robert R.Martinez
UNC Chapel Hill
rrmartin@em ail.unc.edu



_ Sargent, Jouriles, Rosenfield, & JOURNAL - YOUTH
McDonald (2017). A high school- AND ADOLESCENCE _
based evaluation of TakeCARE, a }%ﬁi TS
video bystander program to prevent 2y ©'i)4
adolescent relationship violence.




STUDY OVERVIEW & RESEARCH
m QUESTIONS

TakeCARE is a video-based
intervention that teaches students
about bystander behavior

Thisvideo has been demonstrated to
im prove bystander behavior in
college students

It had not yet been tested for high
school populations or ethnic minority
populations

What are the effectsofthe
TakeCARE curriculum on a
sample that is prim arily ethnic
minority high school students?

What types of situationsdo high
school studentsencounter that
call for bystander behavior? Are
there differencesin bystander
behavior between these
situations?

Are there effects of TakeCARE
when controlling for variability of
the different types of situations?

N=1295;52.5% fem ale, 72.3% Hispanic;
ages 13-19 M=15.27



METHOD
|

e Participating studentswere informed that they would help
evaluate new classroom m aterials

e Sixty-six classroomswere assigned to either treatment or control
condition.

e Baseline questionnaire followed by intervention or other
presentation (if in the control group).

e Studentscompleted follow-up questionnaireswithin three
months of baseline assessment. The assessment wasthe Friends
Protecting Friends Bystander Behavior Scale (Jouriles and
McDonald 2016).



m RESULTS

e Bystander behavior was most likely in
acts of psychological relationship
aggression,such as a friend insulting or
trying to control a partner, or a friend in
a heated argum ent.

e Studentswho viewed TakeCARE
reported engaging in more helpful
bystander behavior at follow-up than
did studentsin the control condition.

e For situationsencountered at both
baseline and follow- up, studentswho
viewed TakeCARE reported engaging
in more helpful bystander behavior at
follow-up

Hispanic studentsreported engaging in more
helpful bystander behavior than non-Hispanic
students. Helpful bystander behavior at
baseline was positively associated with helpful
bystander behavior at follow-up

“The average difference in helpful bystander
behavior between studentswho viewed
TakeCARE and those in the control condition
was 0.56 situations per student at follow-up,
translating to an additional 560 helpful
bystander behaviors over the follow-up period”

Hispanic studentswere more likely to engage
in bystander behavior



DISCUSSION &
m FOR SCHOOL COUNSELORS

e School counselorsare well-positioned to teach
bystander interventions.

Stages of Learning

e An intervention for college students,though
+ Acquisition — new skill or concept beneficial, might generate more positive outcom es
* Fluency - the ability to immediately use Isadapted for the context and needs of students.
the skill or concept without a prompt
* Maintenance - continuing to use the skill e Increased progress monitoring and “review
or concept over time lessons” may more effectively reinforce the content

* Generalization - applying the skill or than a one-shot training.
concept to new situations, people,

activities, ideas, and settings _ . . . .
9 e Thisintervention offersvast implications for

preventative work and developing school-wide
narratives and language around bystander
interventions. These should be infused within the
curriculum.




HONORABLE
— =

Goodm an-Scott, E., Hays, D. G., & Cholewa, B.

E. (2017). “It Takes a Village”: A Case Study of

Positive Behavioral Interventions and The

Supports Implementation in an Exemplary Urban

Urban Middle School. The Urban Review, 1-26. Re\llew
£) Springer =]



m ABOUT THE ARTICLE

e Aculturally responsive,tiered approach
PBIS focused on schoolwide prevention

Positive Behavior Interventions and Supports

— e Used qualitative single case design describe
Wit PBISimplementation in an exem plary

- urban middle school

| for Some Students o Schooldocuments

\\  Skill Interventions

o School leaders’ voices

Primary
for All Sludents

e Similar articles exist,but few are asin-depth

e Specific focuson the role of school
counselors




HONORABLE

Counseling

Lapan, R.T., Poynton, T., Marcotte, A., XDevelopment
Marland, J., & Milam, C. M. (2017). College and o,
career readiness counseling support scales.

Journal of Counseling & Development, 95(1), !

77-86

— n=




CRCS Factors: Frequenc
Creating Direction

Applying

Social- Emotional
Development

Financing Education

CRCS Factor: Helpfulness

College & Career Planning
Helpfulness

m ABOUT THE ARTICLE

Validation of the College and Career Readiness
Counseling Support (CRCS) scales

Assessm ent of student interactionswith high
school counselorsregarding college and career
readiness

o Graduating 12th graders (n =881

o How often meeting with SC

o How helpfulwere the interactions

23 items, <10 min to complete
Tied to outcomes at 12th grade after 18 months

Use for advocacy, goal-setting, program eval



HONORABLE

Threat assessment is part of a

RO Pr e S aRRIgach O’'Malley, M., Swarts,M., Lima
ey Rodriguez, C., and Xiong, R.
(2017, February). Cultural
competence considerationsin

e contemporary school based
Students with some problem behaviors + Special education evalustion and services :
) threat assessment. Manuscript

Schioolwide Prevention submitted for publication.
All students (s g i




m ABOUT THE ARTICLE

e Threatsthat are made in school settings must
be taken seriously and there must be effective
protocolsin place to assessthreat and
determine effective interventions and steps.

e Indeed,engaging in culturally competent
practice is alwaysimportant,even in the midst
of assessing threat

e Authorsofthisarticle ask: To what degree is
cultural competency discussed in school-based
threat assessment articles?




m ABOUT THE ARTICLE

o Authorsengaged in acomprehensive system atic review to (1)
identification of contem porary threat-assessm ent literature, (2)
construction of a cultural-com petence rubric, and (3) text
analysis of threat-assessm ent articles.

o The authorsdesigned a cultural competency rubric based on
the literature and rated gleaned threat-assessm ent articleson
these topic (18 articles)



m ABOUT THE ARTICLE

o Themaximum hypothetical cultural competency score for a
threat assessment article would be 81 The maximum observed

CC scorewas 13.67 (SD =4.12),however,and the mean CC score
for all 18 articleswas6.47 (SD =3.02).

o ltem-level maximum score would be 3: mean was 159



m ABOUT THE ARTICLE

Step 1. Evaluate Threat
-obtain 4 specific account of the thieat by interviewing the student who made theat,
and other witnesses

-write down the exact content of the threat and statements by each party
~Consider the eireumstances in which the threat wis made and the student’s inte

Step 2. Decide whether threat is clearly transient or substantive
-Consider criteria for transient versus substantive threats.

-Consider student’s age, credibility, and previous discipline history.

Step 3. Respond to transient threat

Typical responses may include reprimand, parental
natification, or other disciplinary action. Student may be
required to make amends and attend mediation or

eounseling.

Source: Cornell, 2015

Step 5. Respond to serious substantive threat.
“Take immediste precaution to protect potentisl victima,
inchsding notifying the intended victim and victim's parents.
<Maotity itudent’s parenti.

“Consider contacting law enforcement.

-Refer student for counseling, dispute medistion, or other
appropriste intervention.

<Discipline ttudent 51 sppropriste o severity and chronicity of
wtuation,

Select fior the threat assessment team personnel who have demonstrated a
high degree of cultural dexterity and personnel who have persoral
experierce with the cultures of the school’s studert population.

Train persornel ivvolved in threat asessment to Improve dispositions,
nowledge, and chills Sor cultural corsiderations in threat ssesument. Topics
may include: sountes of explict and implict bias, encufturaion notions of
and responses to stress, and sodal Gtegories of ethnicity and race.

Train persornal imvobved in threat aessment in principles of trauma
informed are.

identify cultural brokers and train cultural brokers in threat asuessment
technigues ard prirciples of trauma informed care.

Map culturally-relevant Reeds that affect threat assesiment responde. such
2 Intefpretens, religious and spirtusl practices.

Ideritify interpreters and Irain intepraters I thieat aseisament technkues
and principles. of trauma informed care.

lEncourage confidentiality among Interpreters and other: brought in to
rupport the threat ssessment proces.

-maintain contact with the student
‘reviae plan o5 needed

http://bit.ly/2G4DPCH



m ABOUT THE ARTICLE

Threat Reported to Principal
Step 1. Evaluate Threat whether

-obitain a specific account of the threat by interviewing the student wha made threat, the recipient of the threat, t 2Nt or
and other witnesses

-write down the exact content of the threat and statements. by each party

“Consider the croumstances in which the threat was made and the student’s intentions

p 1. Evalua

Ensune Bt only Erained persoresl are
ol In Ehreat assevueeent

Ensune Bat g cutural beoker and/for
acheoeod @It The udent trusts s presendt
TIng et 197 BT SERELLITINT PrOCESS.

Consider variables that may

Step 2. Decide whether threat is clearly transient or substantive affect the student’s expression

“Consider criteria for transient versus substantive thrests.
Conduct threst assesument in & quiet,
ratral space away from waces that
e goeer nbalaree and s of

internal psychaodogical

“Consider student’s age, credibility, and previous discipline history. experience, including

ool

limprove predictability of the theaet
asbeLLTEnt axgerioros by descriing the
Process 10 the students invohved.

‘Use trauma irdommed techrigues, induding

purpose of the bahavior in Tenms of what
probilem the studers may have been tring
0 sohve.

onsider sources of Implick biss that may
affect the recollection and reporting of
Shrests by wikneses.,

Consider cultural variatiora. in Pl g seeking
Bwhandors Bhat may impede wilingress to
FEpO threats to school

Considar powsr imialsncss. srd historicsl
wxperiences of racsm and discrimination
that ey nfuence wilingnes o regort 0
skl parsonnel the Greumstanoss.
Envoived in the threat.

Consider commerication s largusge

Bearrien that may interfens with regorting.

Step 5. Respond to sericus substantive threat.
“Take immediate precautions to protect potential victims,
including notifying the intended wictim and victim's parents.
“Motify student’s parents.

“Consider contacting law enforcement.

“Refer student for counseling, dispute mediation, or other
appropriste intervention.

“Discipline student as appropriate to severity and chronidity of
situation,

Step 4. Decide whether the s
Serious or very serious.

enculturated notions of stress.
and wellbaing and the student’s
traurma history.

A serious threst might involie & threst 1o sissult somecne. A
wery serkous threst invohies use of & weapon or i & threast to

kill, rape, or inflict severs injury.

Step 6. Conduct safety evaluations.
Take immediate precautions to protect patential victims,
Including notifying the intended victim and victim's parents.

~Consult with law enforcement.
~Motify student’s parents.

-Begin & mental health evaluation of the student

-Discipline student as appropriate.

Step 7. Implement a safety plan
~complete & written plan
~rresintain contact with the student
-revise plan 8 needed

http://bit.ly/2GADPCF



HONORABLE

Gun Safety is a critical and timely concern within schools. The U.S.
IS experiencing a national crises. School counselors are often
charged with being a key player in developing school-wide efforts
to prevent and responsesto crises. It isimportant to access
current research and best practices,while also engaging in
supervision supports.

LIVES ####




m ABOUT THE RESOURCES

The Am erican Public Health Association has provided
open-accessto American Journal of Public Health
articles pertaining to firearm safety.
https://ajph.aphapublications.org/topic/gunviolence

Thislink provides gun prevention research in schools:
https//tinyurl.com/SchoolGunViolencePrevention







ADDITIONAL ARTICLES
OF INTEREST

Treating the Tiers: Play Therapy Respondsto Intervention in the
Schools

This article explores the potential of play therapy as a school-based intervention for children who are
experiencing behavioral difficulties within the K-12 school setting. A model is presented describing
the use of play therapy within the Response to Intervention (Rtl) model at the Tier 2 and Tier 3 level.
This article explores the Rtl model and how play therapy can be incorporated by school counselors or
school-based play therapists using individual and sm all group sessions.

Winburn, A,, Gilstrap, D., & Perryman, M. (2017). Treating the tiers: Play therapy respondsto intervention in the schools. /nternational
Journal of Play Therapy, 26(1), 1.



ADDITIONAL ARTICLES
OF INTEREST

Assessing an LGBTQ Responsive Training Intervention for School
Counselor Trainees

This mixed methods, explanatory sequential design study explored changes overtime in
participants who were taking part in an experiential training intervention focused on school
counseling trainees’ knowledge, awareness, and skillsin working with P-12 lesbian, gay, bisexual,
transgender,and questioning (LGBTQ) student populations. Resultsindicated that trainees’
knowledge, skills,and school counseling—related self-efficacy with P-12 LGBTQ student populations
increased over time, but trainees’ reported levels of sexual orientation awareness decreased.

Im plications for training, practice, and research are discussed.

Luke, M., & Goodrich, K. M. (2017). Assessing an LGBTQ responsive training intervention for school counselor trainees. Journa/l of
Child and Adolescent Counseling, 3, 103-119.



ADDITIONAL ARTICLES
OF INTEREST

Protective Factors and Processes Contributing to the Academic
Success of Students Living in Poverty: Implications for Counselors

Thisphenom enological qualitative study examined a national sam ple of high-achieving, low-income
middle school students' (N = 24) perspectives of protective factors and processes that contribute to
their academic success in school. Four main themesand 12 subthem es were identified. The m ain
them es are peer social capital,teacherswho care,family and com munity assets,and multiple

stream s of motivation.Im plications for counselors who serve students living in poverty are discussed.

William s, J. M., Bryan, J., Morrison, S., & Scott, T. R. (2017). Protective factors and processes contributing to the academ ic success of
studentsliving in poverty:implications for counselors. Journal of Multicultural Counseling and Developm ent, 45,183-200.



ADDITIONAL ARTICLES
OF INTEREST

Changing the Frame: Queering Accessto Higher Education for
Trans* Students

College access and graduation resultsin significant life advantages, including higher lifetime
incomes, better physical and mental health outcom es,and greater rates of civic engagem ent.
Unfortunately,trans* youth have been system atically prevented from full participation in post-
secondary education due to genderist practices and policies. Em ploying a queer theoretical fram e,
thismanuscript identifies three critical juncturesin the college access process where genderist
normsinhibit college access and persistence for trans* youth. Five specific strategies for queering
college access by ending or minimizing the impact of genderism are advanced, including cultivating
the role of school counseling personnel as advocates, reform ation of admissions practices, and
attention to fostering gender-inclusive co-curricular activities and student com munities.

Marine, S.B. (2017). Changing the fram e: Queering accessto higher education for trans* students. /nternational Journal of
Qualitative Studiesin Education, 30, 217-233



ADDITIONAL ARTICLES
OF INTEREST

Self-Stigm a of Mental Illness and Help Seeking Among
School Counselors

The authorsreported the findingsfrom a correlational investigation examining the relationship
between school counselors' (VN =333) self-stigma of mentalillness, help-seeking behaviors, burnout,
stress, and life satisfaction.The authors used a path analysis to test a hypothesized causal framework
that self-stigma of mentalillness contributed to help-seeking behaviors, which contributed to stress
and burnout.The findings showed that the data fit the hypothesized model. The authors discuss the
im plications of the findings.

Mullen, P.R., & Crowe, A.(2017). Self-stigm a of mental illness and help seeking among school counselors. Journal of Counseling &
Developm ent, 95,401-411



DISCUSSION AND Q&A
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Biolcati, R., Palareti, L., & Mam eli, C. (2018). What adolescents seeking help teach us about a school-based counseling service. Child and Adolescent Social Work Journal, 35(1), 45-56

Goodman-Scott, E,, Hays, D. G, & Cholewa, B.E.(2017). “It takes a village”: A case study of positive behavioral interventions and supports im plementation in an exemplary urban
middle school. The Urban Review, 1-26.

Lapan,R.T., Poynton, T, Marcotte, A, Marland, J., & Milam, C. M. (2017). College and career readiness counseling support scales. Journal of Counseling & Developm ent, 95(1), 77-86.

Lemberger, M.E., Carbonneau, K.J., Selig,J.P., & Bowers, H.(2018). The role of social-em otional m ediators on middle school students’academic growth as fostered by an
evidence-based intervention. Journal of Counseling & Developm ent, 96(1), 27-40.

Luke, M., & Goodrich, K. M. (2017). Assessing an Igbtq responsive training intervention for school counselor trainees. Journal of Child and Adolescent Counseling, 3(2), 103-119.

Martinez, R.R., Baker,S.B. & Young, T.(2017). Prom oting career and college readiness, aspirations, and self-efficacy: curriculum field test. The Career Developm ent Quarterly, 65(2),
173-188.

Marine, S.B.(2017).Changing the frame: Queering access to higher education for trans* students. International Journal of Qualitative Studies in Education, 30(3), 217-233
Mullen, P.R., & Crowe, A. (2017). Self-stigm a of mental illness and help seeking among school counselors. Journal of Counseling & Developm ent, 954), 401-411.
O’'Malley, M., Swarts,M., Lima Rodriguez, C.,and Xiong, R. (2017, February). Cultural com petence considerations in contem porary school based threat assessment.

Sargent,K.S., Jouriles, E. N, Rosenfield, D., & McDonald, R.(2017). A high school-based evaluation of TakeCARE, a video bystander program to prevent adolescent relationship
violence. Journal of youth and adolescence, 46(3), 633-643.

Williams,J. M., Bryan, J.,, Morrison, S., & Scott, T.R. (2017). Protective factors and processes contributing to the academic success of students living in poverty: Im plications for
counselors. Journal of Multicultural Counseling and Developm ent, 453), 183-200.

Winburn, A, Gilstrap, D., & Perryman, M. (2017). Treating the tiers: Play therapy responds to intervention in the schools. /nternational Journal of Play Therapy, 26(1), 1.
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