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importance, of fostering children's understanding of institutional and structural racism; although 

external explanations can be harder for younger children to grasp, external explanations are 

associated with less racial bias over time. 

Although this research shows that children become increasingly capable of thinking about 

external and structural explanations for disparities, there is little and mixed evidence regarding 

young children's awareness of institutional racism as it plays out in the real world, and virtually 

none about structural racism. While some children can identify extrinsic causes for racial 

differences, there is no evidence that they can cite dynamic structural reasons. That is, can children 

comprehend the interplay of multiple institutions, such as housing, banks, education, and criminal 

justice systems, working together to confine people of color to under-resourced neighborhoods 

with under-resourced schools with excessive police presence? Do they understand how these 

institutions collaborate to exert social control over these communities and how these dynamics 

impacts health, loan acquisitions and maintenance, occupational opportunities, and stability? 

Measuring structural racism is challenging due to its abstract nature and the interconnectedness of 

various institutions. Recognizing racism in a single institution doesn't necessarily mean a child 

understands structural racism. Structural racism encompasses all forms of racism across multiple 

systems working together to create and maintain racial inequities across time. For children to be 

aware of structural racism, they need to be socialized, in age-appropriate ways, on how these 

systems interact to produce such inequities and the impact it has on their lives. Additionally, since 

structural racism is embedded in policies, norms, and practices, children would need to have 

knowledge of or encounters with these elements to articulate how these systems impact their lives 

or the lives of others. To truly demonstrate an awareness of structural racism, children's 

explanations would need to acknowledge the power dynamics and larger social systems at play. In 
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social cognition; in particular, how young children think about race and racism and institutional 

systems and agents. I grew up in Miami, FL but was born in Cambridge, MA. Through navigating 

the education system in Massachusetts, then Florida, then Massachusetts again, I learned about the 

privileges of whiteness and the racism that is administered by school systems. After graduating 

high school, I attended the University of Florida in Gainesville and earned a Bachelor of Science 

in Psychology. Through that experience, I developed a keen interest in child development and 

learning how children live and navigate the world. After a year-long internship at Havard 

University, I became a lab coordinator for three years at Boston College in the Cooperation Lab. 

IN the background of my lab work, I was learning more about why so many children (because one 

is too many) were dying at the hands of police. I became very bothered and worried and unsure of 

what I could do to stop such tragedies. Through my research, I hoped that I can find an avenue that 

allowed me to keep Black children safe from harmful institutions, thus I choose to study social 

cognitive development and how young children learn about race, racism, and policing.   
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as Black, but not mixed Black. Those who identified as Puerto Rican and Black were categorized 

as mixed Black because of geographical and cultural importance of Puerto Rico in the Springfield, 

MA area (7 children identify as Puerto Rican and Black). A full listing of parent, children, and 

experimenter racial identifications for each participant is provided in the Appendix Table C7.  

In the Northeast sample, participants included 98 girls (Mage = 8.70 years) and 88 boys 

(Mage = 9.2 years). While there was great diversity in how parents racially/ethnically identified 

their children (e.g., African American, Haitian/Middle Eastern, etc., listed in full detail in the 

Appendix Table C7), 45 of children were generally identified as Black, 37 mixed Black, and 105 

white. In the Southeast sample (N = 52; Mage = 8.94 years), participants included 25 girls (Mage = 

8.60 years), 27 boys (Mage = 9.27 years). Twenty of the children were Black, 15 were mixed Black, 

and 17 were white.  

 

Obstacles to Recruitment 

Due to the COVID-19 pandemic, recruitment was met with several obstacles. The 

pandemic limited in person capabilities to build relationships with communities of color and access 

Black and mixed Black populations. The Amherst area is predominately white with low diversity. 

Thus, it was easy to collect the white sample, but far more difficult to recruit children of color. To 

address the challenge of recruiting Black and mixed Black participants and in addition to 

developing relationships with community centers in Springfield, MA, we also collaborated with 

Virginia Commonwealth University (Institutional Review Board protocol HM20025414; 

SMARTIRB Reliance Agreement 7234) and kept the University of Massachusetts Amherst 

(Institutional Review Board protocol 1313) as the reliant protocol to recruit participants in 

Richmond, VA. Initially the stopping rule was to recruit 96 Black and 96 white participants in both 





http://www.gorilla.sc/
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Following the Procedure section, we provide details of each task relevant to the present 

study and all stimuli will so be available on Open Science Framework at http:// 

https://osf.io/tf5hd/?view_only=fe32d5728fe144918643bef807ee5342.  

 

Procedure 

After obtaining parental consent, children either met with the experimenter online via 

Zoom or in person at a local community center. In the case of online sessions, parents were 

occasionally present, but they were instructed not to interfere with their children's responses and 

to maintain emotional neutrality as the children completed the tasks and survey. However, if 

technical issues arose, parents were allowed to assist to ensure the study could continue. All 

children were informed that their participation was voluntary, and assent was obtained before 

proceeding with the study. Prior to commencing the study, children underwent a warm-up phase 

to familiarize themselves with the decision-making process. They self-selected their gender 

identity by answering, "Do you feel like a boy or a girl?" If children did not choose either option 

or wished to select both, their response was recorded as is, and they proceeded with the task based 

on their parent-identified gender. Subsequently, children were instructed to use a 3-point Likert 

scale to indicate how much they enjoyed playing outside: a little, moderately, or a lot, to acquaint 

them with Likert scales.  

Following the warm-up, children completed the racial priming portion before moving on 

to the two tasks assessing racialized beliefs about police and peers, presented in a fixed order. As 

this study was part of a larger investigation, children also completed an additional task (the USA 

Task), and a 25-question survey. However, these final two components are not discussed in this 

paper as they address different research questions. During the study, if children expressed 

https://osf.io/tf5hd/?view_only=fe32d5728fe144918643bef807ee5342
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Figure 4: Police Interaction Task for Unfamiliar Neighborhood Story 

Example of Police Interaction Task test question for a Mixed kid who is lost. Would they ask the police officer for help or wait for 
someone else? 
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(Nash & Varadhan, 2011). Question 2b was conducted as a linear regression because the outcome 

variable was treated as continuous.  

The independent variables were Target Race (3 levels: Black, Mixed, and white), 

Participant Race (3 levels: Black, Mixed Black, and white), and Age from 4.99 to 12.99 years. For 

Target Race and Participant Race, Black was the reference group. For Gender (2 levels: boy and 

girl), girl was the reference group. For models, Age was fit as a continuous, mean-centered 

predictor. However, for figures Age was segmented into younger (5-6), middle (7-9) and older 

(10-12) age groups. For the police interaction task, Story Severity (Lost, Hurt, Crime) was fit as a 

fixed variable with Lost as the reference variable. For any analyses including within-subjects 

variables, participant ID was included as a random effect to account for repeated sampling and 

avoid pseudo-replication of the data.   

In total, we examined six omnibus models. For each model, we employed the drop1 

function specifying a Chi-sq test from the stats package (R Core Team, 2024), which 

systematically removes individual terms (main effects and interaction terms) from the model to 

assess their contribution to explaining the variance in the outcome variable. By comparing the 

model's fit before and after dropping each term, we determine whether removing a specific term 

improves or worsens the model's performance. The terms that are retained after this process are 

considered the most significant in explaining the variance observed in the outcome variable. Given 

that the significance of individual terms may differ across models, our results for each research 

question detail which terms were retained and considered significant, followed by the findings 

broken down separately for each participant racial group. See Table 2 for a summary of findings 

for each research question, broken down by participant racial group. For each research question 
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In terms of whether the peer was receiving help from or getting in trouble with a police 

officer, Black children believed that mixed Black peers were more likely to be getting help 

compared to Black peers. Put another way, Black children believed that Black peers were more 

likely to be getting in trouble as compared to Mixed peers. While we were not looking for specific 

gender differences, we found that white children believed that boys in general were more likely to 

be getting in trouble. White and mixed Black children did not express racialized beliefs about 

whether their peer was getting help from or in trouble with a white, male police officer. This 

finding highlights a significant difference in the internalization of racialized experiences with law 

enforcement among Black children. Specifically, Black children may have internalized 

experiences or narratives of systemic racism, leading them to believe that peers who look like them 

are more likely to have negative encounters with police. Importantly, these beliefs in the present 

study appear to be attributed to the actions or characteristics of the peer rather than the behavior 

of the police officer. This distinction suggests that Black children might be interpreting these 

negative experiences as the fault of the peer, perhaps reflecting a negative coping mechanism to 

reconcile their lived experiences with societal narratives about policing. This insight underscores 

the complex ways in which children perceive and internalize societal biases.  

Overall, Black and white children hold greater racialized beliefs about police interactions 

than mixed Black children. However, these beliefs are applied differently; Black children believe 

that mixed Black peers would be treated better than Black peers, while white children believe that 

white peers will be treated better than Black peers. And while mixed Black children did hold 

racialized beliefs about police encounters, it was to a lesser extent and sometimes in directions 

opposite to what we hypothesized. Mixed Black children believed that white, male police officers 

would be more likely to help a white peer compared to a Black peer, but that Black peers would 
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gender identities of the police officer shifts. For example, a follow-up study could investigate 

whether children hold similar expectations for their racially diverse peers in the presence of Black 

and other non-white police officers. While white police officers are the predominate focus of this 

study, they are not the only perpetrators of biased policing; Black officers, other non-white 

officers, and female or other gendered officers, operate within the criminal justice system and 

maintain racially biased policing (e.g., the officers in the George Floyd case were white, but also 

of Asian descent (Office of Public Affairs, 2022)) and in a case in 2021 Rochester New York, 

female officers instigated violence against a 9-year-old Black girl (Rochester, NY Police 

Department Open Data Portal, 2021). Research has shown that simply diversifying police forces 

to have more people of color and more genders does not resolve the institutional and structural 

violence of the criminal justice system (Hur, 2013; Peyton et al., 2022), so it is important to 

understand how young children perceive public authorities who are not white and male. 

Additionally, as children may have varied attitudes towards different authority figures, 

future research could examine what authority figures children prefer to seek help from, especially 

during times of need. Alternatively, firefighters, who typically evoke a more positive connotation, 

could also be explored. It's possible that Black children might feel more comfortable seeking help 

from a firefighter or a teacher rather than a police officer. For instance, in a school setting, children 

in the current study preferred to wait and ask a teacher or school official for help if their backpack 

was stolen. Investigating these nuances could provide valuable insights into children's perceptions 

of various authority figures and their willingness to seek help in different situations. This 

information could have material implications for public safety polices. 

 

CONCLUSION 
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Black youth are disproportionately affected by the negative consequences of witnessing or 

experiencing biased policing. Very early in child development, children from different racial 

backgrounds develop complex and distinct beliefs about the police, shaping their interactions with 

the police, as well as their beliefs about how others might interact with the police. The present 

findings suggest that Black children may perceive greater barriers or concerns when seeking help 

from law enforcement compared to mixed Black and white children, likely influenced by historic 

and systemic issues surrounding race and policing. We believe that this study contributes to the 

ongoing conversation about reimagining public safety. Relying heavily on law enforcement, 

especially when perceptions of their services are not uniformly distributed, may not be the most 

equitable approach. Therefore, it is imperative to explore alternative pathways and empower other 

public authorities to ensure the safety of all children, not just select groups. 
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legitimacy and increased willingness to cooperate. The nature of interactions with police 

significantly influences whether youth and adults perceive legal authorities as fair and respectful 

or as abusive and illegitimate (Fagan & Piquero, 2007; Piquero et al., 2009). Consequently, parents' 

experiences with the police may shape the socialization messages they convey to their children, 

especially if children witness these encounters. Positive encounters might prompt discussions 

about the beneficial aspects of policing, while negative experiences could necessitate 

conversations about the negative aspects, potentially causing trauma and having lasting effects on 

children's well-being. 

Police Confidence (Trust) and Procedural Fairness (Justice) 

Police confidence (or police trust) and procedural fairness (or procedural justice) are 

closely related, such that perceptions of fairness in the exercise of police authority are often used 

as measures of confidence and trust in the police (Nix et al., 2015). Tyler (1994) introduced the 

process-based model of policing, proposing that "people evaluate the police through the way the 

police treat citizens," specifically regarding whether people perceive the police as acting in just 

and fair ways (Tyler, 2005). To test this model, Tyler (2005) recruited over 1600 participants (550 

white and 455 Black, remaining from other minority groups) and surveyed their legal socialization, 

including measures of procedural fairness, trust, and cooperation. The findings indicated that trust 

in the police is strongly related to the public's willingness to cooperate with law enforcement, and 

that this trust is most significantly influenced by judgments of procedural fairness. 

However, there racialized disparities in trust and confidence in the police. A 2020 Pew 

Research Center study found that only one-third of Black respondents, compared to three-quarters 

of white respondents, believed that the police in their neighborhood were doing a good job 

(Desilver et al., 2020). This disparity highlights a divide in who feels they can rely on the police, 
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which likely influences what parents teach their children about law enforcement. Research with 

adolescents has consistently shown that youth of color often develop negative attitudes toward law 

enforcement and the legal system, with these negative perceptions intensifying as they grow older 

(Cavanagh et al., 2022; A. D. Fine et al., 2021). This lack of trust and confidence in the police, 

coupled with perceptions of procedural fairness, may shape the experiences and socialization of 

youth in different communities. 

Police Legitimacy  

Our primary focus in the present research is on police legitimacy, which is the most 

frequently studied element of legal socialization. Police legitimacy represents the belief that police 

are rightful authorities entitled to dictate behaviors and to expect obedience (Fagan & Tyler, 2005; 

Oberwittler & Roché, 2017; Tyler et al., 2014). It is positively correlated with other aspects of 

legal socialization, such as confidence or trust in the police (Gau & Brunson, 2010; Hofer et al., 

2020; Krawczyk, 2011; Novich et al., 2018; Trinkner & Reisig, 2021), as well as compliance 

(Evans, 2020; A. Fine & Van Rooij, 2021; Tyler & Jackson, 2014). Before delving into the police 

legitimacy literature, it is worth noting that one's belief about fairness in the legal system often 

serves as a measurement item on scales assessing police legitimacy. For instance, items like 

"[Police officers] make fair and impartial choices" (Peyton et al., 2019) are commonly included in 

such scales. However, beliefs about the fairness of police officer behavior and beliefs about 

procedural fairness remain distinct constructs. The former pertains to perceptions of the actions of 

specific agents representing the legal system, while the latter refers to perceptions of the fairness 

of the legal process itself. Moreover, while beliefs about police fairness are integral to 

understanding police legitimacy, it is equally important to examine how parents' beliefs about 

police behavior relate to their children's beliefs about police fairness and legitimacy. In the present 
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0.659, -0.415]) and promotion of mistrust socialization (coefficient = -0.39; t = -4.80, df = 128, p 

< 0.001; 95% CI [-0.527, -0.234]). Stronger beliefs about fair police treatment were associated 

with fewer preparation for bias and promotion of mistrust socialization messages.  

Across all analyses, and regardless of whether ethnic-racial socialization was included as 

a predictor or outcome variable, we examined each type of ethnic-racial socialization in separate 

models (e.g., separate models for color evasive, preparation for bias, etc.) Unless otherwise 

specified, we examined all main and interactive effects in each model. To assess the model fit of 

interaction terms, we used drop113 from the stats package (R Core Team, 2024) to systematically 

test which terms in a given model best account for variation in the outcome variable. By 

sequentially removing individual terms or combinations of terms from the model and comparing 

the reduced main effects models to the full model, we were able to identify which predictors 

significantly influenced the outcome variables. 

 

 

13 The `drop1` function in R is an essential tool for assessing the significance of terms (variables) in a statistical model 
by sequentially dropping them one at a time and comparing the reduced model's fit to the full model's fit. This process 
helps determine the contribution of each term to the overall model fit and assess whether excluding a particular term 
significantly affects the model's performance. The significance of this test lies in its ability to aid researchers in 
identifying non-essential terms in the model and evaluating whether removing them leads to a substantial decrease in 
the model's explanatory power. This helps streamline the model by retaining only the most relevant terms, thereby 
enhancing interpretability and reducing the risk of overfitting. Consequently, the `drop1` test plays a crucial role in 
model selection, validation, and refinement, contributing to the robustness and reliability of statistical analyses in 
research studies. 
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Table 3 

Means, standard deviations, and correlations with confidence intervals. 

 

 

Table 1  
  
Means, standard deviations, and correlations with confidence intervals. 
  
Variable M SD 1 2 3 4 5 6 7 8 
           
1. Color Evasive Soc. 0.13 0.34                 
                      
2. Cultural Soc. 0.16 0.34 -.01               
      [-.67, .66]               
                      
3. Prep for Bias Soc. 0.13 0.43 -.20 .39             
      [-.76, .53] [-.37, .84]             
                      
4. Mistrust Soc. 0.10 0.41 -.26 .37 .77*           
      [-.79, .48] [-.39, .83] [.22, .95]           
                      
5. Gen. Stress 0.18 0.40 -.20 -.52 -.10 -.17         
      [-.76, .54] [-.88, .22] [-.72, .60] [-.75, .56]         
                      
6. Call to Action Stress 0.18 0.40 -.22 -.48 -.06 -.24 .93**       
      [-.77, .52] [-.87, .27] [-.70, .63] [-.78, .51] [.69, .99]       
                      
7. Police Legitimacy 0.18 0.36 .39 -.16 -.63 -.63 -.13 -.09     
      [-.37, .84] [-.75, .56] [-.91, .05] [-.91, .05] [-.73, .58] [-.71, .61]     
                      
8. Police Fair 
Treatment 

0.03 0.45 .10 -.25 -.91** -.76* -.15 -.16 .67   

      [-.60, .72] [-.79, .49] [-.98, -.60] [-.95, -.20] [-.74, .57] [-.75, .56] [.00, .92]   
                      
9. Police Contact 0.11 0.34 -.34 -.14 .02 -.10 -.13 -.07 -.19 -.08 
      [-.82, .41] [-.73, .58] [-.65, .68] [-.72, .60] [-.73, .58] [-.70, .62] [-.76, .54] [-.70, .62] 
                      

 
Note. M and SD are used to represent mean and standard deviation, respectively. Values in square brackets indicate the 95% confidence interval for each 
correlation. The confidence interval is a plausible range of population correlations that could have caused the sample correlation (Cumming, 2014). * 
indicates p < .05. ** indicates p < .01. 
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study conducted with children, please see Gonzalez et al. (in prep, Chapter 2 of this dissertation). 

Here, we only report significant effects when they are relevant to our research questions. 

For all models, age was fit as a continuous, mean centered predictor. However, for figures, 

age was segmented into younger (5-6 years), middle (7-9 years) and older (10-12 years) age groups 

and parents police legitimacy and stress were sometimes plotted as being above or below the mean 

for better visualization of the data. 

Parents were recruited from the pool of children who participated in the Child Study.  

Because of this method, it was not possible to run an a priori power analysis. Rather, we conducted 

post-hoc power analyses using regintR2 from the pwr2ppl package (Aberson, 2022). We compared 

whether we had enough power to detect an effect in the interaction models as compared to the 

main effects model. Given the structure of our data collection for the parent survey, it is likely we 

are under powered for some models. For main effects models, we did not conduct a power analysis. 

We also examine whether results changed when grouping mixed Black children with Black 

children, since this would increase the sample size for Black children and improve power. We 

explored whether significant results and interactions including child race would disappear, thus 

suggesting that there were important differences between parents of Black and mixed Black 

children. Finally, as additional exploratory analyses, we examined how results changed if we 

collapsed parents of mixed Black children and white children into one racial category, since most 

of the parents for mixed Black children were white women. This would again increase power, and 

potentially allow us to see differences between Black and white parents and how similar ethnic-

racial socialization can be for mixed Black and white children. 

 

RESULTS 
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Table 4: Descriptives for dependent and independent variables according to the number of observations for parents by child race 

Variable Child Race N Mean SD Min Max Skew Kurtosis SE 

Colorblind Socialization  132 2.14 1.13 1 6.14 1.36 1.93 0.10 

 Black 25 2.54 1.25 1 4.43 0.25 -1.47 0.25 

 Mixed Black 27 2.39 1.54 1 6.14 1.53 1.11 0.03 

 White 80 1.93 0.85 1 4 0.71 -0.42 0.01 

Preparation for Bias Socialization  132 3.19 1.3 1 6.75 0.74 0.26 0.11 

 Black 25 4.01 1.79 1 6.75 -0.24 -1.13 0.36 

 Mixed Black 27 3.92 1.34 1.5 6.5 0.21 -0.77 0.26 

 White 80 2.69 0.77 1 4.5 -0.03 -0.38 0.09 

Promotion of Mistrust Socialization  133 1.23 0.66 1 5 3.84 16.4 0.06 

 Black 25 1.52 0.69 1 3 1.01 -0.25 0.13 

 Mixed Black 27 1.5 1.18 1 5 2.25 3.58 0.23 

 White 80 1.05 0.2 1 2 4.02 15.01 0.02 

Cultural Socialization  132 3.36 0.83 1.17 4.83 -0.65 -0.52 0.07 

 Black 25 3.74 0.63 2.25 4.83 -0.71 0.57 0.13 

 Mixed Black 27 3.43 0.72 2.08 4.25 -0.54 -1.15 0.14 

 White 80 3.21 0.89 1.17 4.58 -0.49 -0.89 0.10 

Racial Socialization Stress  132 1.95 0.78 1 4.49 0.83 0.31 0.07 
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 Black 25 1.98 0.98 1 4.24 0.74 -0.48 0.20 

 Mixed Black 27 1.89 0.77 1 3.08 0.21 -1.58 0.15 

 White 80 1.96 0.72 1 4.49 1.04 1.03 0.08 

Variable Child Race N Mean SD Min Max Skew Kurtosis SE 

Police Contact last 2 years  128 0.65 0.48 0 1 -0.61 -1.63 0.04 

 Black 24 0.62 0.49 0 1 -0.48 -1.84 0.10 

 Mixed Black 26 0.54 0.51 0 1 -0.15 -2.05 0.10 

 White 78 0.69 0.46 0 1 -.82 -1.35 0.05 

Belief in Fair Police Contact  129 5.77 1.14 2 7 -1.21 1.10 0.10 

 Black 24 5.04 1.47 2.5 7 -0.37 -1.16 0.3 

 Mixed Black 27 5.24 1.24 2 7 -0.85 -0.12 0.24 

 White 78 6.17 0.75 4 7 -0.94 0.84 0.08 

Police Legitimacy  134 3.54 0.83 1.62 5.88 0.64 0.5 0.07 

 Black 24 4.64 1.31 1.38 6.75 -0.30 -0.34 0.27 

 Mixed Black 24 4.02 1.32 1.12 6.12 -0.65 -0.40 0.27 

 White 69 4.85 1.21 1.12 7 -1.13 1.54 0.15 
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race, but the main effect of police legitimacy disappears. This suggests that for white mothers, 

police legitimacy beliefs may not play a role in color evasive socializing and that child race and 

age matter more. Compared to white children, both Black and mixed Black children experience 

significantly different frequencies of color evasive messaging from their parents (Tables 5 and 6). 

This indicates that the race of the child plays a crucial role in the type of socialization messages 

parents provide, particularly regarding color evasive strategies. 

In the original model, the three-way interaction between police legitimacy, age, and race 

was not significant. We conducted a post-hoc power analysis to evaluate whether we had sufficient 

power to detect this three-way interaction. The analysis revealed that our study was underpowered, 

with a power of .279. To achieve a power of .80, we would have needed a sample size of 457 

participants. This is not a reasonable sample size and suggests that a three-way interaction between 

police legitimacy, age, and race may not be likely for predicting color evasive socialization even 

with a larger sample. 

Preparation for Bias Socialization  

For the stress only model, which looked only at Black and mixed Black children, the 

significant effects included an interaction between stress and child race and another interaction 

between stress and child age. When combining Black and mixed Black children in the analysis, 

the significant effects disappear, suggesting important differences between these groups in terms 

of parental stress and age. This is particularly relevant given that many parents of mixed Black 

children in the present sample are white mothers. This underscores the differing approaches to 

socialization between Black and white mothers. When these groups are combined, the distinct 

effects may cancel each other out, leading to the loss of important variations and insights. 
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racism. Indeed, literature has shown that white parents experience discomfort when their children 

bring up topics of race and racism (Wu et al., 2022), indicating that stress may operate differently 

for Black and white parents in the context of color evasive socialization. 

When examining the relationship between police legitimacy and color evasive 

socialization, we found that beliefs about police legitimacy were more influential than parents' 

experiences with racial socialization stress for white and mixed Black families. Notably, the 

parents of mixed Black children in the study were predominantly white women. These findings 

suggest that white mothers who have stronger beliefs in police legitimacy may be more likely to 

engage in color evasive socialization. This relationship implies that a greater endorsement of police 

legitimacy might lead to overlooking some of the racially biased flaws in policing. 

Preparation for bias is an important ethnic-racial socialization practice that informs 

children about the reality of racism and that, because of their skin color, they may encounter racial 

discrimination. However, not all racial groups may experience this type of socialization, and 

depending on racial group identity, the degree to which parents engage in this type of socialization 

may vary dramatically. Thus, for this study, we only examined differences between Black and 

mixed Black families. While not exclusive to Black and mixed Black children, the literature 

supports that this type of socialization important for these social groups.  

For parents of younger Black and mixed Black children, as stress increases, so does 

preparation for bias socialization. Yet, for mixed Black children starting at about age 7, preparation 

for bias messages begins to decrease as stress increases. A similar trend is found for older Black 

children, such that as stress increases, preparation for bias decreases as well. This may occur 

because children may have learned the lessons taught by their parents, leading parents to discuss 

the topic less frequently, rather than a diminishing of its importance. However, further work should 
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by children leading to this decrease in willingness to seek help. Alternatively, there may also be 

an unseen correlation with another socialization practice not tested in the present study. This would 

be an excellent topic for future research. 

 

Contributions to the literature 

This study contributes significantly to the existing literature in several ways. First, by 

focusing on a typical and contemporary population of children and parents, this research 

incorporates the cultural and social context post-COVID-19 and in the wake of the killings of 

George Floyd, Breonna Taylor, Ahmaud Arbery and others. Second, this study is pioneering in its 

exploration of how various forms of parent socialization, particularly ethnic-racial socialization, 

intersect with legal socialization to influence children's beliefs about police legitimacy and their 

help-seeking behaviors from law enforcement. By examining these dynamics, the research sheds 

light on the nuanced ways in which parental influences shape children's perceptions and actions 

regarding law enforcement. Third, we contribute to the literature on mixed Black children and their 

families. Much of the existing research focuses on Black-White dynamics and includes Latine 

youth and adults, as they share some similar experiences with Black people in the US (e.g., A. D. 

Fine et al., 2021). However, to the best of our knowledge, there is no literature in the legal 

socialization field that differentiates between Black and mixed Black individuals and how this 

might influence legal socialization. We aim to initiate a trend that addresses this gap. Last, unlike 

previous studies that often focus on antisocial delinquent behavior (Fagan & Piquero, 2007; A. 

Fine et al., 2017; Okonofua et al., 2021), this research uniquely investigates children's help-seeking 

behaviors from law enforcement, offering insight into a different dimension of youth reliance on 

police and their perceptions of law enforcement's legitimacy. Scholars in the field are intrigued by 
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the development of knowledge about legitimate sources of authority, specifically, how do children 

develop an understanding of legitimate authority? However, most of the research uses secondary 

data from larger data sets (e.g., Geller & Fagan, 2019; Mulvey & Schubert, 2012), focusing on 

adolescents (A. D. Fine et al., 2019) or youth who have a prior delinquent (A. Fine et al., 2017) 

behavior  as the population of interest. To truly understand the development of legal socialization 

and beliefs about police legitimacy, more research is needed with younger children and in ways 

that are not related to delinquency but in ways that encourage positive relationships with law 

enforcement agents. 

 

Limitations and future directions 

With any study, several limitations of the current research should be acknowledged. First, 

we were underpowered, as recruiting a sufficiently large sample was challenging due to the 

research location and restrictions imposed by the COVID-19 pandemic. Second, there is a notable 

imbalance in the literature, with a disproportionate focus on white mothers raising children of 

color. This trend was reflected in our study, highlighting the need for more research to explore 

how Black mothers raise their mixed-Black children. Third, the predominance of mothers in our 

sample hinders our ability to fully understand gender differences in parent ethnic-racial 

socialization and beliefs about police legitimacy; future research should aim to recruit more 

fathers. Fourth, while we aimed to recruit younger children, our sample predominantly consisted 

of slightly older children, indicating a need for continued efforts to recruit younger participants to 

comprehensively understand the development of legal socialization and its interaction with ethnic-

racial socialization. Fifth, our sample was predominantly white, reflecting a broader trend of 

overrepresentation of white children in research. Efforts should be made to investigate differences 
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parents, families, and peers socialize each other. Understanding what children learn from their 

surroundings, including media and daily experiences, is essential. This knowledge can inform the 

development of coping strategies and educational tools to support children's mental and emotional 

well-being as they navigate their understanding of racism. 

Fourth, recruiting Black and mixed Black families posed significant challenges in my 

research. Building meaningful and sustainable relationships with these communities required more 

immersion, which was difficult to achieve with limited resources. This highlights the need for 

better strategies to engage with these populations, ensuring that their perspectives are adequately 

represented in research (e.g., Cook & Krueger-Henney, 2017; Toraif et al., 2021). Researchers 

should invest more time in community-engaged research that involves and invites communities 

into the research process. Building trust and relationships with community members is crucial for 

meaningful and impactful research (Christopher et al., 2008; Frerichs et al., 2017; McDavitt et al., 

2016). These steps are necessary to advance our understanding of how children perceive and are 

affected by racism and to develop interventions that support their mental and emotional well-being. 

creativity process. Through these efforts, better and more ethical research can be achieved. 

 

Conclusions 

My dissertation research and is both timely and critical. My research delves into the 

nuanced ways children perceive and are affected by institutional racism, offering valuable insights 

that begin to bridge the gap between ethnic-racial socialization and legal socialization literatures. 

The challenges I faced, from developing child appropriate measures to recruiting diverse 

populations, underscore the complexity and importance of this research. By advancing our 

understanding of how children and parents navigate these difficult topics, my work not only 
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contributes to academic knowledge but also holds practical implications for developing 

interventions and support systems that foster resilience and equity. I am confident that the findings 

will serve as a foundation for future studies and interventions aimed at addressing and mitigating 

the impacts of racism on young children. 

 

 

Thank you for reading. 

  





https://docs.google.com/document/d/1W0X2HtBeJ46UkNKrGfNzpkqHQ8djnM9IZpHxg_7oGl8/edit
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APPENDIX B: EXAMPLES OF CHILD STUDY STIMULI 

Figure B1 
 
Introduction to study screen. 
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Figure B2 
 
Examples of racial salience task introducing a Mixed kid with a white dad and Black mom 
and a Black kid with a Black mom and dad. 
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Figure B3 
 
Orienting children to think about the police officer in the scene and answer attribution 
questions about the police officer. 

 

 
 

  



 210 

Figure B4 
 
Orienting children to think about the child in the scene and answer attribution questions 
about the child. 
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Figure B5 
 
Police Interaction Task story screens for a peer being lost in an unfamiliar neighborhood. 
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Figure B6 
 
Example of Child Survey question used for the child police legitimacy measure. 
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APPENDIX C: ADDITIONAL DEPENDENT VARIABLE TABLES AND FIGURES 

Table C1  
 
Question 1: Is police officer helping or not helping the peer? Choice distribution by target peer 
racial group and participant/peer gender. 
 
  Target Peer Racial Group  

Peer 
Gender Choice Black Mixed Black White Total 

Girls Not Helping 27 11 15 53 

 Helping 23 20 28 71 

      

Boys Not Helping 24 20 17 61 

 Helping 16 17 20 53 

Total Not Helping 51 31 32 114 

 Helping 39 37 48 124 
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Table C2  
 
Question 2a: Will the police officer be fair to the peer? Choice distribution by target peer racial 
group and participant/peer gender. 
 
  Target Peer Racial Group  

Peer 
Gender Choice Black Mixed Black White Total 

Girls Fair 30 20 35 85 

 Not Fair 20 10 8 38 

      

Boys Fair 25 23 31 79 

 Not Fair 15 14 7 36 

Total Fair 55 43 66 164 

 Not Fair 35 24 15 74 
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Table C3 
 
Question 2b: How fair will the police officer be? By target peer race. 
 

 
 
 
 
 
 
 

Variable Target Race N Mean SD Min Max Skew Kurtosis SE 

How fair will police officer be?  237 4.22 1.73 1 6 -0.70 -0.99 0.11 

 Black 90 3.97 1.80 1 6 -0.42 -1.45 0.19 

 White 80 4.70 1.41 1 6 -1.29 0.72 0.16 

 Mixed 67 3.99 1.88 1 6 -0.46 -1.39 0.23 
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Table C4 
 
Question 3: Is the peer getting help or in trouble with the police officer?  
 
 
 
  Target Peer Racial Group  

Peer 
Gender Choice Black Mixed Black White Total 

Girls Help 27 11 15 53 

 Trouble 23 20 28 71 

      

Boys Help 24 20 17 61 

 Trouble 16 17 20 53 

Total Help 51 31 32 114 

 Trouble 39 37 48 124 
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Table C5 
 
Question 3: Is the peer getting help or in trouble with the police officer?  
 
 
 
  Target Peer Racial Group  

Peer 
Gender Choice Black Mixed Black White Total 

Girls Help 27 11 15 53 

 Trouble 23 20 28 71 

      

Boys Help 24 20 17 61 

 Trouble 16 17 20 53 

Total Help 51 31 32 114 

 Trouble 39 37 48 124 
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Table C6 
 
Question 3: Is the peer getting help or in trouble with the police officer?  
 
 
 
  Target Peer Racial Group  

Peer 
Gender Choice Black Mixed Black White Total 

Girls Help 27 11 15 53 

 Trouble 23 20 28 71 

      

Boys Help 24 20 17 61 

 Trouble 16 17 20 53 

Total Help 51 31 32 114 

 Trouble 39 37 48 124 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

43 white NA white 
44 white white white 
45 white white brown 
46 white white white 
47 white white white 
48 white white white 
49 white white white 
50 white white white 
51 black black black 
52 black black black 
55 white white white 
56 white white white 
58 white NA white 
61 black black black 
62 white white white 
65 white white white 
66 white white white 
67 white white white 
68 white NA white 
70 black black black 
71 white white white 
72 white white white 
73 white white white 
74 white white white 
75 white white white 
76 black black mixed, black and white 
77 mixed black black and white mixed (e1 - "do you mind me asking 

what you're mixed with?), no 
78 mixed black black/white mixed, black and white 
79 black black mixed (brownish and like a whitish i 

guess; i don't have fully black skin or 
fully white skin so i guess it's mixed) 

80 mixed black NA mixed (im black and ik japan... and idk 
the rest), my mom's grandpa and my 
mom's grandma... they're from japan 

81 mixed black Mixed black 
and North 

Africa 

mixed (my dad is arab and my mom is 
black) 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

82 mixed black Mixed black 
and North 

Africa 

black 

83 black black mixed Idk(black and white and a 1/2 or 
1/4 indian i think) 

84 white white white 
85 black black/african 

american 
Black 

86 mixed black NA i don't think it's here, cause i have kind 
of a light dark and my dad has kind of a 

dark dark 
87 black black Black 
88 black african 

american 
Mixed (Jamaican/Black) 

89 white NA mixed; skin color is in the middle 
90 black black Black 
91 black black Black 
92 black african 

american 
Jamaican and Black 

93 mixed black multirace 
black/white 

Mixed (Black and other) 

94 mixed black multirace 
black/white 

mixed, half black and 10% white 

95 black black Mixed (my dad is a lighter color but he's 
black he's just light and my mom is kind 

of like a darker tone than me and just 
black) 

96 black african 
american 

Black (Brown and Black mixed 
together) 

97 white NA white 
98 black african 

american 
black 

99 black black american Black 
100 white NA white 
101 black black black 
102 mixed black mixed black 

and asian 
black 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

103 mixed black mixed black 
and asian 

black 

104 mixed black black, asian, 
white 

mixed, a black mommy and a white dad 

105 mixed black black, white, 
asian 

golden black 

106 mixed black NA mixed; I have a white mom and a 
somewhat black dad 

107 black NA mixed, like a dark .. a darkish brown 
and a light brown 

108 mixed black black/white mixed, black and white 
109 mixed black NA maybe like a little mixed and tannish 

(e1 - and do you know what you're 
mixed with?), im kind of mixed... im 

mixed with my mom who's like mixed 
and my dad who's tan 

110 mixed black brown-mixed 
caribbean and 

caucasian 

mixed 

111 mixed black black 
(multiracial) 

black 

112 mixed black "in own words" 
hispanic; forced 
choice - black 

black 

113 mixed black mixed mixed, bc im half pr and half black 
114 mixed black NA mixed 
115 white NA mixed; white, kind of black 
116 black african 

american 
black 

121 mixed black NA mixed because my dad's black and my 
mom is uuh puertorican 

122 black african-
american 

black 

123 black black black 
124 mixed black african-

american and 
caucasian 

mixed, my dad is black and my mom is 
white 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

126 mixed black african-
american and 

caucasian 

mixed, my dad is mixed and my mom is 
white 

127 mixed black black and 
white/jewish; 

mixed 

mixed, black and white (mom says the 
"white" part) 

128 black black black 
129 black NA black 
130 white NA white 
131 black black black 
132 black black black 
133 mixed black NA mixed (im black and puertorican) 
134 mixed black NA mixed (puertorican and black) 
135 white hispanic mixed, [R255 pauses and looks at 

offscreen parent right next to him. 
offscreen parent says, "what is your 

dad?" R255: "White" Offscreen Parent: 
"Your dad is not white! what's your 

dad?" R255: "White" Offscreen Parent: 
"No! He look white but he's not white, 
what is he?" R255: "idk!" Offscreen 
Parent: "Where is he from?" R255: 

"Puerto Rico" Offscreen Parent: 
"Right"] (dad is white/puerto rican) 

136 black NA black 
137 black black black 
138 black NA black 
140 black black black 
141 black black black 
142 black NA mixed, i think i'm mixed with white and 

idk yet but i think i am with white and 
black cause i kind of like... see.. 

143 black black black 
144 black NA black 
145 black african 

american 
brown skin 

146 black african 
american 

brown 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

147 black black black 
149 black NA black 
150 black/white/puerto 

rico 
NA mixed - a lot of things, its like white, 

wait actually bc my mom is mixed too 
but my dad is just black, and i'm also 

PR 
151 mixed black hispanic light brown 
152 black african 

american 
mixed, my mom is black and my dad is 

like white, but also kinda black 
153 mixed black "in own 

words": 75% 
white, 25% 

african 
american; 

forced choice: 
mixed black 
and white 

white 

154 black american 
(african) 

black 

155 white hispanic-latino white 
156 white NA white 
157 white hispanic-latino white 
158 black american black 
159 black NA black 
160 mixed black "in own words" 

biracial; forced 
choice - white, 

black 

mixed, my mom is black and my dad is 
white 

161 mixed black afro-carribbean 
american 

black 

162 mixed black mixed black 
and white 

mixed, um my dad's black and my 
mom's white 

163 mixed black/white NA mixed, i dont know 
164 black black american mixed (white and black and uumh i 

forgot what my dad said (e1) i think he 
said the PR) 

165 mixed black "in own words" 
biracial; forced 

mixed, black and white, dad's black 
mom's white 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

choice - mixed 
black and white 

166 white NA white 
169 mixed black "in own 

words": african 
decent; forced 
choice: white, 
black, asian 

mixed (someone makes a sound 
offscreen in response to R290's answer. 
R290 glances at the source of the sound, 
looks back to E1 and says "wait" before 
turning to look up at the source of the 
sound. R290 looks back at the screen) 

hm, black (E1: so whats your final 
answer? i just wanna hear you, i cant 
hear you) um (R290 looks back up at 
source of the sound, then back at the 

screen) black? (changed answer) 
170 white NA white 
172 white NA white 
173 white NA white 
174 mixed black Hispanic mixed; PR, black, DR 
175 white white white 
176 white white white 
177 white white white 
178 white white white 
179 white white white 
180 white caucasian white 
181 white white white 
182 white white white 
183 white white white 
184 white white white 
185 white white white 
186 white white white 
187 white white white 
188 white white white 
189 white white white 
190 white white white 
191 white caucasian white 
193 white other white 
194 white white white 
195 white white white 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

196 white white black 
197 white white white 
198 white white white 
199 white NA white 
200 white NA white 
201 white NA white 
202 white white british mixed 
203 white caucasian white 
204 white white white 
206 white white mixed 
207 white white white 
210 white caucasian Pt stated that race was not on screen, 

but did not know what she wanted E1 to 
put in 

211 white caucasian white 
212 white caucasian white 
213 white caucasian white 
214 white white white 
215 white caucasian white 
216 white white mixed and white 
217 white white white 
218 white white white 
219 white white white 
220 white white white 
221 white white white 
222 mixed black NA mixed 
223 black NA black 
224 black NA black 
225 black NA black 
226 black NA black 
227 black NA black 
228 mixed black NA mixed, mom mixed dad white 
229 black NA black 
230 black NA white 
231 black NA black 
232 black NA black 
234 black NA black 
235 white NA white 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

236 white NA white 
237 white NA white 
238 mixed black NA mixed 
239 mixed black NA mixed 
241 white NA white 
242 white NA white 
243 black NA black 
244 black NA black 
245 white NA mixed, it just looks more like me (him) 
246 white NA white 
247 white NA i don't know 
248 white NA white 
249 white NA white 
250 black NA mixed, brown and black 
251 white NA white 
252 white NA white 
253 white NA white 
254 white NA more like white cause my poppa is 

brownish but still pretty bright more 
like mixed white 

255 mixed black NA mixed (white and black) 
256 mixed black NA mixed (black and white) 
257 black NA black 
258 black NA black 
259 mixed black NA mixed (black and white) 
260 mixed black NA black 
261 black NA white 
262 black NA black 
263 mixed black NA mixed (white chocolate and dark 

chocolate, I'm milk chocolate) 
264 white NA white 
265 black NA black 
266 mixed black NA mixed (white) 
267 mixed black NA black 
268 black NA black 
269 mixed black NA mixed and white 
270 black NA black 
271 mixed black NA mixed 
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Participant 
Number 

Experimenter 
race ID for child 

Parent race ID 
for child 

Child race for self 

272 mixed black NA dark mixed (both) 
273 mixed black NA mixed (white mom black dad) 
274 white NA white 
275 white NA white 
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7. How many generations has your family lived in the Unites States? Select the option that best describes 
your situation. If there isn't an option, please select other and explain.  

o First generation (I migrated here and am the first generation to live in the United States)   
o Second generation (My parents immigrated here, and I was born in the United States)   
o Third generation (My grandparents immigrated here, and my parents were born in the United 

States)   
o Fourth generation (My great-grandparents immigrated here, and my grandparents were born in 

the United States)  
o Fifth generation or more (My family has been in the United States for five generations  or 

longer)   
o My family has lived in the United States for over 125 years    
o Other: please explain below    

8. Where did your family migrate from?  
9. Please indicate your highest level of education.  

o Less than High School   
o High School Graduate   
o Partial college (at least one year)   
o Associate Degree   
o Bachelor's Degree   
o Master's Degree  
o Doctorate Degree  
o Other    

10. Please indicate whether you are currently:  
o Employed full-time  
o Employed part-time   
o Unemployed and actively looking for work   
o Unemployed and not currently looking for work    
o Self-employed  
o Student   
o Retired   
o Stay-at-home parent/guardian   
o Other (please specify, if desired)   

11. What is your occupation?  
12. What is your family's current residential zipcode (e.g., 10003)?  
13. How many children are currently in your care and living in your household? (Include both biological 
and adopted children).  

o 1 child   
o 2 children  
o 3 children  
o 4 children  
o 5 or more children  

14. How many adults (18 years or older) are currently living in your household, including yourself?  
o 1 adult  
o 2 adults   
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APPENDIX E: CORRELATION MATRIXES BY RACE 

 

Table E1  

Means, standard deviations, and correlations with confidence intervals for parents of Black children 

  

Variable M SD 1 2 3 4 5 6 7 8 
           
1. Color Evasive 

Socialization 0.03 0.47                 

                      
2. Cultural 

Socialization 0.17 0.37 -.43               

      [-.85, .33]               
                      
3. Prep for Bias 

Socialization 0.09 0.51 -.79* .47             

      [-.95, -.28] [-.28, .86]             
                      
4. Promo of Mistrust 

Socialization 0.17 0.46 -.70* .54 .58           

      [-.93, -.06] [-.20, .89] [-.13, .90]           
                      
5. General Racial 

Socialization Stress 0.24 0.50 -.71* .31 .62 .82**         

      [-.93, -.09] [-.44, .81] [-.07, .91] [.34, .96]         
                      
6. Call to Action 0.16 0.45 -.77* .12 .50 .53 .86**       
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Racial 
Socialization Stress 

      [-.95, -.21] [-.59, .73] [-.25, .87] [-.20, .88] [.46, .97]       
                      
7. Parent Police 

Legitimacy 0.01 0.44 .51 -.64 -.47 -.83** -.78* -.51     

      [-.23, .88] [-.91, .05] [-.86, .28] [-.96, -.37] [-.95, -.25] [-.88, .23]     
                      
8. Belief about Fair 

Treatment by 
Police 

-0.05 0.54 .75* -.27 -.93** -.69* -.78* -.60 .54   

      [.18, .95] [-.79, .48] [-.99, -.71] [-.93, -.04] [-.95, -.24] [-.90, .10] [-.19, 
.89]   

                      
9. Police Contact 0.17 0.38 -.15 -.10 .33 .48 .54 .24 -.43 -.58 
      [-.74, .57] [-.72, .60] [-.42, .82] [-.27, .87] [-.19, .89] [-.50, .78] [-.85, 

.32] 
[-.90, 

.14] 
                      

 

Note. M and SD are used to represent mean and standard deviation, respectively. Values in square brackets indicate the 95% confidence 

interval for each correlation. The confidence interval is a plausible range of population correlations that could have caused the sample 

correlation (Cumming, 2014). * indicates p < .05. ** indicates p < .01. 
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Table E2  

  

Means, standard deviations, and correlations with confidence intervals for parents of mixed Black children 

  

Variable M SD 1 2 3 4 5 6 7 8 
           
1. Color Evasive 
Socialization 

0.10 0.43                 

                      
2. Cultural Socialization 0.12 0.49 .43               
      [-.33, .85]               
                      
3. Prep for Bias 
Socialization 

0.15 0.45 -.01 .66             

      [-.67, .66] [-.01, .92]             
                      
4. Promo of Mistrust 
Socialization 

0.03 0.51 -.08 .60 .91**           

      [-.71, .62] [-.10, .90] [.61, .98]           
                      
5. General Racial 
Socialization Stress 

0.07 0.53 -.38 -.93** -.75* -.68*         

      [-.83, .38] [-.98, -.68] [-.94, -.18] [-.93, -.03]         
                      
6. Call to Action Racial 
Socialization Stress 

0.08 0.56 -.37 -.93** -.79* -.74* .98**       
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      [-.83, .39] [-.99, -.69] [-.95, -.27] [-.94, -.15] [.90, 1.00]       
                      
7. Parent Police 
Legitimacy 

0.27 0.35 .75* .26 -.20 -.30 -.11 -.06     

      [.17, .94] [-.49, .79] [-.76, .53] [-.81, .45] [-.72, .60] [-.69, .63]     
                      
8. Belief about Fair 
Treatment by Police 

0.15 0.41 .30 -.01 -.56 -.70* .14 .19 .62   

      [-.45, .80] [-.67, .66] [-.89, .16] [-.93, -.06] [-.58, .74] [-.55, .76] [-.08, .91]   
                      
9. Police Contact 0.08 0.40 -.69* -.40 -.12 -.29 .25 .35 -.44 .07 
      [-.93, -.04] [-.84, .36] [-.73, .59] [-.80, .46] [-.50, .78] [-.41, .82] [-.85, .32] [-.62, .70] 
                      

 

Note. M and SD are used to represent mean and standard deviation, respectively. Values in square brackets indicate the 95% confidence 

interval for each correlation. The confidence interval is a plausible range of population correlations that could have caused the sample 

correlation (Cumming, 2014). * indicates p < .05. ** indicates p < .01. 
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Table E3 

  

Means, standard deviations, and correlations with confidence intervals parents of white children 

  

Variable M SD 1 2 3 4 5 6 7 8 
           
1. Color Evasive 
Socialization 0.21 0.36                 

                      
2. Cultural 
Socialization 0.14 0.33 -.35               

      [-.82, .41]               
                      
3. Prep for Bias 
Socialization 0.17 0.34 -.17 -.07             

      [-.75, .56] [-.70, .62]             
                      
4. Promo of Mistrust 
Socialization 0.16 0.32 -.41 -.18 .10           

      [-.85, .35] [-.76, .55] [-.60, .72]           
                      
5. General Racial 
Socialization Stress 0.23 0.39 .43 -.49 -.24 -.32         

      [-.32, .85] [-.87, .26] [-.78, .50] [-.81, .44]         
                      
6. Call to Action 
Racial Socialization 
Stress 

0.27 0.36 .43 -.42 .09 -.32 .86**       

      [-.32, .85] [-.85, .34] [-.61, .71] [-.81, .44] [.45, .97]       
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7. Parent Police 
Legitimacy 0.25 0.33 .44 -.05 -.72* -.36 .25 .06     

      [-.32, .85] [-.69, .63] [-.94, -.11] [-.83, .40] [-.50, .78] [-.63, .70]     
                      
8. Belief about Fair 
Treatment by Police 0.15 0.36 -.47 .00 -.51 -.03 .01 -.30 .37   

      [-.86, .29] [-.66, .66] [-.88, .24] [-.68, .65] [-.66, .67] [-.80, .46] [-.39, .83]   
                      
9. Police Contact 0.15 0.35 -.25 .09 .33 .17 -.69* -.50 -.34 -.29 
      [-.78, .50] [-.61, .71] [-.43, .81] [-.56, .75] [-.93, -.06] [-.87, .24] [-.82, .42] [-.80, .46] 
                      

 

Note. M and SD are used to represent mean and standard deviation, respectively. Values in square brackets indicate the 95% confidence 

interval for each correlation. The confidence interval is a plausible range of population correlations that could have caused the sample 

correlation (Cumming, 2014). * indicates p < .05. ** indicates p < .01. 
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APPENDIX F: ADDITIONAL TABLES AND FIGURES FOR PARENT STUDY 

Table F1 
 
Participant table for children included in the Parent Study by age group, race, gender. 
 

 Age Group 

Child Race Gender 
Younger  

(5-6 years) 
Middle 

(7-9 years) 
Older 

(10-12 years) 

Black Boys 1 4 5 

 Girls 3 7 6 

Mixed Boys 3 5 9 

 Girls 2 5 3 

White Boys 9 14 11 

 Girls 14 19 13 

Note. N = 133, Black = 26, Mixed Black = 27, White = 80, mean age = 8.93 years.  
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Figure F2  

Histogram of Color Evasive Socialization Mean Score 
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Figure F3  

Histogram of Preparation for Bias Socialization Mean Score 
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Figure F4 

Histogram of Promotion of Mistrust Socialization Mean Score 
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Figure F5 

Histogram of Cultural Socialization Mean Score 
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Figure F6 

Histogram of Police Contact (1 = Contact, 0 = No Contact) 
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Figure F7  

Histogram of Beliefs about Police Fairness Mean Score 
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Figure F8 

Histogram of Police Legitimacy Mean Score 
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Figure F9  

Histogram of Racial Socialization Stress Mean Score 
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Figure F10 

Histogram of Whether Parents have Spoken with their Child Before or After the Child Study 
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APPENDIX G: FIGURES FOR PARENT STUDY RESEARCH QUESTION 3 

Figure G1 
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Figure G2 
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Figure G3 

 

  



 273 

Figure G4 
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Figure G5 
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APPENDIX H: MODEL OUTPUTS FOR RESEARCH QUESTIONS 1 AND  3 

Table H1 

Models for racial socialization stress on ethnic-racial socialization (Question 1) 

  Color 
Evasive 

Prep. for 
Bias 

Promo. of 
Mistrust Cultural 

(Intercept) 2.58*** 4.04*** 1.63*** 0.37 

  (0.25) (0.41) (0.14) (0.23) 

stress.scaled -0.39* 0.44 0.28** 0.13 

  (0.18) (0.25) (0.10) (0.16) 

child_age_scaled -0.22 0.34 -0.05 0.21 

  (0.23) (0.33) (0.13) (0.21) 

child_raceMixed Black -0.32 -0.11 -0.12 -0.32 

  (0.31) (0.44) (0.17) (0.28) 

child_raceWhite -0.69**   -0.49*** -0.62** 

  (0.25)   (0.14) (0.23) 

child_genderGirls 0.09 -0.28 -0.16 0.10 

  (0.19) (0.44) (0.10) (0.17) 

stress.scaled:child_age_scaled 0.26 -0.68* -0.33** -0.15 

  (0.22) (0.31) (0.12) (0.20) 

stress.scaled:child_raceMixed Black 0.13 -0.85* -0.75*** -0.55* 

  (0.28) (0.39) (0.15) (0.25) 

stress.scaled:child_raceWhite 0.72**   -0.27* -0.19 

  (0.22)   (0.12) (0.20) 
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Models for racial socialization stress on ethnic-racial socialization (Question 1) 

  Color 
Evasive 

Prep. for 
Bias 

Promo. of 
Mistrust Cultural 

child_age_scaled:child_raceMixed Black 0.54       

  (0.31)       

child_age_scaled:child_raceWhite 0.29       

  (0.26)       

stress.scaled:child_age_scaled:child_raceMixed 
Black -0.49       

  (0.30)       

stress.scaled:child_age_scaled:child_raceWhite -0.11       

  (0.26)       

child_raceMixed Black:child_age_scaled   -0.13 0.09 0.16 

    (0.43) (0.17) (0.28) 

stress.scaled:child_raceMixed 
Black:child_age_scaled   0.50 0.28 0.36 

    (0.42) (0.16) (0.27) 

child_raceWhite:child_age_scaled     0.04 -0.31 

      (0.14) (0.24) 

stress.scaled:child_raceWhite:child_age_scaled     0.33* 0.10 

      (0.14) (0.23) 

R2 0.19 0.23 0.32 0.18 

Adj. R2 0.11 0.09 0.25 0.10 

Num. obs. 132 52 132 131 
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Models for racial socialization stress on ethnic-racial socialization (Question 1) 

  Color 
Evasive 

Prep. for 
Bias 

Promo. of 
Mistrust Cultural 

***p < 0.001; **p < 0.01; *p < 0.05 
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Table H2 

Models for police legitimacy on ethnic-racial socialization (Question 1) 

  Color 
Evasive 

Prep. for 
Bias 

Promo. of 
Mistrust Cultural 

(Intercept) 2.89*** 3.96*** 1.64*** 0.31 

  (0.26) (0.41) (0.17) (0.24) 

policelegit.scaled 0.57* -0.67 -0.36* -0.52 

  (0.27) (0.38) (0.17) (0.27) 

child_raceMixed Black -0.10 0.26 -0.09 -0.19 

  (0.34) (0.47) (0.22) (0.31) 

child_raceWhite -1.09***   -0.49** -0.50* 

  (0.28)   (0.17) (0.25) 

child_age_scaled -0.47 0.83* 0.07 0.44 

  (0.24) (0.33) (0.16) (0.23) 

child_genderGirls -0.06 -0.95* -0.20 -0.04 

  (0.21) (0.47) (0.13) (0.19) 

policelegit.scaled:child_raceMixed Black 0.16 0.95 0.27 0.67* 

  (0.35) (0.50) (0.22) (0.34) 

policelegit.scaled:child_raceWhite -0.19   0.39* 0.67* 

  (0.30)   (0.19) (0.30) 

policelegit.scaled:child_age_scaled -0.28 0.22 0.08 0.21 

  (0.27) (0.38) (0.17) (0.24) 

child_raceMixed Black:child_age_scaled 0.85* -0.79 0.06 -0.03 
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Models for police legitimacy on ethnic-racial socialization (Question 1) 

  Color 
Evasive 

Prep. for 
Bias 

Promo. of 
Mistrust Cultural 

  (0.33) (0.46) (0.21) (0.30) 

child_raceWhite:child_age_scaled 0.44   -0.10 -0.48 

  (0.28)   (0.18) (0.26) 

policelegit.scaled:child_raceMixed 
Black:child_age_scaled 0.47 -0.49 -0.14 -0.17 

  (0.34) (0.47) (0.22) (0.31) 

policelegit.scaled:child_raceWhite:child_age_scaled 0.38   -0.10 -0.51 

  (0.30)   (0.19) (0.27) 

R2 0.31 0.26 0.20 0.22 

Adj. R2 0.23 0.10 0.11 0.13 

Num. obs. 116 47 117 116 

***p < 0.001; **p < 0.01; *p < 0.05 
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