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ABSTRACT

THERELATIONSHIPBETWEENRACIAL IDENTITY ANDEGOIDENTITY

IN WHITESANDPEOPLEOFCOLOR

MAY1999

KATHERINECAROLMAGUE,B.A., MOUNTHOLYOKECOLLEGE

MS., UNIVERSITY OFMASSACHUSETTSAMHERST

Ph D., UNIVERSITY OFMASSACHUSETTSAMHERST

Directed by; Professor Margaret Stephenson

This study cross-sectionally investigated the relationship between ego identity

formation and racial identity development in college students self-identified as White or

People of Color. Two-hundred and ten participants (113 White, 97 People of Color)

completed standardized measures of ego identity formation (EOMEIS- Bennion &

Adams, 1986), racial identity development (WRIAS & POC-RIAS - Helms, 1990) and

self esteem (RSE- Rosenberg, 1965). Regression analyses investigated whether a

person’s level of racial identity, (most mature, least mature, and exploratory vs

committed) predicted her level of ego identity (most mature, least mature and exploratory

vs committed). Overall, results supported this relationship, although racial identity

statuses seemed more relevant to ego identity for People of Color than for Whites. For

Whites, more mature racial identity indirectly predicted mature ego identity, while

exploratory racial identity positively predicted committed ego identity. Finally, the least

mature racial identity predicted a number of different ego identity statuses for Whites.

However, psychometric analysis of the WRIAS indicated that the instrument more

VI



accurately reflected a two factor model than the five factor status model originally

examined. Post-hoc analyses with a two factor model of racial comfort and discomfort

significantly predicted some aspects of ego identity in Whites. For People of Color,

mature racial identity directly predicted mature ego identity, less mature racial identity

predicted committed ego identity and racial confusion and exploration predicted ego

identity exploration.
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CHAPTER1

INTRODUCTION

The concepts of self and identity have been the topic of a substantial amount of

research and theoretical discussion, in the field of psychology as well as in other disciplines

and the lay public. Just a few of the core questions concerning identity include; Whoare

we; are we consistent in who we are over time and place; what are the characteristics that

define the self; how do we come to that definition of self; and what personal and

environmental factors are involved in arriving at a sense of self Within the wealth of

information generated in response to these questions, there are almost as many theories

about identity as there are people investigating the issues. Of particular interest in this

study is the relationship between the process of ego identity formation (which has been

predominantly studied in White populations in the US) and ethnic and racial identity

development. While there have been some attempts to examine the relationship between

ego and ethnic/racial identity, these studies have primarily looked only at People of Color.

The current study investigated the relationships between ego identity and racial identity

statuses cross-sectionally for Whites as well as People of Color. In order to develop the

rationale for this study, the research on ego identity formation and on racial and ethnic

identity development will be reviewed.

Ego Identity Formation

Although many theoretical conceptualizations of self and identity have been suggested

over the years, one of the most widely accepted is that of Erik Erikson. Erikson (1968)

suggested that the formation of identity is embedded in a life-long process of psychosocial

development in which certain tasks become prominent at various stages. Although identity



issues are seen as relevant to some extent at all stages, Erikson proposed that identity

achievement versus role diAhision is the primary task at the adolescent stage. According to

Erikson (1968), an adolescent consoUdates the identities established throughout childhood

with the anticipated adult identity to form a cohesive sense of self As he described this

process, “the young person, in order to experience wholeness, must feel a progressive

continuity between that which he has come to be during the long years of childhood and

that which he promises to become in the anticipated future; between that which he

conceives himself to be and that which he perceives others to see in him and to expect of

him” (Erikson, 1968, p.87). For Erikson (1968), ego identity is a superordinate self

structure which, as it develops, incorporates other self-structures such as self-esteem and

self-concept. Of the many identity theorists, Erikson is unique in placing identity within the

context of a psychosocial developmental framework where intrapsychic and interpersonal

dimensions are equally involved in shaping the individual’s developing self (Marcia,

Waterman, Matteson, Archer and Orlofsky, 1993).

In addition, Erikson’ s framework has proved particularly conducive to

operationalization and empirical investigation (Marcia et al., 1993). One of the most

widely recognized empirical models based on Erikson’ s theory was developed by James

Marcia (1966, 1980, 1993) and has been used by countless researchers in over 20 years of

empirical studies of identity formation. Marcia (1966, 1980, 1993) posits identity

formation to consist of a process of exploration and commitment within a variety of

significant life domains, such as occupation, religion and interpersonal relationships.

Within each of these domains, an individual may explore different available options and

may commit to any one of those options. The particular pattern of exploration and
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commitment detemunes a person’s level of identity formation, or ego status. The four

proposed ego statuses are diffusion, foreclosure, moratorium and achievement. Identity

diffusion is characterized by a lack of exploration and commitment; the person has not

actively investigated identity and has also not committed to any internally consistent set of

values or goals. This is the least developmentally advanced of the ego statuses. The status

of identity foreclosure is characterized by commitment to an identity, without noticeable

exploration. Generally this identity reflects the goals and values of significant adult figures

in the adolescent’s life, such as parents. Identity moratorium is the process of actively

exploring various identity options in the life domains and working towards commitment.

Finally, identity achievement reflects a period of autonomous commitment to a consistent

identity following the exploration of moratorium (Marcia, 1980). (See Table 1 for a

summary of the ego identity model).
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Table 1. Summary of Marcia’s Model of Ego Identity Statuses and Domains

Statuses Description

Diffusion No exploration and no firm commitment.

Foreclosure No exploration but firm commitment to

choices presented by parents or elders.

Moratorium Currently in process of active exploration;

have made no firm commitments.

Achievement Firm commitment to identity after thorough

exploration of choices.

Domains
Ideological Interpersonal

Occupation Friendship

Politics Dating

Religion Sex-roles

Philosophical lifestyle Recreation

4



WhUethis is a developmental process, it is not strictly linear; a number of different

developmental trajectories are possible between these four statuses. The pathways of

identity status formation have been studied in depth and presented by Waterman (1982).

He suggests that individuals in the least mature status of diffusion may a) begin to explore

identity options and thus move to moratorium; b) commit to the first alternative that

presents itself without serious consideration or exploration, and therefore move into

foreclosure; or c) not address identity issues and therefore remain in diffusion. Individuals

who are in the foreclosure status also have a number of possible trajectories: a) move into

moratorium if their prior commitments are challenged; b) remain in foreclosure with the

unquestioned commitment to parentally dictated identity; c) move to diffusion, if the prior

choices become less meaningful but no further alternatives are sought. Those people in

moratorium may a) establish a meaningful commitment to a choice explored while in

moratorium and thus move to achievement; or b) give up on the identity search early in the

process and thus fall back to diffusion. Individuals who have progressed to identity

achievement also have a number of possible trajectories: a) remain in achievement as the

commitments made through exploration continue to be meaningful; b) return to

moratorium if prompted to reexamine some prior commitments that are no longer

sufficient; or c) move back to diffusion if the commitments are no longer sufficient but the

person is not prompted to examine other alternatives (Waterman, 1982).

The processes of identity exploration and commitment take place within a variety of

life domains, which have been categorized into two primary areas: ideological (comprised

of occupation, politics, religion and philosophical life-style domains) and interpersonal

5



(comprised of friendship, dating, sex roles and recreation domains) (Grotevant and

Adams, 1984; Marcia et al., 1993). Developed on male samples, Marcia’s model originally

addressed only traditionally male identity domains, of occupation and ideology. However,

in empirical investigations of this approach in the 1970s, it became clear that the model did

not accurately reflect identity formation in females, and that additional domains were also

relevant, including sex roles and sexuality (as cited in Marcia et al., 1993 and Patterson,

Sochting and Marcia, 1992). Further research with Marcia’s model in the 1980s found

less of a dichotomy between male and female development, and more evidence that both

ideological and interpersonal domains were important for men and women(as cited in

Archer, 1992 and Patterson, et al. 1992). Therefore, these two areas were eventually

combined to form a single theory of identity formation applicable to men and women

(Marcia et al., 1993).

While a comprehensive review of the complex relationship between gender and

identity is beyond the scope of this paper, the impact of gender on the ego identity status

paradigm has a number of significant implications for the study of race and ethnicity with

regard to identity development. In particular, attempts to apply the original ideology-based

model of ego identity to the female experience illuminated other (interpersonal) domains

of identity which are salient for both men and women. The paradigm was thus adapted to

include these additional domains (Patterson et al., 1992 ). Perhaps a similar process of

adaptation can occur relative to the study of identity development with racial and ethnic

minorities. In other words, studies with racial/ethnic minorities have illuminated the

domain of racial/ethnic identity as critical for this population and perhaps it will be

6



established as relevant for majority individuals as well and be included in the ego identity

construct.

Ego Identity Studies with Ethmc and Racial Minorities

Marcia’s (1966, 1980, 1993) ego identity status paradigm was developed and, for

many years, investigated only with White populations. However, a few developmental

researchers have investigated ego identity in ethnic and racial minority populations by

applying Marcia’s model in comparative studies with White and minority adolescents

(Abraham, 1986; Hauser, 1972; Markstrom, 1987, as cited in Spencer and Markstrom-

Adams, 1990; Streitmatter, 1988). These studies assume that the process of identity

development as described by Erikson and operationalized by Marcia is a universal

normative process for adolescents in all cultures. Therefore, the ego identity construct was

applied to ethnic and racial minorities without consideration of whether the model was

relevant across different cultures. For the most part, these early studies on ego identity

status are cited as finding that minority adolescents (including Hispanic, Afiican American,

Native American and Asian American adolescents) generally scored higher on identity

foreclosure than did White adolescents (Spencer and Markstrom- Adams, 1990).

In one of the earliest ethnic or racial comparison studies of ego identity, Hauser (1972)

looked at lower income Black and White high school boys. He found that the Afiican-

American boys displayed higher levels of foreclosure than did the White boys. While

Hauser (1972) controlled for socioeconomic status by sampling only lower-class people,

his Afiican- American sample was more likely than the White sample to come fi-om single

parent households, which created a possible confound. (Spencer and Markstrom-Adams,

1990). Hauser’s initial interpretation of these findings was that the predominance of

7



foreclosure statuses in the African-American boys reflected a pathological identity

formation in this population. However, he later amended these interpretations, as the

functional-adaptational model of BlackAVhite differences replaced the deficit model in

psychological thinking. Hauser (Hauser and Kasendorf, 1983) attributed the increased

foreclosure in Black males to be a healthy adaptation to the constraints of the

environment, which included limits on occupational choices, the unavailability of positive

role models and devaluation by society.

In her study with Mexican- American and Anglo-American high school students,

Abraham (1986) similarly found that the Mexican- Americans scored higher in ideological

foreclosure than did the Anglo-American adolescents. The author reports controlling for

SES in this study by collecting data on mother’s and father’s educational level. Abraham

(1986) offers a few interpretations for her findings. Perhaps, as minority adolescents

facing substantial discrimination in the US society, the Mexican- American adolescents are

exposed to a more constricted range of options in which to explore identity. Or, perhaps

there are cultural differences in socialization which lead to these differences in identity

status (Abraham, 1986). Prior studies with White families have found certain parenting

styles to be associated with specific identity statuses. Abraham (1986) suggests that

Mexican -American parents rely particularly on the warm and supportive, but controlling,

parenting style associated with foreclosed identity in adolescents in prior studies (see

Abraham, 1986 for a review). However, Abraham (1986) suggests that a more likely

explanation is a combination of these two; that Mexican- American parents firmly guide

their children into these set roles because they are deemed most suitable given the

constraints of discrimination and the lack of options. It should be noted that the author did

8



not find any significant differences between the two groups in interpersonal identity,

perhaps because this domain is not as dependent on the larger culture and the forces of

discrimination.

In a subsequent study with Hispanic, Afncan American, American Indian, Asian (all

grouped together as ‘other’) and White junior high school students, Streitmatter (1988)

found that the White youths displayed significantly lower scores on identity foreclosure (in

ideology and interpersonal domains) than did the minority youths. Streitmatter (1988)

states that Anglo-Americans, then, are less likely than their minority peers to accept

identity material fi-om adults without question. In addition, in a gender by ethnicity

analysis. White males scored significantly lower than others (minority females, White

females and minority males, in that order) on ideological and interpersonal moratorium.

From these findings, Streitmatter (1988) suggests that minority males more actively search

for identity solutions than do the other three groups. She also notes that minority males

had significantly higher scores on ideological diffusion than did minority females and

White males and females, with these three groups being statistically equivalent. In sum,

Streitmatter (1988) found that Whites are lower in foreclosure. White males are lower in

moratorium and minority males are higher in ideological diffusion. She suggests that these

results indicate that minority youth are higher in foreclosure, i.e. more likely to conform to

the values and expectations adults hold for them, because they are uncomfortable in their

environment. She relates this interpretation specifically to the problems related to

desegregation of the study site through bussing the minority students into the formerly

white school. She suggests that perhaps the minority students feel a particular dissonance

with the school environment that inhibits their identity exploration (Streitmatter, 1988).

9



While this interpretation seems to contradict her finding that minority males also had the

highest relative moratorium, the author suggests that in combination with the high scores

on difiiision for minority males, the findings suggest that minority males are considering

their options, but with some degree of confusion. An important caveat to this study is that

no data regarding SESwere collected, which could substantially confound the results.

In her study with Mexican- American and Anglo-American junior college students in

California, Telles (1983) theorized that ego identity in Mexican- Americans is composed of

a variety of identities, including cultural, ethmc, racial, sexual, and social, which are highly

interrelated and must be integrated to form a complete and healthy identity. These

statements represent some of the early propositions that race and ethnicity be included as a

significant domain of ego identity for racial and ethnic youth. However, her study focused

specifically on the differences between Mexican- Americans and Anglo-Americans in

traditional measures of ego identity. Her sample included 248 junior college students, 54%

of whomwere Mexican- Americans and 46%of whomwere Anglo-Americans. Telles

(1983) reported a slight difference between the groups in SES, with the Mexican-

Americans reporting 5%more blue collar jobs than the Anglo-Americans and the Anglo-

Americans reporting 3%more white collar jobs than the Mexican- Americans. In this

sample, Telles (1983) found that only 10%of all subjects were ego identity foreclosed or

achieved; instead, 49%of the total sample were in identity dififiision while 41%were in

identity moratorium. Within that total sample, there were more Mexican- Americans than

Anglo-Americans in Moratorium (47%, as compared to 33%), and more Anglo-Americans

than Mexican-Americans in Diffusion (57% as compared to 43%). Telles (1983)

hypothesizes that the high percentage of the sample in unstable identity statuses

10



(moratorium and diffiision) may reflect a high degree of uncertainty and questioning in

students who attend junior college as opposed to four year university. She suggests that

the differences between Mexican- and Anglo-American students may reflect different

outlooks on junior college. For Mexican- Americans, junior college may represent an

avenue for new opportunity and the first step towards their goals, in which case they

would be fully exploring their identity options (moratorium). On the other hand, Telles

(1983) hypothesizes that Anglo-American students may view junior college more as a

“holding environment where the process of decision-making can be postponed” (p. 106)

(i.e. difiusion).

Spencer and Markstrom- Adams (1990) also cite an unpublished study which

addressed ego identity in racial and ethnic minority adolescent. Looking at American

Indians, Mexican- Americans, Black Americans and White Americans, Markstrom (1987,

as cited in Spencer and Markstrom- Adams, 1990) found that the minority adolescents

scored higher in ideological foreclosure than did the White Americans.

In addition to the studies presented above, Adams (Adams, Bennion and Huh, 1989)

cites a few other unpublished studies which have investigated ego identity and ethnicity. In

particular, Owen (1984, as cited in Adams et al., 1989) found that Cuban- American

college students scored higher than did Anglo-Americans on the identity domain of

political foreclosure. The author suggests that there is pressure from society for minorities

to assimilate, and that the community elders put significant pressure on the youth to accept

the culturally based identities that are passed down to them from their parents (Owen,

1984, as cited in Adams et al., 1989). In addition, LaVoie (1988, as cited in Adams et al.,

1989) conducted a cross-cultural study on ego identity with American, Chinese and

11



Japanese college students. The author found that the Japanese students scored highest on

ideological and interpersonal foreclosure and interpersonal diffiision, while the Chinese

youth scored higher than the Americans on ideological diffiision. While these findings deal

with the very different issue of international cross-cultural comparisons, as opposed to the

intraUS comparisons which are the focus of this study, these findings hold interesting

implications for interpreting the findings on the American groups, as detailed later in this

section.

Overall, these findings suggest that there are qualitative differences in the ego identity

formation trajectories of Whites and People of Color, with minority adolescents more

likely than Whites to be in ego foreclosure. Over the years, a number of hypotheses have

been offered to explain the high rates of foreclosure status in US ethnic and racial minority

adolescents as reported in these studies. As mentioned earlier, the initial interpretation

offered by Hauser (Hauser, 1972) was that the predominance of foreclosure status in

Black male adolescents reflects a pathological immaturity in identity development within

this population. This position was later recanted in favor of the interpretation that the high

rate of foreclosure status reflects an adaptive survival mechanism within the Black culture

(Hauser and Kasendorf, 1983). This revised interpretation is representative of a larger

movement within this area of research, which includes the conclusions of Abraham (1986)

and Streitmatter (1988). This perspective suggests that while ethnic and racial minority

adolescents do undergo the identity exploration process proposed by Erikson, they also

face a myriad of additional complicating factors, such as behavioral and language

distinctions, racial classification, discrimination and powerfiil social stereotypes, which

make achievement of a mature identity more difficult than it is for White adolescents
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(Phinney and Rosenthal, 1992; Spencer and Markstrom- Adams, 1990). To reiterate

Erikson (and Marcia) suggest that the primary task of adolescence is to “select and

integrate childhood identifications, together with personal inclinations and the

opportunities afforded by society, in order to construct a sense of who they are and what

they will become” (Phinney and Rosenthal, 1992, pl45). In their identity exploration,

minority adolescents face two sources of identification, in their family culture and the

mainstream culture, and are confronted with negative stereotypes and discrimination,

which limit the opportunities available to them (Hauser and Kasendorf, 1983; Phinney and

Rosenthal, 1992).

These researchers argue that fewer options are available to minority youth in those

identity domains related to access (particularly occupation) and therefore these

adolescents do not see options other than those chosen by their elders (Abraham, 1986;

Grotevant and Cooper, 1988; Phinney and Rosenthal, 1992; Spencer and Markstrom-

Adams, 1990). Because their options are limited, minority youth may commit to identity

without significant active exploration. In this way, identity foreclosure, especially in

ideological domains, is seen as adaptive (Aries and Morehead, 1989). Relatedly, some

researchers suggest that discriniination discourages minority adolescents fi’om wanting to

explore their identity options. In others words, they see options which may be available to

them, but are discouraged fi'om trying-on those identities because of negative pressure

from society (Spencer and Markstrom- Adams, 1990).

These hypotheses, albeit well founded, are also reactionary, emphasizing the minority

adolescent’s identity status as resulting from limitations imposed by outside forces. While

this could well be, another option is that the values of their culture encourage that
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particular pattern of identity, independent of the external forces of discrimination. In that

instance, the process of identity development proposed by mainstream psychology may be

relevant for ethnic and racial minority youth, but the standards used to evaluate the

meaning of the statuses may vary depending on the values and norms of the specific

culture. Previous studies with several racial and ethnic minority groups suggest that these

cultures highly value respect of elders and obligation to the family and community (e.g.,

Harrison, Wilson, Pine, Chan and Buriel, 1990). Perhaps these values dictate a range of

possibilities for exploration; to go beyond these possibilities may be disrespectful of or

shirking their duty to the family and community (Mague and Stephenson, 1997). While

this hypothesis has yet to be empirically explored, it suggests an explanation for the

findings cited above (that US minority adolescents are more foreclosed in their identities

than are White adolescents) that stems fi'om the internal value structure of the culture

rather than an externally imposed restriction. While not directly related, the findings of

LaVoie (1988, as cited in Adams et al., 1989) can be useful in informing this preliminary

hypothesis. In comparing internationally across cultures, LaVoie has presumably looked at

the majority group in each country. The findings still show that the American (presumably

White) students are lower in foreclosure than are the comparison groups. The explanation

offered for comparable findings in US ethnic groups is that higher foreclosure is a reaction

to minority status and discrimination. It is unlikely that this explanation would hold for

ethnic groups that are the majority in their home country. Therefore, other explanations,

such as cultural differences in expectations for youth or in definitions of maturity are more

likely. While examination of this hypothesis is not the focus of the current study, the issues
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raised by these studies of mainstream psychological theories in US minority populations,

and their interpretations of the findings, are critical to keep in mind.

Research Issues in Apply in g Mainstream Models to Minority Populations

One of the primary assumptions in the body of research just presented is that the

model of ego identity formation as developed within the White population and mainstream

psychology is relevant to the experiences of ethnic and racial minority adolescents. A

significant caveat to conducting and interpreting any research which applies mainstream

models to non-mainstream populations is the applicability and generalizability of these

models. As the field of psychology expands fi-om being the study of human experience as

exemplified by White Anglo-Americans to being the study of all humans across differences

in gender and culture, there has been a great debate surrounding the proper method of this

expansion. For some, the experiences of different populations should be explored by

developing theories based specifically on that population and therefore traditional

psychological models and theories should not be applied. However, some psychologists

assert that existing theories should be applied to other populations with a careful eye to

instances where they do not adequately fit (e.g. Betancourt and Lopez, 1993).

Relative to the current study, the question is clearly whether the process of ego

identity development is comparable enough in White adolescents and ethnic/racial minority

adolescents that it is appropriate to apply the status model to these populations. Is the

process by which ethnic/racial minority adolescents negotiate a mature identity represented

in the ego status model and what are the unique issues they must address in this process?

The researchers cited above and others suggest that the process of identity formation is

universal and therefore adolescents from all cultural groups undergo some process of
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exploration and commitment in relevant domains of life (Phinney and Rosenthal, 1992;

Spencer and Markstrom-Adams. 1990; Wiggins, 1988). However, they emphasize that the

quality and parameters of that exploration and commitment may vary between different

cultures. For example, as discussed above, ethmc and racial minority youths may

experience the added challenge of having two reference groups and two sets of

(conflicting) values to negotiate in determining their identity (Phinney and Rosenthal,

1992; Wiggins, 1988). These authors suggest that while the mainstream model of identity

development can be applied to minority adolescents, the different societal demands and

pressures must be incorporated into that model. Empirical evidence to support this claim

comes from studies such as Wiggins (1988) who presents correlations between ego

identity status scores and other measures (such as racial identity status scores) which he

suggests are consistent with theoretical predictions. However, little convincing empirical

evidence has been presented looking specifically at the relevance or irrelevance of the ego

identity status model for minority youth. In the absence of this information, the process of

exploring the relevance of mainstream models such as this within non-mainstream

populations will proceed with caution and a sharp eye for disconfirming evidence and the

most appropriate models.

Racial and Ethnic Identity Development: History

In addition to the research on the ego identity paradigm in White populations, and the

few studies applying this model within ethnic minority populations, a substantial amount of

research has also been conducted in a distinct line of study on identity development in

ethnic and racial minorities. This latter body of work has followed a number of different

paths, including studies of self-concept, self-esteem, and the process by which individuals
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come to understand themselves as members of their ethnic/racial group. This research in

minority identity has generally not investigated the development of a sense of self in other

domains, such as political or religious, and it has had little overlap with traditional

developmental theories of identity formation, such as Marcia’s ego identity status

paradigm (1966, 1980).

Due in part to the confusion and ambiguity in operationalizing race and ethnicity, as

well as identity, the work on identity development in racial/ethnic minority populations has

followed a number of distinct trajectories. For the purpose of this review, research

focusing on ethnic and racial minorities will initially be addressed together and without

clear delineation. Later in the paper the distinction between race and ethnicity will be

addressed. The research on identity in ethnic/racial minorities came to the attention of

mainstream social science in the 1950s- 1970s when researchers began addressing

constructs such as self-concept, self-esteem and ethnic group identification among

minority groups, primarily Blacks. This era is marked by the controversial doll studies of

Clark and Clark (1947) as well as the emergence of the civil rights and “Black power”

movements (Cross, 1987). The doll paradigm of Clark and Clark (1947) purported to

investigate ethnic identification through examining perceived similarity in appearance.

Clark and Clark (1947) made connections between presumed ethnic identification and self-

esteem, asserting that Black children’s preference for white dolls reflected their

internalized negative self-image and low self-concept, resulting from oppressive living

conditions. This research spawned substantial debate and criticism as well as alternative

theories of Black children’s self-concept. Subsequent research has suggested the doll
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paradigm is not an adequate method of measuring ethnic identification and that

connections to self-concept may not be appropriate (Aboud, 1 987).

Additional research in this area pursued other methods of investigating Black self-

concept, self-esteem and ethmc group identification. For example, Aboud (1987)

suggested that the attitude towards one’s own and other groups may be a critical

component of a healthy ethnic identity. In addition. Cross (1987) proposed that Black

identity development is composed of personal identity development (consisting of self-

esteem, self worth, self-confidence, etc.) and reference group orientation. While these

studies, and other works on identity in Blacks (and to some extent in other racial

minorities), proposed useful models of the factors involved in ethnic and racial identity for

these populations, the models were generally not developmental, and did not address other

areas of identity, such as occupation and religion.

During and following the Civil Rights movement, a number of researchers began to

take a more developmental approach to racial/ethnic identity by exploring the widespread

phenomena of “becoming Black” witnessed in this era. This work spawned a wave of

theories of Black racial identity development which attempted to explain the process

through which Black Americans come to understand what it means to be non-white in a

culture which allocates privilege primarily on the basis of race, with Whites as the

privileged group (Cross, 1971, 1987; Cross, Parham and Helms, 1995). Of these, the

Cross (1971) model has received the most attention and empirical support. He posited a

four stage process of Black self-actualization in which Black individuals move fi'om a

position of denying their Blackness and accepting the majority’s negative views of Black

people to increased self-esteem and acceptance of their racial group membership. This

18



model has been modified to varying degrees and used as the basis for additional models by

other researchers.

People of Color Racial Identity Developmftnt

A widely accepted modification and operationalization of the Cross model has been

developed by Helms (1984, 1990) (See Table 2 for a summary). In this adaptation. Helms

(1995) suggests that the process of racial identity applies to all People of Color, or

“people whose ostensible ancestry is at least in part Afiican, Asian, Indigenous and/or

combination of those groups and/or White or European ancestry.” (Helms, 1995, pi 89).

Helms asserts that with the strict racial stratification and privilege historically afforded to

White Americans in the US, people fi’om these various backgrounds have experienced

comparable prejudice and negative stereotyping because they were perceived as not “pure

white.” As such, the awareness and abandonment of internalized racism involved in racial

identity development is relevant for each of these groups of color, despite the differences

in their specific experiences.

Similar to Cross’s original conceptualization (1971), Helms posits racial identity

development to be a progression through a series of stages fi-om low awareness to high

awareness and to acceptance of their membership in a given socioracial group. However,

Helms suggests that these stages are more fluid and dynamic than prior models indicated;

she contends that the stages are not mutually exclusive and that people do not reach a

static end-point stage at which they indefinitely remain. In other words, people can display

emotions, behaviors and attitudes representative of more than one stage at a time; the

stages are not static classifications but rather reflect a “dynamic interplay between

cognitive and emotional processes” (Helms, 1995, pi 83). To represent the more dynamic
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Table 2. Summary of Helms’s Racial Identity Model for People of Color

Status Description

Conformity Minimization of membership or denigration of one’s own as
well as other visible racial and ethnic groups. Idealization of
Whites and White culture.

Dissonance Disorientation and confijsion regarding own-group and
majority-group afiSliations and appreciation.

Immersion/emersion Idealization of one’s own group and physical and
psychological withdrawal into one’s own group.

Rejection and denigration of Whites.

Internalization Positive sense of visible racial and ethnic group self,

capacity to value and respect other racial and ethnic groups.

Integrative Awareness Capacity to value one’s own collective identities and

empathize with members of other oppressed groups.
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According to Helms (1995), racial identity statuses are dynamic cognitive, emotional

and behavioral processes which underlie and guide a person’s interpretation of racial

material and experiences. At each status, a person’s interpretation and response to racial

material is guided by a particular cogmtive-emotional information-processing strategy

(IPS) or method of coping with the experience. The status and its IPS are then reflected

behaviorally in schemata, which are observable and can be measured by paper and pencil

instruments. Development from one status to the next is determined by need. As a person

encounters new and more challenging racial material which the current status can not

adequately manage, the person will develop a new and more mature status to guide her. If

the current schema is effective for interpreting and responding to the situation, the

underlying status will be strengthened. At any given time, then, a particular status wdll

likely be dominant, while statuses already moved through will also still be accessible, but

not dominant.

The process of racial identity development for a Person of Color would occur as

follows. A person is exposed to a racial event and the ego looks to the dominant status to

guide the individual in interpreting the event. The schema associated with that status then

allows a response which ideally “protects the person’s sense of well-being and self-

esteem” (Helms, 1995, pi 87). The dominant status is reinforced by continued effective

use of the related schema; if a status is not reinforced this way it “withers away” and

another becomes dominant.

The specific content of the status and schemata will vary depending on the social

environment and the individual’s racial group membership. However, Helms (1995)

asserts that across these differences, the underlying coping process (IPS) is consistent. For
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example, denial may be represented differently in different generations or socioracial

groups, but it is consistently a primaiy coping strategy of the first stage of racial identity

development. The progression through the statuses, and the accompanying information

processing strategies as Helms (1995) presents them, are as follows.

Conformity. A Person of Color begins the process of racial identity development

from a place of external self-definition and acceptance of the majority’s negative

stereotypes of his socioracial group. In this status, the individual is mostly oblivious to

socioracial issues and adheres to White ‘standards of merit.’ The primary means of coping

with racial material (IPS) at this status are “selective perception, denial and minimization”

(Helms, 1995, pi 86). In other words, the person either ignores racially laden experiences,

or convinces himself that it is inconsequential. However, as racial experiences and the

limits imposed by racial stratification become more difficult to ignore or discount, the

individual may be triggered to develop a more mature racial identity status. This triggering

experience can be a particularly powerful discriminatory experience (or series of them)

with White people or a particularly empowering experience with members of his own

socioracial group. In either case, the experience(s) challenges the person’s notions about

the majority and his own-socioracial group and therefore moves him into the next status.

The triggering experience illuminates for him the inaccessibility of privilege based on his

difference from the majority group, and/or the inaccuracy of internalized majority views of

his own socioracial group.

Dissonance . In the dissonance status, the primary themes are of ambivalence and

confusion. The person’s allegiance to White culture and his position within that culture, as

well as the minimization of his own culture, have been called into question. The cognitive-
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emotional information-processing strategies of the dissonance status are anxiety,

ambivalence and disorientation. Continued experiences with challenging racial material

will tax the IPS of dissonance and compel the person to develop a more mature status

with which to handle them.

Immersion / Emersion. The immersion/emersion status is an intensively introspective

period in which the person explores what it means to be a member of her socioracial

group. In the process, the individual idealizes her own group and denigrates everything

associated with Whites. In addition, she becomes very loyal and committed to her own

group and begins to define herself in terms of that group’s standards. The overriding

means of coping with racial experiences in this status are hypersensitivity and vigilance

regarding racial stimuli, and dichotomous thinking (Helms, 1995, pi 90). Over time and

with continued exposure to racial stimuli, the individual may continue her racial identity

development to the next mature level of internalization.

Internalization. In this status, the person has established a positive commitment to her

own socioracial group and is also capable of interacting more objectively with White

people and institutions. The primary cognitive-emotional information-processing

approaches in the internalized status are intellectualization and flexible, abstract thinking.

Integrative awareness. This is the most mature status of racial identity. The individual

is fully able to value his own identity (including racial) and to “empathize and collaborate

with other oppressed groups” (Helms, 1995, pi 86). The primary IPS associated with

integrative awareness are flexibility and complexity.
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As mentioned above. Helms (1995) suggests that while a person has a dominant racial

identity status at any given time, she also has the previous status available. Therefore, her

reaction to a particular racial stimulus may contain elements from a few different statuses.

This suggests that racial identity cannot be measured as a pure status classification, but

instead as a profile of dominant and accessible statuses. This issue will be addressed more

fully in the presentation of analyses.

In recent years, researchers have suggested that the statuses of racial identity may not

be quite as unidimensional as Helms (1990, 1995) proposes. Helms(1995) suggests that all

people in the conformity status ignore race as a relevant component of identity. They

accept the standards and stereotypes proffered by White society and as such, these

individuals harbor substantial internalized racism and self-hatred. Defined in this way,

conformity correlates highly with low self-esteem and low ego identity development

(Goodstein and Ponterotto, 1997; Wiggins, 1988). However, Cross (1995) suggests that

the conformity (pre-encounter) status should be defined not by internalized racism and

self-hatred, but simply by an identity that gives low salience to race. As such, the

traditionally conceptualized conformity (pre-encounter) individual (with internalized

racism) would be one sub-type in that status. However, the status would also include

people who hold negative racial stereotypes about their group, but see themselves as

different; and people who simply choose areas of identity besides race (i.e. occupation) to

focus on and by which to measure their self-esteem (Cross, 1995).

This reconceptualization calls into question the previous assumptions that conformity

status is negatively correlated with healthy identity development and self-esteem.

Goodstein and Ponterotto (1997) addressed this issue in their study of racial identity.
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ethnic identity and self-esteem among White and Black college students. The authors

found that for Black students, combined racial and ethnic identity subscales significantly

predict self-esteem. Most notably, they found that “celebrating one’s Blackness was more

important than hating one’s Blackness” in predicting the variance in self-esteem scores

(Goodstein and Ponterotto, 1997).

Merging of Work on Racial and Ego Identity

Across the work on identity development in racial and ethnic minorities, including

studies of self-esteem, self-concept and ethnic group identification, as well as the

developmental theories of ethnic/racial identity formation, there is agreement that

establishing a positive sense of ethnic/racial membership is related to positive adjustment

and overall development for many ethnic and racial minority individuals. It follows, then,

that this would constitute a critical area of overall identity formation as conceptualized by

developmental theorists. The merging of these two lines of work, such that ethnic/racial

identity is considered as a component of overall identity and studies of overall identity

consider aspects of ethnic/racial identity, has been suggested by a number of researchers

(Helms, 1989; Phinney and Rosenthal, 1992). If this perspective is taken, combining

racial/ethnic identity research and ego identity research makes the domain of ethnic/racial

identity available to a broader population. Just as research with women illuminated areas

which were also relevant for men but had not previously been recognized as such, studies

with ethnic/racial minorities have illuminated the domain of racial/ethnic identity as

important for this population and perhaps relevant for majority individuals as well.
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In recent years, such a merging has been attempted by Phinney (1990) with respect

specificaUy to ethnic identity development and Marcia’s ego identity status paradigm. In

doing so, Phinney draws an easy parallel between the stage-wise model of ego identity

status and the developmental process outlined by ethnic/racial identity development

theories. In particular, these models all propose a stage-wise progression which involves a

process of exploration and commitment to a sense of self in a given set (or sets) of

domains. Phinney and her colleagues (Phinney and Rosenthal, 1992) suggest that the

exploration and commitment involved in developing a sense of self as an ethnic group

member parallels the process described by Marcia (1980) with regard to other critical

areas of life. Phinney’ s work has been instrumental in moving the field towards integrating

racial/ethnic identity research and mainstream work in ego identity formation.

However, Phinney’ s approach seems to miss a broader application of this integration.

In her model of ethnic identity, Phinney (Phinney and Rosenthal, 1992) chooses to focus

specifically on the development of a sense of one’s ethnicity, which she asserts is salient

for racial minority people but not for White people. Phinney asserts that “ethnicity is

generally not salient for (majority group adolescents) and thus it has little or no

importance as an identity issue” (Phinney and Rosenthal, 1992). However, a number of

other researchers would argue that ethnicity and/or race may be quite salient for majority

group individuals and therefore should be considered a component of identity

development (Hardiman, 1982; Helms, 1990). One of the primary reasons for the lack of

consistency and agreement in whether ethnic and racial issues are relevant for White

adolescents, is the lack of clear and consistent definitions and operationalization of these

constructs. As mentioned above, Phinney builds her model around ethnic identity
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development, and yet does not clearly define nor distinguish between ethnicity and race.

This leads to a confounding of these variables and great confusion in interpreting her

findings. For example, in her initial study on the topic (Phinney and Tarver, 1 988),

Phinney set out to investigate ethnic identity formation in Black and White middle-class

eighth graders. From this little information, it is clear that race and ethnicity are being

confounded, as the comparison groups are defined only by race, not ethnicity. In this

study, Phinney and Tarver (1988) found no significant differences between the Black and

White students on measures of ethnic identity search or commitment. In other words

exploration and commitment to issues of ‘ethnicity’ are just as salient for White eighth

graders as for Black eighth graders in this study. This would suggest that Phinney’

s

assertion that ‘ethnic’ identity development is not relevant for White adolescents is not

supported by this research. It is important to note that ‘ethnicity’ in this study was always

expressed in terms of race (“Sometimes Blacks are not hired because of their color”) as

opposed to ethnic grouping, such as the adolescents’ experiences as Afiican-American, or

Haitian- American, or Jamaican, etc.. Phinney and Tarver (1988) assert that differences

between the White and Black students did appear in the qualitative analysis, with Black

students perceiving future plans as contingent upon other people’s responses to their

‘ethnicity’ (race). The authors go on to say that in contrast. White students “who had

thought about the future felt without exception that being White would make life easier

for them” (Phinney and Tarver, 1988, p270). Far fi-om representing a difference in the

salience of ethnicity between Blacks and Whites, this quote is a beautifiil illustration of

White adolescents struggling with their side of racial stratification and issues of

discrimination; privilege based solely on their racial group membership. As detailed below.
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this is in fact good evidence that White students also experience racial identity

development and struggle with implications of their racial group membership.

In a subsequent study, Phinney (1989) presented findings which supposedly further

support her assertion that ‘ethnicity’ is irrelevant for White adolescents and their sense of

self The participants in this study were “Asian- American, Black, Hispanic and White

tenth-graders” (Phinney, 1989). Interestingly, the author included two broadly defined

ethnic groups (Asian- American and Hispanic) but maintained her racial classifications in

distinguishing the other two groups as White and Black. Again, this confounds race and

ethmcity. If Phinney is measuring ethnicity and ethnic group membership, she should

recognize that Black and White are racial groups; Haitian- American, and Irish- American

are some of the relevant ethnic groups within those racial groups. However, Phinney

reports that the White students did not see themselves as an ethnicity other than American,

except for those who referenced a specific European ethnicity. While Phinney points to

this as evidence that ethnicity is not relevant for White students, I would suggest that

instead it is evidence of the confounding of race and ethnicity. For those White students

who do have a salient ethnic identification (i.e. most likely the relatively recent European

immigrant families), they reported that group identification (i.e. Irish- American).

However, many of the White students were probably fi-om more distantly immigrated

families, and therefore have assimilated. In this case, we would not expect these

adolescents to have a strong ethnic affiliation, in comparison to ethnic groups of color,

such as Asian- Americans, who may not assimilate. However, we might expect that the

White students would find racial issues relevant to their experience. Again, Phinney

divided these samples on partly racial and partly ethnic bounds, and asked questions
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specificaUy about ethnic heritage, such as: “Have you ever thought about whether your

ethnic background will make a difference in your life as an adult?”

Race versus Ethnicity

In order to understand the relevance of ethnic or racial identity in the lives of White

adolescents and adolescents of Color, we need to clearly define our terms and which

construct we are investigating. Helms (1994) is one researcher who has clearly defined

race and ethnicity. She believes that race is a more universal dimension than ethnicity

around which people in the US experience identity issues. Helms (1994) suggests that

while the terms race and ethnicity are often used interchangeably, they are quite different

constructs. She asserts that ethnicity is a social identification based on customs and

traditions of one’s culture of origin, as opposed to physical appearance. Ethnicity implies

membership in a group which is distinguished by commontraits like religion, linguistics,

and physical characteristics. However, when you take away the specific symbols of their

ethnicity (clothes, language...) individuals are classified by out-group people as members

of the socioracial group they most closely resemble. Helms (1994) argues that the

sociopolitical stratification in the US is based on physical characteristics (skin color)

commonly attributed to race and therefore race is the more superordinate dimension of the

two. People may publicly or privately choose to afiBliate with their ethnic group, but racial

categorization is imposed fi’om outside and we are therefore forced by society to consider

that categorization as an aspect of ourselves (Helms, 1994).

Phinney argues that ethnicity is more relevant than race as an identity dimension

because people explore specifically what it means to be a member of their particular ethnic

group, such as Chinese- American or Hispanic (Phinney and Rosenthal, 1992). However,
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Phinney also admits that a critical component of her model of ethnic identity is the

prejudice and discrimination that racial minority ethnic group members face (Phinney and

Rosenthal, 1992). She asserts that ethnic identity is most relevant for People of Color

because they are unable to assimilate or ‘pass for white’ and must therefore deal with

racial discrimination. This suggests that the catalyst for exploration in both of the racial

(Helms) and ethnic (Phinney) identity models is racial stratification and discrimination.

Perhaps these constructs are not as separate and mutually exclusive as the authors assert,

but instead are overlapping dimensions of identity which may or may not be accessed

separately or together. An alternative explanation is that because racial issues are

externally imposed, they are relevant for contact between racial groups. In contrast, ethnic

issues are generally relevant within racial groups such as distinctions between Haitian-

American and Afiican- American Blacks and between Irish- American and Italian- American

Whites. In Helms’s model for People of Color, the person in immersion/ emersion status

looks to his own socio-racial group to self-define and is committed and loyal to his own

socio-racial group. In this process the person is likely to explore what it means to be

Afiican- American as well as what it means to be Black. Therefore, you may explore your

ethnic identity within the process of racial identity development. However, depending on

the context and the trigger, you may also explore either one of these identity issues in

isolation. While the relevance of racial and / or ethnic identity has been the topic of

considerable and at times heated debate in recent years, the current study will not

elaborate more on the possibility that these identity processes are in fact independent and

complementary. Instead, it will focus specifically on racial identity based on Helms’s
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(1994) assertion that race is the superordinate, externally imposed classification and

because racial identity is clearly relevant for Whites as well as People of Color.

White Racial Identity

Helms (1990) suggests that race is a relevant identity domain for Whites as well as

People of Color because of the considerable racial stratification in this country and the

appropriation of privilege based on race. A number of other researchers share this view,

and as a result, a variety of White racial identity development models have been proposed

(Hardiman, 1982; Helms, 1984; Ponterotto, 1988; Sabnani, Ponterotto and Borodovsky,

1991). Investigations of White racial identity grew fi-om the work on Black racial identity,

as well as fi’om the White-consciouness raising in the 1960s and 1970s. As one of the

earliest researchers to address White racial identity, Hardiman (1982) emphasized that

much of the prior focus on racism had been directed towards minorities. However, there

was growing belief during the Civil Rights and Black Consciouness Movements that what

was then called the “Negro Problem” (that of racism) was actually a “White problem” and

that more attention should be focused on the origins and effects of racism on Whites

(Bowser, Hunt and Pohl, 1981; Meijer, 1993). Based on this thinking, a new emphasis was

placed on addressing Whites and their role in racism. A small movement, in response to

this, addressed White-on- White anti-racism: White people who wanted to ‘help’ with the

Civil Rights and race riots were encouraged to start ‘at home’ with recognizing their own

racism and educating other Whites about anti-racist approaches (see for e.g. Katz and

Ivey, 1977).

Early White racial identity models, developed in response to these situations, were

essentially typologies, while later theories provided more comprehensive, developmental
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models. To this date, the most widely applied and researched of the developmental models

of White racial identity has been Helms’s (Meijer, 1993). Originally developed as a

companion model to her Black racial identity theory for use in understanding interactions

in interracial counseling dyads, this model has been greatly expanded to address individual

and group interactions in any number of contexts.

Helms and her colleagues (Helms and Piper, 1994) define White people as “those

Americans who self-identify or are commonly identified as belonging exclusively to the

White racial group regardless of the continental source (e.g., Europe, Asia) of that racial

ancestry” (p. 126). Based on her adaptation of Cross’s (1971) model of Black racial

identity development, the model of WTiite racial identity proposes a series of statuses

through which a White person progresses in coming to terms with herself as a member of

a privileged group distinguished solely by race. (See Table 3 for a summary of the

statuses).
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Table 3. Summary of Helms’s White Racial Identity Model

Status Description

Contact Naivete; obliviousness to sociopolitical implications
of race and one’s role in racism.

Disintegration Disorientation and confusion provoked by
unresolvable racial moral dilemmas.

Reintegration Idealization of own racial group; denigration and
intolerance for other groups.

Pseudoindependence Intellectualized acknowledgement of implications of
racial-group membership; feels responsible for “helping” the

less fortunate groups become more like Whites.

Immersion/emersion A search to define and abandon personal racism and
to define a nonracist White identity.

Autonomy Racial humanism. Internally defined nonracist

identity; valuing of racial diversity.
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Helms suggests that White persons, having received and seen others receive privileges

based solely on race, develop a sense of entitlement. The White culture seeks to protect

those privileges, and Whites feel threatened by any attempt to reduce the privileges

associated with race. In contact with Persons of color. Whites experience the discrepancy

in privilege and must struggle with seeing themselves as members of the privileged group.

Development of a healthy White identity entails recognizing the normative White

strategies for dealing with race, abandoning racism and creating a non-racist White

identity, including active opposition of institutional and cultural racism. Helms (1990,

1995) asserts that this process is a significant part of identity development for many

Whites and with the changing demographics and growing pluralism in our society, this

process will become increasingly salient for a greater number of Whites.

Parallel to her model of racial identity for People of Color, Helms (1995) posits racial

identity development for White people to be a progression through a series of fluid

statuses which are characterized by a particular Information Processing Strategy (IPS) and

reflected in a corresponding schemata. Individuals can display emotions, behaviors and

attitudes representative of more than one status at a time and the statuses are not static

classifications (Helms, 1995, pi 83). Development fi'om one status to the next is

determined by need. As a person encounters new and more challenging racial material

which the current status can not adequately manage, the person will develop a new and

more mature status to guide her. If the current schema is effective for interpreting and

responding to the situation, the underlying status will be strengthened. At any given time,

then, a particular status will likely be dominant, while statuses already moved through will

also still be accessible, but not dominant. As such, this is a hierarchical and interdependent
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model, with increase in one status corresponding with either decrease or no movement in

the previous status (no movement reflects reliance on two statuses relatively equally). The

statuses of White racial identity development, as Helms (1995) suggests, are as follows.

Contact. This status is characterized by satisfaction with the racial status quo,

obliviousness to oneself as White, and naivete about People of Color and racial

differences. A person in this status may approach People of Color with fear and timidity or

with naive curiosity, depending upon the context of their first encounter with a racially

different person. In either instance, the White person has a superficial and inconsistent

awareness of himself as White, and evaluates People of Color according to White

standards and values without recognition that there might be other more relevant and

equally valuable standards.

The primary IPS of this status are denial and obliviousness. An individual in contact

may express attitudes such as “When my grandfather came to this country, he was

discriminated against too. But he didn’t blame Black people for his misfortunes. He

educated himself and got a job; that’s what Blacks ought to do” (Helms, 1995, pi 85). A

person may remain in contact indefinitely if the primary contact with People of Color is

vicarious. However, direct and continued contact will necessitate the development of a

more mature and effective racial identity status. With growing awareness of racial

differences and continued interracial contact, this individual will likely also face some

challenges from his White community for beginning to question the status quo. At this

point, the White person moves into the next status of racial identity development.

Disintegration. This status is characterized by “disorientation and anxiety provoked by

unresolvable racial moral dilemmas that force one to choose between own-group loyalty
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and humanism” (Helms, 1995, p 185). The person acknowledges that she is White, but

this comes with a large degree of conflict and discomfort. She begins to question what she

has been taught about race and feels caught between what she believes to be right, and the

messages from the environment. A person in disintegration may express an attitude such

as “I myself tried to set a nonracist example (for other Whites) by speaking up when

someone said something blatantly prejudiced- how to do this wdthout alienating people so

that they would no longer take me seriously was always tricky” (Helms, 1995, p. 185).

The primary IPS of disintegration include disorientation, confusion, suppression of

information and ambivalence.

Given this place of discomfort, a White person in disintegration has a number of

choices: he can change his behavior (i.e., avoid future contacts with People of Color),

change the environment (i.e., attempt to convince other Whites of racial equality) or

change his beliefs (i.e., convince himself that racism is not his fault, or is not really a

problem). For many Whites, avoiding further contact with People of Color is the easiest

and most comfortable solution, while those who attempt to change the racist beliefs of

other people will generally find their efforts met with rejection by Whites as well as

Blacks. Other Whites feel threatened by the challenge to the status quo, and Blacks

perceive the naivete and ambivalence in the individual’s approach to racial interactions.

The status of disintegration is then no longer adequate means of dealing with racial issues

and the person moves to the reintegration level of racial maturity.

Reintegration. In this status, the guilt and anxiety of disintegration become anger and

fear regarding racial issues. Following the attempt to move between the races and assert

that differences did not exist, the White person is forced to admit that he is White and that
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differences do exist, and then to determine what that means. In this status, the individual

believes that racial inequality must exist for a reason and therefore Whites deserve

privUege and People of Color do not. The person idealizes Whites and White culture and

denigrates or has little tolerance for others. These feelings may or may not be overtly

expressed, depending on the person’s prior multicultural experiences and environment.

The IPS in reintegration are selective perception and distortion of information to enhance

the White group. An attitude reflective of reintegration may be: “Nowadays reverse racism

hurts Whites more than slavery hurt Blacks. At least they got three square meals a day.

But my brother can’t even get a job with the police department because they have to hire

less qualified Blacks” (Helms, 1995, p. 185).

Reintegration is described as a stable status for many Whites, as it is consistent with

the dominant institutional beliefs about race and race relations. It is quite possible for a

person in this status to re-enter all- White communities which support these reintegration

attitudes and beliefs. Therefore, movement to the next level often requires a particularly

jarring personal event. Painful and/or insightfiil, direct or vicarious, interactions with

People of Color or Whites can provide the necessary trigger to begin exploring a positive

White identity.

Pseudoindependence. This status represents the first positive stage of redefining a

White identity and includes challenging the concept that People of Color are innately

inferior and acknowledging the role of Whites in perpetuating racism. The

pseudoindepence status is characterized by intellectualized commitment to defining a

positive White Identity and to righting the wrongs of racism. The focus in this status is

more on helping People of Color adapt and fiinction within White culture than it is on
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changing the White structure. Helms (1995) offers the following quote as an example of a

pseudomdependent attitude: “Was I the only person left in American who believed that the

sexual mingling of the races was a good thing, that it would erase cultural barriers and

leave us all a lovely shade of tan?... Racial blending is inevitable. At the very least, it may

be the only solution to our dUemmasof race” (p. 185). The primary IPS in this status is

reshaping racial stimuli to fit one’s own ‘liberal’ societal fi'amework” (Helms, 1995, p

188).

The person in pseudoindependence will tend to feel somewhat marginal in identity, as

Whites will reject her challenges to racist norms, and People of Color will be suspicious of

her intent. If the person finds enough personal reward in establishing a positive White

identity to continue, she will enter the next status and begin to search for aspects of being

White that are not related to race.

Immersion / Emersion. In the immersion/emersion status, the person replaces myths

and stereotypes about Whiteness with a personal self-definition. This process entails

reexploration of the negative feelings experienced in prior statuses of racial identity

development as well as connection with other Whites involved in similar racial self-

discovery. Their focus shifts fi’om trying to change People of Color to trying to change

White people. The IPS in immersion/emersion are reeducation and searching for internally

defined racial standards. A person in this status may believe that “ because I amWhite, I

continue to benefit fi'om a racist system which stems for the slavery era. I believe that if

White people are ever going to understand our role in perpetuating racism, then we must

begin to ask ourselves some hard questions and be willing to consider our role in
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maintaining a hurtful system. Then we must try to do something to change it” (Helms,

1995, p. 185).

This final status represents the synthesis, internalization and application of

the positive White identity developed in prior statuses. Race is no longer perceived as a

threat, so others are not categorized or judged based on racial group membership. The

person at this status no longer subscribes to institutional, cultural or personal racism.

Instead, he actively seeks opportunities to learn from others and to continue to build a

non-racist White identity. The primary IPS in autonomy is flexible analyses and responses

to racial material. An individual in this status might express the following attitude; “I

believe that if more of us White people made more than a superficial effort to obtain

accurate information about racial groups other than our own, then we could help make

this country a better place for all peoples” (Helms, 1995, pi 85). Although this is

hypothesized to be the most mature status of White racial identity, it is not a static end-

point. People may again rely on prior statuses or encounter situations which challenge

them to reexamine the identity they had created.

The Interplay of Racial Identity and Ego Identity

Although a number of researchers have suggested that racial identity and ego identity

should be investigated as related constructs, very few studies have empirically studied the

relationship between these processes. Wiggins (1988) looked at the relationship betlen

ego identity development and racial identity development specifically in Black college

students and found a number of significant relationships. Using Helms’s Racial Identity

Attitude Scale (RIAS) and the Extended Objective Measure of Ego Identity Status (EOM-
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EIS) (Bennion and Adams, 1986), Wiggins sampled Black students from Afro-American

studies classes in a predominantly White, Midwestern university. Results of this study

showed a significant positive relationship between the pre-encounter (conformity) status

on RIAS and the difihision and the foreclosure statuses on the EOM-EIS. Similarly, pre-

encounter (conformity) was found to be inversely related to the achievement status on the

EOM-EIS. This suggests that Black individuals who accept society’s status quo racist

attitudes, and have not explored their own sense of racial identity have also not explored

other areas of their ego identity. These individuals have either accepted the ego identity

dimensions prescribed by their parents and society, or they have not accepted or

questioned the messages conveyed to them. This relationship was reinforced by results

which showed a strong positive relationship between internalization on the RIAS and

achievement on the EOM-EIS; as well as inverse relationships between internalization and

both foreclosure and difilision. Again, those individuals who have explored and established

a mature sense of themselves as Black also seem to have developed mature ego identities.

Other results showed an inverse relationship between the encounter (dissonance) stage

of the RIAS and the foreclosure status on the EOM-EIS, and no relationship between

moratorium ego identity status and any racial identity statuses. This suggests that these

Black college students who have begun to explore racial identity issues, and are confused

and disoriented regarding own-group and majority group affiliations, would no longer

unquestioningly accept the status quo ego identity dimension provided by adults.

In conducting gender specific analyses, Wiggins (1988) found that Black males

displayed higher levels of identity foreclosure and dififiision, as well as pre-encounter

(conformity) attitudes than did Black females. Wiggins (1988) supports Hauser and
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Kasendorf (1983) in suggesting that identity foreclosure functions adaptively for Black

males, protecting them from the negative identity images imposed on Black males by the

larger society. In addition, Wiggins (1988) suggests that the higher levels of identity

difiusion in Black males may reflect their active avoidance of society’s negative images.

This interpretation assumes, as some researchers have suggested, that Black males have

more negative experiences with White culture than do Black females (Parham and Helms,

1985).

Wiggins (1988) also found that older subjects displayed higher levels of identity

achievement and foreclosure, while younger subjects displayed higher levels of diffusion

and moratorium. He interprets these findings as suggesting that achievement and

foreclosure represent the most mature statuses for Blacks, and diffusion and moratorium

are less mature statuses. This is a departure from traditional developmental theories,

although this pattern has also been suggested as relevant for White females (Marcia,

1980). While it is possible that foreclosure may represent a mature ego identity for Blacks,

Wiggins (1988) also notes that the inverse relationship found between internalization and

foreclosure indicates that in foreclosing on their ego identity. Black people may also be

limiting their racial identity exploration. In addition Wiggins (1988) points out that the

positive relationship between pre-encounter (conformity) attitudes and ego identity

foreclosure suggests that these subjects committed to an identity which contained

substantial negative racial material.

However, Wiggins (1988) goes on to say that the negative relationship between

encounter (dissonance) and ego foreclosure suggests that an individual’s encounter

experiences may not only serve as a catalyst for progression in racial identity formation.
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but may also be a catalyst for ego identity exploration. This is the driving concept behind

the current study: that movement on racial identity development will be related to

movement on ego identity formation, either because experiences obtained in exploring

racial identity will call commitments in other ego domains into question, or because the

trigger for racial identity itself also serves as a catalyst for reexamination of ego identity

commitments.

Based on his findings, Wiggins (1988) concludes that racial identity development and

ego identity formation are separate, parallel developmental processes. In addition, he

affirms that the EOM-EIS is an appropriate measure of ego identity for Black subjects.

While he does not directly investigate racial identity and ego identity, a related study

by DeJesus-Rueff (1986) on ethnic identity and ego identity development in mainland

Puerto Rican female adolescents can be useful in informing the current work. He

hypothesizes that ego identity processes are similar across different cultures but that

environmental factors strongly influence the course of ego identity development. His

methodology involved measuring the participants’ ego identity (using the EOM-EIS) and

then asking open-ended questions regarding their ethnic identity and the interplay of those

two. He found that overall, the participants viewed ethnic identity as a ‘given’ fi'om birth

and therefore not a matter of choice or exploration and commitment. As such, he found

that sk of the subjects who were rated as being in ego moratorium were foreclosed on

their ethnic identity. They embraced this identity unquestioningly, and did not view their

ego crisis as affecting their ethnic identity. Another group of participants who were scored

as moratorium on ego identity were high on both foreclosure and moratorium in ethnic

identity. DeJesus-Rueff (1986) suggests that these girls experienced some struggle with
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being Puerto Rican and bom in the U.S. Although these subjects report that ethnic identity

is a given, and distinct from ego identity development, another domain termed ‘minority

identity’ was related to ego identity. Those participants in ego identity moratorium were

also in a stage of transitional minority identity. This reflects an overall questioning of their

relationship to society at large on a variety of levels; ‘where do I fit in’ and ‘what does

that mean.’

These findings are relevant to the current study in a number of ways. The discrepancy

between findings regarding ethnic and minority identities provides support for the

hypothesis presented above, that ethnic identity refers to a person’s self-ascribed

belonging to a group. Minority identity, on the other hand, refers to the majority’s

classification of your group membership and your understanding of yourself as a member

of that externally ascribed grouping. In this way, minority identity seems parallel to the

constmct of racial identity. In DeJesus-Rueflfs (1986) study, minority identity was related

to ego identity such that those girls who questioned their place in the world were doing so

at the level of minority group membership as well as at the broader ego level. These

findings provide support for the hypotheses of the current study, that questioning in racial

identity would be related to questioning in ego identity as well.

Racial Identity and Vocational Identity

In addition to the few studies specifically on racial/ethnic identity and ego identity, the

current research questions can also be informed by the literature on vocational

development and racial identity. Historically, the field of vocational psychology has

approached the issue of race as a nominal variable, comparing Whites and Blacks on a

variety of dimensions, such as vocational interest and aspirations (Helms and Piper, 1994).
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However, in recent years, a number of researchers have pointed out that using race solely

as a nominal predictor is misguided and assumes a within-group homogeneity and

biogenetic determination that is unfounded (Helms and Piper, 1994). What may be more

useful information than what racial group someone is classified as belon^ng to, is how

they identify racially, and how they interpret and respond to the racial issues inherent in

the vocational arena. This argument certainly applies to the broader issue of ego identity

development, as addressed in the current study. Most studies which have investigated ego

identity in racial and ethnic minority populations, have been comparison studies looking at

how racial/ethnic groups differ in their identity statuses. However, based on Helms and

Piper’s (1994) argument regarding vocational identity, it seems more informative to look

not only at what identity statuses people from different racial/ethnic groups fall into, but

also how their understanding of their racial group membership, and racial identity, relate

to their ego identity.

Based on this premise. Helms and others (as reviewed in Helms and Piper, 1994) have

begun to apply theories of racial identity development to the field of vocational

development. This work is particularly relevant to the current study because ‘vocational

development’ is comparable to Marcia’s occupational domain of ego identity. Therefore,

those findings regarding the interplay of racial identity and vocational development

substantially inform the hypothesized relationship here between racial identity and

development in the other domains of ego identity, including occupation.

Helms and Piper (1994) suggest that racial identity is relevant to vocational

development to the extent that issues of race are salient for the particular individual. How

a person interprets perceived racial material will effect how he proceeds in vocational
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development. For example. Helms and Piper (1994) suggest that if a Black person believes

that the job to which he aspires has traditionally been inaccessible to Black people, his

response may depend upon his racial identity development. Someone at the conformity

status may continue to aspire to the position because he believes that race is no longer an

issue, or sees himself as exempt from discrimination. A person in the internalization stage

may also continue to pursue this career, but does so because he believes that the job

should be available to qualified Black people as well as White people (Helms and Piper,

1994). To take this reasoning a step farther, it is likely that a Black person at the

dissonance or immersion/emersion stages would no longer aspire to a career perceived as

White dominated or inaccessible to Blacks. This potential connection between racial

identity and vocational/occupational identity is one of the foci of the current study.

There is evidence that the process as well as the product of vocational identity is

impacted by a person’s racial identity. Two studies suggest a significant relationship

between vocational identity process and racial identity development in a way that echoes

the findings of Wiggins (1988). Manese (1984, as cited in Helms and Piper, 1994) found

that conformity and internalization stages were associated with a foreclosed vocational

identity; the more a person endorsed either one of the racial attitudes, the more career

choices the person had discarded. This suggests that People of Color who are oblivious to

racial issues and accepting of the mainstream position would also have discarded many

career options without exploring their personal relevance. In addition. People of Color

who have achieved a mature racial identity probably have also analyzed their potential

career choices and chose the most personally meaningful, while discarding the rest

(Manese, 1984, as cited in Helms and Piper, 1994). In a related study, Thompson (1985,

45



as cited in Helms and Piper, 1994) found that for Black college students, conformity was

related to lower tolerance for career undecidedness and dissonance was related to low

levels of vocational foreclosure. Parallel to Manese’s findings, this suggests that the less

mature one is in racial identity, and more accepting of the status quo, the less one is able

to tolerate undecidedness in other domains, such as career. Relatedly, being at the

dissonance status and beginning to question one’s assumptions about racial issues, seems

related to questioning assumptions in other areas of life as well.

Overall, these findings, combined with those of Wiggins (1988), suggest a number of

specific hypotheses for the types of relationships expected between racial and ego identity

in the current study. As previous studies have focused on the relationship between racial

and ego or vocational identity in People of Color, the predictions for Whites were

extrapolated fi’om the data on People of Color, as well as the theory of White racial

identity development.
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CHAPTER2

RESEARCHQUESTIONSANDHYPOTHESES

Based on the theoretical literature and studies cited above, the current study

investigated whether level of racial identity predicted level of ego identity, as outlined in

the following hypotheses.

Research Question 1

Does a more mature racial identity status predict a more mature ego identity status?

I hypothesized that a more mature racial identity would predict more mature

ideological and interpersonal ego identity in Whites as well as People of Color. This

hypothesis was derived from the empirical findings of Wiggins (1988), as well as from the

theoretical writings of Helms (1990) and Cross (1971), suggesting that racial identity

development is an inherently tumultuous and intensely introspective process. For people

from both groups, I expected that if they had actively and consciously explored a sense of

self racially, they had likely also been prompted to actively explore a sense of self in other

identity domains represented by ideological and interpersonal ego.

Whites

• Racial autonomy would positively predict ideological and interpersonal ego

achievement.

• Racial autonomy would negatively predict identity foreclosure and difiiision in

ideological and interpersonal ego domains.

People of Color

• Racial internalization would positively predict ideological and interpersonal ego

achievement.
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• Racial internalization would negatively predict identity foreclosure and diffusion

in ideological and interpersonal ego domains.

Research Question 2

Does a less mature racial identity status predict level of ego development?

Whites

I predicted that for Whites, there would be no significant relationship between a less

mature racial identity and level of ego identity. This hypothesis was based on the work of

Helms (1990), Phinney (Phinney and Rosenthal, 1992) and others (Goodstein and

Ponterotto, 1997) suggesting that in the current US culture, it is quite possible for Whites

to ignore, escape fi’om or not experience multicultural situations. As such, they can easily

explore and commit to various domains of identity without concern or awareness of racial

issues. Therefore, for those Whites who have not explored their racial identity, race has no

bearing on their identity development in interpersonal or ideological ego donudns. While

racial identity may be a relevant domain for some Whites, it is not critical for identity

achievement in other domains if the person is not exposed to racial stimuli.

• There would be no significant relationship between racial contact and any ego

identity status.

People of Color

It was hypothesized that for People of Color, the relationship between less mature

racial identity and ego identity would depend on the salience of race in their identity. This

conceptualization was based on the recent work of Cross (1995) suggesting that

successful identity development for People of Color does not depend solely on their
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exploration of racial material. While Helms (1990) suggests that avoiding racial material

and its negative implications is much more difficult for People of Color than it is for

Whites, Cross (1995) proposes that some People of Color may progress successfully in

some domains of ego identity, such as occupation, even if they remain fixed in the least

sophisticated and most oblivious stage of racial identity.

Therefore, I expected to find that racial conformity would predict level of ego identity

through a complex set of moderating factors. Based on the work of Helms (1990),

Wiggins (1988) and the early work of Cross (1971), I would expect one subset of people

in the conformity status of racial identity to hold beliefs of internalized racism and self-

hatred. For these people, I hypothesized that conformity would predict low levels of

ideological and interpersonal ego identity, such as foreclosure and diffusion. However,

based on the Cross (1995) reconceptualization of conformity (pre-encounter) as also

including people for whomrace is simply not salient (but there is no internalized racism), I

expected that People of Color in conformity racial identity and without negative race

salience would show no consistent pattern of ego identity status. While negative race

salience was not measured directly, some indication of the degree of internalized racism

and race salience can be determined by level of self-esteem (W. Cross, personal

communication, October, 1997). Therefore, to further investigate the relationship between

conformity and ego identity, a moderating variable of self-esteem was introduced. I

hypothesized that the relationship between conformity and ego foreclosure and diffiision

would be moderated by self-esteem in the following ways;
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• For people with lower levels of self-esteem, racial conformity would predict

ego foreclosure and diffusion.

• For people with moderate to high levels of self-esteem, there would be no

relationship between racial conformity and ego foreclosure and diffusion.

Because the WRIASwas developed with conformity defined solely as internalized racism

and self-hatred, I would expect that conformity overall (without delineation described

above) would predict lower levels of ego identity.

• As a whole, racial conformity would predict ego diffusion and foreclosure in

ideological and interpersonal domains.

Research Question 3

Whereas the afore mentioned hypotheses addressed the least and most mature, and

most stable, statuses of racial and ego identity development, the third research question

addressed those middle statuses which are less stable and more defined by exploration.

Do racial identity statuses which reflect exploration, introspection or identity confiision

predict ego statuses which are also exploratory in nature?

The models of racial identity (Helms, 1995) suggest that the reexamination of one’s

previously accepted definitions of race and racial difference inherent in racial identity

development entails a considerable amount of inner conflict, turmoil and confusion. The

beUefs and values regarding race which an individual had previously accepted are no

longer acceptable. As such the person must examine these old beliefs and explore new

alternatives in order to resolve the conflict. It seems likely that as an individual begins to
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question and reevaluate his standards and values in this context, the commitments made in

other areas of his life might also be reevaluated or called into question. Therefore, I

hypothesized that heightened racial questioning and exploration would co-occur with

increased ego identity questioning as well as decreased ego identity commitment. These

specific hypotheses were as follows:

Whites

For Whites, disintegration and pseudoindependence are statuses of racial identity

disorientation and exploration. In addition, moratorium represents ego identity exploration

while foreclosure and achievement represent ego identity commitment.

• Disintegration would positively predict ego moratorium (ideological and

interpersonal).

• Disintegration would negatively predict ego foreclosure and achievement

(ideological and interpersonal).

• Pseudoindependence would positively predict moratorium (ideological and

interpersonal).

• Pseudoindependence would negatively predict foreclosure and achievement

(ideological and interpersonal).

People of Color

For People of Color, dissonance is the primary status of racial identity confusion and

reexamination.

• Dissonance would positively predict ego moratorium (ideological and

interpersonal).

• Dissonance would negatively predict ego foreclosure and achievement

(ideological and interpersonal).
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CHAPTERS

METHOD

Participants

Participants included 210 college students at a large northeastern USuniversity. This

college population was chosen because of the potential that a large university experience

provides for multicultural interactions and experiences relevant to racial identity exposure.

In addition, late adolescence is a key developmental phase for ego identity development.

Finally, the accessibility of a large number of participants, with some racial and ethnic

diversity, provided a necessary degree of convenience.

Power analyses were conducted to determine the sample size necessary to detect a

relationship if one indeed exists. These analyses were conducted using an alpha of .05, a

desired power of .80 and an effect size of .35, based on the results of previous

investigations of these variables (Wiggins, 1988). Based on these figures, a total sample of

approximately 200 was chosen, with approximately 100 of the participants (97 actual)

being People of Color and approximately 100 (1 13 actual) being White. Within the broad

category of People of Color, the ethnic distribution was as follows: 28.9% Afiican-

American, 20.6% Asian- American, 71.1% Hispanic, 4.1% Haitian- American and 28.9%

identified as Other. Anecdotal investigation revealed that most people identifying as Other

defined themselves as bi-racial.

Of the 1 13 White students, 84 (74.3%) were female and 29 (25.7%) were male. The

sample was relatively evenly distributed across upper-class year, with 24.5% sophomores,

37.3% junior and 29.1% senior. The participants were primarily late adolescents and

young adults, with 20.4% aged 19 or younger, 55.8% aged 20-21, 16.8% between 22 and
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25 years and 7.1% over 26 years old. Finally, this sample of White students was primarily

middle class (56.9%), with a large percentage also dehninng themselves as upper-middle

(34.9%) and another group identifying as lower-middle class (8.3%)

Of the 97 Students of Color, 72 (74.2%) were female and 25 (25.8%) were male. The

students represented all class years, with 18.6% freshman, 27.8% sophomores, 34.0%

jumors and 19.6% seniors. Agmn, these participants were primarily traditional college age,

with 34.7% younger than 19 years, 48%aged 20-21 years, 13.3% between 22 and 25

years, and 4. 1%older than 26. Finally, this sample of Students of Color also defined

themselves as primarily middle-class (52.6%), with an additional 1.1% reporting upper

class, 15.8% upper-middle class, 23.2% lower-middle class and 7.4% defining themselves

as lower class.

See Table 4 for demographic information.
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Table 4. Demographic Characteristics of the Total Sample, N= 210

Group
:White (N = 1 1 3) People of Color (N = 97^

Variable N % N %

Gender

Female 84 74.3 72 74.2
Male 29 25.7 25 25.8

Age
< 19 23 20.4 34 34.7

20-21 63 55.8 47 48.0

22-25 19 16.8 13 13.3

26-35 5 4.4 3 3.1

>35 3 2.7 1 1.0

Class

Freshman 9 8.2 18 18.6

Sophomore 27 24.5 27 27.8

Junior 41 37.3 33 34.0

Senior 32 29.1 19 19.6

Other 1 .9 — —
EthnicitY

Anglo-American 99 90 — —
African-American — — 28 28.9

Asian-American — — 20 20.6

Haitian-American — — 4 4.1

Hispanic- American — — 17 17.5

Native- American — — 0 0

Other 11 10 28 28.9

SES
Upper class 0 0 1 1.1

Upper-middle class 38 34.9 15 15.8

Middle class 62 56.9 50 52.6

Lower-middle class 9 8.3 22 23.2

Lower class 0 0 7 7.4
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Measures

Participants completed a number of self-report survey instruments designed to

measure their ego identity status, racial identity status, racial and gender attitudes, self-

esteem and prior multicultural experiences.

Demographic

A questionnaire was administered to obtain demographic information as well as to

determine which instrument packet participants received. Participants first completed the

demographic measure, and thereby identified their ethnic and racial membership, so that

the researcher could provide the White or People of Color survey packet as appropriate.

Other information included age, sex, college class year, SES, religion, college major,

grade point average and prior multicultural experiences.

Ego Identity

All participants were given an adaptation of the Extended Objective Measure of Ego

Identity Status (EOM-EIS) (Bennion and Adams, 1986), a 64 item self-report instrument

which provides a profile of the individual’s levels of ego identity, based on the four- status

model of Marcia (1980). Each item on this instrument is rated on a five point Likert-type

scale fi-om “Strongly agree” to “Strongly disagree.” Each of the four identity statuses

(difilision, foreclosure, moratorium, and achievement) is represented by a subscale which

consists of 16 items. These items are fiirther divided into those which measure status in

the domain of ideology and those which measure in the domain of interpersonal identity.

Scores are obtained by summing the point values of those items within each of the eight

subscales (i.e. ideology foreclosure). Although a few studies have appUed the EOM-EIS to

non-mainstream populations, using the standard categorical, normative cut-off scoring
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procedures (e.g. Wiggins, 1988), I chose not to assume that the norms provided were

vaUd for the current sample of People of Color. Due to this, and the theoretical

conceptualization of identity development as a dynamic process, the EOM-EIS subscales

were analyzed as continuous scales, as opposed to discrete categories. Procedures for

analyzing these scores as continuous variables are presented in Adams, Bennion and Huh

(1989) and further elaborated by Rest (1975). The range of possible scores for each

subscale is from a minimum of 8 to a maximum of 40. The higher the score, the more that

status describes the respondent’s identity process.

The EOM-EIS has been found to be quite reliable and valid across three versions of

the instrument and a wide range of ages. For a summary of these findings across a number

of studies using the full scale with standardized cut-off criteria for classification, see

Adams et al. (1989). Overall, Adams et al. (1989) report internal consistency figures

(Cronbach Alphas) for ideological and interpersonal identity ranging from .30 to .89

across 14 of the studies, with a median alpha of .66. The ideological subscales showed a

somewhat higher internal consistency in general than did the interpersonal. Estimates of

test-retest reliability range from .59 to .93 with a median of .76. For a thorough review of

validity studies using the EOM-EIS, see Adams et al. (1989).

Racial Identity

Participants completed a measure of racial identity status which was appropriate to

their self-designated racial classification (White or People of Color). White students were

^ven the White Racial Identity Attitude Scale (WRIAS) (Helms, 1990), while the students

of Color were gjven the People of Color Racial Identity Attitude Scale (POC-RIAS)

(Helms, 1990). Both instruments contain 50 items rated on a five point Likert-type scale
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ranging from “Strongly disagree” to “Strongly agree” with an “Uncertain” neutral point.

Scores provide a profile of the racial identity schemata (and thereby statuses) which are

accessible to each individual. In both the POC-RIAS and the WRIAS, one less status is

measured than is presented in the theoretical model. In the POC-RIAS, the integrative

awareness status is not included and in the WRIAS, immersion-emersion is not measured.

These statuses were added to the theoretical models relatively recently and adequate

psychometric measurements of these constructs have not been developed.

Each of the identity statuses addressed in these instruments (5 in the White model, 4 in

the People of Color model) are represented by a subscale which consists of 10 items.

Scores are calculated by summing the point values of the 10 items in each subscale and

then dividing by 10 to get the mean. Any item which had no response was coded 0 and

included in the computations, as indicated by Helms (1990). This approach is suggested,

as some items will appear meaningless, and be left blank, by a person who has not

achieved that particular racial identity status. The scores for each subscale range from a

possible low of 0 to a possible high of 10. The higher the score, the more that status

characterizes the person’s approach to racial material.

Although widely accepted and used, the WRIAShas recently been critiqued by a few

researchers who raise questions about its psychometric properties. In particular, concerns

address the reliability of the measure, as assessed by alpha coefficients, and the factor

structure, as assessed by traditional factor analyses and high intercorrelations between

subscales (Behrens, 1997; Behrens and Rowe, 1997; Swanson, Tokar and Davis, 1994).

These researchers report that the factor-analytic structure of the WRIASdid not conform

to the complex 5 factor model. In particular, the contact scale did not consistently form a
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single factor (Behrens, 1997) and high correlations have been found between the

disintegration and reintegration scales, and between the pseudoindependence and

autonomy scales. These correlations have been interpreted by some as indicating that the

scales are not measuring independent constructs (Tokar, et al., 1994).

A number of researchers (Helms, 1996, 1997; Thompson, 1994) support the continued

use and development of the WRIAS, including refining scale construction and identifying

measurement models suitable to represent the complex theoretical model. As a relatively

new instrument, continued use of the WRIASprovides more information about its

psychometrics and appropriate means of analyzing and interpreting results.

Helms (1997) has responded to the above critiques and suggests methodological

strategies to ensure the most accurate and reliable use of the measure. She suggests that

the concerns regarding the alpha coefficients of the WRIASare unfounded when using

large sample sizes. In their initial development of the measure. Helms and Carter (1990)

found alpha reliability coefficients which ranged fi'om .55 to .80, and subsequent studies

by Tokar and Swanson (1991, as cited in Swanson et al., 1994) found comparable alpha

coefficients of .61 to .84, with a median of .71. While some contend that these alphas are

low, alphas as low as . 54 are considered sufficient when using large samples of over 100

subjects (Helms, 1996).

Regarding factor structure. Helms (1997) points to methodolo^cal and theoretical

issues. To begin. Helms (1997) suggests that mature White racial identity is still rare in the

U.S. Therefore, samples of convenience with undetermined interracial experiences will

likely be too homogeneous to accurately reflect the different statuses and thereby to

provide meaningful statistical analyses. In addition, because White racial identity
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development is hypothesized as a nonlinear, hierarchical process, Helms (1997) suggests

that traditional linear analyses based on classical measurement theory are inappropriate.

A number of steps were taken in this study to account for these methodological and

statistical issues with regard to use of the WRIAS. To begin, while I relied somewhat on a

sample of convenience, the participants’ degree of interracial experiences was measured.

Someparticipants were drawn from a multicultural course in psychology, and all

participants completed a short questionnaire assessing the extent of any prior cross-racial

experiences.

Self-Esteem

Participants completed the 10 item Rosenberg Self-Esteem Scale (RSE) (Rosenberg,

1965), designed to measure global self-esteem. The scale includes 5 positively worded

items and 5 negatively worded items, tapping the attitudes and feelings one holds about

oneself. These items are scored on a 4 point Likert-type scale ranging from “Strongly

agree” to “Strongly disagree.” Single scores are obtained by reverse coding negative items

and summing across all ten items, to yield a possible range of 10 (very high self-esteem) to

40 (very low self-esteem). Evidence of the scale’s reUability and construct validity have

been thoroughly demonstrated. Rosenberg (1965) reports a 92% reproducibility

coeflBcient, a 72% scalability coefficient and a test-retest reliability of .85 for the scale.

Procedure

Participants were recruited using a variety of strategies. Someparticipants were

contacted directly in their undergraduate psychology courses, where researchers made

brief presentations about the study. These courses included a large survey course in

adolescent psychology as well as a seminar on multicultural issues in psychology. In
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addition, participants were recruited through the psychology department general subject

pool. All participants recruited through the psychology department received two research

credits for their time. Due to the relatively limited number of Students of Color in this

academic department, snowball sampling was also employed campus-wide to recruit a

suflSciently large sample. An undergraduate research assistant, herself a Student of Color,

contacted potential participants in dorms and social events, and paid them 5 dollars for

their time.

All participants signed informed consent forms stipulating the details of their

participation and their right to withdraw their participation at any time. The students were

then asked to complete a survey packet, taking approximately forty minutes, which

contained an EOMEIS, a WRLASor POC-RIAS, an RSEand a demographic

questionnaire. After completing the survey, all students were given verbal and written

debriefing information regarding the goals of the study.
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CHAPTER4

RESULTSANDDISCUSSION

Data Analyses

As development was conceptualized in this study as a continuous process, the scales of

ego and racial identity were likewise conceptualized and interpreted as measuring

continuous variables (as suggested by Rest, 1975) Therefore, the more commonmethod

of categorically assigning each participant to one defining identity status (in ego and in

racial domains) was not employed. Instead, the full range of scores was used for the ego

and racial identity subscales.

To investigate the relationship between racial identity and ego identity, simple linear

regression analyses were conducted with racial identity status as the independent variable

and ego identity status as the dependent variable. Because it was not the intent of this

study to compare Whites and People of Color, these analyses were conducted and will be

presented separately for the two groups.

Whites - Results I

Research Question 1

The first research question I investigated was whether a more mature racial identity

predicted a more mature ego identity (ideological and interpersonal). This question was

operationalized using a cluster of specific directional hypotheses;

• Racial autonomy would positively predict ego achievement.

• Racial autonomy would negatively predict ego foreclosure.

• Racial autonomy would negatively predict ego difilision.
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Linear regression analyses showed that of these hypothesized relationships, racial

autonomy only significantly predicted ideological foreclosure (F(l,l 10) = 12.85, p=.001)

and interpersonal foreclosure (F(l,l 10) = 8.61, p=.004), in an inverse relationship. This

suggests that individuals who express more mature and autonomous racial identity

attitudes are not likely to have less mature, foreclosed ego identities. Table 5 presents

complete results of these regression analyses.
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Table 5. Summary of Regression Analyses for Research Question 1 in Whites:
Racial Autonomy Predicting Ego Difihision, Foreclosure and Achievement

Racial Identity Attitude

B
Autonomy

F R
Eco Identity

ID Difiusion 0.28 0.06 .001

IN Difiusion .008 o.oo" 0.00

ID Foreclosure -3.89 12.85**’ 0.11

IN Foreclosure -2.42 8.61** 0.07

ID Achievement 2.05 2.04 0.02

IN Achievement 1.51 1.43 0.01

* p < .05

** p<.01

p < .001

+ relationship contained a single outlier

#p>.85
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In addition to these statistically significant relationships, a number of the regression

equations also revealed p values large enough (at times approaching 1 .0) to be

interpretively meaningful as well. The regression equations in which racial autonomy was

the independent variable and ideological difiusion and interpersonal difilision were each

dependent variables revealed interpretively high p values (ideological; F(l,l 10) = .059,

p=.809; p=.838 after a single outlier was removed; interpersonal; F(l,l 10) = 0.00,

p=.993). With 95%confidence intervals for the standardized coefiBcients ranging from

-0.157 to 0.203 (ideology) and from -0.237 to 0.239 (interpersonal), I can f^ly

confidently surmise that there is no strong relationship between racial autonomy and ego

diftusion. This indicates that being in the most mature status of White racial identity

development does not predict one’s likelihood to be difliised in ego identity. As shown in

Table 5, the remaining relationships investigated with regard to this first general research

question were not statistically significant but at the S2ime time, the relationships were less

convincingly small.

Research Question 2

The second research question was whether a less mature racial identity would predict

any level of ego identity in Whites. I hypothesized that there would be no relationship.

This research question was addressed with a series of simple linear regressions in which

racial contact was the independent variable and each of the eight ego status domains (i.e.

ideological diffusion, interpersonal diffijsion) were the dependent variables. These

relationships were defined as follows;

• Racial contact would not predict ego diflftision (ideological and interpersonal).
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• Racial contact would not predict ego foreclosure (ideological and

interpersonal).

• Racial contact would not predict ego moratorium (ideological and

interpersonal).

• Racial contact would not predict ego achievement (ideological and

interpersonal).

Contrary to our hypothesis, three of these eight regression equations did in fact reveal a

statistically significant relationship. Regressing ideological difiusion on racial contact

revealed a p-value of 0.010 and F(l,l 10) = 6.941 (p = 0.034 after one outlier was

removed). In addition, contact as an independent variable also significantly predicted

interpersonal moratorium (F(l,l 10) = 9.082; p = 0.003) and interpersonal achievement

(F(l,l 10) = 5.353); p = 0.023). All of these relationships were in a positive direction. See

Table 6 for complete results. Based on the five factor model of racial identity

development, these findings suggest that the more oblivious an individual is to race and

racial differences (contact), the more unexplored and uncommitted (diflfijsion) she is in

ideological areas of ego identity and the more she is exploring (moratorium) and has

achieved (achievement) in interpersonal domains.
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Table 6. Summary of Regression Analyses for Research Question 2 in Whites:
Racial Contact Predicting Ego Difiusion, Foreclosure, Moratorium and Achievement

Racial Identity Attitude

B
Contact

F R
Eeo Identity

ID DLSlision 2.75 6.94**^ 0.06
IN Difiusion 1.13 1.62^ 0.02

ID Foreclosure 0.35 0.11 0.001

IN Foreclosure -0.34 0.18 0.002

ID Moratorium 0.97 0.65 0.006

IN Moratorium 2.76 9.08 0.08

ID Achievement 1.47 1.17 0.01

IN Achievement 2.71 5.35* 0.05

* p < .05

** p<.01
***p < .001

+ relationship contained a single outlier

# p > ,85
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Research Question 3

The third research question was whether racial identity statuses which reflect

exploration would be associated with ego identity statuses involving exploration. Again,

this question was operationalized using a number of specific directional hypotheses!

• Disintegration would positively predict ego moratorium (ideological and

interpersonal).

• Disintegration would negatively predict ego foreclosure and achievement

(ideological and interpersonal).

• Pseudoindependence would positively predict moratorium (ideological and

interpersonal).

• Pseudoindependence would negatively predict foreclosure and achievement

(ideological and interpersonal).

Disintegration and pseudoindependence were interpreted as representing exploratory

racial identity statuses, because disintegration is marked by disorientation and confusion,

and because the construction of a White identity in pseudoindependence necessitates

active exploration.

A number of interesting and unexpected findings resulted fi-om these analyses (See

Table 7). To begin with, regressing ego foreclosure on racial disintegration revealed highly

significant findings, in both ideological (F(l,l 10) = 16.53, p=.000) and interpersonal

(F(l,l 10) = 10.34, p=.002) domains. However, this relationship was not in the

hypothesized direction. It was predicted that increased disintegration (interpreted as

increased confusion and exploration) would be related to decreased reliance on

foreclosure (characterized by commitment and the absence of exploration). However, the
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data reflected positive relationships between these statuses; increased racial disintegration

predicted increased ego foreclosure (both ideological and interpersonal).

Table 7. Summary of Regression Analyses for Research Question 3 in Whites;
Racial Disintegration and Pseudoindependence as Predictors of Ego Foreclosure,
Moratorium and Achievement

Racial Identity Attitude

Disinteeration Pseudoindependence

B F R B F R
Eeo Identitv

ID Forec 2.85 16.53*** 0.13 -1.89 3.94* 0.04

IN Forec 1.73 10.34** 0.09 -1.29 3.25 0.03

ID Morat 1.38 2.78 0.03 -0.65 0.37 0.00

IN Morat 0.05 .007^ 0.00 1.18 1.94 0.02

ID Achiev -0.39 0.17 0.002 1.13 0.84 0.01

IN Achiev 0.06 o.oo'' 0.00 1.64 2.37 0.02

* p < .05

** p<.01
p<.001

+ relationship contained a single outlier

#p>.85
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The regression equation with pseudoindependence predicting ideological foreclosure

was found to be significant in the hypothesized negative direction (F(l,l 10) = 3.94,

p=.05), with pseudoindependence approaching significance as a predictor of interpersonal

foreclosure (F(l,l 10) = 3.25, p=.074). Based on the original hypothesis, these findings

can be interpreted to mean that increased exploration of one’s positive White identity

predicts a decreased reliance on ego foreclosure (as reflecting commitment to identity

without exploration).

Finally, a number of hypothesized relationships in this third cluster revealed p-values

approaching 1, which also provides meaningfiU information. Disintegration was not found

to predict either ideological (F(l,l 10) = .167, p=.684) or interpersonal (F(l,l 10) = .006,

p=.940) achievement. With 95%confidence intervals for the standardized coeflBcients

ranging fi-om -0.23 to 0.152 (ideological) and fi-om -0.179 to 0.193 (interpersonal), I can

fairly confidently suggest that racial disintegration does not provide much information

about ego achievement. Similarly, there appears to be no strong relationship between

disintegration and interpersonal moratorium (F(l,l 10) = .007, p=.932) with a 95%

confidence interval ranging fi-om -0.18 to 0.198. However, unlike other analyses where

the p values have been relatively consistent across ideological and interpersonal domains,

the relationship between disintegration and interpersonal moratorium is markedly different

fi-om that of disintegration and ideological moratorium (F(l,l 10) = 2.78, p=.098). These

results suggest that while it is unclear whether dealing with the conflict and exploration of

disintegration impacts exploration of ideological identity, it is much clearer that

disintegration does not affect exploration of interpersonal identity.
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Whites - Discussion T

Based on these findings, it appears that racial identity may not be as closely linked with

ego identity for Whites as was originaUy hypothesized. Overall, a very small number of the

hypothesized relationships were found to be statistically significant. Interestingly, out of

all the potential relationships, racial identity only significantly predicted ego foreclosure:

autonomy and pseudoindependence negatively predicted foreclosure and disintegration

positively predicted foreclosure. Reflecting on the definitions of these statuses, the pattern

of negative relationships suggests that if an individual is exploring or has achieved racial

identity (pseudoindependence and autonomy), he is no longer blindly accepting society’s

standards in other domains of his ego identity (foreclosure). Initially more difficult to

understand is the unexpected and highly significant positive relationship between

disintegration and foreclosure. I expected that increased racial exploration (dissonance)

would predict decreased ego commitment (foreclosure). However, if racial disintegration

is viewed less as pro-active racial exploration and more as reactive confusion and

disorientation resulting fi*om the conflict between society’s racist stance and the

individual’s own experiences, this finding is more interpretable. As such, a person who is

confused and conflicted in racial identity (disintegration) may well hold tightly to the

standards provided by society in other areas of their identity (interpersonal and ideological

foreclosure). A similar interpretation is that this finding may represent the experiences of

people who enter college foreclosed in most areas of identity and who encounter race and

racial issues for the first tune in this setting. Because of the multicultural environment,

these people can not easily avoid or deny issues of race and therefore experience the

conflict of disintegration. However, if they have not yet been so challenged in other areas
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of their identity, they would remain foreclosed in ideological and interpersonal ego

identity.

Continuing with this understanding of disintegration as a status of confusion and

conflict, the weak relationship between disintegration and interpersonal moratorium, and

moderately insignificant relationship between disintegration and ideological moratorium,

also make more interpretive sense. These findings suggest that people who are conflicted

about racial issues (disintegration) may not be actively engaged in exploring new

fiiendships identities, which could potentially include people fi-om different racial and

ethnic groups. However, the increased racial conflict of disintegration does not seem to

have any impact on the individual’s exploration of ideological domains of identity.

Overall, the findings fi’om this study seem to support some sort of relationship

between White racial identity and ego identity. Based on the Helms’s five status model of

White racial identity, the data indicate that an individual’s reliance on certain racial

statuses (autonomy, disintegration and pseudoindependence) can predict whether she will

be foreclosed in her ego identity. In addition, primary reliance on racial identity statuses

which are exploratory or conflictual (pseudoindependence and disintegration) also predict

reliance on the ego identity status of foreclosure.

However, given the relatively large sample size (N= 113) and adequate sample

statistics (range and standard deviations comparable to published reports using the

WRIASand EOM-EIS), the number of hypothesized relationships found to be statistically

significant was surprisingly low. In light of the growing criticisms surrounding the

psychometric properties of the WRIAS, I decided to investigate the reliability of this

measure as a potential factor in our low significance rates. It was hoped that with evidence
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of a strong measure, more certainty could be given to the theoretical interpretations of our

findings. As such, a number of psychometric tests were performed on the structure of the

WRIAS, including test-rtem analysis, subscale intercorrelations, traditional factor analysis

and cluster analysis. The results of these analyses and implications for the current study

will be presented in the following sections.

White - Results TT

Internal Consistency

Internal consistency alpha coeflQcients were dramatically low, with values for contact

and autonomy no higher than would be expected due to random “noise” (0.15 and 0.28,

respectively). The total alpha coefficient for pseudoindependence was somewhat better

(.45), but only disintegration and reintegration showed alphas which approach acceptable

levels (0.77 and 0.63, respectively). Within each subscale, individual items generally did

not correlate highly with their respective scales. Contact items ranged from 0.21 to 0.52 in

item-total reliabUity. The remaining item correlations with their respective subscales range

as follows: Disintegration (0.52 - 0.76), reintegration (0.44 - 0.70), pseudoindependence

(0.38 - 0.57) and autonomy (0.18 - 0.54). See Table 8 for complete item-subscale

intercorrelations.

Subscale Intercorrelations

As shown in Table 9, subscale intercorrelations for the WRIASin this sample are quite

variable. Correlations range from 0.048 to 0.756, with the highest positive correlations

being between Disintegration and Reintegration (r = 0.756) and between

Pseudoindependence and Autonomy (r = 0.571). The highest negative correlations were
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between Disintegration and Pseudoindependence(r = - 0 . 477 ), Reintegration and

Autonomy (r 0 . 450 ) and Disintegration and Autonomy (r = - 0 . 447 )
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Table 8. Internal Consistency and Item Reliability Statistics for the WRIAS

Assigned scale

and item number
CoeflB. Alpha
All Items

Mean Standard

Deviation

Item-total

Reliability

Excl Item

Alpha

Contact 0.297
1 3.330 1.109 0.365 0.293
6 2.505 1.106 0.406 0.269
11 3.486 1.178 0.442 0.257
16 3.468 1.045 0.508 0.198
21 3.266 1.201 0.395 0.292
26 3.514 0.863 0.469 0.211
31 2.266 0.973 0.293 0.308
36 4.156 0.988 0.279 0.317
41 1.761 0.765 0.227 0.306
46 3.844 0.744 0.282 0.284

Disintegration 0.822

2 2.578 1.111 0.720 0.797
7 1.404 0.509 0.544 0.813
12 1.826 0.788 0.665 0.800
17 1.798 0.833 0.662 0.801

22 2.330 0.929 0.636 0.805

27 1.606 0.704 0.726 0.795

32 2.073 0.798 0.544 0.814

37 1.376 0.503 0.608 0.809

42 2.385 1.074 0.718 0.796

47 3.009 1.208 0.550 0.831

Reintegration 0.699

3 2.367 1.139 0.528 0.693

8 1.560 0.829 0.482 0.683

13 1.303 0.550 0.499 0.677

18 1.495 0.644 0.718 0.642

23 2.193 1.027 0.601 0.665

28 3.193 1.053 0.409 0.714

33 1.459 0.657 0.586 0.663

38 1.266 0.500 0.569 0.670

43 2.569 1.070 0.458 0.705

48 1.844 0.848 0.622 0.655

Continued next page
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Table 8 continued

Assigned scale

and item number
CoeflB.Alpha

All Items

Mean Standard

Deviation

Item-total

Reliability

Excl Item

Alpha

Pseudoindepend. 0.535
4 3.624 1.099 0.580 0.464
10 3.404 0.920 0.371 0.527
19 3.596 1.126 0.324 0.565
20 4.440 0.696 0.370 0.515
24 4.431 1.008 0.363 0.538
29 3.073 0.864 0.498 0.485
30 3.275 1.226 0.522 0.500
39 2.523 0.842 0.495 0.486
44 4.275 0.877 0.484 0.490
49 4.165 0.796 0.415 0.507

Autonomy 0.371

5 4.055 0.822 0.557 0.259
9 4.055 0.887 0.475 0.303
14 3.963 0.967 0.349 0.374
15 2.817 1.265 0.092 0.558
25 3.514 1.130 0.454 0.346
34 2.881 0.875 0.458 0.311

35 4.450 0.697 0.389 0.329

40 3.899 0.777 0.489 0.292

45 4.606 0.678 0.311 0.354

50 4.239 0.777 0.514 0.280

Table 9. Subscale Intercorrelations for the WRIAS

Subscale Contact Disinteg Reinteg Pseudo Auton

1. Contact 1.000

2. Disintegration 0.076 1.000

3. Reintegration 0.048 0.756 1.000

4. Pseudo-Independence 0.234 -0.477 -0.406 1.000

5. Autonomy 0.221 -0.447 -0.450 0.571 1.000
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Factor Analysis

Given the low item-subscale correlations, and the published criticisms of the WRIAS

factor structure, a factor analysis was conducted on this data set using a principal

components extraction method. Due to the high intercorrelations between subscales, the

Obhmin oblique rotation method was initially used. However, as the factor patterns in the

oblique rotations were essentially identical to those of the orthogonal rotation, the

Varimax orthogonal rotation procedure was chosen as the most appropriate. Four criteria

were used to determine the number of factors to be extracted for the final solution: 1) an

eigenvalue greater than one, 2) scree test, 3) number of factors indicated by the theoretical

model and 4) interpretability of the findings, using factor loadings greater than .35.

Initial factor extraction resulted in 14 factors with eigenvalues greater than one, and

four factors evident in the scree test. Helms’s theory would suggest that five factors would

be expected, and reports of prior factor studies (Behrens and Rowe, 1997; Swanson,

Tokar and Davis, 1994) indicate that the items most reliably form two factors. Based on

the above criteria, four, five, and two factor solutions were investigated.

Using varimax rotation, the four factor model accounted for 38.55% of the total item

variance. In this solution, four items failed to load on any factor, and there was no

apparent commonality in these items. However, the items which did load on these four

factors fell into a somewhat distinct pattern. The first factor contained eighteen items,

which came primarily fi-om disintegration and reintegration subscales. The second factor

seemed to primarily reflect the first and the last two statuses, including contact,

pseudoindependence and autonomy. The third and fourth factors did not evidence any
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clear pattern in item distribution relative to Helms’s theory. This suggests that two factors

may represent the most appropriate model of items (See Table 10 for factor loadings).

Despite these findings, a five factor solution was investigated to determine if the

original theoretical factor structure could be supported by these data (See Table 1 1 for

factor loadings). While this solution accounted for 42.3% of the total item variance, the

pattern of item loadings was quite similar to that of the four factor solution. Again, the

first two factors seemed to represent disintegration and reintegration on one, autonomy

and pseudoindependence on the second, and the remaining factors were theoretically

uninterpretable. This provides more evidence for a two factor model.

Based on these findings and those of previous researchers (Behrens and Rowe, 1997;

Helms, 1990; Swanson et al., 1994), a two factor solution was investigated (See Table 12

for factor loadings). This solution accounted for 27.53% of the total item variance and

reflected an item distribution similar to that described above. The first factor consisted

primarily of 15 positively loading disintegration and reintegration items and 9 negatively

loading pseudoindependence and autonomy items. One item fi-om Helms’s contact

subscale loaded positively on factor 1. The second factor consisted of 9 positively loading

items fi'om the contact, pseudoindependence and autonomy subscales and 2 negatively

loading items fi’om the reintegration subscale. Fourteen items failed to load on any factor.
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Table 10. Factor Loadings of WRIASItems in Four Factor Structure

Assigned scale and
Item number

1 2 3 4

A35 -0.704 0.148 -0.078 -0.058
R13 0.700 -0.011 0.056 0.014
D7 0.660 -0.000 0.001 -0.262
C41 0.617 0.089 -0.056 0.154
R48 0.584 -0.189 0.362 -0.033
DI2 0.584 -0.111 0.075 -0.427
R18 0.571 -0.164 0.440 -0.249
R33 0.569 0.005 0.122 -0.340
D37 0.552 -0.075 0.172 -0.245
P49 -0.537 0.048 0.123 0.258
D27 0.531 0.001 0.235 -0.469
A50 -0.518 0.304 -0.195 0.268
DI7 0.500 -0.080 0.361 -0.170
C16 0.115 0.698 0.192 0.015
C26 -0.024 0.626 0.023 -0.192

A40 -0.106 0.625 -0.109 -0.123

PIO -0.061 0.620 0.110 -0.028

P20 -0.206 0.532 -0.283 0.001

R23 0.223 -0.123 0.747 0.038

D47 0.152 0.001 0.691 0.027

D2 0.307 0.093 0.599 -0.384

A15 0.164 0.051 0.560 -0.213

R28 -0.055 0.165 0.500 -0.054

P4 -0.189 0.023 -0.087 0.631

C6 0.231 0.321 0.148 -0.622

P39 0.116 0.084 -0.105 0.591

D32 0.342 0.096 -0.092 -0.557

P29 0.073 0.205 -0.050 0.538

P30 -0.096 -0.080 0.050 0.517

R43 0.237 0.060 0.051 -0.506

A34 0.075 0.236 0.077 0.490

AI4 -0.117 -0.218 -0.147 0.472

D22 0.450 0.088 0.062 -0.457

A9 -0.268 0.086 -0.197 0.446

A5 -0.296 0.159 -0.189 0.398

Continued next page

78



Table 10 continued

C21 -0.102 -0.184
C36 -0.264 0.171
D42 0.416 0.045
Cll -0.071 0.407
R38 0.423 -0.157
P44 -0.329 0.366
A25 0.144 0.460
P24 -0.378 -0.011
Cl -0.242 -0.138
R3 0.256 0.056
P19 0.302 0.352
C46 -0.037 0.390
A45 -0.332 0.203
R8 0.424 -0.471

C31 0.071 -0.207

“Variance” Explained by Rotated Components

6.687 3.710

Percent Total Variance Explained

13.375 7.420

0.358 0.336

0.126 0.332
0.418 -0.325

-0.015 0.246
0.271 -0.220

-0.134 0.180
-0.303 0.170

0.081 0.159

0.468 0.091

0.278 -0.066

0.074 0.056
-0.331 0.050

0.278 -0.026

0.072 -0.005

-0.049 -0.001

3.891 4.985

7.782 9.970
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Tablel 1. Factor Loadings of WRIASItems in Five Factor Structure

Assigned scale and
Item number

1 2 3 4 5

R13 0.698 -0.030 0.040 0.051 0.075
A35 -0.698 0.156 -0.086 -0.085 0.059
D7 0.672 0.003 0.010 -0.233 -0.074
C41 0.610 0.060 -0.084 0.195 0.144
D12 0.603 -0.108 0.075 -0.403 -0.019
R33 0.585 0.001 0.112 -0.311 0.050
R48 0.584 -0.181 0.388 -0.020 -0.149
R18 0.582 -0.179 0.415 -0.222 0.155
D37 0.563 -0.080 0.163 -0.219 0.044
D27 0.555 -0.006 0.212 -0.438 0.130
P49 -0.548 0.034 0.097 0.241 0.182
A50 -0.526 0.286 -0.227 0.261 0.197
D17 0.508 -0.091 0.345 -0.145 0.107
C16 0.125 0.671 0.162 0.044 0.212
A40 -0.091 0.640 -0.091 -0.118 -0.091

C26 -0.004 0.634 0.026 -0.179 0.005
PIO -0.049 0.612 0.093 -0.012 0.133
P20 -0.199 0.521 -0.307 0.013 0.143

R23 0.222 -0.128 0.741 0.042 0.086

D47 0.154 -0.017 0.661 0.039 0.225

D2 0.330 0.110 0.614 -0.376 -0.053

A15 0.178 0.064 0.574 -0.212 -0.040

P4 -0.220 0.013 -0.079 0.621 -0.040

C6 0.268 0.346 0.166 -0.610 -0.101

P39 0.088 0.051 -0.131 0.607 0.150

P29 0.049 0.193 -0.043 0.545 -0.035

D32 0.371 0.102 -0.100 -0.536 0.021

P30 -0.123 -0.100 0.038 0.514 0.084

A45 -0.326 0.153 0.179 -0.010 0.614

P19 0.305 0.298 -0.012 0.104 0.514

C46 -0.035 0.428 -0.263 0.039 -0.414

D22 0.474 0.057 -0.004 -0.415 0.375

A14 -0.144 -0.261 -0.202 0.479 0.313

A34 0.054 0.253 0.132 0.482 -0.303

Continued next page
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Table 1 1 continued

Assigned scale and
Item number

1 2 3 4 5

R38 0.432 -0.181 0.227 -0.193 0.258
R43 0.263 0.046 0.006 -0.481 0.253
C36 -0.277 0.192 0.172 0.309 -0.240
A9 -0.289 0.099 -0.159 0.425 -0.220
A25 0.141 0.473 -0.269 0.180 -0.214
P44 -0.332 0.348 -0.164 0.183 0.192
D42 0.434 0.036 0.394 -0.300 0.157
Cl -0.246 -0.118 0.499 0.064 -0.140
Cll -0.077 0.416 0.009 0.245 -0.123
A5 -0.314 0.141 -0.208 0.394 0.115
C21 -0.120 -0.178 0.381 0.318 -0.099
R28 -0.048 0.165 0.493 -0.054 0.089
R8 0.416 -0.475 0.076 0.003 -0.044
P24 -0.386 -0.011 0.080 0.141 0.025
R3 0.261 0.059 0.285 -0.057 -0.022

C31 0.068 -0.209 -0.051 -0.002 -0.001

“Variance” Explained by Rotated Components

6.967 3.720 3.803 4.703 1.938

Percent of Total Variance Explained

13.933 7.440 7.606 9.406 3.876
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Table 12. Factor Loadings of WRIASItems in Two Factor Structure

Assigned scale and
Item number

1 2

D27 0.745 0.035
D12 0.703 0.107
R18 0.690 0.318
R33 0.658 0.043
D2 0.646 0.048
D7 0.638 0.052
D22 0.633 -0.108
D42 0.630 0.074
C6 0.616 -0.379
D37 0.597 0.154
A50 -0.582 -0.349

D32 0.571 -0.214

D17 0.570 0.230
P4 -0.555 0.107
R48 0.540 0.384
A9 -0.526 -0.055

R38 0.515 0.239

R13 0.510 0.170

A5 -0.510 -0.136

P49 -0.507 -0.032

R43 0.505 -0.144

A40 0.001 -0.641

C26 0.143 -0.606

P20 -0.206 -0.596

PIO 0.040 -0.531

C16 0.168 -0.519

R8 0.304 0.518

C46 -0.138 -0.437

A25 -0.070 -0.418

R23 0.356 0.395

P44 -0.370 -0.374

C21 -0.184 0.355

A35 -0.485 -0.311

Cll -0.188 -0.302

A14 -0.435 0.266

D47 0.301 0.252

Cl -0.096 0.246

Continued next page
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Table 12 continued

Assigned scale and
Item number

1 2

P30 -0.381 0.224
P19 0.223 -0.210
C31 0.026 0.180
A45 -0.128 -0.166
A15 0.423 0.097
P39 -0.313 0.096
C41 0.334 0.073
R3 0.312 0.067
C36 -0.349 -0.062
A34 -0.216 -0.020

P29 -0.288 -0.018

R28 0.154 -0.018

P24 -0.347 0.009

“Variance Explained by Rotated Components

9.640 4.126

Percent of Total Variance Explained

19.281 8.252
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Cluster Analysis

In response to evidence that the WRIASdoes not conform to her theoretical five

factor model. Helms (1996; 1997) indicated that traditional measurement model factor

analysis may be inappropriate for modeling the complex, interdependent and non-linear

process of White racial identity development which she proposes. Helms (1996, 1997)

therefore suggested that alternative modeling procedures, such as cluster analysis, might

be more appropriate. As such, the next stage in the present analysis was to investigate our

data set using cluster analysis. Using the single linkage method of hierarchical cluster

analysis, I extracted four broad-level clusters (See Figure 1 and Table 13 for cluster

analysis results). The profile which emerged was in fact quite similar to that found with

factor analysis. The first three clusters all contained 12 items. Items forming the first

cluster primarily reflected the pseudoindependence and autonomy subscales. The second

cluster contained items drawn fi'om the pseudoindependence, autonomy and contact

subscales. The third cluster included items drawn primarily fi’om disintegration and

reintegration. The remaining cluster included 14 items representing all five theoretical

subscales and was thus uninterpretable.
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0 12 3

Figure 1. Single Linkage Cluster Analyses ofWRIAS Items
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Table 13. WRIASItem Distribution Across Four Clusters

Cluster

Assigned scale

Item Numbers

1 2

A5 Cl
A9 P4
P20 PIO
P24 Cll
A35 A14
C36 C16
A40 P19
P44 C21
A45 A25
C46 C26
P49 R28
A50 P30

3 4

D2 D7
R3 R8
C6 D12
A15 R13
D22 D17
R23 R18
P29 D27
C31 R33
D32 D37
A34 R38
P39 C41
D42 R48
R43
D47

C —Contact; D—Disintegration; R= Reintegration; P = Pseudoindependence; A
Autonomy
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The results of these psychometric investigations concur with those of previous

researchers, including Helms (1990). In her original factor analysis of the WRIAS, Helms

reported that the high subscale intercorrelations and exploratory factor structure suggest

that instead of modeling the five status theory, the instrument measured two styles of

White racial identity; 1) reactivity and discomfort with race issues, and 2) positivity and

relative comfort with race issues. The psychometric studies performed on the WRIAS

since Helms’s (1990) initial work, including the present study, seem to indicate that the

instrument still does not measure the five factor model it is intended to. Item analysis

suggests that disintegration and reintegration are highly related, as are

pseudoindependence and autonomy, and that these should be conceptualized as two

constructs rather than four. The factor analytic studies provide further evidence of this

structure, as two factors repeatedly emerge as most theoretically meaningful, with one

including items fi'om disintegration and reintegration and the other including those from

pseudoindependence and autonomy. In this and previous studies, the Contact subscale did

not display any reliable or consistent properties. As such, the findings of the present study

concur with prior work suggesting that the WRIASmost accurately represents two

factors, which Helms described basically as reflecting racial comfort and discomfort.

Reevaluating Initial Results

The results of these psychometric investigations call into question the interpretations

of our regression analyses presented earlier. Specifically, if the WRIASsubscales fail to

reliably measure the five racial statuses presented in Helms’s model, the relationships I

initially hypothesized may no longer be valid. However, it is interesting to note that in

simply looking at the initial analyses, I did in fact find some statistically significant support
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for our hypotheses in spite of the instrument shortcomings. Had I not investigated the

psychometrics of the instrument, I might have continued to assert theoretical implications

regarding the relationship between racial identity status and ego identity status, based on

inaccurate measurement.

Although the interpretations based on the original hypotheses are questionable,

meaningful information can still be obtained about ego identity and racial attitudes with the

present data. In particular, it is useful to investigate the potential relationships between

ego identity status and the two factor model of managing racial material, characterized as

comfort vs. discomfort with racial issues. Newresearch questions were derived to address

whether comfort or discomfort with racial issues is predictive of ego identity status.

Racial Comfort versus Discomfort

To investigate these questions, two new scales were created by summing the WRIAS

items which positively loaded on each of the two factors created in the factor analysis.

(See Table 14 for a list of the specific items.) As mentioned above. Factor 1 consisted of

15 positively loading Disintegration and Reintegration items and was termed Racial

Discomfort. Factor 2 consisted of 9 positively loading items from the Contact,

Pseudoindependence and Autonomy subscales and was termed Racial Comfort. A series

of simple regression analyses were then run with Factors 1 and 2 as independent variables

and ego identity statuses as the dependent variables. (See Table 15 for a summary of the

findings.)
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Table 14. WRIASItems in Two Factor Model of Racial Comfort and Discomfort

Racial

Discomfort D
C
D
D

R

D
R
D

D
D

R
D
R
D
R
R

I do not understand what Blacks want from Whites
I myself watching Black people to see what they are Uke.
I reel depressed after I have been around Black people.
I do not feel that I have the social skills to interact with Black
people effectively.

A Black person who tried to get close to you is usually after
something.

I used to beUeve in racial integration, but now I have my doubts.
I’d rather socialize with Whites only.
I have come to believe that Black people and White people are
very different.

I limit myself to White activities.

When I must interact with a Black person, I usually let him or her
make the first move.
I feel hostile when I amaround Blacks.
Nowadays, I go out of myway to avoid associating with Blacks.
I believe that Blacks are inferior to Whites.
Sometimes I’m not sure what I think or feel about Black people.
When I amthe only White in a group of Blacks, I feel anxious.
I believe that White people look and express themselves better
than Blacks.

Racial

Comfort C
P

C

P
C
A

C

A

P

C

I find myself watching Blacks to see what they are like.

I enjoy watching the different ways that Blacks and Whites
approach life.

I think it is exciting to discover the little ways in which Black
people and White people are different.

Blacks and Whites have much to learn from each other.

For most of my life, I did not think about racial issues.

I understand that White womenand men must end racism in this

country because White people created it.

I amcurious to learn in what ways Black people and White
people differ from each other.

There are some valuable things that White people can learn from
Blacks that they can’t learn from other Whites.

Blacks and Whites differ from each other in some ways, but

neither race is superior.

I think White people should become more involved in socializing

with Blacks.
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Table 15. Summary of Regression Analyses:
Racial Discomfort and Racial Comfort as Predictors of Ego Identity Status in Whites

Racial Identity Attitude

Discomfort

B F R
Comfort

B F R
Eeo Identity

ID Difhis 1.71 4.46*^ 0.04 1.18 1.78^ 0.02
INDifiiis 1.14 2.84^ 0.03 0.12 0.02^* 0.00

ID Forec 5.01 15.31*** 0.12 -1.45 2.68 0.02
IN Forec 2.03 11.46*** 0.10 -0.52 0.60 0.01

ID Morat 1.23 1.80^ 0.02 0.00 o.oo" 0.00
IN Morat -0.03 .002^^ 0.00 2.19 8.32** 0.07

ID Achiev -0.43 0.06 0.00 2.75 6.20* 0.05

IN Achiev 0.12 0.02^^ 0.00 2.54 6.97 0.06

* P < .05

** p<.01
***p < .001

+ relationship contained a single outlier

#p>.85

90



^ciai Discomfort. Racial Discomfort was found to positively predict ego

foreclosure, in both the ideological (F(l,l 10) = 15.31, p = 0.00) and interpersonal

(F(l,l 10) - 1 1.96, p = 0.001; p = 0.001 with one outlier removed) domains. In other

words, people who experience greater racial discomfort tend to accept society’s standards

without exploration in the domains of ego identity. Racial discomfort was also found to

significantly predict ideological difiusion (F(l,l 10) = 4.458, p = .037), and was

approaching significance in predicting interpersonal difiusion (F(l, 1 10) = 2.842, p =

.095). However, these relationships were somewhat problematic in that each showed two

outliers. With these outliers removed, the relationship between racial discomfort and

difiusion appeared less statistically significant (p = .061 ideological; p = 0.1 19

interpersonal) and another outlier emerged. Therefore, while I might make some

interpretations fi-om these findings, they should be tentative, at best. In conjunction with

the less ambiguous findings regarding discomfort predicting foreclosure, I might

conjecture that people experiencing discomfort with racial issues are generally less

developed in their ego identities. While the clearer tendency for those experiencing racial

discomfort is to be committed to a non-explored ego identity (foreclosure), there is also

indication of a subgroup of people who have not explored but also are not committed to

any ideolo^cal identity.

A number of remarkably weak relationships were also found, including racial

discomfort predicting ego achievement in ideological (F(l,l 10) = 0.06, p = 0.80) and

interpersonal (F(l,l 10) = 0.016, p = 0.898; p = .856 with one outlier removed) domains.

Again, with 95%confidence intervals for the standardized coefficients ranging from
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-0.204 to 0.156 in the ideological domain and from -0.175 to 0.199 in the interpersonal

domain, these findmgs are interpretable. These results suggest that a White person can be

ego achieved or not, regardless of their level of racial discomfort. In other words, the

extent to which a White person is distressed by racial issues will not impact their ability or

inability to become ego achieved. Finally, racial discomfort also quite weakly predicted

interpersonal moratorium (F(l,l 10) = 0.002, p = .964; p = .830 after removing one

outlier) and less remarkably did not significantly predict ideological moratorium (F(l,l 10)

= 1.8, p = .183; p = .203 after removing one outlier). This finding indicates that increased

racial discomfort does not affect whether a White person is engaged in exploration in the

interpersonal domain, but that this relationship is less clear with regard to ideological

exploration.

Racial Comfort. In simple regression analyses, racial comfort was found to positively

predict ego achievement, both in ideological (F(l,l 10) = 6.2, p = 0.014) and interpersonal

(F(l,l 10) = 6.97, p = 0.010) domains. This finding indicates that people who are more

comfortable with racial issues are also likely to be more achieved in their ego identity.

Another particularly interesting finding is that racial comfort predicted interpersonal

moratorium (F(l,l 10) = 8.317, p = 0.005), but did not seem to predict ideological

moratorium (F(l,l 10) = 0.00, p = 0.999). This suggests that Whites who are more

comfortable with race issues are also more likely to be exploring their interpersonal

identity domains, while racial comfort has nothing to do with their exploration of

ideological areas.
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Whites - Discussion TT

These analyses, which regressed ego identity statuses on two factors of racial

attitudes, revealed some interesting and thought-provoking findings. Overall, it seems that

these two factors, here characterized as reflecting comfort and discomfort with racial

issues, are somewhat related to ego identity status in Whites. In particular, people who

experience more racial discomfort tend to be in less mature ego identity statuses. The data

suggest that these people will most likely be foreclosed in their ego identity, accepting

society’s standards in ideological and interpersonal domains. However, there is some

indication that a subgroup of people who experience substantial discomfort with racial

issues are difiused in their identity, not committed but also not actively exploring identity.

Perhaps these individuals came to college foreclosed in their ego identity. However, when

faced with racial discomfort, they felt compelled to abandon the commitment of

foreclosure, but had not begun to explore other options. Finally, it seems that increased

racial discomfort does not impact an individual’s likelihood to be exploring interpersonal

ego domains (moratorium).

Comfort with racial issues also appears to be related to ego identity, with those

individuals who are more comfortable with racial issues tending to be achieved in their ego

identities. These people are also more apt to be actively exploring their interpersonal

identities, including choice of fiiends.

Of particular note in these findings is the overlap between these results and those of

the original hypothesis testing presented in Results I. More specifically, in the two-factor

analysis, racial discomfort positively predicted ego foreclosure: people experiencing the

most racial discomfort are also more accepting of society’s standards without exploration.
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This finding parallels that of the relationship between disintegration and foreclosure

presented in Results I. This parallel is not too surprising, as disintegration is a major

component of the racial discomfort factor. In fact, in a separate regression analysis,

reintegration also showed a positive predictive relationship with foreclosure (F(l,l 10) =

27.852, p = .000). Seeing that disintegration and reintegration were correlated 0.756, this

finding is also not surprising. It seems that disintegration and reintegration are measuring

very similar, if not the same, construct, that this construct closely resembles that of racial

discomfort, and that this construct is highly predictive of foreclosure. This parallel is also

seen in the notably weak relationships between disintegration and achievement, and

between racial discomfort and achievement. Again, the constructs represented as conflict

or as discomfort with racial issues do not predict whether a White person is achieved in

their interpersonal and ideological ego identity.

Finally, the unexpected findings of Research Question 2, that higher levels of racial

contact significantly predicted interpersonal moratorium and achievement as well as

ideological difilision, take on new meaning when examined in light of the two-factor

model. Five of the ten items which make up the contact subscale are also five of the ten

items on the racial comfort factor. These items speak specifically to a curiosity and

understanding of racial differences: “I find myself watching Black people to see what they

are like; I amcurious to learn in what ways Black people and White people differ fi-om

each other.” Based on the five factor model, I suggested that the findings of Research

Question 2 might indicate that the more an individual is oblivious to race (contact), the

more he explores (moratorium) and is achieved interpersonally, and the more diffused he

is ideologically. This interpretation does not make tremendous intuitive sense. However,
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based on the poor psychometrics of the WRIASand the contact subscale, if these contact

items are considered to be measuring racial curiosity, understanding and comfort, the

findings are more interpretable. As such, if an individual is more curious and comfortable

with racial issues, he will be exploring (moratorium) and achieved more in his

interpersonal ego identity. In addition, if a person is curious and comfortable racially, she

may have rejected her committed ideological identity, but not be prepared to explore

alternatives (diffusion). Perhaps she needs to fiirther explore the implications of her racial

interactions and understandings before embarking on an identity in areas such as

occupation and philosophical lifestyle.

Also of note in the findings overall is the inconsistency between results in the

ideological and interpersonal domains of moratorium which was not reflected in the other

ego statuses. More specifically, across most analyses, the power of racial attitudes (5

statuses and 2 comfort factors) to predict ego status was relatively consistent across

ideological and interpersonal domains. However, with moratorium, racial attitudes

differentially predicted ideological and interpersonal ego identity. In particular,

disintegration and racial discomfort (in separate analyses) clearly do not influence

interpersonal moratorium, but their predictive power with ideological moratorium is much

less clear. Similarly, racial comfort was highly predictive of interpersonal exploration

(moratorium) but highly unrelated to ideological exploration. It seems that the processes

of identity exploration (moratorium) are quite independent across ideological and

interpersonal domains as they are affected by racial identity and relative comfort.
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Summary

In sum, the evidence suggests that the complex developmental model proposed by

Helms (1990), is not supported by these analyses using the WRIAS. Had the psychometric

analyses not been conducted, I would have found statistical significance for some of our

hypotheses and assumed support for the five-status model. While this study echoes the

previous criticisms that the WRIASdoes not measure the five-status model suggested by

Helms (1990), I do not wish to suggest that the theory itself is flawed. For one, there may

have been other sample-specific factors which biased our data. Most significantly, this data

was collected fi-om college students at a relatively liberal NewEngland university, where

the attitudes about race are likely particularly progressive. In addition, the majority of

these students were psychology majors, perhaps making them more aware of “politically

correct” attitudes than the general college population would be. While efforts were made

to ensure a more heterogeneous sample by recruiting White people who were likely in

high statuses of racial identity development, it is possible that the less socially acceptable

(and more racist) attitudes were underrepresented in this population. Therefore, the

sample may have been too homogeneous with regard to White racial identity status to

achieve accurate and reliable results. Future studies should investigate this instrument in

non-college, late adolescent populations.

However, the striking similarities between this study and others which question the

reliability of the WRIAScontinue to provide compelling evidence that, in addition to

possible biases in the data, the measure itself could be made stronger. The concept of

White racial identity development is an important one, and the theory itself makes

conceptual sense. Therefore, the concept should not be abandoned because of imperfect
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measurement tools. However, if further information is to be gained about White racial

identity and its relationship to ego identity and other constructs, a more reliable and valid

measure must be used.

People of Color - Results

The models of racial identity propose that racial identity development is relevant for

people across different racial groups in distinct but comparable ways. Therefore, our

hypotheses as to the potential relationship between racial identity and ego identity were

essentially the same for Whites and People of Color. For both groups, I hypothesized that

status of racial identity would predict status of ego identity in a variety of ways.

Research Question 1

The first research question addressed whether a more mature racial identity predicted

a more mature ego identity. This question was again operationalized using a cluster of

specific directional hypotheses, relevant to the stages of racial identity development for

People of Color. Simple regression analyses were used to investigate these h5rpotheses,

except where noted.

• Racial internalization would positively predict identity achievement (ideological

and interpersonal).

• Racial internalization would negatively predict ego foreclosure and difhision

(ideological and interpersonal).

Of these hypothesized relationships, one proved to be statistically significant.

Racial internalization positively predicted interpersonal achievement, with a p value of
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.001 (F(l,84) 1 1 .419). This suggests that mature racial identity directly predicts mature

ego identity in the interpersonal domain; the more you have created and internalized a

positive racial identity, the more likely it is that you have also explored and committed to

meaningful interpersonal roles. Internalization was not found to predict the other

dependent variables to any extent approaching significance. Therefore, it is unclear

whether racial internalization is related to ideological achievement or lower ego statuses of

diffusion and foreclosure. (See Table 16 for complete results).

Table 16. Summary of Regression Analyses for Research Question 1 in People of Color:

Racial Internalization Predicting Ego Difiusion, Foreclosure and Achievement

Racial Identity Attitude

B
Internalization

F R
Eeo Identity

ID Difiusion 0.52 0.161 0.002

IN Difiusion -0.97 0.92 0.01

ID Foreclosure -0.58 0.29 0.003

IN Foreclosure -1.16 1.39 0.02

ID Achievement 1.55 1.16 0.01

IN Achievement 4.51

11.42*
***

0.12

* p<.05
p<.01

***p< .001

+ relationship

#p>.85
contained a single outlier
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Research Question 2

The second general research question was whether a less mature racial identity would

predict ego identity. I hypothesized that a less mature racial identity would predict ego

identity, except for a subset of People of Color for whomrace is a negative and salient

construct. This hypothesis was based on Cross’s (1995) reconceptualization of

preencounter (conformity) to include those people for whomrace is negative and

maintains low salience, and those for whomrace simply has low salience (but is not

negative). Because the Helms model does not make this distinction, and defines

conformity more in terms of internalized racism, the RIAS measure would be expected to

show that racial conformity positively predicts less mature ego identity statuses

(foreclosure and difiusion).

• Overall, conformity would positively predict ego dififiision (ideological and

interpersonal).

• Overall, conformity would positively predict ego foreclosure (ideological and

interpersonal).

This hypothesis was partially supported in the current study, with conformity

positively predicting ideological (F(l,96) = 10.536; p = .002) and interpersonal (F(l,96)

9.821; p = .002) foreclosure, but not predicting difiusion (interpersonal or ideological).

(See Table 17 for complete results). This suggests that, overall, a less mature racial

identity does predict a less mature ego identity which is specifically defined by

commitment without exploration.
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Table 17. Sui^ary of Simple Regression Analyses for Research Question 2 in People of
Color: Racial Conformity Predicting Ego DifiRision and Foreclosure

Racial Identity Attitude

B
Conformity

F R

Eeo Identity

ID Difiusion 1.16 1.93^ 0.02
IN Difiusion 0.66 0.94 0.01

ID Foreclosure 2.20 10.54" 0.10
IN Foreclosure 1.99 9.82" 0.09

* p < .05

** p<.01
p<.001

+ relationship contained a single outlier

# p > .85
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To test the hypothesis that this relationship is only significant for a subset of people

expressing conformity attitudes, multiple regression analysis was employed. While I did

not directly measure the degree of negativity or salience race maintains in an individual’s

identity, some indication of the degree of internalized racism and race salience can be

determined by level of self-esteem (W. Cross, personal communication, October 1997).

That is, those people with internalized racism will likely have lower self-esteem, while

those without internalized racism may evidence higher self-esteem. Therefore, self-esteem

was introduced as a moderating variable:

• For people with lower levels of self-esteem, racial conformity would predict ego

foreclosure and diffusion.

• For people with moderate to high levels of self-esteem, there would be no

relationship between racial conformity and ego foreclosure and diffiision.

A multiple regression analysis was run with racial conformity, self-esteem and the

product term of these two variables (conformity * self-esteem) as independent variables

and diffusion and foreclosure (ideological and interpersonal) as the dependent variables.

The independent variables were centered to reduce the likelihood that multicoUinearity

would obscure the findings. The results of this analysis were not supportive of self-esteem

as a significant moderating variable (See Table 18 for complete results). In fact, the

significance values of all four regression equations fell between 0.5 and 1.0, suggesting

particularly weak relationships. These findings suggest that a less mature racial identity

may predict ego foreclosure, regardless of one’s level of self-esteem (and assumed

negative race sahence).
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Table 18. Summary of Multiple Regression Analyses for Research Question 2 in People
of Color: Racial Conformity, Self-Esteem and Product Term Predicting Ego DifRision and
Foreclosure

Racial Identity Attitude

Conformitv Self-Esteem

B F R

Ego Identity

ID Difiiision -0.08 0.07^ 0.003
IN Difiusion -0.09 0.78^ 0.03

ID Foreclosure -0.09 2.92 0.11

IN Foreclosure 0.003 2.12''^ 0.08

* p < .05

** p<.01
***p < .001

+ relationship contained a single outlier

#p>.85
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Self-Esteem and Identity Statuses

Because this finding was surprising given our theoretical conceptualization of

conformity as a multidimensional status, I conducted a series of post-hoc analyses

investigating the relationship between racial identity status and self-esteem and between

ego identity status and self-esteem. Simple regression analyses with self-esteem as the

independent variable and the racial identity statuses as dependent variables revealed

interesting results. In particular, low self-esteem appeared to positively predict conformity

(F (1,72) = 12.841; p = 0.001) and dissonance (F(l,72) = 41.48; p = 0.000) and to

negatively predict internalization (F(l,72) = 9.014; p = 0.004). (For complete results see

Table 19) In other words, as individuals expressed lower levels of self-esteem, they were

more likely to express attitudes of conformity and dissonance and less likely to express

attitudes of internalization. These results will be fiirther analj^ed in the discussion section.

Post-hoc analyses were also conducted with self-esteem as the independent variable

predicting the ego identity statuses. The results indicate that lower self-esteem marginally

predicted ideological foreclosure (F(l,72) = 3.967; p = 0.050) and ideological moratorium

(F(l, 72) = 3.783; p 0.056). However, there was no relationship between self-esteem and

achievement or difiusion. These findings suggest that the lower an individual’s self-

esteem, the more likely he is to express attitudes of foreclosure or moratorium in

ideological dom^s. (For complete results see Table 20)
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Table 19. Summary of Regression Analyses:
Self-Esteem as a Predictor of Racial Identity Status in People of Color

B
Self-Esteem

F R
Racial Identity

Conformity 0.04 bo
« « •

0.15

Dissonance 0.06 41.48 0.37

Immersion/emersion 0.02 2.65 0.04

Internalization -0.025 9.01 0.11

* p < .05

** p<.01
***p< .001

+ relationship contained a single outlier

#p>.85
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Table 20. Summary of Regression Analyses:
Self-Esteem as a Predictor of Ego Identity Status in People of Color

B
Self-Esteem

F R
Eeo Identity

ID Difiiision -0.03 0.06^ 0.001
IN Difiiision 0.12 2.05 0.028

ID Foreclosure 0.17 3.97* 0.05
IN Foreclosure 0.148 3.13 0.04

ID Moratorium 0.18 3.78* 0.05
IN Moratorium 0.13 2.43^ 0.03

ID Achievement -0.04 0.15 0.002

IN Achievement -0.11 0.97 0.012

* P<.05
** p<.01
***p< .001

+ relationship contained a single outlier

#p>.85
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Research Question 3

The third research question was whether racial identity statuses which reflect

exploration and tumult would be related to exploratory ego identity statuses. From

Helms s four status model of racial identity development, dissonance was interpreted as

representing the primary status of tumultuous exploration, and was therefore the

independent variable in the following regressions.

• Dissonance would positively predict ego moratorium (ideolo^cal and

interpersonal).

• Dissonance would negatively predict ego foreclosure and achievement

(ideological and interpersonal).

Of these simple regressions, two evidenced highly significant findings: dissonance

positively predicted ideological moratorium (F (1,84) = 16.827; p = 0.000) and

interpersonal moratorium (F (1,84) = 9.265; p = 0.003). (See Table 21 for complete

results.) There findings indicate that individuals who are actively exploring their identity in

a racial context are also likely to be exploring in ideological and interpersonal domains of

identity. Interestingly, the relationship between dissonance and ideological foreclosure

approached significance (F(l, 84) = 3.126; p = 0.081), but in the opposite direction than

was hypothesized. Dissonance tended towards positively predicting ideological

foreclosure: those people who expressed more attitudes of racial exploration, were also

more likely to adhere to society’s ideolo^cal standards.
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Table 21. Summary of Regression Analyses for Research Question 3 in People of Color
Racial Dissonance as a Predictor of Ego Foreclosure, Moratorium and Achievement

Racial Identity Attitude

B
Dissonance

F R
Eeo Identity

ID Foreclosure 1.29 3.13 0.04
IN Foreclosure 0.71 1.10 0.01

ID Moratorium 3.11 16.83*** 0.17
IN Moratorium 2.20 9.27** 0.10

ID Achievement -0.20 0.04 0.00

IN Achievement -0.52 0.29 0.003

* p < .05

** p<.01
***p< .001

+ relationship contained a single outlier

#p>.85
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People of Color - Discussion

The current findings clearly support the hypothesized relationship between racial

identity and ego identity, with racial identity status predicting ego identity status in a

variety of ways. Overall, the findings appear to suggest a developmental progression in the

relationships between these constructs, from least to most mature statuses. As such, the

findings will be presented with regard to racial identity in order from least to most mature.

Research Question 2

I hypothesized that the least mature racial identity status would overall predict less

mature ego identity statuses, but that these relationships would differ depending on the

individual’s degree of negative race salience. As such, I hypothesized that people who

were less developed in racial identity and who had negative race salience would be less

developed in their ego identities. I found that racial conformity predicted ego foreclosure

but that this relationship was not moderated by self-esteem (as a measure of negative race

salience).

This finding suggests that individuals who are less developed in their racial identity are

also less developed and less actualized in their ego identity. However, this relationship

does not appear to differ for people at different levels of self-esteem, and assumed

internalized racism. In other words, our attempt to distinguish those conformity

individuals who had negative race salience from those who simply had low race salience

(but not negative) with self-esteem as the moderating variable did not evidence significant

results. I will first address the interaction results and then return to the simple regression

finding that, overall, conformity predicted foreclosure.
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A number of factors may have been involved in conformity not predicting foreclosure

differentially across different levels of self-esteem. For one, the range of responses on both

conformity and self-esteem were quite restricted. Both distributions were highly skewed

with most participants scoring high on self-esteem and low on conformity. Although

regression procedures were chosen to allow for continuous analyses of the full range of

responses, the highly restricted range on these variables likely increased the probability of

Type n error (not finding significance when the relationship exists). Therefore, self-esteem

may be a significant moderating factor in the relationship between conformity and

foreclosure. However, I may not have had sufficient participants expressing lower self-

esteem and/or higher conformity attitudes to provide the range necessary to detect a

significant relationship.

Another possibility is that conformity is composed of distinct sub-groups as

hypothesized, but that self-esteem is not an appropriate delineator. I did not directly

measure the presence of negative race salience, and our choice of self-esteem as a measure

of this construct may not have been appropriate.

Despite the lack of a significant interaction between conformity and self-esteem in

predicting foreclosure, I did find a significant relationship between conformity and

foreclosure overall. The variables of conformity, foreclosure and diffiision were chosen to

reflect the hypothesis that less mature racial identity predicts less mature ego identity. Our

finding that conformity significantly predicted foreclosure but did not predict diffiision

echoes the results of Wiggins (1988) in his work with Black college students. Wiggins

interpreted these findings as somewhat alarming, suggesting that Black students were

foreclosing on their ego identity without moving beyond stereotyped and prejudiced racial
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attitudes. Although our results also appear to support the hypothesis that less mature

racial identity predicts less mature ego identity, I now question the accuracy of this

assumption and will present an alternative interpretation of these findings.

While conformity was shown to predict ego foreclosure, it did not predict diffusion,

which is considered to be the least mature ego identity. Therefore, conformity may not

simply predict a less mature ego identity per say, but instead specifically predicted an ego

identity which is highly committed but unexplored. While Wiggins (1988) described this

pattern in minorities as alarming, this may not reflect such a maladaptive process as

previously assumed. As cited above, numerous studies on ego identity found that ethnic

minority adolescents generally scored higher on identity foreclosure than did White

adolescents (Spencer and Markstrom- Adams, 1990). The preponderance of foreclosure in

ethnic minority populations suggests that, far fi"om immature, foreclosure may in fact be a

normative and more mature status which is supported and valued by these collective-

oriented cultures. Therefore, perhaps foreclosure in this context should be reinterpreted as

representing not necessarily a less mature identity, but simply an identity which conforms

to the standards and roles ascribed by the community. With this interpretation, the finding

that conformity predicted foreclosure takes on new meaning.

This alternative explanation suggests that a person who conforms to society’s

standards in racial issues is also likely to conform to society’s (the community’s) standards

in other areas of identity (ideological and interpersonal). Perhaps holding less mature racial

identity attitudes (conformity) does not predict that an individual will also be less mature

in ego identity, as originaUy hypothesized, but that there are simply more conforming in

general. To re-iterate, this interpretation is based on the finding that conformity was not
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predictive of diffusion and the assumption that foreclosure may represent a more mature,

culturally acceptable ego status in some collective-oriented cultures.

Research Question 3

As mentioned above, the results of this study suggest an overall developmental

progression in the relationship between racial and ego identity. As just stated, an individual

who expressed attitudes of racial conformity was likely to also be ego foreclosed. This

person adheres to society’s standards in all measured areas of identity without question or

challenge. A second finding was that an exploratory racial identity status predicted

exploratory ego identity statuses. More specifically, racial dissonance significantly

predicted both ideological and interpersonal moratorium. The more an individual is

questioning the status quo in their racial identity, the more likely he is to be abandoning

conferred identities and trying out different personalities in many other domains of life. I

also found that racial dissonance positively predicted ideological foreclosure to a degree

which approached statistical significance (F(l, 84) = 3.126; p = 0.081) (which was in a

direction opposite of what was hypothesized). This trend suggests that as people are

compelled to explore their identity racially (moving into dissonance), many move to ego

moratorium and explore those identity domains as well. However, there may be a subset

of individuals moving into dissonance who still cling to society’s standards in ideology

(foreclosure).

These finding run counter to those presented by Wiggins (1988), who found that

encounter (dissonance) negatively predicted foreclosure and showed no relationship with

moratorium. I suggest that these differences may in part be due to the differences in

populations studied. Wiggins (1988) was investigating specifically the experiences of
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Black college students in the 1980s. Our sample was more broadly Students of Color and

included individuals of Asian and Hispanic background as well as African and Black

heritage. While these different Peoples of Color are theorized to experience similar

processes of racial identity development (Helms, 1995), these groups have historically had

very different experiences with White institutions and culture. Therefore, perhaps the

Black students studies by Wiggins (1988) held less tightly to their foreclosed ego identity

with racial encounter, but did not embark on a process of full ego exploration, as defined

by the EOM-EIS (moratorium).

However, in our study it seems clear that for this sample, there is a strong connection

between racial identity questioning and confusion and ego identity exploration. Because

regression analyses do not indicate causality, it is unknown whether disruptions in racial

identity instigate ego identity exploration, whether explorations in ego identity illuminate

questions concerning racial identity, or whether the two processes are more simultaneous.

Regardless of the direction, there seems to be a strong connection between racial identity

questioning, and ego identity exploration.

Although I did not hypothesize any predictive relationships between immersion/

emersion and ego identity status, I might continue the developmental model to propose

that individuals proceeding from dissonance to immersion/ emersion may remain in ego

moratorium as they continue to explore themselves in racial and ego life domains.

Research Question 1

Finally, I hypothesized that people who have actively explored their racial identity and

reached a place of internalization, have also successfully explored and committed to a

meaningful ego identity. This hypothesis was partially supported by the current data, in
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that people who expressed attitudes of racial internalization were likely to be achieved in

their interpersonal ego identity. Returning to our theoretical developmental progression,

these individuals have undergone the racial and ego identity explorations suggested earlier

and have found a meaningful identity both racially and in interpersonal ego domains. While

there was no relationship between internalization and ideological achievement, this is not

surprising given the participant population. As current college students, these participants

are encouraged and expected to actively explore and challenge potential career fields,

political positions and philosophical perspectives. As such, while they are able to make

conmiitments to racial identity and interpersonal identity, many college students may not

commit to ideological identities until after college.

Self-esteem and Identity Statuses

As mentioned above, our inability to find self-esteem as a significant moderating

variable between racial conformity and ego identity prompted post-hoc analyses of self-

esteem and each of the identity (racial and ego) statuses. Although not the focus of the

current study, the results of these analyses warrant discussion.

Self-esteem and Racial Identity. With self-esteem as the independent variable

predicting racial identity, simple regression analyses showed that lower self-esteem was a

significant positive predictor of racial conformity and dissonance and negative predictor of

internalization. In other words, with lower self-esteem came greater endorsement of

attitudes representing the first two racial identity statuses and less endorsement of the

most mature racial identity status. These findings make conceptual sense and are

supported by prior research in this area (see for example, Cross, 1995; Goodstein and

Ponterotto,1997). Given the conceptualization of conformity as the acceptance of White
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standards, and perhaps internalization of racism, it follows theoretically that the more one

endorses conformity attitudes, the lower one's self-esteem. Goodstein and Ponterotto

(1997) found a negative relationship between self-esteem and pre-encounter (conformity),

with higher levels of pre-encounter related to lower levels of self-esteem. Likewise, with

dissonance conceptualized as a place of racial conflict and confusion, a relationship

between dissonance and lower self-esteem also makes logical sense.

Our finding that lower self-esteem inversely predicted racial internalization also

makes conceptual sense and is supported by prior research findings (see for example.

Cross, 1997; Goodstein and Ponterotto, 1997). Individuals who have struggled through

the prior transitional stages and have integrated a sense of themselves racially experience

themselves as calmer, more confident and have greater resources to manage interpersonal

challenges (Cross, 1995). For those people whose conformity status included internalized

racism, internalization would evidence a particularly noticeable increase in self-esteem

(Cross, 1995).

Self-Esteem and Ego Status. Post-hoc regression analyses were also conducted

with self-esteem as the independent variable and each ego identity status as the dependent

variable. These analyses revealed that lower self-esteem predicted ideological foreclosure

and ideological moratorium, but there was no relationship between self-esteem and

achievement or diffusion. These findings run somewhat contrary to the literature in this

area, which shows achievement related to higher self-esteem (see Adams, Bennion and

Huh, 1989). However, the previous literature on ego identity and self-esteem primarily

looked at Whites and may not apply directly to People of Color. The differences in ego
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identity found in Whites and People of Color is offered as a potential explanation for the

current findings.

In particular, as I suggested earlier, it may be that in ethnic minority cultures which

value cohesion and family obUgation, ego achievement may not be the most mature and

valued identity status. Whenrespect for elders and family obligation are key values,

perhaps accepting the personal roles designated for you (foreclosure) is more valued than

exploring independent and separate roles (achievement). Given this assumption, it follows

that students fi-om cohesive cultures who enter White institutions which value

independence and individuation will experience some conflict. According to the White

standards which underlie the university system, role and identity exploration are highly

valued and encouraged. Those People of Color who are in ideolo^cal foreclosure in this

university may feel pressure to abandon the roles ascribed by their community and explore

their individual identity. If this pressure conflicts with the messages they receive at home,

the individual may experience conflict and somewhat lower self-esteem.

If the Person of Color yields to the pressure and be^ns to explore, thereby entering

moratorium, they may experience pressure and disappointment fi’om their home

community for rejecting their ascribed roles. This person might also experience lower self-

esteem as a result of the conflict in values. This interpretation is further supported by the

fact that lower self-esteem is only significantly predictive of foreclosure and moratorium in

the ideological domain. These students likely spend much of their social time with people

fi-om their or other ethnic minority groups. Therefore, pressure to abandon their

community-ascribed identity may not enter their interpersonal domain. However, as
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ideological issues pervade the classroom and academic arenas, which are institutional and

based on White values, the pressures are more influential ideologically.

Finally, there was no significant relationship between self-esteem and achievement or

difiusion. Based on the current interpretation, it follows that the group of individuals who

reach identity achievement are disparate enough as to evidence no consistent self-esteem

pattern. I suggest that People of Color who reach ego identity achievement and have

explored and committed to an independent identity may fall into a number of distinct

groups, as distinguished by level of acculturation. Those people who have committed to

an independent identity and who are acculturated enough into the mainstream culture to

value this identity will likely have high self-esteem (as the literature on Whites indicates).

However, there are likely also individuals who conform to the pressure of the college

institution to explore and commit to an independent identity, but who are still highly

connected to the value structure of their ethnic community. If the individual still

experiences conflict over these two value systems and feels they have chosen the

mainstream approach at the expense of their ethnic values, they may feel lower self-

esteem. With these two potential patterns, no consistent relationship between self-esteem

and ego achievement would be found. Because difihision is lack of exploration and

commitment, it has historically been found to not correlate highly with other constructs

(see for example Adams, Bennion and Huh, 1989).

Although these analyses of self-esteem and identity status were not the focus of the

current study, they evidenced highly significant and interesting relationships. These

findings provided thought-provoking mformation about the complex processes of racial

and ego identity development in this group of Students of Color at this NewEngland
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university. The interpretations offered to explain these findings are certainly preliminary

and should he mvestigated in future studies designed to answer these specific questions.

Summary

In sum, the findings of this study support our hypothesis about the relationship

between racial identity and ego identity for People of Color. While causality cannot be

determined fi-om these analyses, it is clear that race is a salient construct for People of

Color in their developing sense of self An individual’s level of racial identity was found to

significantly predict her ego identity status in consistent ways across the development of

both identity areas. People who are conforming in their racial identity (conformity) are

also conforming to ego identities conferred by others (foreclosure). In addition, those

individuals who have been moved to actively question and explore their racial identity

(dissonance) are also actively exploring their ego identity (moratorium). Finally, those

People of Color who have achieved a mature and meaningfiil racial identity

(internalization) have also committed to a meaningful and self-constructed interpersonal

ego identity (interpersonal achievement). As this is a college sample, I would not

necessarily expect them to be committed to an ideological identity, even though they may

have achieved mature and committed racial and interpersonal identities.

117



Conclusion

Overall, this study provided a wealth of information about the relationship between an

individual’s sense of themselves racially and their identity in other areas, including

ideologicaUy and interpersonaUy. To begin, racial identity clearly seemed relevant to ego

identity development in this sample of Students of Color. A distinct developmental

progression emerged in this data suggesting strong relationships between understanding of

self racially and identity in ego domains. However, racial identity was not so clearly

relevant for White students’ ego identity development. Someof the hypothesized

relationships were supported but those only showed indirect relationships between racial

identity and ego identity (for example, racial autonomy negatively predicted ego

foreclosure, but did not positively predict achievement). While these findings may indicate

that racial identity is not particularly relevant for White ego identity development, fiirther

investigation also showed that the White racial identity instrument did not accurately

measure the five factor theoretical model. As such, our findings are not interpretable for

the developmental model the questions were designed around. Therefore, this study does

not answer the question of whether racial identity development is or is not relevant for ego

identity development in Whites, as hypothesized. To determine the extent of this

relationship, more accurate instruments are necessary to measure the constructs as

theorized.

However, reexamining the current data along dimensions of racial comfort and

discomfort did provide useful information about the relationship of racial attitudes to ego

identity in Whites. In particular, the more racial discomfort a White person experiences,

the more they hold on to society’s standards (foreclosure) in domains of ego identity. In
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addition, the more attitudes ofracial comfort they express, the more achieved they are

mterpersonally. In other words, being racially comfortable. Whites can also relax and

explore a wider range of people and options, more fuUy actualizing themselves

interpersonally.

Finally, this study provides compelling evidence for a reinterpretation of ego identity

statuses in People of Color. Building on the work of previous studies which report a

predominance of foreclosure ego identity in People of Color, the foreclosure status may

perhaps be more a reflection of commitment to given roles than specifically a less mature

identity status. As mentioned, in collective-oriented cultures, this status may in fact be

more acceptable than it is assumed to be in White culture. A number of findings in the

current study support this position and suggest that developmental “maturity” in ego

identity statuses may be somewhat cultural and value-dependent.

A number of limitations were present in the current study which may have affected the

current findings. To begin, while there was a good deal of academic diversity among the

Students of Color (recruited fi"om many different majors), the White students were

predominantly psychology majors and all subjects were college students at a single

university. As such, the relationships found describe the experiences of college students in

this particular setting. The relationship of racial identity to ego identity may appear quite

different in non-college individuals of comparable ages or students at different ages and in

different environments. Therefore, generalization of these findings should be made

cautiously and additional studies should be conducted on these constructs in different

populations and settings. Future studies could investigate racial identity and ego identity in

late adolescents who are employed full-time in the community, as well as early adolescents
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and young adults. Also of interest for future studies is the relationship of self-esteem to

racial identity and ego identity. These relationships should be studied in other populations

and settings to determine the viability of the current interpretations and the prevalence of

these relationships in different samples.
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APPENDIXA

INFORMEDCONSENTFORM

As a student at the University of Massachusetts, you are invited to participate in a
study that will look at development in different areas of identity. The study is being
conducted by clinical psychology graduate student Katherine Mague and professor Dr.
Margaret Stephenson.

If you decide to participate in this study, you will be asked to complete a questionnaire
which will take about forty minutes to complete. You will receive two research credits for
your time. You also have the freedom to withdraw consent at any time and discontinue
participation in this study.

All of your answers will be kept confidential and anonymous. Following the collection

of data your individual identity will be removed from all records. If you have any questions
concerning the procedures at any time during the study, you may contact the researcher at

545-4276. Risks in this study are minimal since you will be responding to questions which
only the researchers will see. Your participation will be greatly appreciated.

I have decided to participate in this study. My signature below indicates that I have

decided to participate and that I have read and understood the information on the consent

form. I realize that I amcompletely free to withdraw consent and discontinue participation

at any time.

Signature Date

Phone Number



APPENDIXB

DEMOGRAPHICSURVEY

Th^ you for taking the time to complete the following survey. Your input is greatly
appreciated. Your responses will be kept completely confidential; the surveys will be
coded by number and your name will not be associated with this survey. Please be as
honest as you can in your answers.

1) Age:

2) Male: Female:

3)

Current grade:

Freshman

Sophomore
Junior

Senior

4) Religion
:

5) What do you consider your ethnicity to be?

Anglo-American

Afiican-American

Asian-American

Elaitian-American

Hispanic/Latino

Native-American

Other

6)

Howwould you define your family’s socio-economic status?

Upper class

Upper-middle class

Middle class

Lower-middle class

Lower class

7) Please write in your college major:

8) Please write in your overall Grade Point Average:
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APPENDIXC

PEOPLEOFCOLORRACIAL IDEKFITY ATTITUDE SCALE

This questionn^e is desired to measure people's social and poUtical attitudes concerning
race and ethnicity. Since di£ferent people have different opinions, there are no right or
wrong answers. Use the scale below to respond to each statement according to the way
yoiLsee things. Be as honest as you can. Beside each item number, circle the number that
best describes how you feel.

strongly disagree uncertain agree
disagree

strongly

agree

1. In general, I believe that Anglo-Americans 1 2
(Whites) are superior to other racial groups.

2. I feel more comfortable being around 1 2
Anglo-Americans (Whites) than I do
being around people of myown race.

3. In general, people of my race have not 1 2
contributed very much to American society.

4. Sometimes, I amembarrassed to be the 1 2

race I am.

5. I would have accomplished more in life if I 1 2

had been boman Anglo-American (White).

6. Anglo-Americans (Whites) are more 1 2

attractive than people of my race.

7. People of my race should learn to think 1 2

and act like Anglo-Americans (Whites).

8. I limit myself to White activities. 1 2

9. I think racial minorities blame Anglo- 1 2

Americans (Whites) too much
for their problems.

10. 1 feel unable to involve myself in Anglo- 1 2

Americans’ (Whites’) experiences, and

am increasing my involvement in

experiences involving people of my race.

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5
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strongly disagree uncertain agree
disagree

strongly

agree

1 1 . When I think about how Anglo-Americans 1

(Whites) have treated people of my race,

I feel an overwhelming anger.

12. 1 want to know more about my culture. 1

13. 1 limit myself to activities involving 1

people of my own race.

14. Most Anglo-Americans (Whites) are 1

untrustworthy.

15. American society would be better off 1

if it were based on the cultural

values of my people.

2

2

4

4

16.

1

amdetermined to find my cultural identity. 1 2

17. Most Anglo-Americans (Whites) are 12
insensitive.

4

4

18. 1 reject all Anglo-American values. 1 2

19. Mymost important goal in life is to 1 2

fight the oppression of my people.

20. 1 beheve that being fi'om my cultural 1 2

background has caused me to have

many strengths.

2 1 . 1 amcomfortable wherever I am. 1 2

22. People, regardless of their race, have 1 2

strengths and limitations.

23. 1 think people of my culture and the 1 2

White culture differ fi-om each other in

some ways, but neither group is superior.

24. My cultural background is a source 1 2

of pride to me.

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5
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strongly

disagree

disagree uncertain agree strongly

agree

25. People of my culture and White culture

have much to learn from each other.

1 2 3 4 5

26. Anglo-Americans (Whites) have some
customs that I enjoy.

1 2 3 4 5

27. 1 enjoy being around people regardless

of their race.

1 2 3 4 5

28. Every racial group has some good
people and some bad people.

1 2 3 4 5

29. Minorities should not blame Anglo-

Americans (Whites) for all of their

social problems.

1 2 3 4 5

30. 1 do not understand why Anglo-

Americans (Whites) treat minorities

as they do.

1 2 3 4 5

3 1. 1 amembarrassed about some of the

things I feel about my people.

1 2 3 4 5

32. I’m not sure where I really belong. 1 2 3 4 5

33. 1 have begun to question my beliefs. 1 2 3 4 5

34. Maybe I can learn something from

people of my race.

1 2 3 4 5

35. Anglo-American (White) people can

teach memore about surviving in this

world than people of my own race can,

but people of my race can teach me
more about being human.

1 2 3 4 5

36. 1 don’t know whether being the race I

am is an asset or a deficit.

1 2 3 4 5

37. Sometimes I think Anglo-Americans 1 2 3 4 5

(Whites) are superior and sometimes I

think they’re inferior to people of my race.
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strongly disagree uncertain agree strongly
disagree agr-e

38. Sometimes I amproud of the racial 1 2
group to which I belong and sometimes
I amashamed of it.

39. Thinking about my values and beliefs 1 2
takes up a lot of my time.

40. I’m not sure how I feel about myself. 1 2

41. White people are difiQcult to understand. 1 2

42. 1 find myself replacing old fiiends with 1 2
new ones who are fi’om my culture.

43. 1 feel anxious about some of the things 1 2
I feel about people of my race.

44. Whensomeone of my race does 1 2
something embarrassing in public,

I feel embarrassed.

45. Whenboth White people and people of 1 2

my race are present in a social situation,

I prefer to be with my own racial group.

46. Myvalues and beliefs match those of 12
Anglos (Whites) more than they do

people of my race.

47. The way Anglos (Whites) treat people 1 2

of my race makes meangry.

48. 1 only follow the traditions and customs 1 2

of people of my racial group.

49. Whenpeople of my race act like 1 2

Anglos (Whites) I feel angry.

50. 1 amcomfortable being the race lam. 1 2

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5
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APPENDIXD

WHITERACIAL IDENTITY ATTITUDE SCALE

This questionnaire is designed to measure people's social and political attitudes. There are
no right or wrong answers. Use the scale below to respond to each statement. Circle the
number next to each statement that best describes how you feel.

strongly

disagree

disagree uncertain agree strongly

agree

1 . I hardly think about what race I am 1 2 3 4 5

2. I do not understand what Blacks

want from Whites.

1 2 3 4 5

3 . I get angry when I think about how
Whites have been treated by Blacks.

1 2 3 4 5

4. I feel as comfortable around Blacks as

I do around Whites.

1 2 3 4 5

5 . I involve myself in causes regardless of

the race of the people involved in them.

1 2 3 4 5

6. I find myself watching Black people to

see what they are like.

1 2 3 4 5

7. I feel depressed after I have been

around Black people.

1 2 3 4 5

8. There is nothing that I want to learn

from Blacks.

1 2 3 4 5

9. I seek out new experiences even if I

know a large number of Blacks will be

involved in them.

1 2 3 4 5

10. 1 enjoy watching the different ways

that Blacks and Whites approach life.

1 2 3 4 5

1 1 . 1 wish I had a Black fiiend. 1 2 3 4 5

12. 1 do not feel that I have the social skills

to interact with Black people effectively.

1 2 3 4 5
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strongly disagree uncertain agree strongly
disagree aeree

13 A Black person who tries to get close 1 2
to you is usually after something.

14 Whena Black person holds an opinion 1 2
with which I disagree, I amnot ^aid
to express my viewpoint.

15 Sometimes jokes based on Black people's 1 2
experiences are fimny.

16 I think it is exciting to discover 1 2
the little ways in which Black people

and White people are different.

17 I used to believe in racial integration, 1 2

but now I have my doubts.

18 I'd rather socialize with Whites only. 1 2

19. In many ways Blacks and Whites are 12
similar, buy they are also different

in some important ways.

20. Blacks and Whites have much to 12
learn fi’om each other.

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

21. For most of my life, I did not think

about racial issues.

2 3 4 5

22. 1 have come to beUeve that Black 1 2 3 4 5

people and White people are very different.

23. White people have bent over backwards 1 2 3 4 5

trying to make up for their ancestors'

mistreatment of Blacks, now it is time

to stop.

24. It is possible for Blacks and Whites to 1 2 3 4 5

have meaningful social relationships

with each other.
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strongly disagree uncertain agree
disagree

strongly

agree

25. There are some valuable things that 1 2
White people can learn from Blacks
that they can't learn from other Whites.

26. 1 amcurious to learn in what ways 1 2
Black people and White people

differ from each other.

27. 1 limit myself to White activities. 1 2

28. Society may have been unjust to Blacks, 1 2
but it has also been unjust to Whites.

29. 1 amknowledgeable about which 1 2
values Blacks and Whites share.

30. 1 amcomfortable wherever I am. 1 2

3 1 . In my family, we never talked 1 2

about racial issues.

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

32. When I must interact with a Black person, 1 2

I usually let him or her make the first move.

33.

1

feel hostile when I amaround Blacks. 1 2

3 4 5

3 4 5

34. 1 think I understand Black people's values. 1 2

35. Blacks and Whites can have successful 1 2

intimate relationships.

36. 1 was raised to beheve that people are 1 2

people regardless of their race.

37. Nowadays, I go out of myway to avoid 1 2

associating with Blacks.

38. 1 believe that Blacks are inferior to Whites. 1 2

3 4 5

3 4 5

3 4 5

3 4 5

3 4 5

39.

1

believe I know a lot about Black

people's customs.

2 3 4 5
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strongly

disagree

disagree uncertain agree strongly

agree

40. There are some valuable things that 1

White people can learn from Blacks
that they can't learn from other Whites.

2 3 4 5

41.1 think that it's okay for Black people 1

and White people to date each other
as long as they don't marry each other.

2 3 4 5

42. Sometimes I'm not sure what I think i

or feel about Black people.

2 3 4 5

43. When I amthe only White in a group 1

of Blacks, I feel anxious.

2 3 4 5

44. Blacks and Whites differ from each other 1

in some ways, but neither way is superior.

2 3 4 5

45. 1 amnot embarrassed to admit 1

that I amWhite.

2 3 4 5

46. 1 think White people should become more 1

involved in socializing with Blacks.

2 3 4 5

47. 1 don't understand why Black people blame 1

all White people for their social misfortunes.

2 3 4 5

48. 1 beUeve that White people look and 1

express themselves better than Blacks.

2 3 4 5

49. 1 feel comfortable talking to Blacks. 1 2 3 4 5

50. 1 value the relationships that I have 1

with myBlack friends.

2 3 4 5
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APPENDIXE

EXTENDEDOBJECTIVEMEASUREOFEGOIDENTITY STATUS

Instructions: Read each item and indicate to what degree it reflects your own thoughts and
feelings. If a statement has more than one part, please indicate your reaction to the
statement as a whole.

strongly moderately neutral moderately strongly
agree agree disagree disagree

1 . I haven’t chosen the occupation 12 34 5
I really want to get into. I’m just

working at whatever is avmlable

until something better comes along.

2. When it comes to religion, I just 12 34 5

haven’t found anything that appeals

and I don’t really feel the need

to look.

3.

My ideas about men’s and women’s 1 2 3 4 5

roles are identical to my parents’.

What has worked for them will

obviously work for me.

4. There’s no single “lifestyle” which 1 2

appeals to memore than another.

5. There are a lot of different kinds of 1 2

people. I’m still exploring the many
possibilities to find the right kind

of fiiends for me.

6.

1

sometimes join in recreational 1 2

activities when asked, but I rarely

try anything on my own.

7.

1

haven’t really thought about a 1 2

“dating style.” I’m not too

concerned whether I date or not.

3 4 5

3 4 5

3 4 5

3 4 5
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strongly moderately neutral moderately
agree agree disagree

8 . Politics is something that I can never 12 3 4
be too sure about because things

change so fast. But I do think it’s

important to know what I can
politically stand for and believe in.

9. I’m still trying to decide how capable 1 2
I amas a person and what jobs will

be right for me.

10.

1

don’t give religions much thought 1 2
and it doesn’t bother meone way
or the other.

1 1 . There are so many ways to divide 1 2
responsibilities in marriage. I’m
trying to decide what will work for me.

12. I’m looking for an acceptable 1 2
perspective for my own “lifestyle”

view, but I haven’t found any yet.

13. There are many reasons for 1 2

friendship, but I chose my close

friends on the basis of certain

values and similarities that I’ve

personally decided on.

14. While I don’t have one recreational 1 2

activity I’m really committed to.

I’m experiencing numerous leisure

outlets to identify one I can truly enjoy.

15. Based on past experiences. I’ve 1 2

chosen the type of dating relationship

I want now.

16. 1 haven’t really considered politics. 1 2

It just doesn’t excite memuch.

3 4

3 4

3 4

3 4

strongly

disagree

5

5

5

5

5

5

5

5

5
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17. 1 might have thought about a lot

of different jobs, but there’s never
really been any question since my
parents said what they wanted.

18. A person’s faith is unique to each
individual. I’ve considered and
reconsidered it myself and know
what I can believe.

19. I’ve never really seriously

considered men’s and women’s
roles in marriage. It just doesn’t

seem to concern me.

20. After considerable thought I’ve

developed my own individual

viewpoint of what is for mean

ideal “lifestyle” and don’t believe

anyone will be likely to change

my perspective.

21. Myparent know what’s best for

me in terms of how to choose

my fiiends.

22. I’ve chosen one or more
recreational activities to engage

in regularly from lots of things

and I’m satisfied with those choices.

23. 1 don’t think about dating much.

I just kind of take it as it comes.

24. 1 guess I’m pretty much like my
folks when it comes to politics.

I follow what they do in terms of

voting and such.

25. I’m not really interested in finding

the right job, any job will do. I just

seem to flow with what is available.

moderately neutral moderately strongly

^8*^ disagree disagree

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

strongly

agree

1

1

1

1

1

1

1

1

1
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strongly moderately neutral moderately
agree agree disagree

26. I’m not sure what religion means 12 3 4
to me. I’d like to make up my mind
but I’m not done looking yet.

27. My ideas about men’s and 12 3 4
women’s roles have come right

from my parents and family.

I haven’t seen any need to look further.

28. Myown views on a desirable life 1 2 3 4
style were taught to meby myparents

and I don’t see any need to question

what they taught me.

29. 1 don’t have any real close friends, 1 2
and I don’t think I’m looking for

one right now.

30. Sometimes I join in leisure activities, 1 2
but I really don’t see a need to look

for a particular activity to do regularly.

3 1 . I’m trying out different types of 1 2

dating relationship. I just haven’t

decided what is best for me.

32. There are so many different 1 2

political parties and ideals. I

can’t decide which to follow

until I figure it all out.

33. It took mea while to figure it out, 1 2

but now I really know what I

want for a career.

34. Religion is confusing to me right 1 2

now. I keep changing myviews

on what is right and wrong for me.

35. I’ve spent some time thinking 1 2

about men’s and women’s roles

in marriage and I’ve decided

what will work best for me.

3 4

3 4

3 4

3 4

3 4

3 4

3 4

sUx)ngly

disagree

5

5

5

5

5

5

5

5

5

5
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strongly moderately neutral moderately strongly
agree agree disagree disagree

36. In finding an acceptable viewpoint 1 2 3
to life itself, I find myself engaging
in a lot of discussions with others

and some self exploration.

37. 1 only pick fiiends my parents 12 34
would approve of

38. I’ve always liked doing the same 12 34
recreational activities my parents

do and haven’t ever seriously

considered anything else.

39. 1 only go out with the type of 1 2 34 5
people my parents expect me to date.

40.

I’ve thought my political beliefs 12 34 5

through and realize I can agree with

some and not other aspects of what
my parents believe.

41.

My parents decided a long time ago 1 2 3 4 5

what I should go into for employment

and I’m following through with their plans.

42.

I’ve gone through a period of 1 2 3 4 5

serious questions about faith and

can now say I understand what I

believe in as an individual.

43. I’ve been thinking about the roles 1 2

that husbands and wives play a lot

these days, and I’m trying to make

a final decision.

44. My parents’ views on life are good 1 2

enough for me, I don’t need

anything else.

45. I’ve had many different fiiendships 1 2

and now I have a clear idea of

what I look for in a fiiends.

3 4 5

3 4 5

3 4 5
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strongly moderately neutral moderately
agree agree disagree

46. After trying a lot of different 1 2
recreational activities I’ve found
one of more I really enjoy doing
by myself or with Mends.

47. My preferences about dating are 1 2
still in the process of developing.

I haven’t flilly decided yet.

48. I’m not sure about my political 1 2
beliefs, but I’m trying to figure

out what I can truly believe in.

49. It took mea lot long time to 12
decide by now I know for sure

what direction to move in for a career.

3 4

3 4

3 4

3 4

50.

1

attend the same church as my 1 2 3 4
family has always attended. I’ve

never really questioned why.

51. There are many ways that married 12 3 4
couples can divide up family

responsibilities. I’ve thought about

lots of ways, and now I know exactly

how I want it to happen for me.

52. 1 guess I just kind of enjoy life in 12 3 4

general, and I don’t see myself living

by any particular viewpoint to life.

53. 1 don’t have any close fiiends. I 12 3 4

just like to hang around with the crowd.

54. I’ve been experiencing a variety of 1 2 3 4

recreational activities in hopes of

finding one or more I can really

enjoy for some time to come.

55. I’ve dated different types of people 12 3 4

and know exactly what my own
“unwritten rules” for dating are

and who I will date.

strongly

disagree

5

5

5

5

5

5

5

5

5

5
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strongly moderately neutral moderately
agree agree disagree

56. 1 really have never been involved 1 2
in politics enough to have made a
firm stand one way or the other.

57. 1 just can’t decide what to do for 1 2
an occupation. There are so many
that have possibilities.

58. I’ve never really questioned my 1 2
religion. If it’s right for my parents

it must be right for me.

59. Opinions on men’s and women’s 1 2
roles seem so varied that I don’t

think much about it.

60. After a lot of self-examination 1 2
I have established a very definite

view on what my own life style will be.

3

3

3

3

3

4

4

4

4

4

61. 1 really don’t know what kind of 1 2
fiiend is best for me. I’m trying to

figure out exactly what fiiendship

means to me.

62. All of my recreational preferences 1 2

I got from my parents and I haven’t

really tried anything else.

63. 1 date only people my parents 1 2

would approve of

64. My folks have always had their 1 2

own political and moral beUefs

about issues like abortion and

mercy killing and I’ve always gone

along accepting what they have.

3 4

3 4

3 4

3 4

sUongly

disagree

5

5

5

5

5

5

5

5

5
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APPENDIXF

ROSENBERGSELF-ESTEEMSCALE

Please respond to the following statements, being as honest as you can.

1)

I feel that Fma person of worth, at

least on an equal plane with others.

6)

I take a positive attitude toward
myself.

1- Strongly agree

2. Agree
3

.
Disagree

4. Strongly Disagree

2)

I feel that I have a number of good
qualities.

1
• Strongly agree

2. Agree
3

.
Disagree

4. Strongly Disagree

7)

On the whole, I am satisfied with

myself

1
.

Strongly agree

2. Agree
3

.
Disagree

4. Strongly Disagree

3)

All in all, I am inclined to feel that I

ama failure.

1. Strongly agree

2. Agree

3. Disagree

4. Strongly Disagree

1
.

Strongly agree

2. Agree

3
.

Disagree

4. Strongly Disagree

8)

I wish I could have more respect for

myself

1
.

Strongly agree

2. Agree

3
.

Disagree

4. Strongly Disagree

4)

I amable to do things as well as most

other people.

1
.

Strongly agree

2. Agree

3
.

Disagree

4. Strongly Disagree

9)

I certainly feel useless at times.

1.

Strongly agree

2.

Agree

3.

Disagree

4.

Strongly Disagree

5)

I feel I do not have much to be proud

of

1
.

Strongly agree

2. Agree

3. Disagree

4. Strongly Disagree

10)

At times I think I amno good at all.

1
.

Strongly agree

2. Agree

3
.

Disagree

4. Strongly Disagree
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