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ABSTRACT

INTEGRATION AS A PROCESS IN GESTALT-ORIENTED
PSYCHOTHERAPY* A PROPOSEDCONCEPTUALIZATION

The focus of this theoretical dissertation is a des-

cription of the process of integration in Gestalt-oriented

psychotherapy. Reacting to the lack of a clear definition

of this process in the existing literature, the author pro-

poses a conceptualization that evolved from theoretical and

clinical exploration.

Integration is defined as the process whereby an

individual re-owns a previously alienated part of the self.

Because of the visibility of this process in Gestalt therapy,

this orientation was selected for observation. Beginning

with observations of these sessions in psychotherapy, a

model was proposed that described the process as occurring

in six stages. This model was then thoroughly examined in

light of many case studies. Revisions were made and incor-

porated into the model. Existing references to this process

in the literature were further examined to confirm or chal-

lenge the conceptualization as it evolved. At this writing,

the conceptualization is still in a process of development.

Exposure to other professional readers marks a point along

the continuum in its evolution.
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The six-stage model describes an individual's move-

ment from awareness to incorporation and integration.

Stages I-III indicate how an individual becomes aware that

something external represents a part of the self that has be-

come alienated. Stages IV-VI describe how the alienated part

is then incorporated into the self structure. This incor-

poration requires that the self become re-organized and the

threat that this re-organization poses to the individual is

described in detail in these last stages.

In a time when the practice of psychotherapy has come

under severe criticism for its lack of clear standards and

training procedures, the development of clear and precise

descriptions seems an essential undertaking. It is hoped

that this paper represents another step toward this end.

Through exposure to other professional readers, opportunity

for examination and reaction can result in further refinement

of this conceptualization of a process in psychotherapy.
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INTRODUCTION

The practice of analysis assumes that the
primitive can explain the complex... This
tends to degrade man in many ways. Not
only are the behaviors of rats, pigeons,
flat worms and the apes accepted as para-
digms of human functions, but the analytic
framework will focus on fragmentation to
the exclusion of integration. This is why
we have such detailed knowledge of mental
illness, delinquency, sensory deprivation
and every kind of human and social dis-
integration. But we know next to nothing
of integration, wholeness, personality
development, and complex synthesis and
functioning. (Hampden-Tumer, 1971, p.13)

In the above quotation, Charles Hampden-Tumer des-

cribes a well-known dilemma that faces those who search

the available literature for an understanding of healthy

individual functioning. We seem to have developed

innumerable ways of describing malfunctioning, yet when

it comes to describing healthy functioning, or even the

means whereby health is restored, wr e do not seem to have

that much to say.

This situation is especially frustrating for those

engaged in helping individuals achieve mental health.

Answers to such questions as; How does an individual
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achieve wholeness once fragmentation has occurred? What

takes place during the psychotherapeutic process that

enables re-identification with alienated parts? How is

a psychotherapeutic relationship useful?, seem alarmingly

unavailable

.

This paper represents one individual's attempt to

provide an answer to one of these many questions. Begin-

ning with a sense of frustration over the absence of a

clear definition of what "integration" represents in the

psychotherapeutic process, the author set out to find

some answers. The result, thus far, represents a concept-

ualization of the process of integration that is grounded

in theoretical and clinical data.

It is hoped that this conceptualization will provide

the beginning point for an eventual training manual for

psychotherapists. The paper that is presented here, re-

presents a point along a continuum in this project, i or

the author, this presentation of the proposed conceptual-

ization represents the beginning of a process ol testing

the soundness of the six-stage model that has been devel-

oped. The purpose of this paper is to provide exposure

Through exposure to other professional readers, it is

hoped that further clarification and elaboration will

f ollow.
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Because the paper represents the culmination of a

process of exploration, and the beginning of a process of

confirmation, the style in which it will be presented

differs from a traditional experimental dissertation.

The paper, as a whole, presents a theoretical develop-

ment; this development remains to be subjected to scien-

tific treatment. In light of this, the chapters that

follow will describe the process of conceptualization as

it has already taken place.

Chapter I will introduce the purpose of the under-

taking to the reader. This introduction will include

background data that shows how the problem arose for the

author, a clear statement of purpose, and a description

of the procedures by which an evolution oi the conceptual-

ization took place.

Chapter II will provide a review of the literature.

review will develop a theoretical grounding, from

which the conceptualization is rooted. This grounding

will provide theoretical support for the conceptualization

that follows.

Chapter III will present the actual conceptualization

that has been formulated. The major aspect of the con-

ceptualization is a six-stage model that describes the

process of integration from beginning to end. Supple-
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meriting this model are two alternate means of conceptual-

izing the process; a schematic drawing shows the process

from a visual perspective, and a summarizing table pro-

vides a point of quick reference.

Chapter IV will illustrate the conceptualization

with case studies that show examples of various aspects

of the six-stage model.

Chapter V will begin the next stage of the under-

taking as a whole, i.e. that of beginning to test the

soundness of the conceptualization through exposure to

other methods of confirmation. Suggestions will be made

in this last chapter for procedures to be made to follow

this dissertation.
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CHAPTER I

STATEMENTOP PURPOSE

Introduction

The paper that follows represents the culmination of

the author's work towards developing a conceptualization

of the process of integration. Thus far, these efforts

have been conducted in relative isolation. It is now

appropriate to present this conceptualization for exam-

ination by others as a beginning towards eventual appli-

cation for scientific treatment to determine its sound-

ness.

In Chapter I, the background to this undertaking is

presented. The chapter is divided into three sections:

Identifying the Problem , Statement of Purpose , and

Evolving the Conceptualization .

In the first section, the history of how this under-

taking came to pass is presented. Through this section

the reader will gain an understanding of how the problem

initially arose for the author.
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In the second section, focus upon the specific intent

of the author will be made. The problem will be identified

and the purposes for the undertaking will be stated.

The third and final section will provide a description

of the procedures that were employed in formulating the

conceptualization. This description will be presented in

chronological fashion; each phase of the process of con-

ceptualization being outlined and briefly discussed.
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Identifying the Problem

Individuals often come to psychotherapy with vague

notions that they are somehow not functioning to full

capacity in their lives. They may experience this in-

completeness in a variety of ways; as an inability to

know and understand themselves, as anger directed against

a world that they see as hostile and withholding, as a

feeling that "something is missing" for them.

At the root of these complaints is often the alien-

ation of some essential aspect of that individual. In

response to a past situation that was experienced as un-

tenable, the individual was forced to reject a part of

the self in order to survive and make sense of the world.

A child will learn not to express neediness if there are

no accessible means of gaining a response to that behavior;

if warm and supportive parents are not available, the

child will learn to suppress expression of needs. As an

adult, that same child will experience an inability to

express needs even when resources to meet that neec may

be readily available. This produoes a state o 1 frus-

tration and chronic deprivation.
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In an effort to restore the individual to full

functioning, one of the primary tasks of psychotherapy

involves discovering alienated parts of that individual.

Once a part that has been alienated can be recognized,

inherent capacities once more become available to the

individual

.

Approaching the various fields of psychology, one

is immediately aware of the centrality of this task.

Almost every psychotherapeutic orientation speaks to the

concept of regaining awareness of alienated parts. Carl

Rogers (1965) speaks of this as a process of self-accept-

ance. Through the process of psychotherapy, the individual

grows to identify with and accept various parts of the

self that have previously been denied or rejected.

Karen Homey (1950) describes the process of psycho-

therapy as one in which the individual comes to identify

with the "real self" as opposed to the "idealized self."

The idealized self represents a prescribed sense of self

that is based upon what the individual thinks they should

be. In order to maintain the idealized sell, the indi-

vidual must deny certain aspects that represent the real

self. During psychotherapy, these aspects are uncovered

and gradually accepted as legitimate and worthy oi re-

cognition.
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Andrus Angyal (1941) sees the neurotic individual as

one who operates out of a system that works to keep

certain aspects of the self unrecognized and unattended to.

The process of therapy involves changing that system in

such a way as to allow the individual to operate as a

fully functioning whole. This requires that the unrecog-

nized aspects of the self be brought into awareness.

A listing of all the approaches that address the con-

cept of alienation would take pages to cover. Unfortunate-

ly, while all approaches speak to this concept, few describe

how to deal wT ith the re-owning of alienated material during

the therapeutic process. This lack creates a difficult

situation for an individual who receives training in the

practice of psychotherapy. Without clear guidelines, an

understanding of the process is difficult to grasp.

For the author, this situation became increasingly

apparent throughout training as a psychotherapist. "Yes,

alienated parts must be recognized, experienced and re-

owned, yet how does this take place?" "'What happens,

when an individual experiences an alienated part, that

makes that part become functional once again?" "Once it

happens, it looks like X, but what occurred along the

way to make that happen?" These questions seemed to have
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no answers | and no guidelines, other than continued expe-

rience as a therapist, seemed available.

At the time that these questions became most pressing,

the author was being trained in Gestalt therapy. Obser-

vations of this specific psychotherapeutic orientation

seemed to reveal that certain things did occur that re-

sulted in an individual regaining the use of a previously

alienated part of the self. Time and time again, clinical

sessions began with individuals feeling uncomfortable

with some aspect of themselves or the environment, and

ended with a recognition of self. The aspect of the self

that emerged seemed to have been recognized, experienced,

and assimilated in such a way that signiiicant change

could be seen in the individual's sense of self from that

point on.

An example of one of these many sessions is presented

to acquaint the reader with what this process looked like

in the clinical setting.

During the months previous to this session Lynn

had seen herself as a "victim"; a victim oi her

mother's abuses, oi other's critical demands,

and of her own anxiety over how she periormed.

She came to identify herself in the sessions as

"poor Lynn."
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During this particular session, Lynn presented
a dream. In the dream she was in an exam that

she did not want to take.. She knew that she

would fail one question because it was too hard.

She left the testing room crying and headed for

the bathroom. The teacher, who was giving the

exam, followed her into the bathroom, and as he

entered the room, Lynn saw that his hair suddenly

turned white. She told him that she could not

take the test. He responded by comforting her

and telling her that she did not have to take

the test; that she could remain in the bathroom

until the exam was over.

Lynn woke from the dream feeling "sneaky."

Lynn was asked to play the part of herseli in

the dream. At first she was embarrassed; "I'm

sneaky in the dream, I feel like I sucked that

teacher in... I'm not like that, not in real liie.

As she allowed herself to play the part, however,

she found that she began to enjoy it. Her face

lit up and she laughed as she found herseli going

around the therapy group and "sucking people in."

As she did this she reported that she felt power-

ful, "Hey, I can really fool you all, I can make

you think that I am helpless and you have to ieel

sorry for me and do nice things.

As she said this, she suddenly became aware of a

part of herself that she had previously denied.

Lynn's "poor me" was a "sneaky game" that she

played to get other's sympathy.



12

As Lynn continued to do this "sucking in" she became
aware of the power and control that she got from
this role. She was really not a victim, rather she
was an agressor and she was getting from others
what she in fact wanted; i.e. symoathy.

Lynn then was asked to play the teacher in the
dream. As she did this, she became aware that
what she had previously seen as the aggressor, i.e.

the person that was demanding of her, was, in fact
a victim. As the teacher she felt "hooked,"

"taken" and did not feel powerful. As she stayed

with the experience of being the teacher she found

herself seeing Jjynn in a different way.

"Hey, I don't like you. I see you having all the

power this way and I don't like seeing you play

this game with me." As she remained seeing her-

self as the powerful " sucker-in-er" her perception

began to change.

"Hey, you don't have to play this game you know.

You can go back into that room and take the test.

You can even fail the one question - what's the

big deal, you can be wrong once in a while and

not have to be so damn helpless, you are pretty

strong." As the teacher she became less demanding

without being sucked into the gaue. She could

see Lynn more realistically.

When Lynn returned to her own role she felt new

strength and sufficient power within herself to oe

something other than a victim. She looked around
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the room at the therapy group members and asked

for their attention and sympathy without crying

and looking away.

At the close of this session everyone commented upon

how effectively Lynn had "integrated" the dream material

and had reached a state of wholeness. She no longer felt

stuck with the polarities of her behavior, but instead

was able to combine them into a new place that allowed

her a whole range of new behaviors that had previously

been unavailable to her.

Continued observations of these sessions began to

reveal certain identifiable patterns to the process that

was called integration. These patterns could be seen and

noted, yet no viable means of articulating what occurred

during the process seemed to emerge.

The author turned to the literature for assistance.

Exploration of the literature revealed the importance of

the concept of integration, both as a process and as a

state of wholeness in an individual. Confirmation of the

centrality of this concept in Gestalt therapy came througn

a study that was conducted to develop a taxonomy of Gestalt

theraoy processes and goals (Raining and Frey, 1975 )*
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In this study a content and cluster analysis was

applied to the ideas formulated by Fritz Peris. This

analysis revealed that a central goal in Gestalt therapy

was to help an individual re-own parts of the personality

that have become projected or fragmented, i.e. alienated.

The individual assimilates his reality and inte-
grates his experience; this means re-owning the
repressed parts of the personality, getting
through resistances and blockages and gaining
control of them, becoming more aware of reality
by discarding self-deception, fantacies, and role-
playing, and reducing fears, guilt and anxiety.

'

teaming and Frey, 1975 , p. 83 )

Further search continued to reveal the centrality

of the process of integration as a goal in therapy, yet

did not go on to actually explain what took place during

the process.
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Statement of Purpose

Faced with, the gap in the literature, and armed with

3- sense that observations in Gestalt therapy provide a

picture of how the process of integration takes place,

the author set out to find more complete understanding of

the process.

The problem seemed worthy of consideration; while

researchers have designed methodologies for studying a

host of human responses, very few of these have yielded

information regarding the process through which an indi-

vidual moves during psychotherapy. The gap between

clinical and experimental psychology becomes dismally

clear when one begins to look for clear conceptual defi-

nitions of the psychotherapeutic process.

The lack of such conceptualizations creates a vague-

ness and ambiguity that restricts a full understanding of

psychotherapy. This has repercussions in many areas.

For the individual who elects to seek the aid of a trained

psychotherapist, the process can often appear mysterious.

Techniques that are employed to help that individual are

often strange and seemingly unrelated to the problem at
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hand. Imagine being asked; "Speak to that empty chair

as if it were your mother," "Tell me about how you felt

when your kid brother was bom," "Act out the horse in

your dream" I And imagine again, that once you did this,

you began to feel betterl

More importantly, the lack of clear conceptualizations

severely limits the training of psychotherapists. In the

absence of clear guicELines, this training often becomes

restricted to a procedure where "experience" serves as a

major criteria for competence.

In a time when the practice of psychotherapy has come

under severe criticism for its lack of clear standards and

training procedures, the development of clear and precise

descriptions of what takes place during the process seems

an essential undertaking. Without such efforts, the

field remains open to valid criticism.

Identifying the lack of clear descriptions of what

takes place in psychotherapy as a problem, the author set

out to examine one specific aspect of that process;

the manner in which an individual regains the use of

an alienated part of the self.

The word integration was selected to’ provide focus

for the exploration. Webster (1949) defines the word
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integrate as: "to form into a whole, to unite or become

united so as to form a completed or perfect whole."

Within the context of psychotherapy, this term seemed to

describe what happens as individuals come to experience

themselves mare fully by re-owning parts that have been

previously alienated.

The purpose of the present undertaking was to explore,

irom both a theoretical and clinical perspective, the

concept of integration as a process in psychotherapy.

From this exploration, it was hoped to develop a conceptual-

ization that would provide illumination of the process.
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Evolving; the Conceptualization

The present conceptualization of the process of

integration evolved out of three distinct, yet inter-

dependent activities: 1) observation of clinical case

material, 2) theoretical formulation, and 3) exploration

of the existing literature. The evolution began with

observation of case material. Starting with an initial

definition of the process of integration, observations

of sessions in Gestalt therapy seemed to reveal certain

identifiable patterns: The process of integration could

be seen to have a beginning and an end point, specific

behaviors consistently marked various points along the

continuum from beginning to end, and certain organizing

themes emerged that provided explanation for what was

occurring.

Based uoon these observations, theoretical i ormul—

ation of an initial conceptualization of the process of

integration was possible. This initial conceptualization

consisted of a six-stage model. The first three stages

of the model described how an alienated part of the sell

became recognized, the second three stages described how

that recognized part became incorporated into the self-

concept .
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Following this initial formulation, the existing
literature was reviewed. This review was done in an
attempt to gain perspective on how other theorists saw
change occurring within the individual personality struc-
ture. In light of the emerging themes that seemed to have

emerged thus far, this review was confined to those theo-

rists who spoke to a wholistic, dynamic approach to the

structure of personality: Carl Rogers, Kurt Goldstein

and Andrus Angyal provided perspective on how change oc-

curs as an organismic whole. Karen Homey supplied a

clear description of the process of psychotherapy itself,

Carl Jung and Eric Erikson added insight to the polar

naoure oi the struggle that takes place as an alienated

part of the individual is brought into an already existing

structured whole, and Jean Piaget added the perspective of

a learning theory that describes how an individual incor-

porates new learnings.

Upon the conclusion of the review of the literature,

a first cycle of the evolution had taken place. From here

on, these three activities were to occur over and over

again in cyclic fashion, each cycle building upon aha re-

vising the conceptualization that was emerging: observations

provided data for revision and elaboration, through theo-

retical formulation attempts were made to incorporate the
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revisions into the conceptualization as a whole, and

reierence to outside sources in the literature provided

either support for, or helpiul questions about, the concep-

tualization. In this way the present conceptualization

evolved out of a continuous process of revisions and syn-

thesis.

As the conceptualization developed observations of

case material became more organized, iuany sessions in

Gestalt therapy were taped and closely examined in light

of the proposed conceptualization. In time these obser-

vations spread to include sessions of other Gestalt thera-

pists besides just those of the author. These observations

brought continued questions and notations for change in

the six-stage model.

The review of the literature was extended from its

initial general focus to a more specific one; all the

available sources in the area of Gestalt therapy were re-

viewed. While the inadequacy of these sources often proved

frustrating, helpful perspective was gained. These sources

tended to provide a clear theory of personality development

and the effects of alienation. In addition, some brief,

yet provocative, descriptions oi the process 01 integrations

that had been attempted by other theorists in the area were

found. While these descriptions were scanty, they did pro-
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vide confirmation and a point of reference for the present

conceptualization.

The actual process of theoretical formulation became

more and more refined and exacting as time wore on. Faced

with the ever present problem of accomodating new material

into an already existing conceptualization, synthesis was

a constant task. Letting go of old structures and allowing

for change was an essential aspect of the evolution and re-

quired patience and integrity throughout.

Before presenting the actual conceptualization that

has evolved thus far, a review of the literature is given.

This review will serve to both acquaint the reader with the

theory of personality development that underlies the concep-

tualization, as well as review the work that has been done

in the area of describing the integration process in the

Gestalt therapy literature. A reading of Chapter II will

give the reader a sense of how the exploration of the

existing literature contributed to this paper.



22

CHAPTER II

REVIEW OF THE LITERATURE

Introduction

In Chapter I a brief description of integration

has been presented. Before developing this description

further, a theoretical foundation will be presented in

order to acquaint the reader with some important concepts

that are essential to an understanding of the work that

follows. This theoretical foundation will be presented

through a review of the significant literature.

The process of integration is addressed by a wide

variety of fields in the social sciences. All orien-

tations that attempt to describe how a previously un-

known or alien aspect of the environment is brought into

contact with and assimilated by an individual, group, or

system allude to this process. Theorists in the fields

of learning, personality development, individual and

group psychology, organizational development, and edu-

cation, all see this process as an essential aspect of
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growth and development. A look at the varied approaches

to this process is fascinating and illuminating; a compre-

hensive review of these approaches would be a worthy task.

It is beyond the scope of this paper, however, to assume

this undertaking. Such extensive research would require

volumes to describe and analyze suff iciently

.

The concept of integration proposed in this paper

reflects a specific psychotherapeutic orientation, that of

Gestalt therapy. This orientation is, in itself, an inte-

grated one. Gestalt therapy represents several different

theoretical approaches which are brought together and

specify an approach to the treatment of individual problems.

Because of the integrative nature of this approach, a re-

view of the literature will be confined to the writings

that have come from this specific school of psychotherapy.

Such a review will provide the reader with both a look at

the significant literature and a development of the

concepts that are essential to an understanding oi the

definition of integration that will follow.

Chapter II is divided into three major sections, lhe

first will present an overview of the historical ante-

cedents of Gestalt therapy. This will acquaint the reader

with the specific therapeutic orientation that organizes
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this paper. Biographical data that is available on its

founder Fritz Peris will be given so that the various

orientations that influenced his development can be identi-

fied. As these orientations are identified, those that

speak directly to the definition of integration will be

noted.

The second section of this chapter will focus upon

the theory of personality development that underlies

Gestalt therapy. This will include how an individual de-

velops a sense of sell as well as how alienation of a

part of that self can occur. This will give the reader a

theoretical base to understand the process of integration

as it occurs in psychotherapy.

A third and final section will focus directly upon a

development of the concept of integration as it occurs in

Gestalt-oriented psychotherapy . A chronological presentation

of this concept, beginning with the early works of Peris and

ending with more recent theorists, will show how conceptu-

alizations of the process have developed over time. A

summary of these conceptualizations will be given at the

end of the chapter. This summary will be used later on

in the paper to compare and contrast these notions with

those of the author.
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Historical Antecedents to Gestalt Therapy

Fritz Peris traveled a long and varied path from his

early training as a medical student in Berlin to his final

establishment of a residential center for therapists-in-

training near Vancouver, Canada. The personal associations

in his life profoundly affected his development of the

psychotherapeutic approach which he was to call Gestalt

therapy. In the following section, these associations

will be identified as his biography is presented. These

will be briefly summarized in terms of their influence

upon the formulation of Gestalt therapy.

Frederick S. Peris was bora in 1893 in Berlin,

Germany. He received medical training at the University

of Berlin, and after qualifying as a medical doctor m

1920 ,
He practiced as a neuropsychiatrist for several years.

During this time he associated with a group of young Intel

lectuals in that city and through them became acquainted

with the philosopher Sigmund Friedlaender.

Friedlaender was to have a profound influence upon

ierls. In his major work, Creative Indifferen ce,



26

Friedlaender discusses the notion of the "zero point of

indifference

,

fFriedlaender forwarded] the theory that
every event is related to a zero-point
from which a differentiation into oppo-
sites takes place. These opposites show
in their specific context a great affinity
to each other. By remaining alert at the
centre, we can acquire a creative ability
of seeing both sides of an occurrence
and completing an incomplete half. By
avoiding a one-sided outlook we gain a
much deeper insight into the structure
and function of the organism. (ferls, F.,
1947, p. 15)

The notion of the polar nature of events and a

center from which all meaning emerges led Peris to pursue

the dialectics of Hegel and Marx. From here he was to

later formulate his own concept of differential thinking:

"Differential thinking shows a resemblance to the dia-

lectic theories, but without their metaphysical impli-

cations." (1947, p. 14)

In essence, Peris translated the ideas of these writers

into workable psychological concepts, within Gestalt

therapy the polar nature of the individual personality is

the key. For every experience that an individual reports

1 Facts of publication on this work not available

.
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the opposite or polarity is known to exist. Contact with

this polarity gives richer meaning to the experience ana

opportunity for change. Change in awareness and under-

standing occurs through an identification of the polarity

of that experience and the dialectic of the encounter

between the two.

Soon after his contact with Friedlaenaer, rerls

entered psychoanalysis with Karen Homey and upon her

suggestion entered psychoanalytic training in 1926. He

moved to Frankfort in 1927, and then to Vienna in 1928 to

pursue this training.

rerls' decision to acquire psychoanalytic training

made a crucial marx in his career. He was involved with

this movement lor many years to follow and this training

greatly influenced his later theoretical developments.

The importance of dreamliie, a developmental approach to

personality structure, and the concept of repression, all

appear in his work.

»»hile rerls eventually rejected his association with

Freud, he continued to respect the contributions that this

man made

.

There is hardly a sphere of human activity
where Freud's research was not creative, or

at least stimulating. To bring order into
the relations of the many observed facts, he
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developed a number of theories which together
1 ormed the first system oi genuinely struc-
tural psychology. (Peris, F

. , 1947, p. 13)

During the year that Peris was in Frankfort he took

a position with Kurt Goldstein's Institute for Brain Injured

soldiers . Through this work he became acquainted with the

gestalt psychologists and their holistic approach to the

study of perception. While his involvement with this

school was minimal at this point, Peris was later to return

to the ideas of these psychologists with respect, and in-

corporate their ideas into his own work.

In opposition to the association-psychology of Freud,

Peris would speak for a more holistic approach to the study

of individual personality:

Instead of the customary teaching of isolated
facts by individual teachers, a more holistic
approach to the human organism should be
elaborated by professional team work. . .

Isolated treatment of the different aspects of
the human personality only supports thinking in
terms of magic, and bolsters up the belief that
body and soul are isolated terms, join to-
gether in some mysterious way. (Peris, F.,
1947, p. 3D

In addition, Peris found the figure/background

conceptualization of perception to be an important key

for explaining his own notion of sell -regulation. The
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idea that needs emerge from a background of experiences

and become known to the individual comes from the gestalt

psychologists' notion of the f igure/ground formation.^

While in Frankfort, Peris also came in contact with

several young existential philosophers. He was impressed

with how they stressed the importance of the immediacy of

experience. The idea that an individual contains all that

he is in any one given moment of time appealed to Peris.

His later work focused upon the "now" of experience as a

means of understanding an individual; exploration of this

now would reveal both the past and the present of an indi-

vidual .

Peris returned to Berlin after completing his training

in Vienna and established his own practice in psychoanalysis.

At this time he entered analysis with Wilhelm Reich. Peris

had been in analysis with other analysts prior to this

time, yet his most significant experience seems to have

taken place with this man.

Both Reich's personal style as an analyst and his

emerging theories concerning the importance oi body

structure and posturing (see Reich, 1949) were to have an

impact upon Peris' thinking.

^See next section of this chapter for complete dis

cussion of this concept.
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Kis [Reich 1 first discovery, the muscular
armor, was an important step beyond Freud.
It brought the abstract notion of resistance
down to earth. Resistance now became total
organismic functions, and the anal resistance,
the tight ass, had to give up its monopoly in
resistances

.

Another step forward from the couch life was
the fact that the therapist now actually got
into touch with the patient. The "body" came
into its own rights, (rerls, F., 1969, p. 50)

Direct involvement of the therapist with the patient

and attention to bodily gestures as cues are both im-

portant aspects of Gestalt therapy. In addition, Deris'

association with Reich led him to question the validity

of the strict requirements set forth by the psycho-

analytic school upon the patient/therapist relationship.

From this point on he began to "loosen up" his own

approach.

Peris continued to practice psychoanalysis in Berlin

until 1933. In that year he fled to Holland with others

as World War II approached. In 1935 he was invited by

the Psychoanalytic Institute to set up the South Airican

Institute for Psychoanalysis. It was during his stay in

South Africa that he began to seriously question the rigid

osy choanalyt ic model in which he had been trained.

In 1936 Peris wrote a paper, entitled "Oral Resis-

tances," that he presented at the Psychoanalytic -.Congress in

Czechoslovakia. In this paper he questioned Freud's notion of
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sexuality as the key motivating force in man. Peris pro-

posed that eating was equally, if not more, important and

that this behavior laid the groundwork for the development

of aggression. For Peris, aggression was essential for an

individual's assimilation from the environment of those

things required for growth and development.

This statement was the beginning of Peris' move away

from Freud toward the development of his own theory. V.hen

his paper met with criticism at the Congress, Peris chose

to leave the Psychoanalytic Institute. He returned to

South Africa and began work on the manuscript ol a book,

Ego Hunger and Aggression (Peris, F., 1947). This boox

was a further development of his theory of aggression and

showed some major difference with the work 01 Freud and his

school:

In this revision of psychoanalysis I intend:

a) To replace the psychological by an organ: smic

concept

b) To replace association-psychology by gestalt-

psychology

c) To apply differential thinking, based upon

S. Friedlaender ' s "Creative Indifference."

(Peris, F., 1947, pp. 13-14)

This book was the first formal synthesis of his past

training and the ideas that he had come in contact with

over the intervening years.
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In 1946, Peris moved to New York City where his associ-

ation with Karen Horney facilitated a practice through the

Alans on White Institute. This association was short

lived, for he soon became friends with Paul Goodman and

other radical innovators in the fields of education and

psychotherapy. At this time, the White Institute became

confining and Peris struck out on his own and established

his own practice.

In 1961, Peris co-authored the book Gestalt Theraoy

with Paul Goodman and Paul Hefferline. with the publi-

cation of this work, Peris established his contributions

and gave them a name: from that time on he was to be known

as the founder of Gestalt Therapy.

Between 1966 and 1966 Peris spent much of his time in

Florida recuperating from chronic health problems. In be-

tween bouts of illness, he maintained a private practice,

wrote for various publications, and spent time traveling

around the country demonstrating his skills as a therapist.

In 1966, Peris was invited to become a resident at the

newly established Bsalen Institute in Big Sur, California.

He continued to revise and expand his notions oi psycho-

therapy, incorporating other newly formulated techniques

that he came in contact with during his stay there.

In June, 1969, Peris moved from Big Sur and established
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his own residential center near Vancouver, Canada. Here he
hoped to live and train other therapists in Gestalt

practice. During the winter of that year he traveled to

various Gestalt centers in the United States to provide

lectures and demonstrations. He became ill during these

travels, and was hospitalized in early March in Chicago.

He never recovered from exploratory surgery and died on

March 15, 1970.

At the time of his death several Gestalt centers had

already been established by individuals who had been

trained by ferls. These centers wT ould survive as his

legacy. At the present time his work is being continued

and elaborated upon at these various centers. The contri-

butions that he made are firmly established.
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Theoretical Development

Introduction:

A survey of Fritz Peris' life reveals the variety of

influences that went into his final formulation of Gestalt

therapy. Psychoanalytic theory, gestalt psychology, exis-

tential philosophy, dialectic thought, and Reichian Charac-

ter Analysis, all played significant roles in the develop-

ment of the approach that is called Gestalt therapy.

Y^hile these have been briefly described in the pre-

ceding section, none have been fully developed. It is not

the intention of this paper to develop a full conceptual/

theoretical evolution of Gestalt therapy? instead focus is

upon a theoretical development that will allow the reader

to understand more fully the concept of integration.

In order to pave the way for an understanding oi the

process of integration, two important concepts are devel-

oped. This section of Chapter II is divided into two sub-

sections. The first will present a theory of personality

development; the second will explain how alienation of

part of the self occurs. References selected from the

writings of Fritz Ferls will be used to present the major
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part of this theoretical development. Other sources will

be used to supplement his work when further explanation is

appropriate. Of special note are selections taken from a

recent issue of the journal, The Counseling Psychologist ,

(V4, #4, 1974) in which a group of faculty members and

graduate students at Georgia State University wrote several

illuminating articles on Gestalt therapy.
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Personality Development

Before one can understand how a part of the self

becomes alienated, it is necessary to understand how an

individual's sense of self comes into being. The theory

of personality development that emerges from a Gestalt

therapy perspective offers a coherent explanation of this

process

.

Reflecting a holistic approach, Gestalt therapy sees

the individual interdependent with the surrounding environ-

ment. This interdependence has certain characteristics.

Drawing upon the gestalt psychologists' (see Kohler,

1947) theory of perceptual organization, Gestalt therapy

sees the interaction of the individual and the environment

as organized in specific ways. One important aspect of

this organization is that it tends toward a patterned and

dynamic whole. The individual naturally strives to

achieve a state in which things make sense, are ordered,

and experienced as complete.

A second characteristic of this interaction emerges

from the work ol Kurt Goldstein (see Goldstein, 1939 & 1940).

This characteristic is that the individual tends toward a

state of balance or homeostasis. This state of balance is
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one in which all needs are met and a feeling of satis-

faction is achieved.

These two characteristics of the interaction between

an individual and the environment explain what an indi-

vidual strives to maintain. From this, the notion of

"organismic self-regulation" emerges as a central concept

in Gestalt therapy.

The main principle of healthy functioning in
the Gestalt perspective is that of organismic
seli-regulation, a statement that the natural
tendency of the organism is towards growth,
towards satisfaction of its legitimate needs.
Organismic self -regulation is a statement of
the faith in the inherent ability of the orga-
nism to know’ its ov.n needs, how to go about
satisfying them, and in what order. (Carmer
and Rouzer, 1974, p. 21)

An individual is capable of self-regulation by taking

from the environment those things needed to achieve growth.

Beginning with this notion of organismic self-regulation,

Gestalt therapy goes on to describe how the individual goes

about identyfing and then satisfying its needs. This be-

gins with the emergence of a need.

Needs emerge based upon their importance to the indi-

vidual. Those needs that are most important emerge first.

when such a need emerges it remains central lor the indi-

vidual until it becomes satisfied.
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Once a need becomes central, the individual becomes

mobilized to meet the need. An aspect of the environment

oe comes ligure and the individual moves towards that figure.

A gestalt, or whole, is formed when the need and the means

of satisfying that need merge.

A gestalt is an integration of perception and
motion which is an outcome of mobilization of
the organism toward fulfilling its prominent
need, (earner and Rouzer, 1974, p. 21).

nhen a gestalt is formed, it marks the end of a

sequence; once the gestalt is completed, it recedes into

the background, This allows another need to emerge and

the sequence to begin anew.

The healthy organism rallies with all its
potentials to the gratification of the foreground
needs. Immediately as one task is finished, it
recedes into the background and allows the one
which in the meantime has become most important
to come to the foreground. (Peris, F., 1948, p. 571)

This on-going process maintains the life of the individual.

In this way needs become recognized, experiences and met,

and the individual gets what is needed from the environment.

Peris calls this process " organism/world metabolism”

and outlines it in six stages (Peris, F., 1947, p. 69):



39

1) The first stage is one of organismic balance,

"the organism is at rest." This is a state of

satisfaction where the individual does not ex-

perience either the lack of, nor the excess of,

any one thing.

2) A need emerges and disrupts the state of satis-

faction, "a disturbing factor" arises and becomes

recognized. This need can arise from within the

organism or from outside in the environment.

3) A mental picture, the "creation of image or

reality," then appears for the individual. This

image represents how the need can be satisfied.

4) The individual then begins to realize how the

image can be obtained. "The answer to the situ-

ation" arises and is followed by activity that is

aimed towards satisfying the need by incorporating

the image

.

5) Once the image is obtained, "a decrease in tension"

is experienced and the individual begins to feel

satisfaction.

6) A "return of the organismic balance is achieved."

The individual has completed a cycle and a gestalt

is completed.
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This initial description of how the individual ex-

periences needs and moves to satisfy those needs is further

defined in a later work. Peris, Hefferline and Goodman

(1951) describe this process as "creative adjustment" and

focus more attention upon that part of the process that des-

cribes what happens when an individual comes in contact

with the object that leads to satisfaction of a need. They

see the object that provides satisfaction as novelty, i.e.

something that was previously unknown and outside the indi-

vidual. The process of contacting novelty occurs in four

stages (Peris et al., 1951, p. 403):

1) Fore-contact : At this stage in the process the

individual first experiences a need and this need

becomes figure, i.e. central, for the individual.

2) C ontacting : During this stage an object, or

novelty, in the environment becomes central for

the individual and behavior is mobilized toward

approaching this object. The object is seen as a

means for satisfying the need and an emotional

response is evoked. The mobilizing behavior in-

cludes a process of selecting and rejecting; the

individual tends to approach those aspects of the

object that will provide satisfaction and reject

those aspects that will not.
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3) F inal contact : At this point, the individual

reaches the object and incorporates it into

the self, assimilation occurs.

^ —

-

st contact: The assimilation of the object

provides satisfaction and the individual ex-

periences a state of balance.

fne above descriptions provide an understanding of how
an individual becomes aware of needs and then moves toward

satisfying those needs. What is left out of these des-

criptions is an understanding of how this process leads to

the development oi an individual's sense of self. In order

to understand this, the concept of assimilation needs to be

explored.

Living consumes energy, and the individual
must transform energy from the environment
into energy of the organism to continue to
grow. The process of growth is to assimilate;
the transformation of v,

; hat is not self to
what is self. (carmer and Rouzer, 1974, p. 21)

This process can be, and is by Peris, likened to the

process of eating and digesting food.

An individual is hungry. Food emerges as an object

that will satisfy the need. The eating, or taking in, of

that food requires that it be broken down into pieces
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suitable for digestion. When this occurs and digestion

does take place, the result is that the individual takes

in those elements that are nourishing and rejects those

that are not. The food is not taken in whole, but rather

it is transformed so it can be used by the individual.

In this same way an individual takes from the environment

what is needed for survival and rejects that which is not.

Peris states this process of digesting or assimilating

as a function of the ego and expands the concept to one ol

" identif i c at ion/alie nation" ; the individual identifies

with the image that meets a need and alienates those images

that do not (Peris, P . , 1947, pp. 146-150.).

This is an important concept for it explains the manner

in which an individual gains a sense of self, a sense of

"who I am". An individual identifies with those things

that meet needs and alienates those that do not.

buch an integrative function is another aspect
of the Ego. The Ego in a kind of administrative
function will connect the actions of the whole
organism with its foremost needs; it calls, so

to speak, upon these functions of the whole
organism which are necessary lor the gratili—
cation ol the most urgert need. Once the

organism had identiiied it sell with a demand,

it stands as wholeheartedly behind it as it is

hostile toward anything alienated. (Peris, i (

.

,

1947, p. 146)
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In this way individuals gain a sense of who they are

based upon what they identify with and what they alienate.

An individual's sense of self is_ what they take in, and

is not what they discard.
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Process pf Alienation

II the process of identification/alienation is ac-

complished in accordance with the individual's "authentic

sell," i.e. that sell which is inherent and present, then

all is well. This is not always the case, however. Indi-

viduals, operating as members of a society that necessarily

puts restraints and demands upon behavior, cannot always

do this. Inappropriate identifications and alienations

occur that tend to split the self and create a situation

of conflict within.

In order to avoid conflict —to remain within
the bounds of society or other units —the
individual alienates those parts of his person-
ality which would lead to conflicts with the
environment. The avoidance of external con -

flicts , however, results in the creation of
internal ones. (lerls, F., 1947, p. 149)

rerls provides a clear example of how this can occur

as he describes the case of a young child:

A child badly wants a certain toy. He does not
get it, but knows it is possible to buy it with
money which is in baddy's pocket. To take this
money, he knows, would lead to a serious conflict
with his father, who says that stealing is a sin
and that one gets punished for it. Identifying
himself with the father's dictum he must alienate
—suppress —his desire. (Peris, F . , 1947,
pp. 149-150).
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The child does not identify with his own emergent

need, i.e.that of going after the wanted toy. Instead,

in order to remain on good terms with his father, he

alienates that need and identifies instead with the father.

Inappropriate identifications result in blocking

parts of the self. The child in the above example must

suppress his original need in order to maintain a balanced

state with his environment (his father) and alienation of

a part of himself is the result.

Appropriate identifications and alienations result in

mental health and full functioning. Conversely, identifi-

cations that do not reflect the authentic nature of the

individual and alienations that deny the integrity o± the

individual lead to unhealthy functioning.

The description of psychological health and
disease is a simple one . It is a matter of

the identifications and alienations of the
self; If a man identifies with his iorming
self, does not inhibit his own creative ex-
citement and reaching toward the coming
solution; and conversely, it he alienates
what is not organically his own and therefore
cannot be vitally interesting, but rather
disrupts the figure /background, then he is

psychologically healthy, tor he is exer-

cising his best power and will do the best

he can in the difficult circumstances of

the world. But on the contrary, if he

alienates himself and because of false

identifications tries to conquer his own

spontaneity, then he creates his lite

dull, confused, and paint ul. ^ferls,

et al., 1951 , p. 235 )
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When an individual alienates a part of the self, the

process of organismic self-regulation is disrupted. Energy

that was invested in the original emergent need remains

mobilized until satisfaction is achieved. When satis-

faction is blocked, this energy must go somewhere for it

cannot just disappear. In this way the individual remains

in a state of incomplete gestalt formation or an "unfinished

situation," as it is often called, future needs become

blocked and energy flow is disrupted.

In order to see how this occurs, let us return to the

example of the young child that Peris described. This

child has alienated his desire for a toy and identified

with his father's condemnation 01 stealing. In one sense,

the child's identification with not stealing is healthy

for it is necessary to avoid such behavior in order to

exist in society. In light of the alienation of the child's

original desire, however, this can be seen to create pro-

blems. The original energy is blocked and because energy

cannot be eliminated, it must go somewhere.

In terms of classical notions of how behaviors become

repressed from the conscious (see freud, S., 1963; Proud, A.

1936), there are several alternatives available to the child
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Gestalt therapy sees three major alternatives that tend to

incorporate all these defense systems.

d?here are three major ways in which the indi-
vidual manipulates himself in an attempt to
realize his sell concept: intro jection, retro-
flection and projection. (ward and Rouzer, 1974,
p. 24)

If the child chooses intro jection, he would swallow

whole the identification with his father. The space that

w: as left when he denied his need for the toy would get

filled up with the sense of himself as one v;ho does not

steal. This swallowing whole falls short of the normal

process of assimilation for the child does not bring this

identif iation in through chewing it and making it fit

with his own self image.

Intro jection. . . involves a lack of assimi-
lation such that the struture of what is
taken in is preserved rather than destroyed
and transformed. The intro jected "I", based
as it is on erroneous concepts about the self
which originated in externally imposed demands,
standards, etc., cannot function spontaneously
since the range of responsivity is limited
by the self-concept, i.e., the "shoulds" and

'^should nots." (Ward and Rouzer, 1974» P* 25)

If on the other hand, the child selects projection

he would see the anger that he feels toward his father,

for denying him the toy, coming from his father. Rather

than experience the feeling directly, he alienates this and

sees his father as being aggressive.
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The projecting person cannot satisfactorily
distinguish between the inside and outside
world. He visualizes in the outside world
those parts of his own personality with
which he refuses to identify himself.
(Peris, P., 1947, p. 157)

.finally, the child might become a victim of his own

punishment through retrof lection. In this case, he would

internalize his father's condemnation of stealing in such

a way that he would punish himself. The energy initially

directed toward getting the toy would become directed

against himself. The child would punish himself for the

condemned desire.

Most retroilections involve impulses, espe-
cially aggressive ones, which were met by the
external environment wr ith overwhelming hostility
and the threat of punishment. Unable to get
rid of the impulse, the person holds it back.
The impulse, however, remains as strong as ever
and is constantly mobilizing the motor apparatus
of the person towards overt expression. The
person then creates an internal parallel to the
demanding external environment. (Ward and
fiouzer, 1974, p. 25)

In all these cases, the normal process of identifi-

cation through satisfaction of emergent needs is inter-

rupted. This results in impaired functioning and incom-

plete personality formation.

However, the organism's inherent tendency to-
ward self-regulation and growth means that
these impulses or needs will iorever be striving
for expression and any attempt to prevent their
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emergence will be undermined whenever possible,ihrs same tendency will, in like manner, pre-vent the person from ever succeeding in be-coming other than himseli, i.e., realizinghis sell —concept . Genuine needs cannot be
eliminated; the best the person can do is
prevent certain expressions of them. (Y<ard
and Rouzer, 1974, p. 26)
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Integration: —review of the concept in Gestalt therapy

The o eject of every treatment, psycho-thera-peutic ana otherwise, is to facilitate organ-ic 10 balance, to establish optimal iunctioning.
t

o remove additions and to make uo for the
deficiencies. Psycho-analysis endeavours toreplenish the conscious personality with theaaaition oi those parts which were rejected
K repressed or projected). The regaining of
awareness is identical with the undoing of
a great number of avoidances. (lerls. P,.
1947, p. 69)

V/

ihe task oi psychotherapy is to restore the individual

to the fullest iunctioning possiDle. A large part of this

process involves the assimilation of parts of the self that

have become alienated and thus unavailable.

This process is key in Gestalt therapy and is referred

to throughout its literature. Assimilation, integration,

and taking-re sponsibility-f or are all terms that are used

to refer to the re-owning of alienated parts of the self.

Unfortunately, while these terms are referred to, the

search for clear and adequate descriptions of how this

occurs during psychotherapy are difficult to find.

Several authors have made attempts, but these attempts

have never been the focus of their concern. References
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are interspersed in their works and only a few pages have

been devoted to the actual process of integration.

In this section those descriptions that do exist

m the present literature are examined. These descriptions

have been carefully extracted and an attempt to clarify

them has been made. The descriptions begin with Fritz

-rerls' original notion of how projections are assimilated

by individuals. Other developments that have emerged from

this original description are presented in chronological

order, while these conceptualizations all use different

names to describe the process, it will be shown that they

are addressing the same process: that process which is

called integration in this paper. A table that follows

this section will make this clear.

The first conceptualization of how alienated parts are

re-owned can be found in Peris' earliest work, Ego Hunger

and Aggression (Peris, P., 1947). Peris devotes a final

section of this book to guided experiments designed to re-

store full functioning to an individual. Of special inter-

est to this paper is a section in which he describes how

projections are assimilated into the personality, (pp. 237-

246)
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The flrst step toward assimilating projections is to
become aware that projections do, in fact, exist. Peris
suggests that his readers explore this notion by experi-

menting with the environment. Dreams are a clear place to

begin:

lhe projective nature of dream parts is easier
to grasp than most other projections; Whilst
in the ordinary projection parts of the outside
^•o^bd are mistaken ior what is inter— or ganismis,
we find in the dream a zero point - the know-
ledge that a dream takes place within our or-
ganism, but has at the same time the quality
of taking place in the outside world, (nerls,
F., 1947, pp. 240-241)

with the realization that dreams are ones own creation,

comes the awareness that they represent parts of the self.

Fhis awareness brings a sense of ownership and a recognition

of alienated material. Prom here assimilation can begin.

Peris then speaiis to the difficulty of actually assimi-

lating projected parts of the self. If one merely accepts

the dream part as self and takes it in as such, this falls

short of actually re-owning it as a part of the self.

If you merely introject the "project" you only
increase the danger of becoming paranoic. If
you feel persecuted by a policeman and you
merely introject him, you then imagine you are
a cop or want to become one. (Peris, F., 1947,
p. 241)
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Ii an individual merely takes on the characteristics
ox a part of the dream, that part does not get digested and
ta,:en into the self. It is necessary to do more than simply
act out the part; actual re-identification (integration)
must take place. This is difficult and Peris elaborates:

Tne first step might be an interesting past-
t lm ® .

"7 namely, to accept that under certainconditions you would like to be a burglar ora -?^^ Ceman
’ ^ut actual re-identif icationwith the persecutor might be difficult. The

resistance which introduced the projection
will be encountered as soon as you try to
think and act the consequences of being the
bogey yourself. It is not easy to admit,
that you lind feindish delight in frighten-
ing other people, or that you are a poisonous
snake or a man-eater, (peris, 1947, p. 241)

Once the projection is recognized and accepted as a

part ol the self, then the resistance that originally

created the alienation will be experienced. This accounts

i or the difficulty in actually assimilating the part into

the self.

Unfortunately, Peris stops short of saying how this

resistance can be overcome. He says a great deal about

how threatening it is to actually re-own the projection;

he does not say how this can be done.
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In a later article, "Theory and Technique of Person-

ality Integration" (Peris, F • , 1943), Peris elaborates

upon this concept of the assimilation of projections. He

calls the process "re-identification." In order for an

individual to be integrated they must be identified with

all their vital functions. (p. 575) When a function is

lost through alienation, it can be regained through re-

identification.

Stating integration as a goal, Peris briefly out-

lines the process whereby re-identifications can occur.

His description is somewhat vague and difficult to grasp,

but seems to indicate the following steps. (Peris, P . , 1948,

pp. 577-579)

1. An initial focus upon the "here and now" gives

evidence of projected, i.e. alienatea, parts of

the personality. As the individual locuses upon

what is occurring, these aspects will naturally

emerge

.

2. Once recognition of a part occurs, then the way

in which an individual accepts or rejects the

characteristics of this part is pointed out.

These characteristics have one pattern only:

the identif ication/alienation pattern. This

means: the patient identifies himseli with

many of his ideas, emotions and actions, but

says violently "No" to others. (Peris, F., 1948,

p. 575)
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Awareness of this pattern allows the individual to

take responsibility for the alienation: A sense of

ownership emerges.

3. From here a "topological re-orientation and re-

organization of language" takes place. In essence,

this involves a change from experiencing alienated

parts of the self as "things" or "objects" to

feeling them as "I". This change results in re-

identification.

Peris' most developed description of how assimilation

of alienated parts of the self occurs can be lound in

Gestalt Therapy (Peris, et al., 1951)* fn this work, the

process of creative adjustment is seen as the means whereby

alienated parts are brought back into the self. Ij- aware-

ness of an alienated part can be iacilitatea, then this

awareness will start the process of creative adjustment and

assimilation will occur. The way in which this takes place

in a therapy session is described under the heading "Sell

Awareness in Experimental Safe Emergencies” (pp. 266-253).

The authors see the most potent therapeutic setting

as one in which a "safe emergency" is created. A saxe

emergency is a situation in which a crisis occurs in a

controlled setting. The crisis brings about the awareness
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oi alienated parts: rsy concentrating on the actual situ-

ation at hand, i.e. the emergency, alienated parts emerge

and creative adjustment results in an altogether new syn-

thesis .

The assimilating of novelty occurs in the
present moment as it passes into the future.
Its result is never merely a rearrangement
of the unfinished situations of the organism
but a configuration containing new material
from the environment, and therefore difierent
from what could be remembered (or guessed at)
just as the work of an artist becomes unpre-
dict ably new to him as he handles the material
medium. (lerls, et al., 1951, p. 234)

The process whereby this occurs is conceptualized in

eight stages. These stages are briefly described.

1) The individual begins by concentrating on, and

becoming aware of, what is occurring in the present.

2) Something begins to emerge that is of interest.

3) This 11 something" is focused upon and becomes more

known through exploration: A figure becomes central.

4) The individual is encouraged to experiment with,

and exaggerate upon the emergent figure, i.e. to

act it out within the therapeutic setting.

5) Inhibition of this acting out is exaggerated as it

occurs. This brings awareness of how the alien-

ation is maintained by the individual. A sense oi

ownership is gained.
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6) Anxiety is aroused, as the individual gets closer

to incorporating the figure into the self and

allowing full expression - this is the emergency

and is experienced as safe in this setting.

7) From this safe emergency comes the "re-forming"

of the figure that indicates assimilation. The

figure is taken into the self in a new form that

arises from the individual.

6) Finally, the newly re-formed figure is accepted by

the individual as "I".

The publication of Gestalt Therapy marked the end of

Peris' focus on the theoretical aspects of his work, irom

that point on he tended to focus more upon demonstrating

his work through verbatim accounts of sessions, films, and

tapes. »»hile he interspersed these accounts with theoreti-

cal notations, these remain somewhat vague and incomplete.

One important addition that rerls did make during this

time, however, merits discussion. In his work, Gestal t

Therapy Verbatim , he presents what he calls the "structure

of a neurosis" (i"erls, F., 1969> PP* 55-56).

In this conceptualization, he sees a neurotic person-

ality consisting of five layers; each one moving from the

outside "superficial" layer of the person closer to the

real or "authentic" self.
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xhile these layers are used to describe a neurosis,

the conceptualization seems to parallel the process of in-

tegration; i.e. that of moving from an incomplete individual

who operates from a false identity, toward a more f ul ly

functioning one in which alienations do not exist. These

layers can be seen to resemble the eight stages that were

described in Gestalt Therapy .
3

1) Peris' first layer is called the cliche layer .

This layer represents the "token" behaviors that

are clearly visable on the surface of an individual.

Gestures, habitual remarks and societal mannerisms

are examples of this layer. At this layer, be-

ginning awareness of alienations can emerge.

2) The second layer, games and roles , is marked by

the specific roles an individual plays. The stereo-

typed set of behaviors that marks one individual

from another is represented at this layer. Seen

as part of a process, this is where awareness of

how the individual acts to deny the real self emerge.

3) Working through the games layer strips away the

roles and phoney behaviors and moves an individual

closer to an experience of the real self. The

3For a comparison of these, and the other descriptions

of integration, see the table that follows this section.
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tendency to remain with the roles that one knows
is strong in the face of what feels to be non-

existence, and this layer is marked by the impasse .

by strong avoidance.

4) beneath the impasse is the fourth layer, the death

layer or implosive layer . At this point forces

that hold onto the old ways of being are acted

against the sell and working to paralyze the

individual.

5) Once paralysis is experienced and endured,

explosion and the fifth layer is revealed. This

explosion occurs as a link-up with the authentic

person and is experienced in one of four ways:

as grief, orgasm, anger, or joy.

Although Ferls presents these layers in abbreviated

fashion, the parallel to the process of creative adjustment

can be seen.

A final description of the process of integration

appears in the work of brving and Liriain bolster ( 1973 ).

In their book, Gestalt Therapy Integrated , they present

a discussion of this process. For them, the process of psycho-

therapy involves discovering the use of alienated parts of

the self:
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It is this process of developing old, defeateddirections and moving into nev; ones that isthe heart of psychotherapy. Through bringing
the relevant forces into new contact with each
other, one discovers the cower of the alienated
parts of the self. (Polsters, 1974, p. 53)

Contact is an important concept in their theory. Change

is seen to occur at the boundary between the self and the

environment. The Polsters refer to this as the "contact

boundary" and it is here that one either assimilates (iden-

tifies with) or rejects (alienates) aspects of the environ-

ment .

The therapeutic process involves expansion of an indi-

vidual's contact boundaries so that contact with alienated

parts of the self can be experienced. Once this contact is

made, the individual has an opportunity to change.

Within this framework, growth is facilitated through

"contact episodes", i.e. situations in which an individual

can experience contact with something alien and thereby

acquire an opportunity to change through assimilation. The

Polsters describe the syntax of these contact episodes and

in doing so, provide a description of the process of inte-

gration.

Por the Polsters, a contact episode consists of eight

stages (pp. 174-176).
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1. The first stage of a contact episode occurs with

the emergence of a need . Something becomes dis-

turbing for the individual. What that disturbance

is can either be recognized right away, or emerges

fr om a general state of confusion and anxiety.

2. From here, the meaning of the need is expanded

and developed. This is achieved by an attempt to

play out the need . As the individual attempts to

satisfy the need, the nature of that need becomes

apparent

.

3. As the attempt to play out the need progresses,

the internal struggle becomes mobilized . The indi-

vidual becomes aware of the resistances that rise

up in the face of attempting to meet the need.

4. This internal struggle is characterized by re-

sistance and the resistance has meaning in relation

to the need. During this stage, a statem ent oi the

theme that incorporates the need and th e resistance

becomes known.

5. The strength of the resistance continues to build

and when it reaches a point where it equals the

power of the need, the impasse is reached. This

is a place where intense forces play against each

other and movement is halted.
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6. From here a climactic experience is reached. At

this moment new possibilities break through the

stalemate and the individual suddenly becomes

aware of new ways to meet the need; ways that were

previously unavailable now emerge and re-define

both the need and the individual.

7. When this realization occurs, illumination follows.

This represents an awareness of sudden knowing, as

though a light had just been turned on and things

can now be seen.

8. The episode ends when the individual is able to

articulate acknowledgement of what has occurred:

the individual can comment upon what has taken place.

Thus far, five conceptualizations of how an individual

regains the use of an alienated part of the self have been

presented. Before moving to the conceptualization that will

be developed in this paper, a summary ol these is given.

This summary is presented in the form oi a oable. (See

Table #1 ) The table points out the similarities oi the

five conceptualizations and shows how each is an elaboration

upon the work of the other. Beginning with rerls' earliest

description of the assimilation of projections, it can be

seen how the subsequent developments represent further re-

finements upon this initial three-step process.
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While it may seem to the reader that the above concep-

tualizations represent clear and sufficient descriptions

of the process ol integration, this clarity arose through

the efforts ol the author. None of these descriptions filled

more than two or three pages of the original texts from which

they came, none were considered major aspects of the author's

work, and none were described in any more detail than has

been given here. It is for this reason that the work that

follows in Chapters III - V has been undertaken.
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CHAPTER III

INTEGRATION: CONCEPTUALIZATION OF A PROCESS

Introduction

In the previous chapter a theoretical base was pre-

sented from which a conceptualization of the process of in-

tegration can now emerge. Historical antecedents to

Gestalt therapy were explored in order to lay a foundation

for the understanding of the specific therapeutic orien-

tation that is reflected in this paper. Attention was

then focused upon a theory of personality development

that explained how alienation ol a part oi the sell occurs.

This provided an understanding of the origins of the

material that is re—owned during the process of integration.

Other conceptualizations of the integration process were

presented to give background for the present undertaking.

Chapter III will conceptualize the process of inte-

gration as it occurs within the psychotherapeutic setting.

The chapter is divided into three major sections: A def i-

nition of Integration ,
A Case Study I llustrating Inte-

gration , and Conceptualization of the Process of Inte-

gration .
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The first section will begin with an expansion of
the initial definition of integration that was presented in
Chapter I. Following this expansion, definitions of the
terms that are employed in the definition of integration
will be given.

The second section will present a case study that show's

integration as it occurs during psychotherapy. This case
will illuminate the definition and provide illustration
for the section that follows.

The third and final section presents the conceptuali-
zation that has evolved thus far. The essence of this

conceptualization is a six-stage model that describes the

process of integration from beginning to end. Before the

model is described in detail, a schematic drawing is

presented that gives the reader a cursory view of the

process as a whole. Following the actual presentation of

the model, a table is given that summarizes the six-stages

and provides a means for quick reference.
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A Definition of Integration

Integration was initially defined as a process in psy-

chotherapy that involves the re-owning of alienated parts

of the self: An individual approaches the psychotherapeutic

setting with a vague sense of incompleteness. During the

process of psychotherapy the individual becomes aware that

this incompleteness stems from the alienation of parts of

the self. This awareness eventually leads to a re-owning

of these parts and a more complete and fuller functioning

individual

.

This initial definition is now refined and made more

concise. Integration is defined as the following:

integration : the on-going process, occurring

within the context of Gestalt-oriented psycho-

therapy, whereby an individual comes to expe-

rience and thereby re-own alienated parts of

the self.

In order to provide a full understanding ol this

definition an explanation of the terms that are used is

presented below.
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on-going ; This phrase is usea to indicate the dynamic,
going-on nature of the process of integration. Integration!
as defined here, is not an end that is reached; rather it
is a dynamic process in which one apparent end point is the
beginning point for new occurences. As an individual gains
the use of an alienated part, this part, in relationship
with the total self structure, enables new perspective and
thus new integrations.

Integration could be viewed as an end point: a state

ol' being that represents an individual for w'hoin all aspects

of the self are operating in harmony and full capacity.

Ihis paper is not concerned with defining such a state.

process: A process is defined as: "A natural phenom-

enon marked by gradual changes that lead toward a particular

result" (Webster, 1969 ). Integration, as viewed here, is

a phenomenon of change that begins with one state of being

and ends with another. This change progresses along a con-

tinuum and can be identified by graduations along the way.

psychotherapy : Psychotherapy is defined as a situ-

ation in which one individual comes to another with the

specific intent of gaining assistance in dealing with

problems that are of a personal nature.'*' Symptoms of dis-

*"Exanples of such problems include: feelings of in-
feriority, inability to maintain inter-personal relationships,
feelings of extreme anxiety, unusual fears, re-occurring
nightmares, etc.
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content are present that interfere with an individual's

experience and the individual seeks the aid of someone who

has been trained in skills that are designed to provide

that assistance. Y«hile it can be seen that integration of

alienated material can occur in a variety of other settings;

i.e. within the context of a good friendship, a marriage,

between a teacher and student, etc., this paper is confined

to describing the process within the context of psycho-

therapy .

Gestalt-oriented : The specific psychotherapeutic

orientation that is described in this paper reflects a

strong grounding in Gestalt therapy. The author has been

trained in this approach under the guidance of Dr. Marilyn

Hosanes-Berre tt at the Gestalt Center for Psychotherapy

and Training in New York City. This training reflects the

approach as it was initially conceived by Fritz Peris and

later described in his book, Gestalt Therapy Verbatim

(Peris , 1969) •

experience : The word experience refers to the "con-

scious events that make up an individual's liie" (Webster,

1969). To experience implies the act of making something

conscious. The process 01 integration involves making

conscious a part of the sell structure that has previously

been out of av/areness. As an individual experiences a
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part of himself that has been previously alienated, he is

bringing that part back into awareness and consciousness.

re -own; Ownership implies acknowledgement. A pre-

viously alienated part of the self cannot be considered a

lully operating part of the self without acknowledgement,

fhe word siM 1 is used to indicate this; the re - is attached

"k o indicate that the part was once available and ownership

is now being regained.

alienated : The word alienate means; "to make un-

friendly, hostile or indifferent where attachment formerly

existed" (Webster, 1969). This term is used to indicate

that the part of the self in question was once present in

the conscious self of the individual and is now experienced

as being foreign or outside of that self. The part is still

present within the total self structure but operates at an

unconscious level because it has become rejected by the

2individual

.

self ; Self is defined as: "the organized, consistent

conceptual gestalt composed of perceptions of the character-

istics of the 'I' or 'me'" (Rogers, 1957, p. 200). Self in

this paper is defined as the sense that one has of oneself

as an entity. This sense is conscious and can be articulated.

2 See Chapter II for a complete explanation of the

process of alienation.
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The phrase "seli-concept" is a synonym that will be used
interchangeably throughout the paper.

.s elf -structure : It should be noted that the self is

aiiierent than the self-structure. The phrase self-

structure consists of both conscious and unconscious

elements. When a part of the self is alienated, it is

present within the self-structure at an unconscious level

It is not present within the self or the self-concept.
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A Case St udy Illustrating Integration

Beiore presenting the conceptualization of the process
ol integration, a case study is described. This descrip-

tion will provide the reader with an illustration of how

integration occurs in psychotherapy.^

ihe description is based upon an actual case that comes

irom the author's clinical practice. N. is a young woman

in her late twenties. The sessions that are described took

place over several months' time and included both individual

and group sessions. It will be seen in the therapist's

interventions of N.'s case, that treatment reflects a strong

grounding in Gestalt psychotherapy.

N. comes to a therapy session agitated. An acquain-

tance with whom she works bothers her. She describes this

other woman as coming to work in "sexy" clothing, spending

most of her day "flirting with every man in sight," and as

a result getting lots of dates and leading a very active

social life, ft . finds this woman and her behavior "disgusting."

•^It should be noted that this case is presented for
description only. A thorough examination of case material
will be presented in Chapter IV.
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During previous therapy sessions it had been noted
that N. was unhappy with her own social situation. She

felt that she was unattractive as a woman and she never

felt easy around men; as a result she was lonely most of

the time. The therapist had made note of the fact that N.

came to the sessions dressed in neat, but unflattering

clothes and that she carried herself in a clumsy, uncom-

fortable manner.

Data available to the therapist at this point in-

cluded: 1) N. feels herself as unattractive, and lacking

an active social life, and 2) N. sees other women who do

have an active social life and act in a manner that reflects

a sense of themselves as attractive, as being "disgusting. 1 '

These two concepts seem contradictory and for the therapist,

who has an outside perspective, this provides a clue to

the evidence of a possible alienated part of N.

As an entry into the process of helping N. own (re-

own) her own sense of attractiveness and sociability, the

discrepancies or contradictions between herself and this

other woman are explored: What about this other woman

bothered so much? How does N. feel when she sees this

woman?

As this initial exploration proceeded, N. began to

get a sense of what was going on. She was able to see that
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the reason that this woman bothered her so much was be-

cause she, in fact, represented a part of N. that was un-

comfortable and seemingly unattainable.

At this point N. began to get a cognitive sense of

herself in relation to the other woman. This was the

first step toward getting a sense of herself in relation

to an alienated part of herself. At this point she was

able to verbalize how she could not feel herself as

attractive, and that this bothered her. N. was able to

see that this woman affected her because she represented

something that had meaning for her.

The next step involved bringing N. closer to an ex-

periential understanding of this part, and along with that

the knowledge that she had, within herself, the capacity

to feel attractive, flirtatious, even "sexy." The thera-

pist asked her to role-play the other woman. This was

used as a facilitating mechanism designed to move from a

cognitive to an experiential level. As N. began to role-

play the other woman she was at first very hesitant. "I

don't want to act like her, that's disgusting." N. smiled

as she protested however, and the therapist pointed this

out. Exploring the smile, N . was able to imagine that it

mi gilt be "fun" to feel that way.



75

N. was then able to proceed. With the therapist's
encouragement, she began to act as an attractive and flirt-
atious woman. What began with halting, descriptive terms
such as "as J., I would strut around the room, I'd say

things like 'Hi, big boy'," soon became actual strutting

behavior and N. found herself saying, "Hi there, big boy,"

to an imaginary man. As N. got into this behavior her

iace lit up, her voice became louder and her movements be-

came easier and more comfortable. With a flushed face she

sat down and said "Gee, that's fun. I _do know how to be

sexy, how about that!"

This experience of acting as an attractive and alluring

woman began a new period for N. The therapist suggested

that she allow herself to do this behavior during the fol-

lowing weeks, in a sense experiment with a part of herself

that had been dormant for a long time. N. was able to ex-

periment with this and for several weeks her therapy ses-

sions centered around elaborating on this behavior. While

the behavior was expressed openly and with energy, it could

be seen that it was not entirely comfortable for N. Some-

how it appeared exaggerated and a bit over-expressed.

Four sessions later, H.'s experiencing of the behavior

began to change. As she was elaborating and experimenting

within the session, she began to feel afraid and anxious.
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As this happened she found herself remembering; old warnings
from her mother, memories of uncomfortable situations with
her father, and recollections of church sermons all came to
mind. These warnings seemed to be directed toward keeping
her as she has always known herself, as unattractive and

non-sexual.

In order to explore these warnings further, the thera-

pist suggested that she have a dialogue between what N. had

come to call the "old N." and the newly discovered, "sexy

N." Through the dialogue N. began to get a clearer sense

oi hersell in relation to the newly discovered part. She

came to understand that her mother instilled a fear of

feeling attractive as a woman because she, i.e. the mother,

was airaid of this in herself. The church strongly rein—'

iorced this fear and N.'s father's avoidance of her as

soon as she reached young womanhood further confirmed the

danger of acting in an alluring manner. Today, N. was

still operating under these old voices within her. While

she did not actually live with these people any longer,

she acted as though she did. Her manner of dress, her

social activities, and her disgust towards attractive women

all acted to keep her just as she had been at home.

N. was encouraged to continue the dialogue. As she

did, tension and anxiety increased to an almost intoler-
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able degree. There seemed to be no way that she could

accomodate the newly discovered part of herself with the

pre-existing sense that she had of herself. The old

voices, that N. now recognized as her own, would not re-

lent. The old fears were still present, the old warnings

were voiced and N. was faced with the dilemma of how to

make sense of what seemed to be a stalemate. No longer

could she deny that she was in fact capable of, and even

enjoying, feeling attractive and alluring. This behavior,

however, was still facing a relentless, censoring N. that

had represented her identity for so many years.

At the close of this session N. left in a stalemate,

not knowing what to do and voicing strong resistance to

move. "I can't do anything, I want to stop. This is

going nowhere." At this point the therapist decided to

leave N. where she was; rather than attempt to ease the

tension, a decision was made to remain engaged in the

struggle

.

Several sessions intervened, each one seemingly non-

productive as N. struggled with the ieeling ol stalemate.

During this time, however, it could be seen that ego

strength was being built. Each week the two sides gained

in strength and clarity, and while resolution did not occur,

these sides became more defined.
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Finally, during one session several weeks later, a

change began to take place. The two sides, that previously

had been so clear in their struggle with each other, began

to break down and become more hesitant. Focusing on the

hesitancy, N. became aware of a feeling of deep sadness,

I feel sorry for you (indicating the newly discovered part

of herself), you've been so squelched." With this she

broke down and wept for the years of having been denied

open expression as an attractive woman.

From here the dialogue began to change in significant

ways. The old N. who had begun with loud and vicious

warnings to the sexy N. began to say things like: "Hey,

you really are kind of cute the way you behave, you are

pretty." The sexy N. who had begun with strong and bitter

defenses for herself began to say things like: "Hey, I

understand why you are so afraid." As the dialogue pro-

ceeded new-found strength emerged and new reasoning developed:

The two extremes were coming together.

The reality of this merger was cemented when the thera-

pist suggested that N. express herself as an attractive

woman with the knowledge that the "old N.", her mother,

the church and her father were all looking on. This seemed

overwhelming at first. With some time and patience, N.

did this. She walked around the room, flirted openly with
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several other people in the room, all with the sense that

those forbidding others were present and watching. It was

important to note the difference in N.'s behavior as an

attractive woman at this time. The exaggerated style of

the early behavior had changed into an easy and graceful

style that reflected N. thoroughly.

At the close of the session N. was flushed and excited.

Group members commented on how pretty she did look and her

response was one of pleasure and pride. In the weeks that

i oil owed N. oegan to make visible changes in her behavior.

Her way oi dress clianged and she began to date a man who

lived in her neighborhood.

In this section a case study has been presented that

provides a descriptive illustration of the process of inte-

gration as it occurs in psychotherapy. Before presenting

the six-stage model that represents the actual conceptuali-

zation of the process, a schematic drawing is given. This

drawing will give the reader a visual image of what occurs

as an alienated part of the self is brought into awareness

and finally incorporated into the self-concept. Reference

will be made to the case study to facilitate the illustration.
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Figure 1. Schematic Drawing* Process of Integration

#1. This represents an individual before the process of

integration begins. A self-structure (square) exists within

which there are alienated parts (shaded areas). These alien-

ated parts were once contained within the boundary of the

self-concept (circle) and, together with the other parts

within that boundary, made up a sense of self. These parts

now exist separately as "not -me" ;
they are within the self-

structure, yet outside the self.
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For N., the boundaries of the self included a sense
of herself as unattractive and alone. The sense of her-
seli as attractive and alluring was seen as a “not-me," as

something that existed in the total self structure, but

not within the self.

#2. Something in the outside environment (arrows) acti-

vates awareness to a specific aspect of the self-structure.

This part comes into the awareness of the individual and

is recognized as something that has special meaning. Con-

nections and a vague sense of being related to a seeming

unknown are experienced. The part comes into focus and

moves closer to the self; a not-me moves closer as recog-

nition and connections are made known. This is the begin-

ning of an awareness of an alienated part of the self.

For N. the attractive woman in the office triggered an

awareness of N.'s defensiveness and feelings of anger and

disgust. A vague sense that this represented an alienated

part of herself emerged.

#3. Here the alienated part has been brought into the

boundary of the self and is experienced as an aspect of

that self. While the part is experienced as self and is

available for expression, it remains somewhat distinct and

apparent. This occurs because, rather than change to make

room for the new part, the boundary of the self simply



82

extends to bring the part in as a whole. The other parts
of the self remain fixed in their positions and the alien-
ated part remains shaded; still somewhat alien.

At this point N. has brought the sense of herself as

an attractive woman into her self-concept; she is aware that

this is an aspect of herself. The expression is not fully

integrated however, as evidenced by her clumsy and exag-

gerated behavior.

#4. Here the boundaries of the self shift and become dis-

organized. Incorporating the previously alienated part

into the sell in a way that can maintain the original

shape of that self, requires that both the part and the

whole must change to make room. At this point, the self

is in a state of flux; the old boundaries are shifting and

the alienated part is somewhere amongst the others. It

will be noted that everything is disorganized except for

the center circle. This represents the core self; that

part of the self that represents a stable center and around

which all the rest becomes organized.

when ft . tried to bring an attractive and alluring

identity into her old self, tension and resistance were

apparent. Before the part could be accomodated comfortably,

both the old sense of herself and the newly discovered

capacity had to change slightly. There was a period before



83

that took place when neither could be clearly defined.

#5. Here the self has become reorganized. The space

occupied by the outside boundary is the same as before,

the internal organization has changed. The alienated part

has been fully incorporated and re-owned by the self. The

pre-existing sell— concept has become reorganized around

a central core, and this reorganization includes the pre-

viously alienated part. Neither pre-existing structure,

i.e. the sphere of the alienated part nor the structure of

the sell-concept, are the same as before; each has changed

to accomodate the other. At the same time nothing has been

lost in the restructuring; all the parts are still present

in some form.

For N. the integration of the attractive and alluring

woman meant that she could expand her self-concept to in-

clude a part of herself that she had previously felt un-

available to her.
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Conceptualization

Introduction

Thus far, integration has been defined and illustrated.

A case presentation has given a sense of how this looks in

an actual psychotherapeutic setting and a schematic drawing

has given a visual sense of the process. It now remains to

organize this material into a fashion that will allow for

closer examination and more workability. This is done

through the development of a six-stage model that describes

the process of integration from beginning to end.

The model consists of six stages. Each stage is named

to provide a focus for what occurs during that particular

stage. These names are given below:

Stage I: Awareness of a Related Figure : Initial

Contact with Alienated Part

Stage II: .Recognition of Self : Awareness and Ex-

pression of Alienated Part as Self

Stage III: Emergence of Conflict : Alienated Part

vs. Pre-existing Self

Stage IV: Impasse: Stalemate of Conflict between

Alienated Part and Pre-existing Self

Stage V: Disorganization : Shifting of Boundaries

of Self
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otage Vis Reorganization : Organization of Self
Around Inclusion of Alienated Part

Within each stage, a major incident is identified that

marks that stage from others, and the process that occurs

from beginning to end is described.

L' °r each stage a major incident has been identified.

This incident provides a guideline for identification of

that stage; each stage can be defined by the occurrence of

that specific event. The occurrence of that incident marks

the completion of the stage and movement towards the next.

Each stage represents part of an on-going process

from alienation to integration. A portion of that total

process occurs during each stage. The process through

which an individual moves during each stage is defined and

described so as to provide a sense of how movement through

the stage proceeeds. This description will include specific

and identifiable behaviors that can be seen in the indivi-

dual. The description will focus upon the individual’s ex-

perience; therapist's interventions will be noted, but not

focused upon.

In order to provide clarity and illustration, each

stage will be described in relation to the case material

that has been presented. Examples from the case that has

been described (see Section II, this chapter), as well as
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other cases will be used to illustrate the model.

The process of integration, as conceived in this

paper, begins once an individual recognizes something in

the environment that is disturbing or interesting. This

something emerges out of the background of the individual's

experience and becomes figure. The figure provides a

focus for exploration, exploration that might provide

evidence of an alienated part of the self structure.

The exploration of a figure occurs during Stage I of

the process of integration; the process of focusing upon a

figure occurs prior to that. A brief discussion follows

on how the emergence of a clear figure takes place in the

therapy setting.
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Preparation for Process of Integration

Individuals often come directly into the therapy

setting with a clear figure
j a disturbing dream, a pro-

blem situation at home or work, an uncomfortable feeling.

All of these can be brought to the therapist and can be

used to begin the focusing process. The dream, the situ-

ation, the feeling, are all figures that have emerged from

a background and can point to possible areas of alienation.

In the case example, a clear figure was brought to the

therapy session. For N. her work situation was figure; she

was disturbed by the presence of another woman in this set-

ting. This disturbance provided a focus point for the ex-

ploration that eventually revealed an alienated part of her-

self .

If a clear figure is not present, the therapist can

intervene and direct the awareness of the individual to the

present. Accepting the notion that the total self structure

is present in how the individual experiences the "now",

exploration of this present can reveal a great deal. As an

experience of the now is defined and explored, figures be-

come evident and emerge into the foreground, while these

figures are not always readily evident, the outside pers-

pective that a therapist offers can often bring them into
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focus. Projections onto the environment, discrepancies

in behavior, contradictions in verbalizations and dis-

turbing elements of the present situation can all provide

areas for viable focus.

For example, an individual begins to notice a closed

window in the room in which he sits. This window has

stood out over all the other objects in the room and so

the therapist -asks for more clarification: "How does the

wind ow 1 o ok to you?" "What does a closed window mean?"

"If you were a closed window what would you be like?"

These questions are designed to begin the focusing process.

Prom any of these beginning points, focus can emerge.

It is important to note that this focus can be directed to

a what; i.e. a thing, or to a how ; i.e. a process.

As a what the figure can be a person, a feeling, an

object, a characteristic; any thing that can be identified.

For K. the "sexy, disgusting woman" was a what that could

be attended to.

A how is seen as a process; something that happens.

For example, the process of confusion is a how . An indi-

vidual who becomes confused easily, who cannot seem to

follow what is going on, provides a focus that is not

necessarily a thing, but a process; i.e. how that confusion

happens

.
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Once a figure has emerged and can be focused upon,

Stage I of the integration process begins. In the follow-

ing sections, the stages of the integration process will

be described.
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Stage Is Awareness of a Related Figure

Maj or Inc i dent

Prior to Stage I a figure has emerged and been focused
upon. This figure came to the foreground of an individual's

experience and represents either an object or a process.

During Stage I this figure is explored and through the ex-

ploration a sense of relatedness and connection is expe-

rienced. This is the first step toward an eventual recog-

nition that this figure represents a part of the self that

has been alienated.

The major incident that marks Stage I is the attain-

ment of an awareness that some object (characteristic) or

process that occurs in the environment is directly related

to and has specific meaning for an individual: Something

that was previously experienced as outside the individual,

either unrelated or alien, is gradually brought into relation-

ship, and a sense of connection is established. Evidence

that this has occurred is seen in the ability of the indi-

vidual to name, describe and articulate how a particular

object or process is related to them.

The material that initially became figure for the indi-

vidual appears "outside" prior to Stage I. The individual

looks at it as something not belonging to him. The figure
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stands with other objects as a "not-me" in relation to
other objects that fit into a constellation that is seen
as "me." Stage I involves bringing that figure from an
outside, not-me perspective, into one which sits along-
side of and is connected in specific ways to a me

( see
Figure 1, #2).

It is important to note that the awareness during

Stage I is one of relatedness only: a translation into

an awareness of an alienated part of the self does not

necessarily occur at this time. The therapist may be

aware that the figure represents an alienated part of the

individual's self: For the individual however, the ex-

perience is one of relatedness alone.

Process

Movement from outside to alongside takes place as

connections are discovered. With each connection, a sense

of relatedness is created and what seemed a not-me can be-

gin to move closer to a me. Once focus upon a figure has

been achieved, exploration for connections can proceed.

Attention to the figure can reveal the connections and

from there the awareness of alienation within the self

structure can later emerge.
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Stage I begins with seeing the object or process

clearly. This involves identifying that figure and then

describing its various characteristics. In the case study,

N. identified a woman as a figure. When she was encour-

aged to describe her further, she defined her as "sexy,"

"disgusting."

Often the initial description of a figure is vague

and incoherent. One way in which this vagueness can be

clarified is to encourage the person to describe them-

selves "as if" they were the figure. "How would you look

as this woman?", "What would you do ...?" are possible

leads into elaboration.

Once the figure has been described, attention to the

way in which this description was articulated can reveal

that this figure has special meaning for the individual.

N. did not choose to describe the woman in terms of her

working habits, her hair color, her daily habits, or any

of the diverse ways that she could have chosen. Instead,

she focused upon those characteristics that had the most

meaning for her.

Once the figure has been described in the terms that

the individual chooses, attention can be directea to the

choice of words and phrases. Questions like, "What does

sexy mean to you?", "How does this woman's oehavior affect



93

you?", etc. can begin to bring connections to the figure
into awareness. As N . explored these questions she was

able to see herself in relation to these words. "I hate

sexy women, they bother me, I don't like to see them in

action" and other such phrases began to indicate that she

was no longer just seeing the woman as a "thing" outside

herself, but rather something that elicited a response

from her and has meaning for her.

In the case study given, the figure that emerged

was a person with definable characteristics and qualities.

As has been mentioned before, the figure could be any

number of other things; a dream fragment, a process, a

discrepancy in behavior. All of these can be treated in

the same manner as in the above example.

S. has a dream in which a large bird swoops down on

a group of children and begins to peck at their heads ana

hands. Describing the bird, S. says, "she's big and over-

whelming and she just keeps picking on those kids." Yvith

this next sentence he makes a connection, "My mother used

to be that way, she used to pick on us kids all the time."

M. is bothered by how confusing the therapy session

seems. Nothing seems to make sense and she feels angry.

Vihen M. is asked to describe what she means by confusing;

"It's like everything is going over my head, like you know
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something that I don't know and you are purposely keeping
me in the dark . . .

.

the t ime 1

"

Just like what people say to me all

T. complains of feeling guilty about how he treats
his wile. As he speaks, the therapist notices that his
hand is clenched in a fist, "what is your hand doing?"

Oh, nothing, I m Just holding it that way." When asked
to describe how that hand looks to him, T. says it looks

like a xist, "like it might hit someone." With this he

becomes aware that he is in fact angry at times and wants

to hit his wife.

Once a figure has been identified, then it can be

described ana examined. Characteristics emerge that can

be brought into relationship with the individual for whom

the figure emerged and an awareness that it is related can

be discovered.

For N. the process moved easily and fluidly. Often

the material that is represented in the figure is much

more difficult to look at and feel connected to. It re-

presents things that have long been alienated from the

self and can be extremely threatening to look at and ex-

plore. It is often helpful to maintain distance from the

figure at this point; to keep the figure out in front and

separate. The use of a chair that is often employed in
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Gestalt therapy can be useful here. By placing the figure
on the chair and visualizing it, the characteristics can
emerge with greater clarity and safety. With the encour-
agement and outside perspective that the therapist can
of i er, the figure can gradually be brought closer to the

^^^•ividual at a pace that is manageable •

To summarize: Stage I begins with a description of

an object or process. From this description an awareness

can be elicited that specific characteristics were chosen

over others. This gives evidence that the figure has

speciiic meaning i or the individual. Exploration of this

moves toward an experience of relatedness and connection.

This relatedness and connection can then be articulated

by the individual.
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Stage II: Recognition of Self

Major Incident

During Stage I the individual has come to a sense of

relatedness to an object or process that previously had

existed outside the self. Something, that before was ex-

perienced as part oi the environment, has moved closer to

the self.

Inis sense of relatedness provides impetus for moving

beyond an experience of connection to an awareness that

this object or process represents an alienated part of the

self. During Stage II an actual expression of the figure

in terms of the self taxes place. With this expression

comes an awareness that the figure is, in reality, con-

tained within the self structure and represents a part of

the self that has been alienated and unavailable. With

this awareness the figure that represents the part moves

within the boundaries of the self concept (see Figure 1,

# 3 ).

The major incident that occurs during Stage II is

the awareness that the object or process represents an

alienated part of the self. Evidence that this has taken

place can be seen in the ability of the individual to
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behaviorally express the characteristics of the figure

and articulate an awareness that this figure is known to

the sell.

Process

Stage II begins with an identified figure that has

been clearly defined. The individual is able to state the

characteristics of this figure and is aware that it is

related to and has meaning for him. These descriptive

characteristics provide a way of moving from simply des-

cribing, to actually experiencing the characteristics that

the figure reflects.

At the beginning of this stage these descriptive

terms are merely words. The words were chosen by the

individual and can be seen to have specific meaning for

that individual. They remain distant and distinctly apart

at this point; no sense of identification with these

characteristics is present.

The characteristics provide connections that have

brought the figure closer to the me, yet this is still

experienced as not—me. In order to facilitate an aware-

ness that the figure represents an alienated part oi the
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sell, behavioral expression is encouraged. This behavioral

expression provides an opportunity for the not-me to become

me. Once an individual can experience oneself as being

something, then that something moves into the self.

Attention to the identiiied characteristics provides

material that iacilitates movement from outside to inside.

Bel ore this can take place, however, the figure needs to

come more alive for the individual. This aliveness can

come by identifying behavioral characteristics of the

figure. A woman is "sexy and disgusting." "What does this

look like?" "How does someone that is that way behave?"

Exploration of these kinds of questions can bring about

this aliveness.

Returning to the case example, N. began by describing

what the other woman did. "Oh, she walks around the office

strutting her stuff. She moves around and says disgusting

things to the men in the office." The figure begins to

take on a more dynamic quality. The bird in S.'s areun

"swoops down with a vengeance, it picks with its beak at

the children," M.'s therapist "keeps asking questions that

are unrelated, keeps changing the subject with a knowing

smile on her face." These descriptions provide the begin-

ning material from which expression can take place.
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Once the individual has provided a more alive des-

cription oi the figure, then behavioral data is available

from which expression can be encouraged. This encourage-

ment can be iacilitated through the suggestion of an ex-

periment, i.e. acting the characteristics out in a con-

trolled setting. "If you do know how ... acts (is),

could you do that?" Resistance is usually hign at this

point. The individual is being asked to act as if they

were something that they have worked very hard not to be.

Encouragement and a safe environment are essential at this

point

.

The initial experiment of being the figure begins with

the characteristics that the individual has set forth. At

this point the person can be seen to be role-playing the

figure, i.e. acting out the characteristics in a prescribed

manner. Even though the prescribed manner has emerged

irom the individual, and so actually is an expression ol

that individual, the experience at the beginning of the

experiment is one of act ing— as—if rather than being .

This is reflected in the initial awkwardness and self-

consciousness that surrounds the expression of the figure.

The individual does not feel comiortable and this can be

evident in jerky movements and hesitant speech. As the

experiment proceeds, however, the initial characteristics
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vanish and in their place comes an expression that emerges
iroa the self; it is no longer experienced as acting-as-if

,

but becomes actually being.

The therapist encouraged N. to show how the woman
would act. V» hen this suggestion was first made, N.

blushed and became defensive: "No, I couldn't do that, I

don't know how." Using her smile as a cue, that perhaps

this behavior could be expressed, the therapist pushed

this a bit iurther. N. then stood up and acted-as-if she

were the woman. As this happened, she began to move beyond

the initial description. She added words of her own: "Hey,

big boy, what are you doing," and at this point the char-

acter changed from simply someone out there to an actual

expression of N.'s own "sexy woman."

At this point an important change begins to taxe place.

The actual expression of the part is accompanied by an in-

crease in affect and aliveness. The part has long been a

denied expression and there is a great deal of energy

trapped in the process of denial. As the individual comes

closer to re-owning the part, this energy can be released

and this release is accompanied by a sense of relief, en-

joyment, and excitement.

Encouraged to continue her expression of the woman,

N. began to actually enjoy herself. She became more alive
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and active. Movements that previously had been awkward
and stilted became more fluid and relaxed. When this en-
joyment was pointed out, N . could feel and recognize that
it was herself and not the other woman that was in the
room feeling attractive and acting flirtatiously. She did,
in lact, know how to be this way.

It was at this point that the cognitive awareness of

what had occurred began to emerge. Once N. had experienced

herself as this other woman and felt the expression emerge

from herseli
, then this could be pointed out. "Were you

aware that you said 'hey, big boy...', where did that

come from?" By pointing out the points of individual ex-

pression, N. could begin to own that this "sexy" woman

was in fact herself.

This movement from describing to being can occur in

a number of ways. When S. became his dream bird he found

that he enjoyed the feeling of "picking on people". As he

explored the pecking movements of the bird he became aware

that he did indeed know what it was like to do this to

others. While he usually experienced himself as the vic-

tim of others' picking (pecking), he became aware that at

an unconscious level he did this to himself and to others.

Here the experience of being the figure revealed a part
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of the self that looked a bit different from the original
figure, yet became translated into characteristics that

emerged from the self.

Sometimes the experiment of acting-as-if does not

proceed as easily and fluidly as in the above examples.

In these cases it is often helpful to bring the behavior

into relation to the individual. "How do others do this

to you? Could you show me?H
, can sometimes bring clarity

and recognition of self more quickly then when the behavior

is addressed toward others. In the example of M., when

asked to show how others confused her, she was able to re-

cognize how she did this both to herself and to others.

Once she showed how others did it to her, she could turn

to other members of the therapy group and do the same.

At the close of Stage II the individual has expe-

rienced a part of the self that has previously been

alienated, rrior to this experience, the behavior that

has now been expressed was seen as outside the individual.

Once expression has been encouraged and brought into the

open, it can no longer be denied: Recognition that the

figure represents a part of the sell' emerges from this

experience. Ho longer can the individual say: "I don't

know ho v/ to do (be) that."
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In summary
, Stage II moves through several steps.

It begins with an elaboration of the characteristics of

the identified figure. This elaboration gives behavioral

characteristics to the figure which can then be expressed

by the individual. Expression begins as acting-as-if

,

but soon gives way to expression in individual terms.

Y/ith this expression comes a release of energy and an

awareness that the figure reflects a part of the self;

an initial sense of ownership begins to emerge.
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Stage Ills Emergence of Conflict

foa.jor Incident

By the end of Stage II the individual has an expe-

rience oi what it is to be something that, prior to this,

had been seen as alien and unavailable. That something

has been expressed in terms that reflect the individual

and awareness of this brings recognition that it repre-

sents an alienated part of the self. Once a previously

alienated part of the self has been expressed, it can no

longer be denied. Expression in terms of the self has

made that impossible, and an initial sense of ownership

begins

.

Stage III is marked by the recognition that owning

and allowing the new behavior (that represents the alien-

ated part), to _be presents a conflict; fitting this part

into an already existing self-concept, that has previously

put a great deal of energy into denying that part's exis-

tence, creates tension.

An analogy for this situation is that of a new

neighbor who comes to town. This new person is initially

welcomed into the neighborhood. The presence of someone

new is exciting; it brings a lot of attention and people
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want to come and see and get to know the person. This
activity represents what has occurred in Stage II. As
the initial excitement wears off, however, that person
and the individuals who make up the neighborhood face the

paimul process 01 fitting this new person into an already

existing structure that has been well established before

they arrived on the scene. Patterns of behavior have been

established that do not include the newcomer and these

patterns are difficult to change. No matter how inviting

and beneficial that new person might be for the neighbor-

hood, established ways are threatened by the change.

In much the same way, the new part of the person

comes to an already established way of being, i.e. a pre-

existing sense of self, that feels threatened by that part's

existence (see Figure 1 , ft 4 ). For the individual, this

situation is even more threatening than for a new person

in a neighborhood. The behavior, or part, that was

initially repressed, was done so for good reason. In order

for the individual to survive and to make sense of their

existence at one point in their lives, this part of the

self had to be denied. The self that has grown up around

the alienation has a structure that does not accomodate
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the presence of this part. Years of patterned behavior

has gone between and a major characteristic of these

patterns is that the part be alienated. Now that it

exists, it presents a problem.

During Stage III this situation is coming into

awareness . The stage is marked by the emergence of dis-

comfort around open expression of the alienated part.

Exploration of this discomfort leads to the emergence of

a relational schemata that puts that part into an histor-

ical and present day perspective for the individual. The

meaning surrounding how the denial arose and, how that

denial is operating presently, emerges and gives the indi-

vidual a cognitive understanding of the conflict.

The major incident that occurs during Stage III is

twofold; the recognition of conflict and a cognitive

understanding of the meaning of that conflict. Evidence

that this has taken place is an increase in tension and

an ability to articulate the meaning of this tension.

Process

At the close of Stage II a previously alienated

part of the person has been identified and expressed.

This expression is initially experienced with reliei

.
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Encouraged to experiment further and learn all the rami-
fications of the behavior, the individual does so with

energy and excitement. At this point the newly discovered

part has been recognized as self, i.e. it has been brought

into the realm of the individual's experience.

As the individual continues to express the newly dis-

covered part of the sell, tension emerges and with this

tension, Stage III begins. What had been laughter and

excitement turns to something else. The individual begins

to falter. Anxiety and discomfort can be seen as the

individual openly expresses the previously alienated part.

This discomfort in expressing the alienated part can

emerge in a number of ways. Often it comes simply as a

result of continued open expression. For N., in the case

example, anxiety and a feeling of embarrassment arose as

she expressed her "sexy woman" to the group. She began

to falter in her expression and expressed that she did

not enjoy it any more.

Sometimes the discomfort arises as individuals

express the part in relation to themselves. For example,

when M. confused herself, she began to feel anxious. The

realization of the consequences of this behavior brought

extreme discomfort.
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Once the discomfort emerges, however, it quickly be-
comes evident. No longer is the expression clear and lucid
instead, it becomes diffuse and confused, licking up on
cues such as anxiety, faltering expression, or a look of

fear, questions such as: "what is going on now?", "How
do you feel?", can lead the individual to recognize this

discomfort, from here, exploration of the discomfort can

lead to cognitive understanding.

As the discomfort emerges, awareness of the meaning

of this difficulty must be put into perspective. This

meaning aids in coming to terms with the struggle that

is emerging. Ego strength is built as the individual comes

to understand the origins of the alienation. By focusing

on the anxiety and allowing it to be experienced, specific

incidents and awarenesses come to the foreground. "Does

this remind you of someone else?" "What does this remind

you of?", are questions that help to facilitate this.

Old hurts can then emerge, old inhibitions can come to the

foreground and memories of when this behavior had to go

underground are re-lived, lor the individual this is a

painful moment and is the beginning of feeling the over-

whelmingness of fully owning the newly discovered part of

the self.



109

At this point focus can change to a more cognitive
level than beiore. Y»hile the experience of the part is
there and on-going, the data and feelings that emerge can
be dealt with most effectively in this way. The individual
is struggling to understand what is going on; gaining an
historical sense of where the alienation occurred as well
as an understanding of how it is operating in the present
is helpful. As the person gains a perspective of how they

had to adjust in the past by denying the behavior, they

can begin to look with more clarity and assurance at how

that same process is operating in the present; how, in

fact, they are replicating the old situation in the now.

One important facilitating technique that aids in

this exploration is to bring the newly discovered part

of the self into relationship with the pre-existing self-

concept. Dialogue between the voices of the past and the

newly discovered part can bring clarity and focus to the

present conflit. As the voices are explored, recognition

that they represent the pre-existing sense of self emerges.

As N. began to feel uncomfortable with herself as

the newly discovered "sexy woman", old voices began to

emerge. She could hear her mother's warnings about this

kind of behavior. The teachings of her church went along

and reinforced that mother's voice. She could also vaguely
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remember her lather's uneasiness as she grew from a little

girl into a woman. As these memories came, she could see

how it maae sense that this behavior had to somehow be

hidden and denied.

Encouraged to look at how this operated in the present,

she was able to see how the way that she dressed, and the

way that she reacted when men were present, reflected what

she had been taught in the past. She was, in fact, still

listening to those voices as though they were still present.

Even though she did not live near her parents and no longer

attended church, she acted as though she did; N. had incor-

porated these voices into her own self-concept and these

voices acted to maintain the alienation of a sense of her-

self as attractive.

At the close of Stage III N. was aware of a conflict

and could articulate where this conflict arose and how it

was being maintained in the present, for her, the begin-

ning of fitting the behavior, reflected in the alienated

part, into her existing self-concept and the difliculty

that this presented was known.

In summary, Stage III begins when the experience of

expressing a previously alienated part of the sell produces

discomfort. This discomfort can be expressed in a variety

of ways and gives evidence of the struggle that is emerging
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between an old self-concept and a newly discovered part

of the total self structure. Focus upon the discomfort

facilitates the emergence of a cognitive understanding

of the struggle.
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Stage IV: Impasse

Major Incident

At the close of Stage III the individual knows the

dilemma that full acceptance of the alienated part brings.

Cognitive understanding oi how the alienation arose gives

some relief and meaning to the discomfort that emerged

during expression. Discomfort remains, however, and

Stage IV begins movement beyond simply understanding the

struggle

.

Movement during this stage begins by focusing back

upon open expression of the alienated part. This expres-

sion leads to the emergence of a deeper and more intense

struggle; a struggle that can be expressed as: "If I am

no longer what I thought I was, then what am I." This

prospect is terrifying and signals the emergence of a

disorganization of the boundaries of the sell-concept

.

if or the individual Stage IV is experienced as a

battle; the older, more known way oi being seems to

light the newly discovered part of the sell for dominance

and a return to a previous sense of self. This battle is

the focus for Stage IV and it grows in intensity through-

out the stage. The battle, however, is in a way a defense
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a deiense against letting go into a state of disorgani-

zation.

In some respects, the self that existed prior to

the recognition oi an alienated part was integrated; i.e.

that self was organized and operated as a whole. Once

the presence oi the alienated part is known, the inte-

grated nature ol this sell is threatened. Before the

alienated part can be thoroughly brought into this self,

a change in the structuring of that self must take place.

The self, in essence, must shift and the integration must

let go into a momentary state of disintegration. A kalei-

doscope presents a clear example of this situation.

An image exists for the viewer. This image is made

up of many small fragments, each arranged in such a way

that an ordered structure exists. When the image is turned,

the fragments go into a state of disarray, they scatter

and appear to the viewer as fragments. There is a moment-

ary state of seeming chaos. This chaos is soon reorganized,

however, and another whole image appears for the viewer.

The struggle that takes place during Stage IV is an

attempt to avoid disorganization. The state of confusion

that comes with disorganization is terrifying and resis-

tance to it is intense. All defenses become mobilized to

avoid letting go into the confusion that precedes reorgan-
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ization. This mobilization leads to an experience of

impasse; the old self will not give in, the newly dis-

covered part will not give up, and there seems no way out.

The major incident that occurs during Stage IV is an

experience of impasse. The impasse is an intense expe-

rience ol being stuck; a stalemate exists between the

pre-existing self and the rediscovered, or alienated part.

Evidence that the impasse has been reached is a feeling

of not having alternatives; movement forward stops and

the individual experiences a sense of being suspended in

the middle between two seemingly impossible alternatives.

Process

During Stage III the individual feels discomfort sur-

rounding continued expression of the alienated part. This

discomfort is eased a bit with cognitive understanding of

what is going on. This relief is short lived, however,

for the problem of accomodating this part into the self

still remains.

During Stage IV this discomiort is intensilied by

focusing upon the struggle between the pre-existing self

and the rediscovered part. The overall process that occurs

during this stage is the build up of this struggle toward
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an impasse or stalemate. It is not until this impasse

is experienced, that a letting go into disorganization

can take place.

At the ‘beginning of Stage IV the individual expe-

riences discomfort in expressing the alienated part.

Continued expression intensifies the discomfort in spite

of cognitive understanding. It is important to remain

focused upon the discomfort at this point. It is very

easy for the individual to feel ready to stop, to sit

down and resume the previous behavior with no desire to

continue with the exploration. "Well, that's it, I don't

want to go on anymore, I'm finished", is a common response

to a therapist's inquiries.

One way of progressing through Stage IV can be to

remain focused upon the expression oi the alienated part;

movement can occur simply by staying with the discomfort.

Continued expression within the therapeutic setting brings

extreme discomfort and emerging terror. Within the coniines

of an environment that is safe, and with a trusted other

present, this discomfort can be encouraged to develop.

M. became extremely tense as she continued to confuse

others. This tenseness eventually reached such an intol-

erable state that all expression stopped. She had reached

impasse

.
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Another important iacilitating technique that is help-

ful at this point can be to focus upon the polarities that

are present in the individual. The defenses that are ris-

ing up against continuing open expression of the alienated

part can be seen as a polarity of the behavior that is

being explored. To focus back on that polarity gives some

clarity to the situation and can facilitate movement.

For example, N.'s expression of her sexuality is one

end 01 a continuum, the other being the restricted, asexual

identity that has existed for a long time. "Could you give

a voice to the part of you that feels uncomfortable right

now?" "Could you give a voice to the mother in you that

is opposing your expression right now?", are ways of get-

ting that polarity into the open.

Once the opposite voice has been identified and ex-

pressed, then an encounter can be set up that allows the

individual to engage at an experiential level in the battle

that is going on inside. The encounter sets up the possi-

bility for a dialectic interchange that can produce move-*

ment beyond the two ends oi the continuum.

The encounter can take place in a number oi ways.

For N. it became an intense and bitter struggle between

her "safe" self and the newly discovered sensual and

attractive self. Throughout the exchange alternatives
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were beginning to emerge, yet these receded back into dis-

agreement as each side attempted to hold on to itself.

The bird in S.'s dream that became his "picking" self

struggled with a pre-existing self that argues for re-

maining a "poor me" in the face of a world of aggressors.

In all of these cases the dialogue continued until

the impasse or stalemate was reached. This occurred as

each side began to experience a giving way and a sense

that their point is no longer being upheld. The arguments

become meaningless and the individual could feel that

remaining at the polarities was useless. To move beyond

this meant to let go into the void of confusion and as

this was not yet tolerable, the impasse occurred.

Whatever the method is that is employed to increase

the discomfort, what emerges at the end of Stage IV is

an experience of stuckness; the expression reaches an

intolerable level of anxiety, the encounter reaches a

stalemate. In the individual, Stage IV ends with a feeling

of being stuck in the middle of two uncomfortable places;

it is impossible to deny the existence of the alienated

part, yet it is terrifying to let go of the known self.

As this occurs the individual is brought closer to the

emergence of the underlying fear that is present.
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At this point in time the individual experiences

extreme terror and resistance to facing what is going on.

Timing on the part of the therapist is essential. Is the

person ready to delve into that place of confusion, or

does it make sense to back off a bit and return to a pre-

vious stage? Ego strength must be sufficiently available

so that the person does not feel such terror that regres-

sion into the old and familiar has to take place and pro-

gress stops.

It is important to note that ego strength is being

built during this stage. The capacity to engage in this

struggle gives an individual a stronger sense of self;

during this stage, strength is becoming more available

each time the struggle is faced. In addition, acceptance

from the therapist builds awareness that behaving in a way

that expresses the alienated part is not overwhelming.

Both help build up the ego strength that is required for

moving onto Stage V.

Sometimes it is important to leave the person with

the feeling of stuckness. Ii this is too much for the

individual to handle at this point in therapy, they may

return to previous, more known, ways of being for a while.

In time the alienated part will return; be it through

dream material, frustation, projections, etc. Until the
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part is fully integrated, it will return in some fashion or

another, and to leave the individual at this point is not

always to abandon the process.

For N. the therapist chose to leave her with the

feeling of stuckness and frustration. Mth the therapist's

awareness and consistency available to her if she needed

them, she could struggle on her own and knowingly return

at a later point to the same place that she had known

during her session.

In summary; Stage IV begins with an experience of

discomfort surrounding the expression ol the alienated

part. Focus upon this discomfort leads to an intensifi-

cation of the struggle that is emerging. Either through

encounter between the polarities that exist within the

individual, or simply by remaining with the discomfort,

movement progresses to an eventual point of impasse; a

place where all movement stops and the individual expe-

riences a stalemate.
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Stage V: Disorganization

Ma,~]or Incident

At the close of Stage IV the individual is at an

impasse; the discomfort surrounding expression of the

alienated part has reached a point where all movement stops,

lhe old and familiar sense of self battles with the newly

discovered part and there seems to be no resolution at hand.

To give up the old seems impossible, yet to deny the new

is equally impossible and there seems no way to move out

of this situation.

This impasse gives evidence of the attempt for the

self-concept to maintain itself and to avoid letting go

into disorganization. Before the alienated part can be

fit into the self in a fully functioning way, a reorgan-

ization of that structure must take place. A period of

chaos or disintegration must precede that reorganization.

( see Figure 1, #4)

.

The battle that has taken place during Stage IV has

been a defense against letting go into a state of dis-

organization. The individual cannot maintain the impasse

lor long, however; the energy invested in struggling to

remain here is draining and all-consuming. During Stage
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V this situation becomes int

takes place.

s intolerable and disorganization

As disorganization occurs

situations are uncovered and ii'aced for the first time.

» unmet needs and unfinished

The sel1 that d eveloped around the alienated part has

the disorganization that occurs in Stage V, a full expe
rience 01 this deprivation takes place.

an individual; that sense of self that exists underneath

all the false identifications and alienations that have

arisen over the years. This core— self becomes known during

this stage and will later provide the center around which

the disorganized sell— concept will become organized.

During Stage V disorganization of the self-concept

occurs. This disorganization is the major incident ol the

stage and is evidenced by an experience of intense con-

fusion and disorientation.

some very basic ways. During

It can be said that a core, or "real" self emerges

at this time. This core-self represents the integrity of

Process

At the close of Stage IV the individual is in a

state of impasse. All movement has been halted and an
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experience of being "stuck" is expressed as a feeling

that no alternatives exist.

At the beginning of Stage V the individual begins to

leel the intolerability of the experience of the impasse.

Initially this is expressed tentatively; deep sighs, rest-

less movements, "All right I can't take this anymore, it's

too hard being stuck this way": These are all common res-

ponses at this point. The individual is hovering on the

brink of the disintegration that must take place before

the self can become reorganized to include the alienated

part. This Drink is uncomfortable, yet movement beyond

it feels terrifying so the individual remains tentative.

As this "hovering" continues, changes begin to take

place. The individual becomes increasingly more unable

to express what is going on. Deeper and more intense

feelings, i.e. embarrassment, anger, despair, terror, etc.,

begin to surface. At the beginning, these feelings tend

to quickly recede into a safer experience of stucKness.

These emergent feelings, however, provide a way through

the impasse and so focusing upon them is essential. Once

they surface and can be experienced fully, the individual

can let go into the confusion that marxs disorganization.

It does not matter where a balloon is touched with a pin;

once that initial amount of air is released, the balloon



123

pops. So it is with the mobilization of energy that sur-

rounds the maintenance of the impasse; once a bit of that

energy can be released into expression, then the whole

release can follow.

It is essential, at this point in the process, to

facilitate the surfacing 01 the feelings that are beginning

to emerge. Expression of these leelings provides the impe-

tus for movement into disorganization of the self.

The presence of the therapist at this stage in the

process is extremely important. Maintenance of the con-

nection that has been built up over time between the indi-

vidual and the therapist allows for toleration of this

disorganization; without the connection, entrance into

Stage V is almost impossible.

Once feelings begin to emerge, movement toward dis-

organization can be encouraged in a number of ways.

One way is to focus upon the cues that signal a spe-

cific feeling. Once an individual's attention can be

brought to a behavioral expression of a feeling, then move-

ment toward a full expression can be facilitated. lor

example, by drawing attention to a clenched fist, the

underlying anger that an individual is beginning oo expe-

rience can be brought closer to the suriace.
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In N.'s case, the therapist focused upon the hesi-
tations in the dialogue that occurred between her pola-

rities. These hesitations were an avoidance of expressing
the despair that she was beginning to feel as the "old N.".

Once the hesitations were drawn to her attention, she

could feel the despair that was close at hand.

Another way to bring an expression of these feelings

closer to the surface can be to frustrate the process that

is occurring for an individual. Gentle prodding and

mimicking of the resistance can often move an individual

closer to expression of an emergent feeling.

S. became stuck in his expression of his "picking"

self. At this point the therapist took the side of his

polarity and continued to badger him: "S. don't you do

that, it's not nice, people won't like you." In a way the

therapist w7 as mocking this aspect as S.'s resisting self

and in this way frustrating him to move beyond his stuck

place

.

By focusing upon these feelings, their expression

becomes possible and once the expression occurs, disorgan-

ization usually follows.

The moment of disorganization is signaled by a release

of emotion. While the outward expression of this is dif-

ferent for all individuals, the experience is similar. The
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previous state of impasse is released and in its place
comes an experience of contusion and loss of contact.

There is no real sense of clarity about who one is, or

what the world outside is like. Contact with the clear

sense of self is gone as well as contact with the environ-

ment. If asked to relate what is happening, the individual

is unable to do so.

For N. this point of disorganization occurred with an

expression of deep sorrow that came from the alienated

part. She felt intense longing and despair of having

been covered over and hidden as a woman for so long. The

disorganization was accompanied by the release of unmet

needs; she broke into tears and wept for the little girl

who had been so squelched. Once the emotion was released

she left the organized self that despised the sexual,

attractive part of herself, and entered a new and unknown

place. At this moment she was neither the old nor the

new?

; she was somewhere else.

This experience that N. had is one way that dis-

organization can be expressed. What occurs for others

at this point can be very different. Each letting go

into the confusion of disintegration reveals a unique and

individual expression of the struggle between a pre-

existing self and an alienated part.
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When S. let go into the anger that he felt toward
the therapist's prodding, he experienced a rush of rage.
He was furious at that part of him that forbade the picker
to exist. He lost himself in this rage and began to direct
this towards everyone and everything in sight. For several
moments he lost sight of himself and others and became a
raging man, shouting at all the injustices that he had suf-
iered through the years. At this point he was no longer

the victim nor the picker, he was entering a place where

he had not previously been.

As K. continued to express the part of her that could

confuse others, she lost herself and could not feel any

clarity at all. The world became a swirling and dense

mass for her. She sat withdrawn and blank, not knowing

what or who she was at that point in time.

For each of these individuals an experience of being

lost and confused is foreground. It is important to note

that at this moment the self is in a fragmented state.

The previous organization that had maintained the self,

and that alienated a part of the total self structure, is

no longer intact. At this point the idealized self is

fragmented and the core self, or real self is uncovered

and exposed.
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To summarize Stage V: the stage begins with feelings
oi the intolerability of the impasse. By focusing upon
these initial feelings, deeper and more intense feelings

begin to emerge and can be intensified. Once expression

oi these ieelings takes place, the energy that has been

invested in maintaining the impasse gives way to the

confusion of a disorganization of the self. Within the

experience oi disorganization, the core self is uncovered

and experienced; unmet needs and unfinished situations

come to the surface.
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Stage Vis Reorganization

Major Incident:

During Stage V the individual has let go into a state

of disorganization. The boundaries of the pre-existing

self-concept have released and are in a state of flux.

The individual has entered a place where no clear sense of

a self remains.

Emerging out of this disorganization is material that

has long been covered over by the previously organized

sense of self. Once out in the open, this material is

expressed and experienced. Depending upon the nature of

the alienation, this experience takes on a wide variety

of expressions; old hurts are remembered, rage is vented,

despair is felt, and even alienated joy, can emerge from

the disorganization of Stage V.

In each case, the disorganization has allowed a deep

experience of the core self to be felt. Once this expe-

rience is completed, Stage VI begins and reorganization

that includes the alienated part can take place. The

self-concept that has entered into confusion pulls to-

gether around an organized center and order is again es-

tablished.
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The order that is re-established during Stage VI

takes place as a result of the individual's inherent need

to make sense and create wholeness where fragmentation

exists. In the course of letting go into chaos, the under-

lying core self has been exposed and experienced. It is

this core self that provides the axis around which the

reorganization takes place. The core self represents the

inherent capacities of ths individual that have remained

hidden for so long. Around these inherent capacities, the

individual creates an organized and meaningful whole.

Luring Stage VI the major incident that occurs is

the reorganization of the self to include the alienated

parx. (see Figure 1, #5). Evidence that this reorgan-

ization has occurred is seen in the emergence of new

behaviors that were previously unavailable to the indi-

vidual. The behaviors represent aspects of both the pre-

existing self-concept and of the alienated part; these

aspects are combined in such a way that a whole new range

of behaviors becomes available to the individual.

Process

Stage VI begins with the individual totally involved

in an experience of the core self. Contact with the
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environment is minimal ana no real clear sense of a defined

sell is available. While the actual expression of this

state can vary from individual to individual, the expe-

rience of confusion and total involvement are clear indi-

cators that Stage V has occurred.

Entry into Stage VI begins as the experience of dis-

organization begins to quiet down. The intensity of

Stage V begins to ebb as the old and unfinished situations

become resolved. A full and open expression of the beha-

vior that reflects the alienated part is often sufficient

for this resolution. When rage that has been long pent-up

finally comes forth and is vented towards those for whom

it is rightfully intended, the need for expression is met

and the individual feels resolved. In much the same way,

alienation of despair, excitement, grief and joy achieve

resolution through full and open expression.

For K. the expression of despair from the girl in

her who was not allowed to feel herself as attractive was

sufficient for resolution. With this expression, that

girl became recognized and allowed to exist.

At this point in the process, intensity lessens and

the individual gradually comes into the present once again.

The body begins to relax and soften. Attention comes bacK

to the environmental setting; the therapist and other

group members are seen once again.
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With this gradual lessening of intensity, some kind of

sense begins to become known. This is indicative of the

coming reorganization. Initial signs of this reorganization

can be heard in the individual's remarks at this point.

Suddenly the polar nature of the struggle that has been

raging is no longer so clear and evident. Lines between

the polarities become fuzzy and distinctions between the

two are easily confused. The old dilemma is seen with

new eyes. The alienated part is no longer so threatening

and the self that has emerged seems to know what to do

in the face of the needs that are uncovered.

For N., she knew how to become the supportive parent

to that little girl who had so long been squelched. She

was able to give that girl support and encouragement to

express herself.

Sometimes the reorganization does not come through

a change in attitude toward the alienated part, but through

an immediate experience of new behavior that reflects some-

thing very different from either the old way oi being or

the newly assimilated part. This newly reorganized beha-

vior stands out in clear contrast to the previous behaviors.

For S. the struggle between his "picking" self and his

former " picked— upon" self came together in the form ox new

found aggression that did not reflect the behaviors ol
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the picker, but a strong, mature sense oi how to go about

getting from others.

Cases are not always as clearly observable as N.'s

and S.'s. Often something happens that can be seen, but

an actual description of that something is difficult to

articulate. For M. the confusion of her previous situation

suddenly stopped. She quietly looked around the room and

began to talk to the therapist. In this talk there was no

confusion, no faltering; instead she was clear and precise.

When asked what had happened, or even how she felt dif-

ferently, M. was unable to respond. While it was obvious

that change had taken place, the change was not one that

could be clearly defined.

As final reorganization takes place, the individual

begins to show certain predictable signs. Rigid body

posture become relaxed, facial expression takes on a clear

and peaceful look, vision is enhanced and colors appear

brighter, outlines clearer. Conversations with the indi-

vidual usually reveal a clarity and lucidity that previously

was not apparent. Right and wrong do not become defined

with such intensity as before. "What I am" ana "what I am

not" no longer seem to matter. Ownership of the alienatea

part is evident through the lack of defensiveness.



133

The changes that appear during Stage VI can be dra-

matic and moving. It is tempting to consider them as

clear and outstanding evidence that integration has taken

place. It is only over time and with the emergence of

actual behavioral changes, however, that one can say that

integration has occurred. All six stages of the process

that has been outlined can occur for an individual and

still not produce lasting changes. The new behaviors

appear, only to later again be repressed in the face of

stress. The individual will return to the therapy session

with old signs of alienation, and distorted attitudes

toward the self. This requires a return to a previous

stage in the process and a re-working of the material.

In time, the integrated behavior will re-emerge and become

available once again.

With the completion of Stage VI, the process of inte-

gration as conceived in this paper comes to a close. At

this point a previously alienated part of an individual

has been brought into awareness and incorporated as a

fully-functioning aspect of the self-structure.

The description of the process that has been presented

is illustrative and general in nature. In order to provide

a more concise and specific picture oi the process as a
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whole
, a summarizing table is given (see Table 2).

This table was developed by extracting the essential
parts of the six-stage model and describing them as

succinctly as possible. Each stage is named, the

najor incident is identified, and the process of the

stage is outlined.



Table 2: PROCESSOP

STAGE

I: Awareness
of a
Related
Figure

Awareness that a figure is related
to the individual in some manner:
Ability to articulate this awareness.

II: Recognition Awareness that the identified figure
of Self represents a part of the self that

has been alienate . Ability to
articulate the awareness.

Ill: Emergence
of
Conflict

Experience of discomfort surrounding
expression of the alienated part of
the self, and the emergence of meaning
that surrounds the alienation.

IV: Impasse Intense experience of being stuck that
signals the stalemate between the pre-
existing self and the rediscovered part.
Articulation of a feeling of having no
alternatives available.

V: Disorgan- Letting go of boundaries of the self-
ization concept into a state of disorganization

resulting in uncovering of core sell

.

Articulation of confusion and feeling
lost

.

VI: Reorgan- Reorganization of the self-concept to
ization include the alienated part- • Articu-

lation or ownership of the part and
emergence of new behaviors.

INTEGRATION SUMMARIZED
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PROCESS

1. focus upon an identified figure
2. description of characteristics of the figure
3. recognition that characteristics have meaning for the individual

come from own framework
4. experience connections between figure and self
5. articulation of the connection

1. elaboration of characteristics of figure in behavioral terms
2. behavioral expression of the characteristics of the figure
3. movement iron "acting-as-if" to actual expression of the self
4. release of energy, enjoyment, and relief in expression
5. simultaneous emergence of awareness that expression is self

1. experience ox discomfort while expressing alienated part
2. focus on the discomfort and exploration of where the discomfort

comes from
3. emergence of past memories and present fears
4. awareness of meaning; relational shemata emerges to give meaning

to how the part became alienated and how alienation is being
maintained in the present

1. intensification of the discomfort surrounding expression of the
alienated part by either;
- identification of the polarities of the pre-existing self and

the newly discovered part and an encounter between them,
or
- exaggeration of the expression of the alienated part

2. impasse reached; encounter i-eaches stalemate, expression comes
to halt

1. experience of intolerability of the impasse
2. focus upon emergent feelings, intensification of these
3. a letting-go into full expression of a feeling
4. confusion of disorganization; loss of contact and clarity
5. emergence of core-self

1. initial experience of confusion and lack of clear sense of self
and environment

2. emergence of organization; organismic need for meaning and
wholeness creates sense of non-sense

3. expression of organization in new behavior that reflects inte-
gration of pre-existing self and alienated part
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CHAPTER IV
CASE ILLUSTRATIONS

Introduction

In the previous chapter various ways of conceptual-

"the process of integration have been presented? A

schematic drawing has provided a visual picture of how an

alienated part oi the sell structure is brought back into

the self-concept, a six-stage model has described the

process from beginning to end, and a table that summarizes

the model provides a readily accessible means of reviewing

the process as a whole. Each of these conceptualizations

serves to provide the reader with a way of looking at the

psychotherapeutic process that is addressed in this paper.

It now remains to explore the potential of these

conceptualizations to illuminate reality by applying them

to actual case material. Do they provide a viable means

of looking at the process of integration as it occurs in

the psychotherapeutic setting?
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A selection of cases from clinical practice are

presented that illustrate various aspects of the process
of integration. The six-stage model that was developed
in Chapter III provides the means by which these cases are

examined. Each case is described in light of the six stages

that have been outlined. Through application of the model

to the cases, it will be shown that the model does provide

a viable means of examining and understanding case material.

It must be noted that the purpose of this chapter is

to explore the potential oi the model only; to prove the

universality of the model is not the attempt here. Such

an undertaking would require thorough scientific treatment

that would include statistical analysis. Ideas for such

a design will be presented in Chapter V of the paper.

Chapter IV is divided into six sections. Each section

addresses a specific aspect of the six-stage model presented

in Chapter III. Beginning with a case that illustrates

movement through all six stages of the model, the sections

that follow each focus on a particular stage (or pair of

stages, as in the second section) and present case material

that illustrates that particular part of the process of

integration.
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Cases were selected from both the author's private
practice and from verbatim accounts of Gestalt therapy
workshops led by Fritz Peris. In selecting from both
sources a wider base than just the author's work is pre-
sented.

In selecting the cases for illustration, an attempt

was made to present as many different psychotherapeutic

situations as possible. Examples were taxen from work-

shop settings, group therapy sessions, and individual

therapy sessions. Alienated material is represented by

dream fragments, disturbing past situations, and emerging

present situations. This will provide the reader with a

wide range of case material viewed in terms of the model

that has been developed.
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Overvie w of Process: Stages I-VT

The following case was selected from a verbatim
account of a Gestalt therapy workshop led by Fritz Peris
(Peris, F., 1969, pp. 141-146). It represents the inte-

gration 01 a dream fragment and provides a good example

of movement through all six stages of the process of inte-

gration. The session begins with exploration of a dream

image. This exploration leads to an awareness that the

image represents an alienated part of the self. From here

movement proceeds toward incorporating this part into a

pre-existing self-concept. By the end of the session,

evidence of a change in the sense of self can be seen.

Case Illustration: Elaine

Elaine's work begins with a dream. In the dream, she

is in bed and a Catholic priest enters her room. He

approaches and asks that she follow him. Elaine realizes

that to follow him means that she must leave her body

behind, and this frightens her. She refuses to join the

priest, yet encounters him again as she sits with her

family around a long table. One by one the family members
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leave the table to join the priest in the next room. At
this point, Elaine realizes that joining the priest means
to die. She awakens from the dream as she and her mother
sit and wait for death.

This dream provides a focus from which exploration
for alienated parts of the self can take place. Peris
begins the exploration by asking Elaine to have an

"encounter" with the priest in the dream. He suggests

that she put an image of this priest on a chair in front

of her and talk to him. Stage I begins as Elaine reveals

how she leels toward this dream image.

E: I'm terribly frightened... of all the things
you told me, about death, and I want to under-
stand it, but you've given me nothing, and
(crying) no means to understand it... and I've
asked you... and I have no means of... finding
it, through you, and yet you insist on coming
back into my life...

Elaine's strong reaction to the priest indicates that

this part of the dream has significant meaning for her.

Her tears, and the reference to something that seems to

be outside the dream provide enough evidence to indicate

that Stage I has occurred; a figure has emerged and some

specific relationship to that figure has been expressed.

further exploration of the image of the priest is

encouraged. In order to provide elaboration upon the

characteristics of this figure, Peris encourages Elaine
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to "play" the priest in the dream.

E: (coolly) I am your priest...
P: What are you doing now? Are you rehearsing?
E: No... I'm feeling an authoritarian figure to

talk to her.
Ps Say this to her. "I am an authority."
E: (weakly) I am an authority... I am an authority.

I'm an authority and you must listen to what I
tell you.

During this interchange a specific characteristic of

the priest emerges; he is "an authoritarian figure."

This characteristic provides a sense of how this figure

acts and can be used to encourage behavioral expression.

Stage II begins with the emergence of this character-

istic of being authoritarian. Peris moves Elaine closer

to a behavioral expression of this characteristic by sug-

gesting that she repeat the last sentence of the above

exchange

.

E: I am an authority, and you must listen to
what I tell you.

P: Louder.
E: I am an authority (cries) and you must listen

to what I tell you.
P: The priest is crying?
E: No, but I had a realization of myself when I

saia-
P: So be yourself again..
E: I... Do you know what just came to me just

no v/?

Ps Say this to him.
E: (weakly) I am the priest... I am the priest.

Elaine is the priest.

As Elaine said, " I am the priest," she articulated the

awareness that the dream image represents a part oi herself.
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This awareness marks the completion of Stage II; a figure
that previously was experienced as outside the self has
moved into the boundary of the self-concept and is expe-
rienced as Elaine.

Peris encourages Elaine to continue her expression

of this part of herself; "So be your priest. Be my priest.."

E: I'm going to direct you .

P: Yah. You are in control, aren't you?
E: Yes, Now I am. And— I 1 m going to help

you guide your being, not me. That's
when I'm the priest — or, I am the priest.

Blaine expresses herself as an authority with strength

ana. clarity. In the last sentence, however, she begins to

falter; her expression is halted for a moment and she

seems confused. Peris explores this faltering by guessing

at its cause.

P: You are afraid of your power, your wish
to be a priest?

E: Yes.... I'm afraid of my power, (cries)
and wish to be a priest... I am.

As this fear emerges and is recognized, Stage III

begins. The behavior that was previously expressed with

awareness and ease, now begins to take on new dimensions.

Elaine is aware of how frightening her desire to be an

authoritarian figure is for her.

Elaine's fear of this part of herself is the first

bit of awareness that begins to give meaning to how this

sense of herself as an authority had to become alienated.
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This fear can be presumed to have come from something in
her past that made acting in an authoritarian manner
dangerous and unacceptable. As she begins to experience
herself acting in this way, these old fears are re-kindled.

-rerls and Elaine spend some time in the session ex-

ploring the meaning of her fear. Elaine comes to realize

that she fears others who act as authorities, and that

she covers this lear by acting self-assured, "I usually

stand tall and erect."

At the end of their exploration Elaine seems to

have a clear sense of the meaning of the dream and the

uneasiness that she feels in expressing herself as an

authority:

P: From the dream - do you get the message,
what the dream says? What does the dream
say?

E: It's telling me that I'm living at two
poles - at the ends of the poles - and I'm
not coming together in the middle. It's
like, I'm living in the... I'm not living
in the now as you say.

This cognitive understanding gives perspective to

the struggle that is taking place for Elaine. She gains

ego strength from this understanding that enables her to

move forward.

Stage IV begins as focus moves back to further

elaboration and exploration of the authoritarian part of

Elaine. In the session, Elaine has mentioned the "turmoil"
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that she feels in her body, "... that every moment - um,

with so many things that I do, there's such turmoil going

on mY body..." Suspecting that this turmoil may lead

back to the authoritarian part of Elaine, Peris suggests

the following:

P: Okey, put the turmoil in this chair. Talk
to your turmoil.

E: You have no - My turmoil... You have no, no
means of - I have no means of dealing with
you.

P: Uhmm. Say this again.
E: I have no means of dealing with you...

There's ... no way... for me to come in
contact. You're controlling me

.

In this exchange Elaine's original situation emerges

once again: she is addressing a part of herself that

feels powerful. This time the authoritarian part becomes

one of controlling. It can be seen that this is the same

part, just expressed in different terms.

Peris encourages Elaine to once again express her-

self in an authoritarian, or controlling, manner. This

time he attempts to intensify the experience by having

her repeat a sentence that is controlling:

P: Yah. Now be the turmoil that controls you.
"Elaine I am your turmoil. I control you."

E: I will keep you moving.
P: Say that again.
E: I will keep you moving.
P: Again.
E: I will keep you moving.
P: Say this to the audience.
E: I will keep you moving.
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Say this to a few people here.
E: I will keep you moving, I will keep you

moving, I will keep you moving.

As a way of re-establishing that this behavior re-

presents Elaine, focus is brought back to how she does

this in her own life.

P: So how do you do this? How do you keep
people moving...?

E: By letting them become involved - in what
I'm saying.

P: Umhm.
E: But I'm in control.

Elaine and Peris focused upon an open expression

of the previously alienated part of Elaine, i.e. of her-

self as a controlling person, an authority. This con-

tinued expression intensifies the struggle that she feels

as this kind of person.

P: Uhmm. Now talk again to the group and give
us a speech of about a minute. -"I'm control
mad. I have to control the world, I have to
control myself -"

E: I'm control mad. I have to control people.
I have to control myself. I have to control
the world. When I control the world, then I

can deal with it, but when I'm in control, I

have no means of dealing with it. So then
I become lost, so I'm-

The impasse that marks Stage IV occurs during this

exchange . Elaine feels the impotency of the struggle;

"...but when I'm in control, I have no means of dealing

with it." As one who controls, Elaine does not have the

freedom to be in the world. Expression of the authori—
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tarian part of herself is not completely comfortable

and productive.

Awareness of this frustration is indicative of the

stalemate that the impasse brings. While Elaine does

not go further in her expression of the frustration at

this point, the struggle that she faces can be surmised.

Elaine has long experienced herself as a person that

does not control others. Instead she fears those who do

control; those who are in authority. Now that she knows

the controlling part of herself, this creates a dilemma

in light of her previous sense of self. At this point in

the session, neither side seems to be comfortable nor

productive. Yet, to give up either seems to mean that

Elaine is lost.

In the last sentence of Elaine's speech as a control

mad person, she gives evidence of an experience that

might lead beyond the impasse into Stage V; "And then I

become lost. " Peris focuses on this and encourages

Elaine to experience this feeling of being lost. This

focus provides the release of energy that is required

for entry into Stage V.

P: "And then I become lost." Let me pick this
up. Close your eyes and get lost... What
happens when you get lost?

E: (relaxed) Oh, I'm... slowly moving, I'm at
peace with myself.

P: Say this again.
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E: I'm... I'm slowly moving, at peace with
myself

.

P: Yah.
E: Swirling... soft... Absence of tension.
P: Does it feel good?
E: In contrast, yes.

During this time Elaine is neither in control nor

fearing being out of control. She has let go into a new

place that she has not experienced before. Underneath

the struggle between being in someone else's control and

the need to be in control is a self that can exist with

neither. This self emerges as disorganization occurs.

Reorganization comes out of this which Elaine is

able to articulate. Stage VI is represented in the

following interchange:

P: Yah... so what happened when you got lost?
When you are not in control?

E: It's... I can - I can describe it - it's a
movement of the sea when the tide and the
surf is slowly rolling, and - only - I am
a part of the movement and the swirl, it's
not violent. And I slowly move, in a circle.
I am now turning, my body is slowly turning,
as the sea turns - that's how I feel.

P: So the catastrophic expectation that some-
thing terrible will happen if you don't
have control is not quite correct.

E: No. This is, what I became then -

P: Yah. I felt you were much more yourself,

much less tom. So the control -madness

really prevents you from being yourself.

E: Yes. Even with my body.

To summarize Elaine's session in light of the pro-

posed conceptualization of the process of integration:

jilaine discovered that an image in a dream, a priest, had
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special meaning for her (Stage I). Through an exploration
oi this image, a specific characteristic emerged, i.e.

authoritarian. This characteristic reflected an alien-

ated part ol Elaine's sell-concept. Realization that the

priest representeo. an alienated part of herself emerged as

Elaine was able to behave in an authoritarian manner (Stage

II)

.

Context lor the alienation of Elaine's authoritarian

behavior came through exploration of the discomfort that

she experienced while expressing the behavior (Stage III).

The frustration of maintaining the alienation was expe-

rienced as she continued expression of authoritarian be-

havior (Stage IV) and she was able to let go into a state

of "lostness" that arose from the frustration (Stage V).

From the experience of lostness, i.e. disorganization of

her previous self-concept, she emerged with a new sense

of herself as someone who did not need to fear being autho-

ritarian, nor being controlled by an authority figure

(Stage VI).
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Focus on Stages I and II

The beginning of the process of integration is

marked by the emergence of a figure from the surrounding

environment. From here exploration of that figure leads

to an eventual realization that the figure represents a

part of the self that has previously been alienated.

Stages I and II of the process of integration occur

in close relationship to each others Stage I brings an

awareness that the figure is somehow related to the indi-

vidual, Stage II brings that relatedness into focus and

leads to a behavioral expression of the characteristics

of the figure. The behavioral expression that occurs in

Stage II brings awareness that the figure represents a

part of the self.

Because of the close relationship that these two

stages have with each other, they are illustrated together

in this section. Two examples of Stage I - Stage II pro-

cess are given. Each provides an example of an individual

coming to recognize how something that was previously

experienced as outside, or alien, is actually an aspect of

themself

.
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Case Illustration #1: Katy

Katy is a young woman in her late 20' s. She had been

in therapy with the author for approximately one year

before the session that follows. During that year, she

had often complained about her asthma. This condition

first occurred when Katy was a young child and has persisted

over the years in spite of medical attention and a wide

variety of medications.

As this session begins, Katy is once again complaining

about her asthma; she feels tightness in her chest, it

is difficult for her to breath, and she has been ill for

several days. Katy's asthma emerged as the figure for

this session and focus upon this figure marks the beginning

of Stage I.

In an attempt to discover what this asthma means to

Katy, she is encouraged to describe "asthma" as if it were

an object. This provides a way of identifying specific

characteristics that might have special meaning for her.

T
1

: K. put this asthma in the chair over there
and describe it for us.

K: Well, it's a know-it-all, a know-it-all that

has control over everything, all situations..
(to the therapist) I feel doomed to have this

condition... this horrible condition all my

life. I'm stuck with this asthma and that is

just it, there is nothing that I can do about

it

.

_l
Ti refers to the therapist, in this case the author.
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Certain definable characteristics emerge in Katy's

description. This asthma is a "know-it-all", a "horrible

condition", something over which there is no control.

Using these characteristics as a beginning, Katy is asked

to elaborate a bit further:

T: K. pretend for a moment that you are the
asthma and describe yourself.

K: Well, you can't do anything about me. I'm
a horrible condition and you'll just have
to live with me. I'm inevitable, something
you were born with. I'm a chemical reaction
that you can't do anything about. Nothing
will help you against me. I'm inevitable
( smile )

.

New characteristics emerge: most notably that the

asthma is "inevitable." During this description, Katy's

voice became stronger and her words flowed more easily

than they had before. At the end of the description, she

smiled. Both Katy's ease in expression, and the smile

that followed her description, were noted as possible

indications that Katy felt related to this characteristic

in some way. Exploration of this smile brought more

meaning to the word inevitable.

T: And you smile?
K: Yeh (smiles again)
T: "I'm inevitable."
K: That's right - I'm here and you can t get

rid of me. Some people can try, but you

won't get rid of me.
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Katy's smile at her use of the word inevitable was

again noted. This smile, and her seeming familiarity

with the word seemed to indicate that this characteristic

had special meaning for her. She is asked to elaborate

upon this characteristic:

T: You seem to enjoy this. Y;hat does
"inevitable" mean to you?

K: Lots, everything I do feels inevitable,
like I have no control over anything,
like I can't keep anything from happening.

katy is able to articulate her connection to this

word and this marks the completion of Stage I; a figure

has revealed specific characteristics and those charac-

teristics can be recognized as being related to the indi-

vidual.

While Katy has expressed herself with clarity and

strength as the asthma, she still feels that she is des-

cribing something other than herself. She can feel con-

nected to the inevitable quality of this asthma, yet she

has not come to experience this as a characteristic of

herself. In order to move onto Stage II, this charac-

teristic must be experienced as a part of herself. In

order to facilitate this, the therapist asks a question:

T: How is your chest now?
K: Tight.
T: "I'm still tight?"
K: (laughs) I'm still tight'.
T: How do you feel?
K: (laughs; inevitable!
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At this point, Katy has an experience of herself.
She laughs as she recognizes that she is inevitable; that
she delights in still remaining the same as when the

session began. The asthma is no longer inevitable, Katy
is .

This awareness is elaborated upon in further dia-

logue:

T: How do you feel about that?
K: Kind ol sick glee, a kind of triumph...

like winning something. I can create
impossible demands, I do it“all the time,
like with T. (boyfriend), I make him do
things for me that I know won't help.
And, on myself... like wanting to move out
West, I know that won't happen... yes.

At this point, Katy has a clear awareness of a part

of herself that was previously experienced as outside

herself. Expression of this part is enjoyable and she

feels the relief of gaining ownership of a characteristic

that has long been projected out onto the environment.

This awareness is articulated and expressed as a close to

Stage II.

In summary: Katy brought a disturbing situation,

her asthmatic condition, to the attention of the therapist.

She described this condition in detail and found a con-

nection to one of the characteristics of this situation;

the term "inevitable" has special meaning for her (Stage I).

From here she was able to feel how this characteristic
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was actually an expression of herself. Katy was inevi-

table and was able to articulate how she acted in this

way in her own life. She discovered a part of herself

that had previously been projected out onto the environ-

ment (Stage II).
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Case Illustration #2: John

John's session takes place during a workshop in

Gestalt therapy (Peris, 1969, pp. 201-212). For John,

the leader of the workshop, i.e. Fritz Peris, emerged as

a disturbing element in the environment. Rather than

bring in a situation from his outside world, he reacted

to one in the present. He felt angry and disappointed

in seeing Peris acting in what he saw as a "hostile" way

as a therapist.

Jt Fritz, you seem to be a little bit hostile.
Hot just a little bit, a lot.

Stage I begins as John explores this emergent figure

of Fritz Peris. As a way to facilitate exploration, Peris

encourages John to "play Fritz". The following occurs:

J: (as Peris) Get off my platform - get off
my platform, you goddamned intruder for
trying to act like a human being. For
trying to say what you're thinking yourself,
for trying to act real, for trying to act
like a real person. Get off my platform,
you don't belong up here because you're no-
body. I'm somebody. I 'm God. You're no-
body. You' re a goddamned nothing, you don't-

As Fritz, John is "God," a "somebody" who puts others

down. Exploration has revealed specific characteristics

of the figure.

Peris picks up on these characteristics and asks John

to be "God." Here he is encouraging the material that has
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emerged thus far, to be expressed and elaborated upon.
This can serve to bring an awareness that these charao-
teristics have meaning for John.

The suggestion serves to anger John further. He
struggles with Peris for several minutes, each time ex-
pressing how he feels about Peris' behavior. Finally, he
begins to recognize how this behavior has special meaning
for him.

P:
J:

J: Play Fritz... Play you... Huh? I can't plavyou. I think you're... I think you're soomnipotent that may-be you're insisting that
I m the one playing God, not you.
Ahah. You're getting it, now.
“ e

^ 1
» J

,

can get it intellectually, and I know
1 Q.0 this some, but... I don't know that I
was doing it then.

This recognition shows that John has some awareness

that the Fritz he so despises is somehow related to him-

self. This awareness marks the end of Stage I.

Stage II involves movement toward an actual behavioral

expression of the figure. John is encouraged to "be Fritz"

again and continues to resist. He feels pressured and ex-

presses this.

J: I don't want to bend myself to your will.
I think you're a pompous... bastard.

Again, John has elaborated upon his description of the

emergent figure and a new characteristic emerges: a "pom-

pous bastard." This added characteristic provides another

entry into behavioral expression.
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Peris suggests that John "play a pompous ass, omni-
potent

Til at ' s what I don't want to be IThat s what I'm afraid I'll be. If Ireally am me, a goddamn pompous ass
like you are ....

Again, John is able to relate these characteristics
to himself. This time however, he is more ready to enter

a role-play of Fritz.

J; . . .Ahh. How'll I do it? Ahh O.K., I'll
do that. Ahh. O.K. now you, you get up
here to tell me your problems, and I'll
help you and I'll help all the people sit-
ting here, because you know, I really know
EVERYTHING. All right, All right. I'm
Fritz Peris, I know everything. I haven't
written a whole string of books, but I've
written a few things, and I'm seventy-five
years old. You know since I'm seventy-
five, and I was born in the last century in-
stead of this one, I really do know every-
thing, because I after all, am Doctor Fritz
Peris who all you people should come and
hear.

John has allowed himself to enter the role at this

point. He is still Fritz and experiences himself as acting

in a role, but the elaboration and the free floating ex-

pression indicate that some change is beginning to take

place

.

Peris encourages John to take this expression further,

and in doing so, he moves closer toward an awareness that

this Fritz is actually an expression of a part of himself.
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P:
*2i'j-<?

0a
Si,

yOU play the same r °le as your-self? The same spirit? J

Ji God! That's what I don't want to be OKYou have to come here to hear me° me -® great, I'm something, you shouldall hear me, because I have something tom
T |

mportaJ:lt - I,m ver Y important,in lact
, I m more important than all of vou-you aren t. anything. I'm important. I'mextremely important. You ought ' a learnfrom me. I shouldrJt have to listen toyou... Gee, I don't want to say that.

I: You feel more at home now?
A little, a little more, yes.J:

John has Degun to feel this expression as a part of

himself. He has expressed himself as a pompous ass and

an important person. He still expresses resistance to a

full expression of this part of himself, yet he has come

to an awareness that he knows this behavior; the Pritz

that was outside has connected up to a part of John that

has previously been out of his awareness. His resistance

at this point is common and understandable. He is being

asked to experience a part of himself that has previously

been seen as not belonging to him; something that he has

been able to hate in the environment and ascribe to others

and something that he has invested time and energy in

avoiding. To openly express this ans say that it is. his

is very difficult at this point. Stage II process is often

marked by such open and energetic resistance.
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For a while John's session moves away from this

struggle as he relates a dream to Peris. Peris makes a

suggestion as to how John might approach this dream, and

John says that he does not understand. This provides an

opportunity for focus to be brought back to the original

figure. Peris frustrates John as a means of returning.

Ps I have assumed that any nincompoop could
immediately understand it, but if you are
not above that class, if you have to -

J: I'm not a nincompoop but you're so god-
damned hostile, (laughter) I think you're
a great fellow and you've got something to
offer, but why do you be so goddamned
hostile

.

P: (laughing) Because you're a pompous ass
( laughter)

.

Here the recognition that John is actually acting as

a "pompous ass" is made clear. He responds to Peris'

comment with laughter and enjoyment; he seems to be engaged

in a playful expression of this part of himself at this

point

.

This recognition of self is firmly established fur-

ther on in the session. John acts the part of the pompous

ass as he stands over himself and showers obscenities and

belittling remarks:

J: You ( t oward himself) don't deserve to exist,
you goddamned nincompoop.... You're nothing,
You shouldn't exist. You're too afraid to
exist, You don't want to get your head above
the water. You're nothing, you aren't even
a speck of dust, you're not a speck of dirt....
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A clear articulation of how John realizes that this
is an expression of himself emerges as he responds back
to this pompous ass:

J: YOU are the bastard 1 YOU are the
You're the goddamned godly - the godly

*

goddamned godly - God I hate you because
you won t let me exist. You're stamping
me out. But it's ME. I know it is me.

ftith this realization and the ability to articulate

awareness, Stage II is completed.

In summary: John found an element in his immediate

environment that was disturbing; he did not like Fritz

Ferls ' hostile behavior. As he explored this emergent

figure, certain specific characteristics emerged that he

found particularly offensive (Stage I). Encouraged to

express these characteristics, i.e, "godly," "pompous ass,"

he felt a great deal of resistance. This resistance was

indicative of how much he feared that these very charac-

teristics that he so despised, were a part of himself.

Through a slow and patient process of returning to these

characteristics, John was able to articulate and express

a part of himself that he had long avoided by only seeing

it as a part of the environment (Stage II).
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Focus on Stage III

Stage III begins when continued expression of the
previously alienated part becomes uncomfortable. This
discomfort emerges as an indication of the threat that
open expression poses to an individual's sense of self.
During Stage III, this discomfort is explored in an at-
tempt to gain an understanding of both the origins of the

alienation and how fully re-owning the alienated part

threatens the present sense of self.

The following case provides an example of Stage III

process. Discomfort is initially experienced as an

alienated part is brought into contact with the self-

concept. Continued contact, in the form of a dialogue

between the alienated part and the self, brings about an

awareness of a deeper and more threatening dilemma.

Through exploration, the origins of that dilemma emerge

and the individual gains a cognitive understanding of where

the original alienation arose. This is explored further

and an awareness of how this is taking place in the

present emerges.
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Case Study: Margaret

Margaret has been in therapy with the author for

about four months before this session. She came to therapy

to find relief from a feeling of being "driven." She had

always felt that others were demanding things from her;

her mother, the school administration where she taught,

her students, even her friends. As a result she felt

perpetually tired and under pressure.

During sessions prior to this one, Margaret had dis-

covered that she was the one who drove and pushed herself.

This realization occurred during a session in which she

acted-as-if she were her school principle. As she acted

as this man, she soon left this role and heard herself

making demands.

As this session begins, Margaret is expressing her-

self as " one-who-pushes" and reveals how she does this to

herself. This situation is a familiar one for her, the

major difference being that she now owns the pusher as a

part of herself.

T: Could you push Margaret? Do this as you
do it at home.

M: My god... oh, you have to get up, it's 10.00
and you're still in bed, and D. called and
you have to get up and walk the dog, and my,
god... you have to do the shopping, and see
your mother and go to the dentist, you have
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to get all that
oh, get up now.
books (and so
minutes)
( laughs

)

stuff for your gums...
• •• and don't forget those
on for another several

, your mother, and oh, get up,

Margaret experiences the strength of this part as

evidenced by her strong and loud voice. She seems to

enjoy the behavior and she laughs as she finishes her

long list oi things to do. Encouraging Margaret to con-

tinue to experience this part of herself, the therapist

suggests that she continue the dialogue with the addition

of an empty chair so that she can actually encounter the

one that she pushes. This encounter brings aliveness

and clarity to the expression of the alienated part;

f: Now, continue to push, this time looking
at Margaret in that empty chair.

M: Umm. . . and you have to see your mother
before you clean the house so that you can
do her shopping, and you have to clean your
house today, it looks so awful.

T: Now change chairs and answer this pusher.
M: Oh, I'm exhausted already... and uh, I

don't know if I really have to run this
way, uh, ummm... you make me feel so
guilty, I feel so guilty and I don't
know why you push me around so much.
I don 't get much done this way.

T: Now return to this chair again.
M: UM.. well... you know if I didn't push

you around this way, you'd never get
anything done, you'd never do anything.
You'd just sit around and not do a thing
so I have to push you around and make
you feel guilty because that's the only
way you do anything.
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This encounter still represents Stage II process.

Margaret is experimenting with expression of a newly

discovered part of herself.

As the dialogue continues, a change begins to

become evident;

M: (as pusher) You've got so much to do
before the summer is over... you've
gotten nothing done that you were
supposed to do. What about all that
work you started, the crafts course.,
and all the work for school.

(changes seats) Why... why do I have
to finish everything I start? Why?
Who says... why do I have to push, why
can't I relax?

T: Nov.’ change seats again.
M: You waste too much time, you know you'll

feel bad. If it means pushing you, well.,
it's too bad, that's just the way it goes
around here.

(changing seats) I'm tired of listening
to you though, uh... why don't you leave
me alone... I don't get anymore done with
you pushing me... it's just push, push,
push, all the time and uh, I'm getting
tired of listening to you.

(changes seats) Well, I don't believe
you, and I know that you don't really
believe that either, (silence)

T: What are you feeling now?
M: Well, a little diffused, a little less

powerful, I don't know...

Expressing herself as the pusher, Margaret begins

to feel uncomfortable and confused; "a little diffused,
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a little less powerfull." These feelings are indicative
of the beginning of Stage III. The expression of the

alienated part that Margaret had expressed with energy

and strength is beginning to change; discomfort sur-

rounding the expression has emerged.

In order to explore this discomfort further, Margaret

is encouraged to continue the dialogue.

M: (as pusher) I don't know how to talk
to you unless I push you. I don't
know how to talk to you otherwise. If
I don't do that, I don't know what to
do. (silence)

T: Change chairs... ( noting that Margaret
had pulled her chair closer as she sat
down) Are you aware that you pulled your
chair closer?

M: That's just laziness.
T: "I'm lazy?"
M: Yeh... (laugh) well, the reason I let

you push me is because I'm tired all
the time and I've always been like that,
so I let you push me, because I'm always..
I can't get up in the morning, I'm
always tired. (to the therapist) I don't
trust myself, I don't trust myself. I
don't have any motivation, I've never
been able to do anything by myself.
I've always needed a push. Otherwise
I wouldn't do it on my own. I always
have this big doubt in the back of my
mind. I don't know why it has to be
this way.

With this, some awareness of the meaning behind this

part of Margaret is emerging. While Margaret complains

about being pushed by others, she is beginning to realize
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that this identity serves a purpose. Without the push
from others, she feels lazy and does not trust herself

to do anything. Nov; that the pusher has been identified

as a part of herself, the self-concept that has operated

as one who is pushed, is being threatened. Further clari-

fication comes as she explores the doubt.

T: Let’s have a conversation with the doubt.
"I don’t know why this has to be?"

M: I don't know why this has to be. I feel
motivated to do things on my own, but when
I begin you come up and make me feel I
can't do them... like I do them without
someone pushing me... and uh, I fall back
into the pattern again.

Sensing that this doubt in Margaret's capacity to

motivate herself may have originated somewhere in her past,

the therapist poses a question:

T: Who are you talking to?
M: The doubt

.

T: Who is the doubt?
M: Well

she
., I presume it's my mother, somehow
was always pushing me, uh...

T: She was always doubting you?
M: Yes

.

( silence)

Margaret now has an awareness that she received an

identity as one who could not perform from her mother.

This realization brings a bit of relief and she pauses in

the session. Several moments later, she continues:
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1»1. The reason the doubt and the pusher were
to go away was because I wasmoving away from her. (referring to recentieelings that Margaret had expressed abouther mother) I see now that it's not true,

uh, that I can do things, I can do things
on my own.

T: Could you talk to your mother about this?
M: yeh... Mom, even the other day when I was

showing you the macrame and you said,
H oh, it's just another of your five-day
wonders, you'll never finish it.", I knew
that you just said that out of jealousy,
you were trying to make me feel bad,
and I didn't.

It might seem, from this last encounter, that Margaret,

is able to move beyond her doubt and let go of the need

to be pushed. In order to see if this is so, she is

encouraged to return to a conversation with the original

pusher, i.e. the previously alineated part.

M: (to pusher) Well.. I don't like you being
there. I'm tired of you and I'm ready to
get rid of you because I know r I .don't need
you there, and uh, I'll just have to keep
fighting you.

T: Change seats.
M: (as pusher) I dont feel as strong, but I

know I'm going to still put up a battle...
I don't give up easily. I know I'm growing
weaker, but I'm going to keep at you. I
don't know any other way.

T: Now, change seats once again.
M: That's why I have so much trouble getting

out of bed in the morning. 3m so tired
because of you. I wish you'd stop.

T: Are you aware that you are not speaking
to what the pusher said?

M: (pause) yeh... I don't really want to
stop fighting her. I still do have the
doubt... I don't wanT to stop being pushed.,
(laugh)
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Margaret sudenly gains an awareness that she is con-
tinuing the battle herself. Even though she can look at

her mother and feel that what her mother says is not true,

she continues to doubt herself. To give up her

identity as one who needs to be pushed is too threatening.

In spite of the awareness that she is doing the pushing

herself, Margaret does not feel able to let go of either

the pushing or being pushed. She now has more cognitive

awareness of the dilemma that she faces.

To summarize: Stage III began following Margaret's

discomfort in expressing herself as a pusher, "Y«ell, a

little diffused...". Exploration of this discomfort

revealed that Margaret's identity as someone who needs

to be pushed arose as a result of her mother's mistrust

of her capacities to be on her own, "You need to be

pushed or else you won't do anything." Margaret took

on this mistrust of herself as her own and projected

out onto the environment that others mistrusted and

pushed her. In re owning the pusher as part of herself,

Margaret faces the dilemma of giving up the sense of

herself as one who needs to be pushed (and as one who

complains about being pushed) . This is threatening in

the face of the confusion this would bring; i.e. who

w'ould Margaret be if she w'as not one who needed to be
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pushed? During this session, Margaret was able to gain
some awareness of this situation.



Focus on Stage IV

During Stage IV focus is on the dilemma that arises

when a previously alienated part of the self exists in

the face of a self that has maintained that alienation.

Focus on this dilemma leads to an increase in tension and

an eventual experience of reaching an impasse.

movement toward the impasse can he encouraged in

one of two ways; 1) by bringing the alienated part back

into relation with the pre-existing sense of self through

encounter, or 2) by encouraging continued open expression

of the alienated part. In this section, two cases are

presented that illustrate how Stage IV process can occur.

In the first case, the impasse is reached by bringing

the alienated part of the self into relationship with the

self that had maintained its denial. Recognizing the

existence of the part creates a high degree oi discomfort

for the individual and an intense feeling ol not knowing

what to do.

In the second case, movement toward the impasse is

achieved through continued expression of the alienated

part. Continued expression, in the iace of the individual'

previous sense of self, leads to a point oi intense fear

and a desire to hold on to the old way of being.
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Progress toward the impasse is clearly evident in

both cases. In addition, they both provide different

examples of what can occur once the impasse is reached.

In the first case, movement goes on and Stage V and VI

occur immediately following. In the second, movement

stops at the impasse and a return to Stage III exploration

is undertaken. Both cases are followed beyond the impasse

in order to provide the reader with a sense of the options

that exist at this point in the process of integration.

Case Illustration #1: Ann

Ann came to therapy to receive help in moving away

from her parents. She is in her late 20' s, and although

she has lived separately from her parents before, she

recently moved back into their home. This situation had

been disturbing for her and so she sought help with the

author.

For several sessions prior to the one described here

Ann had been exploring a very needy and dependent part

of herself. She had previously experienced her parents

as being the dependent ones; they wanting her to remain

home to nurture them. She had come to an awareness that

her own neediness, a part of herself that had previously
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been covered over and denied, was in fact keeping her
home. For Ann, Stage I of the process of integration
has involved identifying and defining this neediness.

Stage II had moved beyond this, and the neediness that

had been identified as outside (her parents) was expe-

rienced and recognized as her own; Ann was needy and

dependent

.

Exploration during Stage III took place over the

several sessions that preceded this one. During this

time Ann came to realize that the alienation of her

neediness arose in response to parents who were either

incapable, or unwilling to care for a demanding and

needy child. As the youngest of three children, Ann

was expected to "just know how to grow up."

Once this context had been established, and Ann

had some understanding of the needy part of herself,

she was encouraged to have an encounter between her

"needy self" and the self that she had known.

T: From this place, talk to the "child"
that wants so much from you. (points
to empty chair)

A: Listen, I can't take care of you.
I don't want to take care of you...
oh, (sigh) you are such a drag...
you should know all this by now. I'm
so ashamed of you. (pause) I just can't
uh, I just...
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T : What ' s happening?
A: Well... I feel bad... it's too bad that

I can't take care of her.

Now that the needy part has been recognized and

experienced, Ann's pre-existing sense of herself has

no way o 1 accomodating this neediness. Ann treats this

needy part of herself just as her parents did; she feels

helpless and wants to ignore it. This situation feels

overwhelming.

encouraged to continue, Ann experiences an intensi-

fication 01 the dilemma. This moves her closer to the

impasse

.

A: I just can't take care of you (to the
needy part) I'm sorry (quietly)
(As the needy part) I know... it's almost
as though we were two children sitting
here. You look like another small person
over there, all scrunched up. You're
never going to be able to take over.
(to the therapist) My inclination is to
just take over.

T: That's what you've done in the past?
A: Yes, like... with my mother, I'll take

over and be the mother... I don't want
to do that.

At this point Ann is nearing the impasse. She

does not want to give up her neediness, nor does she

feel a change coming from her own self to accomodate the

neediness. She, the known self, continues to feel bad

about not being able to help, yet does not let go of an

identity as someone who does not take care of needy
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children. Each side is stuck with the present behavior
and there seem no alternatives available.

Asked to describe how she feels, Ann responds:

A; It's awful, it's terrifying. I'll never
be able to grow up... it's just like
toeing stuck forever. Everytime I end up
here.. I move laterally, never forward...
every time I come to this.

Ann expresses the experience of the impasse vividly.

She feels that there is no way out; her sense of impotency

and stuckness will last forever.

Rather than back away at this point, a decision was

made to remain focused upon those feelings that were be-

ginning to emerge;

T: You are alone.

A: I don't even know who to ask questions
of. (cries) ... I don't want to stay
here •

T: What could you do, Ann?
A: I could do like the past... pretend it's

not real, could find someone else that
wasn't scared... but everyone around me
is scared (cries)

T: In your family, everyone is scared.
A: Yeh, like even my father... he and my

mother are the same person... just
alike

.

Here, Ann is holding on tightly to the past situation.

She continues to return to her parents and her old and

more familiar identity as the daughter in this family.

Deeper feelings are beginning to emerge as she begins

to cry, yet these feelings remain under control. Ann's
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jaws and fist were tightly clenched during this entire

interchange* Ann i s experiencing a great deal of tension.

This is the impasse that marks Stage IV.

In the following dialogue, a change begins to occur:

A: I've got myself convinced that this is the
only way. I'm not willing to ask someone
else... I'm too frightened to do that.
People are outside... but I wont ask (cries)
I just won't.

T: And now?
A: Now I'm less modest, don't care if people

don't think that I'm all right...
T: And?
A: ...there are people to ask and I pretend

it doesn't matter (sobbing)

When Ann realizes how unwilling she is to take a

step outside herself, she experiences intense despair.

With the emergence of this despair, the release of energy

that provides for the disorganization of Stage V occurs.

The impasse lets go as intense futility is experienced.

T: Where are you, Ann?
A: lost... lost. I can't figure it out...

it's hard to know, I share things with
others... I feel myself in a straight
jacket, there's no end to it, you said
once that I couldn't absorb things...
oh, I don't know what is going on...
it's like it's all been decided and
I don't know what to do... I just want
out of this incredible watchfulness.,
(long pause)

T: What could you do to do that, Ann?
A: Give up my options, my freedom... oh,

I don't know.
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Ann is confused and intensely alone at this point;
nothing makes sense to her, she does not know who she is,

where she is, or what to do. This expresses the chaos
of Stage V.

From here Ann moved on. She remained with the con-

fusion for several moments, then sat quietly and relaxed.

She turned to the therapist and said, "Y.ould you help me?"

Underneath the needy child was an individual who needed

help and could ask for it from someone else.

In summary: Stage IV began with an existing cognitive

awareness of the dilemma that laced Ann. She realized

the conflict that the existence of a needy part of her-

self presented; the self that she knew did not know how

to handle this neediness. Just as Ann's parents had been

unable to face a needy child, Ann had alienated this part

of herself and acted as though it was not there, how

that Ann's neediness was seen as her own, her response

to that neediness was, "I don't know T how to take care of

you". The conflict of coming to terms w’ith both of these

parts of Ann intensified as each side continued to struggle

to maintain itself, "I just wT on't (ask for help]." This

marked the impasse of Stage IV. From here, Ann's expression

of the despair that she experienced in facing this impasse

provided a release into the confusion that marks Stage V,
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"I just don't know what to do." Stage VI occurred as Ann
was able to express herself as one who could seek help
irom the outside for her needy self. This represented a
new behavior that previously had never occurred to Ann.

Case Illustration #2; Jeanne

Jeanne is a young woman in her mid 20' s. She came

into therapy because she felt unable to act in an assertive

way with other people. This inability hindered her in

both her personal and professional life.

During the year that preceded this session, Jeanne's

therapy centered around an exploration of her hesitancy

to act in an assertive manner. This exploration revealed

how overwhelming this behavior was for her, yet did not

progress much beyond this awareness; she continued to

resist any kind of assertive expression.

Jeanne brought a dream with her to this session. In

the dream she was being pursued by an attractive young

man. She woke from the dream frightened by both this man

and her awareness that she was attracted to him. The man

emerged as a figure for Jeanne, and so exploration of him

followed. She was encouraged to "act" as this man and
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describe herself.

J: uh
uh

’

T
“ g00d lookln g» I'm sure of myself

,

T Ani
can come on strong to somebody...an just come out and say "look you're

lookin^and S.?!
(la ^ s)

As this man, Jeanne describes herself as acting in
an assertive manner. She continues to act as this man
ana seems to begin to enjoy herself. Soon however, dis-
conuort emerges and she begins to show behavioral cues
that she is frightened. She crosses her legs each time
she expresses herself, her voice begins to quaver as

she talks to members of the group, and she falters in

her speech. Stage III discomfort has emerged..

T: You seem frightened.
J: Uhuh... that's what it really feels

like... like acting this way is bad.
T: Acting in what way?

Being so seductive, like being seductive
is bad... and I'm not allowed to do this.

At this point Jeanne has named this behavior as

seductive. This word seems to have meaning for her and

so it is explored.

T: Yes, where did this message come from?
J: I suppose it came from my church.
T: 'What does the church say?
J: Well, the church says that you should be

demure

.

f: Be the church for a minute.
J: Well, you should be demure, you should

be a good girl, you should not look
flashy, you should be shy, modest... and
uh, only speak when spoken to.
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J:

Or else?
Or else you're going to hell. You're notgoing to be a good Christian. In fact, Iaon t think you'd even be a Christian,
bo you're going to have to be modest. Imean, Christians aren't like that at all.
(laughs)

This exploration reveals some context for Jeanne t

understand the difficulty that she experiences as she

expresses herseli seductively. This behavior had been

strongly condemned in her past, and for this reason had

become alienated. For Jeanne, acting in a seductive

manner was dangerous and frightening.

From here focus is brought back to the conflict

that expressing this behavior brings for Jeanne. An

encounter between Jeanne and the man in the dream pro-

vides a way for her to experience an increase in the

tension that arises as she expresses herself in this

manner. As the man, she continues to act seductively;

as Jeanne, she continues to feel uncomfortable.

T: OK, come back over here (indicates chair)
Could you talk to this man in your dream?
"I'm afraid of you..."

J: I'm afraid of you. I'm scared of you.
Look, why are you doing this to me?

T: What are you feeling?
J : I'm mad at him

.

T: Come over here (indicates other chair)
and what does "he" say?

J: (as man) I like your body, what's wrong
with going to bed... what's wrong with
having a good time.... so let's go.
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T: How do you feel?
«J. over here (as man) it's all very nice

(laughs), over there, as me, I'm really
afraid. . .really afraid.

This encounter increased the tension that Jeanne

has experienced before, and a new dimension is added.

Her fear has changed from simply being seductive, to

experiencing the consequences that she imagines will

occur ii she and this man in her dream are openly

seductive

.

In the following statement, Jeanne reveals the

intense fear that an open expression of her overt sexu-

ality has for her.

J: It all seems really nice... there's some-
thing underneath it all that I just can't
take. Practically everyone I know thinks
it's a good thing, this flirting and going
to bed and all... but I'm afraid, (pause)
afraid of the bottom falling out... and
I'd be floating, a nobody, a nothing.

This statement is a clear example of how the impasse

is experienced; the intense fear of letting to into

nothingness. If Jeanne is to fully express herself as

an assertive and seductive woman, her self-concept is

threatened. She will no longer be who she thought she

was . This terror is communicated through Jeanne's ex-

pression of her fear that "the bottom w’ill lall out."
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An attempt is made at this point to discover whether
Jeanne is ready to let go into the disorganization of

Stage V. An attempt to illicit some kind of emotional

expression that might lead to a release of energy follows:

f: What would it be like if your bottom
fell out?

J: I'd be falling. I'd just fall and fall
and never stop falling.

T: Could you let yourself fall?
J: It's so frightening.
I: Yes, it is.
N: (long silence, she shakes her head)

At this point, Jeanne is faced with the impasse

directly. T he fear of letting go feels too overwhelming

and she is holding on to where she is.

T: You shook your head.
J: I'm afraid if I fall, I'd never stop,

I'd just keep falling...
T: How do you prevent this from happening?
J: I hold on.

From here focus moves to Jeanne's resistance.

T:- Is this a familiar feeling? •

J: Yes, everytime I think of it, it's
just blackness, and falling and falling.
No people, no food... nothing.

T: Could you let this happen?
J: (quietly) No, not now, no.

At this point Jeanne is clear about not wanting to

let go into the experience of nothingness. She can

recognize her terror, the way that she prevents letting

go, and she chooses to move away.
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A long period of silence follows during which Jeanne
seems to be quieting herself with thoughts.

T: What is going on now?
J: Well, i vvas j ust remembering... a time

that I did let go, with A. (boyfriend).,
we were fooling with each other and I
got really aggressive and very flirty.,
and then I just cried and cried... for
almost all day, I just cried.

This memory brings some more awareness for Jeanne

oi the terror that she faces as she allows herself to

be seductive. She was encouraged to go back into that

memory and explore it further. This represents a return

to Stage III process.

In summary: Jeanne's experience of the impasse

occurred as she felt the terror of fully expressing her-

self as an assertive and seductive woman. This fear went

beyond her original fear of the church's condemnation

that she discovered in Stage III exploration. The fea.r

that she feels now is expressed as "the bottom will fall

out." In a very real sense, this fear expresses what

lies beyond the impasse; Jeanne must let go of her pre-

vious self-concept as a woman who does not behave in this

manner, and this can be likened to the bottom falling out.

Jeanne wT ill no longer be the person that she has been,

and for several moments she will experience an intense

feeling of lostness. At this point in the session, Jeanne
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stopped her work and returned to a more comfortable place.
The memory that emerged provided an opportunity to return
to Stage III exploration. It can be presumed that this

exploration would build further ego strength that would

enaole Jeanne to return to this impasse at a later point

in time.
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Focus on Stage V

A release of the energy that has been mobilized to

maintain the impasse is required before the disorganization

that marks Stage V can occur. The frustration that emerges

irom the experience of the impasse triggers an emotional

reponse that results in a letting— go of the boundaries

of the self-concept. This letting-go uncovers the core

sell
; that part of the individual that represents the

real or basic self. With this core self comes unfinished

situations in the past, unmet needs, and a sense of inte-

grity that represents the individual's innate capacity

to survive and maize sense of the world.

In this section, an example of Stage V process is

given. In this example, a man's previous sense of him-

self as someone wno does not express strong emotion be-

comes disorganized, and an old and unfinished situation

is revealed. For Bill, the intense grief over the death

of a beloved friend had never been fully recognized and

expressed. During the therapy session this situation was

revealed and finally experienced.
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Case Illustration: Bill

Bill's session takes place in a Gestalt therapy

workshop (Peris, F., 1969, pp. 170-175). The session

begins as Bill expresses a feeling that he often has,

“I have a kind of volcano in me that keeps erupting."

At this point a figure has emerged that can provide focus

lor exploration. Bill is encouraged to experience himself

as the volcano:

P: Be the volcano.
B: Well, I'm waiting. I may erupt any

time, you'd better watch out.
P: Say this to me.
B: I may erupt any time - you better

wat ch out

.

As the volcano, Bill "may erupt at any time." The

characteristic of erupting is focused upon and Bill is

encouraged to erupt:

B: (Louder) I may erupt any time - you
better watch out.

P: I don't hear you yet.
B: (loud) I may erupt any moment - you

better watch out.
P: Okey, I'm ready.
B: Hrowwerhh! (laughter)

At this point Stages I and II have occurred: A

characteristic emerged from the figure and has been

focused upon. Actual behavioral expression of this

characteristic takes place and is experienced with laughter.

Bill began with an initial awareness that he was "like a
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volcano" • He now has an initial experience of himself

actually erupting as a volcano does.

This experience is quickly followed by an indication

of discomfort:

P: What do vou feel now?
B: (quietly) Shaky.
P: Close your eyes. Enter your shakiness -

enter your body.
B: It doesn't feel all that bad. I don't

know why it is shaking. I don't know
why I am shaking.

From here Bill explores this shakiness. What emerges

from this exploration is a growing awareness that open

expression of the volcano inside is threatening and un-

familiar. Bill expresses this fear of the power of the

volcano; as the volcano he would ..." fly to pieces,

all the parts would go scattering in all directions."

This seems to indicate that Bill fears the intensity of

his own feelings; that if he lets go, he would essentially

explode, "I'd blow up - blow the whole place up."

An awareness that the volcano, i.e. Bill's feelings,

exists and an initial expression ol that volcano brings

extreme discomfort. The identity that is familiar for

Bill is one of a weak and ineffectual person; one for

whom open expression is unavailable.
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B: My. voice says, "I'm speaking in
controlled tone, not
that's going to
all emotion out

a nice,
saying anything

hurt anybody — keeping
of it."

This split in Bill that has resulted from the alien-

ation of the volcano, i.e. open and full expression of

intense feeling, leaves him in a fragmented state.

P: Listen to your voice now. it is a weak,
mild voice. You see the fragmentation
between yourself as a rather weak person,
and the volcano on the other hand. There's
nothing between.

This awareness has come through Stage III exploration.

Stage IV oegins as Bill spends time encountering the two

voices in himself. The voice of the volcano demands to

be heard as powerful and explosive. The voice that Bill

is lamiliar with challenges the volcano voice, accusing

it of not feeling. As the encounter proceeds, awareness

increases and Bill begins to feel the futility of both

voices

.

B: Volcano voice, you're a big empty bang.
You startle people but you don't convince
them.

Well, I'm just as real as you, but I guess
that's not what I want to be either -

neither you nor me. I'd like to be a
voice that's convincing - that means
what it says and sounds like it means
what it says.
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Instead of shouting in that big, loudvoice, maybe if you just expressed
exactly the way you feel - if you feelconvinced of something, say it. Perhaosyou're afraid to just use your real seifor expose your real self. You have to

’

expose your big noisy self or else youhave to please...

But I feel frightened now. I would like
!?

e
T

a
5
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_

to
?
us '

t feel - you know, expresswhat I feel. Maybe I am. I feel nervous.

This interchange is indicative of the approaching

impasse. Neither voice in Bill is comfortable, nor is

either voice really able to change. This brings in-

creasing fear and nervousness.

Prom here, various means of increasing this tension

are suggested. By focusing on the nervousness that Bill

experiences, an awareness of "distant tears" emerges.

P: What do you experience now?
B: The tears in my eyes. I feel my hands

holding on.

Focus on the resistance to crying that Bill expresses,

"I feel my hands holding on," provides a way to increase

the tension and facilitate the emergence of the distant

feeling of despair.

P: Can you tell the audience, "I won't cry"
B: I won't cry.
P: Again.
B: I won't cry.
P: Again.
B: I won't cry, I won't cry.
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Ps Close your eyes again. Give us the exactdetails oi how you hold back your tears.Which muscles do you use and so on?
B: I'm not feeling it now. I can remember

holding them back, tightening my throat,
clenching my jaws.

P: Can you do this now (through his teeth):
"I won't cry."

3: I won't cry.
P: Yah, clench your jaw. Hold it back.
B: I won't cry, I won't cry.

At this point, Peris intervenes with a question:

"What's the situation, what's the occasion?" This question

provides the impetus to move through the impasse. Bill had

been holding on to his identity of not crying with all his

strength. The tension had built up to an intolerable degree

and seemed ready to let go. With Peris' question, the

release occurs:

B: When I'm not crying?
P: Yah.
B: I was at a funeral, (voice quavers)

I'm at a funeral.
P: Who?
B: An old man who died. Whom I liked very

much.

This memory reveals an unfinished situation in Bill's

past. The disorganization that marks Stage V has occurred

and Bill's unmet need for grieving his friend's death has

emerged.

B: Good-bye Curt. I've really missed you
(almost crying) I wish I could have ex-
pressed how much I liked you when there
was time... You were so gentle. Gentlest
person I knew. Ho hostility toward any-
one. Incredible.
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P:

Bj

P:
B:

Can you see him? Can you see your friend?Go touch him and say goodbye again.
Gooaoye

. (starts to cry) Goodbye ...( cries)Gooabye. It's hard to say goodbye. It'shard to say goodbye... (sobs)
Come bac^ to us. How do you see us now*' 1

I don't...

For Bill the present is not important. Instead, the

long pent-up grief over the loss of his friend is in the

foreground, and he is totally involved in his grieving.

Underneath the previous identity that forbade open

expression, Bill has a need to grieve. When the organ-

ization of that sell was disturbed by Peris' question,

" what is the situation?", that self emerged and was

attended to through the process of grieving. The grief

that he had covered over and experienced as, as he described,

a "volcano" inside ,is now out in the open.

In summary: Bill's capacity to openly express his

feelings had become alienated. This capacity was pro-

jected onto an image of a volcano. Once this image be-

came recognized as Bill, the fear of this expression

became known. Stages I - III are represented in this

awareness. Stage IV occurred as Bill struggled to main-

tain his sense of self in the face of emerging tears.

With a question asked by the therapist, the memory oi

his friend's death came to the foreground and Bill let

go into a full expression of the grief that this man's

death brought. Stage V occurred with this expression.
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Zocus on Stage VT

One of the most difficult aspects of the process of
integration to describe is the actual moment of inte-
gration. The experience that takes place during Stage V
is an extremely personal and private one. The process
Ox unveiling the self from the disorganization of the

previous self-concept is difficult to define and articu-
late. What is even more difficult to define is what

comes out of that exposure of the core self that acts to

reorganize the sense of self. The usual vision of this

process is only available through guesswork and eventual

evidence of behavioral change.

In the following case illustration, a rare view

into Stage VI process is available. This case provides

a step by step example of how an individual experiences

the actual process of reorganization that follows the

disorganization of Stage V.

Case Illustration: Mary

Mary had always experienced herself as a "snivler,"

a person who could only whine and cringe in the face of

others who were more aggressive and "tough’ 1
. She came
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to therapy with the hope that she could learn how to deal
with others who seemed to push her about and make fun of
her.

During the course of psychotherapy with the author,
Mary discovered that she had a tough and "smug" part of

hersell . Experimenting with images of others who she

ielt acted in this way, she came to realize that she did,

in fact, know' how to be tough. Mary had previously felt

that this characteristic was unavailable to her, and when

she realized a part of herself that could be this,

she was overjoyed; for Mary the ability to act this way

meant that she was truely a "woman."

Mary spent several w'eeks expressing herself as "Ms.

Smug", the name that she came to give this part of her-

self. While this behavior was enjoyable, something seemed

to be missing and Mary was uncomfortable with the manner

in which she expressed herself as this kind of woman.

Exploration for the roots of Mary's original alien-

ation of herself as a tough and smug woman revealed that

her father personified these characteristics. For Mary,

this was very disturbing for she despised these qualities

in this man. She had suffered under his teasing and

aloofness as a child and, in an effort to never be like

him, and denied any expression of this kind of behavior
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m herself. While an initial expression of this had been
amusing and exciting, her father returned to her and
brought disgust and anxiety with the expression.

Continued expression of Ms. Smug brought increased
tension and frustration for Mary. The Ms. Smug acted to-
ward her as her iather had done, and the her that she had
known before continued to cringe and plead impotence. For
Mary the impasse lasted for several weeks, each session

a frustrating struggle between the Ms. Smug and the "Snivler"

that she had lived with for so long.

During the session that is related below, a change

occurred. Mary came to the session feeling a great deal

of despair • She was tired of the struggle that had gone

on i or so long and she felt intense frustration and im-

potence. This frustration mounted to an intolerable degree,

and when the therapist interjected; "It's been so long

feeling put down.", Mary found release. She broke into

sobs and cried for the Mary that had to struggle with

this dilemma. When the sobbing subsided, Mary returned

to the encounter that had gone on between the two sides

of herself and found resolution.

Mary's session closed with a full sense of relief

and wonder at the reorganization that had taken place.

She left the session feeling that she wanted somehow to
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capture what had taken place. Encouraged by the authori
Mary went home and wrote down her recollections. The
dialogue that follows is her version of what took place
d.'uring that session.

Mary begins her account by describing the situation
that she faced as she came into the therapist's office.
In the following paragraph, Mary describes the struggle
between the two parts of herself that had felt unresolv-
able for so long.

Starting out trying to create a sort of
person that I felt I never had access to,
I ended up back where I usually do, bringing
out that hot-air, over-critical, know-
nothing, angry, offensive (in all ways), Ms.
SMUG. Who promptly, instead of responding
to what was put her by the pseudo-def ense-
less SNIVELER, starts blowing the usual
crap. Which was pointed out to me, and
not immediately seen - I don't know how
to be what I was trying to be, what I ended
up with was the closest this in my own
repertoire to what I consider a Woman person
- cocky, confident, but ultimately a pain
in the ass and not sensitive to others...
Sniveler, bless her little soul, was not
in the mood for such shit that day.

At the point that this paragraph ends, Mary is des-

cribing the frustration that was expressed as she entered

the session. This frustration opened the door for Stage

V to occur. Out of the disorganization that came with

an expression of the pain she felt, change began to

take place.
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From here a new interchange begins to take place

between Ms. Smug and the Sniveler. Mary recollects,

(and it might be noted, constructs anewj ) the following

dialogue:

2MS :A11 right, I don't know everything... I
don't know a goddamned anything. Sue me.
Just trying to hold things together here,
a little bravado.
I i eel a bit sheepish, I should feel worse,
I've been a bitch it seems...

SK : Yes, but in my wittiness and courageness
here, I don't feel very ill disposed to you...
I leel worry for you, I thought you were so
terrific and together, and you're just a
shlemiel like me -

MS: I don't mind... it's a relief in a way, what
I v.'as before was hard, I knew it was phoney
I guess, yeh, I knew - the public us was me,
feeling unreal a lot of the time, covering
for you... no, for the lack of togetherness
between us really. I admit, you have the
depth, okay, you've got the depth, I've got
the polish - it's easier for me to give you
my polish than for you to give me your depth,
I feel like you're going to absorb me...
I'm becoming quieter, you're becoming more
joyous. .

.

2MS will refer to Ms. Smug, SN to the Sniveler.
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At this point in the interchange the old fear that
mobilizes the impasse has returned; the fear of losing a

part oi the sell. This is the terror that disorganization
brings; if I can't be me, and I don't want to deny the

newly discovered me, then who am I?

This terror is abated as the dialogue continues.

Both sides begin to see each other and themselves clearly.

Both sides stop blaming and begin working towards inte-

gration.

• X dont want to absorb you, we're too extreme
for another to fit together that way. I'm
becoming more joyous - yes, I feel released,
unbound finally, I'm not so up-my-ass, I can
be generous,^ even to you Legree. But I do
want some of what I always thought you had...
that you do have — a lot of your bravado was
real I think, when it wasn't directed at me...
or am I getting confused - mixing you up
with what we are becoming together sitting
here and talking like this instead of yelling
and crying ?

MS: Yes, I think that's what's happening. I
wasn't mellow, you have to remember that,
never mellow. I was a pusher, harsh, unjust,
arbitrary, irrational...

SN: You're telling me now what you did, you see
yourself that clearly

MS: Yes, I feel so bad, such damage I did to us.
What kind of defense is it to browbeat and
punish you for what I couldn't do. Look at
me, I'm crying now, ... that ' s your role, but
I feel like such a fool... excuse me, I

need a tissue.
SN: I was an easy target though, I never did

fight back. I knew that I was to blame.
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At this point in the dialogue, the two parts of

Mary are coming together into a new reorganization. No

longer are both sides so clear and precise. Final reso-

lution comes in the next two exchanges.

SN : Nov; that I'm strong and can fight you, yes,
I am, I can take over... I said it before,
I the Sniveler am the one who knew the
problems all these years - I knew who we
were - you cushioned yourself from all the
shit by becoming such a pugnacious boor.
All you saw were my imperfections, you
didn't care to see the causes, and you
hardly gave me a chance to look for them.
There, now we've both stopped crying...
a familiar feeling for me, stopping
and starting, odd for you, you jackass.
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Len you grin.... I'm going to cry a

g

m just a sentimental Slav at heart!
Mary unknowingly describes the essence of the

manzes her experience during the afternoon of her session

neither one is the same anymore — the
sharp edges are gone, there is great relief*
great release, grin, laugh, call names.
Both are strong-one brought down from the
ridiculous heights, one up from the equal
aepths . There the Smug one being unsure
ana without barbs, Snivels being brave and
funny, and finally looking at each other
and saying, I know you - you are me, I don’t
hate you so much, you don't make me ashamed,
you don't frighten me, you don't make me
crazy. I know you, let me show you what I
CAN DO. A balance, one sounding like the
other. Where is the great difference now?
Gone. ‘The power struggle gone, the Civil
War winding down time to rebuild on the
strengths of both.
A lot of fear from both sides gone. I
can't separate the two, the two chairs
are occupied by very similar people. I
feel different. I probe around inside
and can't find the extremes - I feel for
the brow-beater but she's waving up at me
with an apologetic smile - she's taking a
vacation from her past life.
The Sniveler too, where? On vacation also -

together they are floating on the sane
raft, discussing the state of the world and
other meaty matters in the sun, lolling in
the waves...

process of integration in her final paragraph that sum-

Tre icky . Finally an OH YES understanding -
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CHAPTERV

DISCUSSION

Introducti on

The iaea ±or this Pa Per developed in response to the
vagueness and ambiguity surrounding the concept of inte-
gration as a process in psychotherapy. Having been trained
in Gestait therapy, the author was aware of the significance
of this concept to the process of psychotherapy, yet noted

how inadequately this subject had been treated in the

literature. The task undertaken was an attempt to concep-

tualize the process of integration. This paper represents

the outcome of that undertaking.

ihus iar
, a six— stage model that describes the process

of integration from beginning to end has evolved. This

model came from examination of both case material and a

review of the existing literature. Such a conceptual-

ization necessarily requires discussion and elaboration.

It is hoped that this paper will stimulate comments and

reactions, and will provide a base from w'hich others can
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move beyond in many directions. This chapter provides a

beginning toward this end.

The chapter is divided into three major sections:

Discussion . Limitations . and Suggestions for Further

Research . The discussion section will address three

diiierent aspects of the proposed conceptualization;

-*-) ^ overview of the evolution of the conceptualization,

2) a discussion of the six-stage model as a whole in which

comments will be addressed to important asoects of the

process that are not covered in the model, and 3) a dis-

cussion of specific aspects of the different stages of the

model in which comments will be directed to specific

considerations within the process as it has been conceived.

In the second section the major limitations of the

conceptualization are noted. Based upon the limitations

that are cited in this section, a third and final section

follows that will propose several suggestions for further

research. These suggestions will include outlines for the

methodologies that would be employed in these research

projects

.
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Discussion

Overview:

The major focus of this paper thus far has been to

present the six-stage model that represents a conceptual-

ization of the process of integration. While it can be

seen that the model remains the major contribution of the

paper, the actual process through which this model evolved

warrants attention. In this section an overview of this

evolution is presented so that the reader can see how the

process through which the model developed actually paral-

lels the process of integration itself.

In Chapter I a brief outline was presented that des-

cribed how the six-stage model was developed. This outline

described how three activities; i.e. observation, formu-

lation, and exploration of outside resources, interacted

in cyclic fashion to evolve the present conceptualization,

while this description is accurate, it represents an over-

simplification of what actually took place from the begin-

ning to the end of this bindertaking.

The paper began with an idea. This idea represented

a given; a notion that seemed to represent an accurate
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description of what transpired during a therapeutic process
that had been named integration. At that point in time the

author experienced a sense of "integration" so to speak; a

sense of knowing something about the world and herself.

from this initial point of knowing began a long, and

often painful, process of change. The initial concept of

integration would pass through many revisions before the

final six-stage model that is represented here took form.

Before and during each point of revision, the frightening

experience of letting go into seeming chaos and waiting

for the reorganization of something new to form took place.

Throughout the evolution of the conceptualization of the

process of integration, the author was to experience the

process of integration first hand.

In order to explicate how the evolution of the concep-

tualization parallels the process of integration, an example

is given. In the following paragraphs
,

the author re-lives

such an experience as it occurred during the course of

writing this paper.

A case appears in which an individual does not

follow the original progression through the stages

as they were conceived in the model; instead of

moving from Stage II to Stage III, Joan seems to

jump to Stage IV and exhibits impasse behavior.

How can this be? I go back and look again, I
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must have missed something the first time around.
The second look is no better, the evidence remains
the same and Joan seems to have skipped Stage III
entirely.

This situation feels overwhelming; How can I
account for this case without having to rework
the entire six-stage model? Faced with this pos-
sibility, I look again to see if I can deny the
evidence of Joan's case. Perhaps the therapist
who handled the case was at fault? Perhaps there
was a mistake in how the therapist saw what was
occurring and missed an important cue? Rather
than go to that therapist and find the answer that
I know I will find, I leave the question unanswered
and move on to other case material. These cases
support the model as it stands and so I am convinced
thao I am right and there is nothing to worry about.

Several days go by and the case of Joan lingers on
in my mind. I cannot seem to move beyond it, nor
can I seem to face the case and the seemingly over-
whelming consequence of dealing with the reality
that it presents. Finally, I can no longer deal
wTith the anxiety of knowing that the case exists
and I go back to it. I spend a great deal of time

with the case; I read it over, I fantasize how I

would have done it differently if I had been the

therapist, I imagine myself as Joan. In the end

I realize that, in fact, it does not fit into the

model. Ho matter what I do, I realize that I must

go back to the six-stage model and struggle to make

sense of what this case is telling me.
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As I approach the model, my first feeling is that
the entire conceptualization is wrong. Joan's
case has brought out an important flaw and the
entire model is in jeopardy. I feel I must throw
the whole thing out and begin over, or perhaps
even just stop the project all together... six
months Ox work is too much to bear again.

Several days pass that are filled with anxiety
and depression. I feel stuck between throwing
out the model and throwing out the case; neither
ox which ieels right, yet there does not seem to be
any other alternative. Finally a change begins.
I ami sitting with a friend and talking about my
dilemma. I find myself beginning to talk about
"big" problems versus "little" problems and how
individuals sometimes get lost in the little ones
as the big ones begin to emerge. Suddenly my
entire sense of the six-stage model shifts. For
a moment I am lost and then suddenly the idea of

major versus minor integration emerges .
1

Yes,
there are levels to the integration process as

a whole; minor integrations come to the foreground,
recede and re-emerge in another form that is

indicative of the major integration that is tailing

place. Joan was experiencing the moment of losing

sight of one integration as another, more major

one, began to come to the foreground. This

realization explained her behavior and added a

loSee next section for full explanation of this concept.
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nev\ dimension to the six-stage model; the concep-
tualization survived and became iuller with the
new awareness of major versus minor integrations.

Situations such as this occurred over and over again

throughout the development of this paper. Each time a

new piece of data became known; be it through case material,

reierences from the literature, discussion with peers, or

simply observing every day occurrances, the author continually

experienced the struggle described above. The overall

effect of this came to have great meaning. Not only did

it confirm the importance of understanding this process of

integration, but it also brought a deeper understanding

of why others had avoided undertaking such a focus in their

work.
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Six-Stage model as a Whole:

Viewed as a whole, the six-stage model of integration
provides a picture of a process in action. An individual
moves from a state in which a part of the self is alien-

ated to one in which that part has become a fully-

functioning aspect of the self. The model describes this

in an ordered and comprehensible manner. Within the

conceptualization as it has been formulated thus far,

however, two important considerations are not fully

addressed; these are discussed in this section.

One important aspect of the process of integration

that is not addressed in the model is that of ma.jor vs.

minor integrations. Alienation of a part of the self has

many ramifications; many aspects of an individual are

affected by the alienation of any one part. Integration

of that alienated part can occur at a variety of levels,

each one a reflection of the many effects of the initial

alienation.

For example, alienation of assertiveness can be

reflected in a number of ways within an individual. From

a relatively minor level of not oeing able to speak up
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at a meeting, alienation of assertiveness can extend to
a pervasive experience of impotence on facing the world.

Integrations can occur all along this continuum.

At a major level, the integration of assertiveness

would result in a full acceptance and open expression of

a wide variety of assertive behaviors. At a minor level,

the integration of a single aspect of this kind of behavior

can bring a great deal of previously alienated energy and

strength to the individual. A person who can own the

capacity to speak up in a meeting regains an important

aspect oi the self that can affect other areas where he

feels impotent.

Within the therapeutic setting movement occurs at

many different levels. This can account for a great deal

of confusion for one who is observing the process. As

minor integrations occur along the road to the major ones,

a great deal of seeming repetition takes place. At one

point the individual can be seen to integrate assertiveness

in the form of acting out "bossy” behavior. In a few weeks,

this same kind of behavior can be integrated as that

individual integrates the capacity to stand up to a sales

person in a store. This could be seen as repetition, in-

stead it is the slow, but steady movement from the minor

to the major integration of assertive behavior.
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The perspective that is gained through an under-
standing oa the concept oi minor and major integrations
is essential to an understanding oi the overall process
of psychotherapy. One needs a sense of what is occurring
over time in order to remain focused and aware of the

progress that is being made.

A second important aspect of the process of inte-

gration needs recognition; that of the similarity of

activities between the stages.

A quick overview of the model will show that acti-

vities that occur within one stage also occur in others,

iv.o examples are readily apparent: 1) encounter between

the alienated part of the self and the pre-existing self-

concept occurs in both Stage III and Stage IV, and

2) behavioral expression of the alienated part occurs in

both Stage II and Stage IV. While these activities are

the same, the actual experience and the context of that

experience are different in each case.

1) within Sxage III encounter occurs as a way of

exploring the meaning of the alienation. The dialogue

that occurs between the alienated part and the pre-

existing self-concept gives meaning to the discomfort

that has emerged for the individual.
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In stage IV this same encounter is utilised for
ther reason, to facilitate the increase of tension

that eventually leads to the impasse. The struggle that
is expressed when two parts encounter themselves adds
life and drana to the situation that is at hand; it clari-
fies and heightens the terror that is coming to the surface
As each part struggles to maintain its right to exist in
the face of non-existence, movement toward Stages V and VI
is facilitated.

2) During otage II oehavioral expression of the

alienatea part of the self brings about awareness that it

does, m fact, represent a part of the self. By acting-as-
ii, and then feeling the part emerging from the self, the

individual gains a sense of self.

within Stage IV this same expression of the alienated

pai o is usee to iacilitate movement toward the impasse.

Ihe more the individual experiences the behavior that is

an expression of the alienated part, tension is built

and becomes more and more unbearable. This helps to

facilitate the moment when this tension is released, and

the individual comes into a state of disorganization that

marhs entry into Stage V.
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Stages oi the Model:

A quick review of the six stages of the model points
to several ideas that merit elaboration. In this section

each stage, or group of stages, is examined and attention

is directed to specific areas that merit further discussion

Stages I and II

movement between Stage I and Stage II is depicted in

the model as occurring in a relatively clear and ordered

fashion. This conveys what basically occurs in the Stages

but leaves out some important considerations.

Often times movement between these stages occurs so

quickly that a clear delineation of the process does not

seem readily apparent. Tor example, as soon as a figure

emerges, the individual can often get an immediate sense

of recognition and awareness that the figure represents

a part of the self. In such cases there seems to be little

distinction between the stages. A close examination must

be made in order to see the progression from an initial

recognition of the relatedness to an actual sense of

ownership.

At other times, the progression from Stage I to Stage

II occurs over a long period of time. The resistance that

arises in the face of actually feeling related to an aspect
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of the self can be very intense. The individual may spend
a great deal 01 time in Stage I exploring the emergent

figure before movement occurs and a feeling of being

related happens.

In the same way, movement through Stage II can be

slo\v and painful. To actually own that a certain behavior

represents a part oi the self can be threatening and

avoidance can be very visable. At these times experiment-

ation in the therapy setting as well as outside can be

encouraged with patience and support.

In both instances; whether occurring in a short time

span, or over time, the importance of a clear and vivid

recognition of self is required. This is an important

apect of uStage II and must be emphasized. Expression of

the part alone can often be deceptive; the individual can

give the impression of ownership, yet not experience this

fully. Careful attention to the behavioral indicators out-

lined in Stage II can help to make the necessary distinction.

Stage III

A great deal happens during Stage III; exploration

and the process of providing meaning for that discomfort

represents a great deal of activity. This activity can

occur over a long period of time. Because of this, Stage

III process can often become confusing for the therapist.
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One of the primary reasons for the confusion can be
seen to be related to the emergence of both minor and
major integrations. During Stage III minor integrations

often become confounded as the exploration for meaning
takes place. As one aspect of alienation becomes under-

stood, then another often emerges. This can mean a return

to Stages I and II.

i or example
, as exploration of the discomfort takes

place around expression of an aspect of aggressive behavior;

e.g. speaking up at a meeting, an individual may remember

how offended they feel about "pushy leaders." This memory

can be explored by returning to Stage I to gain a sense

of how this is related to that person. Stage II might

follow and an actual expression of pushy behavior might

reveal how that is a part of the self.

The cyclical nature of the first three stages of the

process of integration can be seen to represent a mini-

process in itself. It can be noted that a great deal of

the activity that takes place in psychotherapy can be

represented in the interaction of these three stages of

the model. Often movement beyond this awareness is not

necessary for the individual to experience themselves more

fully. The increased awareness can be considered sufficient

for some individuals.
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Stage IV

Stage IV marks a crucial point in the process of

integration. For many, the process of psychotherapy can

end at this time. There may not be the desire to move

beyond this place into that terrifying place where actual

restructuring takes place. Sensitivity to this is important

to note ana a therapist must be careful to respect the wish

to have this occur. Stopping at this point may mean a

return at a later time. People often need time to assimil-

ate the alienated part before actually moving into the stages

that follow.

If Stage IV is developed, the movement in and around

this development is extremely subtle. Crucial to this

movement is the quiet, yet consistent, knowledge that is

communicated by the therapist about the support and safety

of the setting. Sensitivity and judgement as to when to

move ahead, when to pause and consolidate, when to support,

and when to frustrate, is crucial at this time.

Stage V

The model does not fully express how much of an

individual's integrity is being respected during this stage.

Once disorganization occurs, the terror and the experience
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of disintegration must be left to the individual alone.

Interference can only bring frustration and an experience

ox being deprived of the exquisite joy of feeling the self

emerge in the face oi v«hat moments before seemed unbearable,

what occurs during this stage is an intimate and powerful

experience. It must be respected with a quiet sureness that

can only be communicated by being with and not interfering

in the process.

Stage VI

One of the most often expressed fears of those approa-

ching psychotherapy is that something is going to be t alien

away from them. Somehow the threat of change is most

poignantly expressed as a fear that something will be lost

forever if it is revealed and expressed.

what emerges during the process of integration, and

can be seen most vividly during Stage VI, is that loss does

not, in fact, occur. The integration of the alienated

part into the self occurs in such a way that the previous

sense of self is not lost. Nothing is erased, rather a

continuum is opened up that reveals a whole range Oj.

experiences that previously were unknown to the individual.

To regain the use of aggression does not mean the loss oi

oassivity; rather it means the ability to act passively

or aggressively out of choice.
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Creative ability is oiten ielt to come from neurosis;

that out oi despair and struggle comes the capacity for

the kind of expression that divides the artist or the gifted

from others. What emerges from the journey from alienation

to fullness is that the creative capacity becomes one of

will and intentionality
, not one of compulsion or sublimation.

One can become willfully creative and know that there are

other capacities as well. Nothing is lost. Rather some-

thing has been gained during the struggle for fulfillment.

This is the mark of the real artist.
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Limitations

Xhe task undertaken in this paper was to brin c clarity
to the concept of integration as a psychotherapeutic

process. Several years of clinical practice, as well as

personal experience in psychotherapy, had convinced the

author that there was a definite process that could be

called integration, and that this process could be described

in relatively clear and precise terms. Once into the task,

however
, the author quickly became aware of its enormity.

It became clear as to why others had been reluctant to

attempt such an undertaking. Several major obstacles can

be identified which contributed to the difficulty.

The iirst obstacle involves the open-endedness of

the concept; limiting the focus of the exploration was

difficult, but imperative.

Integration is an all encompassing concept. In many

ways it can be seen to be the central process that explains

how growth and development occur in all living organisms.

To limit the investigation to one area, that oi psycho-

therapy, is difficult.

In regard to the field of psychotherapy alone, inte-

gration is addressed as a central concept. Every psycho-

therapeutic orientation addresses the process ol re -owning
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alienated material and states this as a goal. The variety
of ways this end is pursued is impressive and it is tempting
to want to look at them all instead of limiting the view to

one specific approach.

A second major obstacle arose whenever attempts were

made to find words to describe the process. Our language .

which usually provides such aliveness to experiences, seems

limiting in regard to the process of integration.

At the outset 01 the tasx, two words immediately came

to mind as ways of describing what happened as an individual

regained the use of alienated parts of the self; assimil-

ation and accomodation (see Piaget, 1961).

Assimilation conveys one important aspect of the pro-

cess. To assimilate, means to take in and make usable some-

thing that was alien or foreign. This describes what happens

as an individual approaches and eventually re -owns an alienated

part of the self. This word leaves out an important aspect

of the process, however; that of the activity of the one who

is assimilating. The change that must occur for the one

who is tailing in something new is not addressed by the word

assimilation.

In a similar way, the word accomodation does not fully

describe what happens either. To accomodate, means to make
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room for and provide for the bringing in of something new.
This describes what happens to the one who is assimilating.
but does not convey what happens to the material that is
taken in.

The word integration, is a close approximation, and
yet does not fully convey the meaning intended. Achieving
wholeness through renewal is the essential aspect of the

process, yet the word integration does not convey both the

tailing- in and the restructuring that must take place before

that wholeness can occur. Words in our language are not

quite full enough to express what is going on in the process

as it is addressed in this paper.

A third and final obstacle was clearly visible at the

outset of the paper, yet became increasingly evident as

time wore on. This is the highly subjective nature of the

material that was being examined.

Observation of individual behavior is in itself a

difiicult task. Add to this the elements of emotional

responses and recognition of cognitive understanding, and

the task becomes even more complex. In addition, the psycho

therapeutic setting is an intimate and unique one in which

things occur that cannot be readily named and described.
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Tne act of conceptualizing a process that involves
all three of these qualities is subject to distortion and
inaccuracy all along the way. To attempt to describe this

process can be regarded as courageous, if not presumptious

.

In light of the above obstacles, the conceptualization

that evolved is limited in some respects. In many ways the

conceptualization is neither as comprehensive nor as precise

as it might be. In addition, two other problems arose that

contribute to limiting the perspective of the conceptual-

ization; the inaoility of the model to present a perspective

of time , and the absence of focus upon the role of the

therapist .

In order to describe the process of integration a

great deal of material was condensed into a six-stage model.

This meant that a lot of material that might have given a

sense of the timing involved in the process was lost.

In addition, the case studies that were used to illu-

strate the model were selected to provide the clearest and

most comprehensive examples possible. This required that

examples be selected that showed the process over short

periods of time. In doing both, i.e. condensing and illu-

strating, the perspective of time is lost. This is important

to note.
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Effective psychotherapy requires a commitment over time.
The therapeutic process cannot occur through intermittent

and sporadic episodes. To open oneself for examination and

tne possibility for change is an extremely difficult endeavor.

The time that it takes for a relationship to be established

with a therapist and for individuals to expose parts of them-
selves which are painful, is a long one. Therapy involves

a time commitment and the stages represented in the model

necessarily occur over a period of time. Unfortunately,

ways to indicate this within the structure of the model do

not yet exist.

Within the present conceptualization of the process

of integration, focus has been made upon what occurs for

the individual engaged in the process. While several

comments are interspersed that illuminate the role of the

therapist in his endeavor, this perspective is missing for

the most part. This was done purposely in order to condense

the material under examination, yet this omission should be

noted as a limitation of the conceptualization.

The role of the therapist is a crucial one for

individuals who elect to engage in the process of integration

in the therapeutic setting. The outside perspective and

support that comes from the special relationship that is

created in this setting is important. It is through this
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perspective and support that toleration of the terrifying
experience of losing a sense of self is made possible.
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Suggestions Eor Further Research

Throughout the evolution of the present conceptual-

ization, the limiting factors that have been noted in the

previous section created a sense of frustration. Ideas

for what might have been done, and what might follow, con-

tinually came into awareness. In the final section of this

paper, some oi these ideas are presented. It is hoped that

they will provide stimulation for future research projects.

The ideas that emerged tended to fall into three

diilerent areas. These areas can be broadly defined as

follows: 1) Expanding the model to include a sense of

timing; 2) Scientific testing of the soundness of the

present conceptualization, and 3) A theoretical comparison

with other descriptions of the process of integration, both

from a Gestalt-therapy orientation as well as other psycho-

therapeutic orientations.

In order to expand the model to include a sense of

the time span that is covered during the process of

integration, longitudinal studies must be undertaken.

Such studies could begin by following one individual through

the six- stages of the model. Data could be recorded that
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reflected both how that individual progressed through the
various stages of the model and how they moved from minor
to major integrations.

For example, an individual could be initially diagnosed
in regard to potentially alienated material. This initial
diagnosis could serve as a guideline for the work that fol-
lowed in psychotherapy. Sessions could be noted in terms
ol what stage the individual was engaged in, and what

specific alienated material seemed to be emerging. It can
be hypothesized that the individual would be seen to move

through the six-stage model several times during the entire

psychotherapeutic process as v« ; ell as give evidence of

integrating a number of similar behaviors that all reflected

one or more major areas of alienation.

Data could be recorded by the therapist, by the patient,

or possibly by both. The perspective that would be gained

i rom both accounts ol what was tailing place would provide

an interesting study in itself.

A scientific testing of the soundness of the concep-

tualization would necessitate two different activities;

exposure to other professional psychotherapists who main-

tain clinical practices, and the extraction of specific

behavioral indicators that marked each stage.
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Exposure to other professional psychotherapists could
begin by giving copies of the model as it now stands to

other individuals who are engaged in Gestalt-oriented

psychotherapy. Reactions to an initial reading of this

model could be noted even before it was actually applied

to case material.

Once the initial reactions were gathered, these

psychotherapists could spend some time viewing their cases

in light 02 the six-stage model. Discrepancies would be

noted where they appeared and then brought for examination.

This comoined data could then be gathered together

and considered for possible revisions to the model. This

exposure would not only provide ideas for changes in the

conceptualization, but could also provide initial data

that could be utilized in the next endeavour; that of ex-

tracting specific behavioral indicators that mark each

stage

.

The search for behavioral indicators would begin with

the behaviors that have already been identified in the

present model. Specific behaviors have been briefly noted

in the descriptions of the various stages of the model;

for each stage a major incident and a description oi the

process utilize behavioral indicators in the description.
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From here, these behaviors would need to be clearly

defined. Specific indicators would have to be identified

that made these behaviors recognizable for observation.

This might begin by talcing one specific behavior, such as

expression of confusion that occurs in Stage V, and sub-

jecting this behavior to a series of observations by

trained individuals. Confusion might be identified by

such specific indicators as; inability to focus attention,

evidence of inarticulation, blank stares, lack of content

with the surrounding environment. These specific indicators

would then provide guidelines for controlled observations.

Once these behavioral indicators were defined, case

material could be examined. A revised model could be

formulated that described the process just in terms of these

identified behaviors. Sessions in psychotherapy would be

observed by trained individuals and records kept as to when

and how the behaviors arose during those sessions. It could

be hypothesized that these observations would reveal that

the identified behaviors would occur in a predictable way

that reflected the six-stage model.
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One oi the most consistent notions that continued to
arise during the evolution of the present conceptualization
was the similarity between the six-stage model and other
descriptions oi the process found in the Gestalt literature,
hot only did other stages of the actual process of regaining
the use of alienated parts of the self seem to correspond,

but a general similarity with the process of creative

adjustment (Peris, et al., 1951) seemed to emerge as well.

As a way of beginning to think in these terms we need to look

at an alienated part oi' the self as novelty, i.e. as some-

thing new and unknown to the individual. If we do this,

then we can translate the four— stage process of creative

adjustment and show how the concept of integration is an

extention oi this process.

i ore contact : During this stage, a need or something

that is novel becomes known to the individual. In

terms oi the process oi integration, a troublesome

aspect of the environment or oi the self emerges

from the background and becomes a figure for explor-

ation.

contact: During this stage the individual approaches

the novel figure and becomes mobilized toward tailing

it into the self. This mobilization includes both an

emotional response and a process of selection and
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rejection. This stage corresponds to experimentation
with, and exploration of, the alienated part once it
has Deen recognized.

—nai contact ! During this stage, the process of

assimilation occurs. This involves the tailing in of
the new part by the individual. This process cor-
responds to the actual restructuring of the self-
concept that must take place within the individual
in order for integration to occur,

jjost contact: This describes the state that is

reacned as soon as the novel part has actually been

assimilated into the individual, when a sense of

calance and satisfaction is achieved. This corresponds

to one sense oi calm that comes after actual integration

has occurred.

iiiis four— stage process provides an organizing core

around which the present conceptualization of the process

oi integration can be seen to fall. The six-stage model

presented in this paper provides a further extension of

this process and translates it into a description of how

alienated parts of the self become integrated.

In addition, the other descriptions of how alienated

parts of the self become assimilated, that have been out-

lined in Chapter II of this paper, seem to correspond to
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the four stages of this process. Each description is a
progressive extention and elaboration upon this original

conceptualization. In the following table (see Table 3)

all these descriptions are shown in relation to the process
of creative adjustment. This table will show the reader
how these descriptions fall in relation to each other.

At present this correspondence can be surmised only;

actual similarities must be further explored and defined.

Beginning with this table, this comparison could be tested

i or its validity. This would require that each of the

descriptions, beginning with the process of creative adjust-

ment and ending with the Bolsters' contact episode, be care-

fully defined and understood. This might be done by asking

others to extract the meaning of these conceptualizations

for themselves and then comparing the results. If others

found the same similarities, then the beginning of coming

to a common understanding of the process of integration

might emerge.

Once a common understanding of the process oi inte-

gration from a Gestalt-therapy orientation was found, this

might be extended to other orientations as well.

Thus far, the conceptualization that has been developed

does reflect a Gestalt-therapy orientation alone. In many

ways the conceptualization seems to describe what occurs
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in other psychotherapeutic orientations as well. While it
IE tempting to speculate that the model could be extended
beyond this, EUch speculation must be theoretically deiended
and clinically tested.

As a beginning toward this end, an interesting project
could be to compare and contrast the conceptualization to
other descriptions of the psychotherapeutic process. Within
the present literature, there exist :many general descriptions
oi what takes place during psychotherapy. These descrip-
tions could provide a point of departure for comparing and

contrasting the six-stage model present here.

For example, Carl Rogers describes the various stages

that an individual passes through from the beginning of

psychotherapy until the end. His descriptions seem to

reflect some 01 the same activites and behavior changes

that occur within this model. Carl Jung's process of

individuation seems to reflect these saae changes, as does

Karen Homey's description of the movement from the ideal-

ized sell to the real self.

If the above conceptualizations could be extracted

from the literature and compared in the same way as has

been done in Table 3 t similarities might be found. It

would seem that a common understanding of the process might

be of benefit to all those involved in the practice of
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psychotherapy. In this way a beginning toward gaining
clearer guidelines lor the training of psychotherapists
could be available. Not only would this benefit the
profession iron an internal perspective; it would provide
more meaningful ways of cummunicating with the public.

ihe above ideas represent a beginning toward moving
beyond evolving a conceptualization in isolation to sharing
this conceptualization with others in order to gain pers-
pective and contact. In many ways this movement can be

seen to represent the actual experience that takes place

as an individual moves away from Stage VI of the integration

process. An important, and as yet unanswered question that

remains is: nhat taxes place that allows an individual

who has gained a fuller sense of self to move with that

self into relationships with other selves? Perhaps the

simple desire to share with others represents the beginning

point of that movement.
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