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ABSTRACT 

INITIATING A SCHOOL-BANK PARTNERSHIP: 

A STUDY OF THE RELATIONSHIP 

BETWEEN BANKING AND EDUCATION 

MAY 1992 

DOLORES L. MCLAUGHLIN, B.A., SIMMONS COLLEGE 

M.Ed., BRIDGEWATER STATE COLLEGE 

Ed.D., UNIVERSITY OF MASSACHUSETTS 

Directed by: Professor William L. Thuemmel 

The concept of a school-business partnership offered 

education a tool to forge linkages with business 

organizations to smooth the transition from school to work 

for noncollege-bound students. Massachusetts became the 

first state to charter student branch banks under the 

sponsorship of a school-bank partnership. 

The purpose of the descriptive study was to document 

the initiation process that promotes the implementation of a 

public high school student branch bank with a collaborating 

financial partner. Using two dimensional samples of 

secondary administrators and financial executives, 

perceptions were obtained for clarification of four basic 

research questions: (1) How does the high school student- 

bank innovation become a component of the school curriculum? 
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(2) What are the perceptions of educators and financial 

executives concerning their roles and responsibilities in 

the evolvement of a school-bank collaboration? (3) How does 

the school structure affect the learning environment of 

student branch bank (SBB) students? (4) How does the 

student-bank partnership contribute to the learning 
/ 

experience? 

Qualitative research methodology—including in-depth, 

semi-structured interviews; a survey questionnaire; field 

observations; and analysis of related documents—was used to 

collect data from 37 educators and 34 financial executives. 

Data gathered in the study indicated the catalysts of 

school-bank partnerships were mainly educators seeking to 

offer noncollege-bound students experiences to aid them in 

their transition from school to work. The research also 

showed that financial institutions used the student-branch- 

bank innovation as an investment in the youth of the 

community and as a future pool of trained, qualified teller- 

employees . 

The findings of the study revealed the success of 

welding the relationship between education and bank 

organizations rested heavily on leadership efforts to 

provide solutions to difficult problems, particularly those 

identified with scheduling and interorganizational 

communication. 
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A review of literature covered the theoretical 

parameters of partnership, change, interorganizational 

relations, and leadership that were associated with 

innovation. Research design; data presentation and 

analysis; summary, conclusions, and recommendations; and 

further research implications are included in final 

chapters. 

Key words: Administration, school-bank partnership, 

interorganizational relations, leadership, 

school-to-work transition. 
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CHAPTER I 

INTRODUCTION 

The student-branch-bank collaboration represents a "new- 

type" partnership (Mann, 1984)—which has been identified as 

a crucial intervention for 20 million noncollege-bound youth, 

or the "Forgotten Half" (Johnson and Packer, 1987; America[s 

Choicer 1990 ), so they can attain full participation in 

American society. By forging a link between the school and 

business community, educational administrators and financial 

executives have played a major catalytic role in their 

organizations by expanding students' education, training, and 

employment opportunities This study illuminates sampled 

perceptions of these leaders regarding the process of 

initiating a student branch bank (SBB) in Massachusetts public 

secondary schools. 

Orientation to the Study 

Dramatic changes in today's society include the 

feminization of the workforce, economic disparities between 

groups, a troubling high school dropout rate, and the advent 

of an information-technological age. Shane (1989) has 

suggested that as society experienced the arrival of the 

information-technological era, it will encounter two other 

economic waves within the lifetime of its students: a 
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microelectronic wave, during which members will learn how to 

process and apply the present flood of data, and an informed 

society wave, during which educated foresight and wisdom 

will be more important than mere access to information. 

Johnson and Packer’s (1987) study and the Commission 

on the Skills of the American Workforce report, America *s 

Choice (1990), found that schools have enrolled increasing 

numbers of children from poor. Black, Hispanic, and one- 

parent families. Further, the research noted that 20% to 

50% of high school seniors are dropping out before 

graduation. These findings confirmed that students going to 

work after high school have little motivation to study 

traditional academic subjects in traditional lecture method 

classes. These students see little or no relationship 

between school achievement and the type of job they are able 

to acquire after graduation; lacking advanced education, 

they are excluded from high-paid occupations. A project 

conducted by the Hudson Institute, Workforce 2000 (1986), 

found that jobs, which pay well but do not require advanced 

training, are disappearing. Projections indicate that 

trends in the workforce will lead to both higher and lower 

unemployment. Due to higher job requirements, there will be 

more joblessness among the least-skilled and less among the 

most educationally advantaged (Johnson & Packer, 1987). 

These changes are placing demands on America's school 

system to better prepare today's students to become 
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tomorrow's workers. The transition from high school to work 

of 20 million noncollege-bound students between the ages of 

16 and 24 presents the school system with the problem of 

educating these youth with the knowledge of how to learn. 

The study, America's Choice: High Skills or Low Wages! 

(1990), found that secondary schools are not organized to 

meet the needs of employers or work-bound students. As 

early as 1988, a survey by the Grant Foundation Commission 

found that academic success has been elusive for these 

youth. As a result, the development of education-business 

collaborations steadily advanced during the 1980s, allowing 

schools to build linkages with business organizations; an 

intervention that helped students make the transition from 

school to work. 

With the focus on the corporate sector as a medium for 

extending boundaries of the basic curriculum, education and 

business are able to share tasks, maximize resource 

utilization, and serve self-interests while learning how to 

treat youth as a human resource and not as a problem (Jones 

& Maloy, 1988 ) . 

Several studies have reported the need for public high 

school leadership to investigate the development of 

education-business partnerships. This, plus the perception 

that American competitiveness in the global economy is 

waning due to the schools' inability to provide a quality 

educated workforce, has prompted a call for the business 
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community to become partners with public education for 

improving the schools (Boyer, 1983; Goodlad, 1984; National 

Science Foundation, 1983). 

Students who join the workforce between now and the 

year 2000 face dire economic consequences if they are not 

well matched to the new jobs or are unable to learn the 

advanced skills of the predicted information-technological 

society. The belief that the quality of American education 

is declining to the detriment of American competitiveness in 

the global economy renews calls for improving the educational 

system. 

Issues, relating to the high dropout rate, below-average 

assessment scores, and youth unemployment, provided fuel for 

foundations, educational organizations, and government 

agencies to promulgate reports for school reform. 

Recommendations called for the involvement of the business 

community and emphasized the need for developing partnerships 

to expand education, training, and employment opportunities 

for the student population as an agenda for school reform 

(Grant, 1988 ) . 

But, different concerns influence education and 

business leaders. It takes planning by organizational 

leadership to develop creative strategies and to make 

declared objectives become concrete realities for 

educational improvement. For example, a longitudinal study 

(Dayton & Reller, 1987), conducted over five years by the 
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American Institute for Research (AIR), surveyed students, 

parents, teachers, and business community personnel to 

assess the impact of the Peninsula Academies model. The 

partnership—the Sequoia Union High School District, the 

Stanford Mid-Peninsula Urban Coalition, and six high 

technology companies in California's Silicon Valley--accepted 

80 high-risk tenth graders (underachievers) for 

participation in the electronics, computer operations, and 

basic academic skills curriculum. The purpose was to cut 

the dropout rate and help students succeed as a high school 

graduate . 

Justin and Kameen (1987) explained that 25% of teenagers 

who enter ninth grade fail to graduate. In Oxford, 

Massachusetts, Digital Equipment Corporation developed a 

partnership, called Cooperative Federation for Excellence 

(COFFEE) with the schools to offer occupational training in 

computer-related and work-experience curricula. 

Although the above examples of varied education-business 

partnerships illustrate the possible combinations of partners 

and purpose, the student-branch-bank collaboration differs 

in that it integrates a real bank and a bank partner into 

the public high school culture, environment, and curriculum. 

Howard Gardner, a Harvard University psychologist, 

urges educators to allow the "Forgotten Half" (noncollege- 

bound students) a chance to learn by hands-on participation 

where one can try, make errors, and fill the gap between 
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failure and success. "But the invaluable educational 

laboratories in which these opportunities are offered . . . 

and the workplace . . . are often overlooked, underfunded, 

and underused" (Grant, 1988, p. 283). 

The education reform literature focuses the attention 

of private and public sectors on issues to ease the passage 

from school to work. Research suggests there is a lack of, 

or a weakness in, linkages between education and business 

institutions for making information available to youth 

seeking career-type, entry-level employment. However, 

Rosenbaum et al.(1990) found that economic models assume 

schools are remiss in placement transactions; this 

assumption prevents recognition of schools that do have 

linkages with employers. 

The Boston Compact that binds the public schools and 

their private sector partners to specific obligations is an 

example of an American public high school trying to make 

direct hiring linkages between high school and employers. 

Under the terms of the contract, the schools promise to 

improve student academic performance and attendance in 

exchange for pledges by the business community to provide 

career ladder jobs and college opportunities for qualified 

high school graduates (Cohen, 1988; Mann, 1984; Rosebaum et 

al., 1990). 

Attributes of cooperation and collaboration that 

demonstrate dimensions of leadership, planning. 

6 



interorganizational relations, flexible school structure, 

and sense of community are necessary to achieve 

equilibrium between actors in a partnership. As Jones and 

Maloy (1988) stated, "collaborative arrangements can expand 

cultural perspectives and sustain a pluralistic framework of 

real-world goals" (p. 116). 

Description of .Ihe S.tudfint-Branch. Bank 

The Massachusetts Office of the Commissioner of Banks 

promulgates legal guidelines (Appendices G, H) that define 

educational and vocational training objectives for 

establishing a student branch bank in a public high school 

(Memorandum on the Establishment. 1988). Federally 

regulated student banks must conform to federal regulations 

as well as minimal state requirements (United States League 

Federal Guide, June 1990; Federal Credit Union Act, 1972). 

Educational Requirement 

The Memorandum on the Establishment of Branch Offices 

Located at Educational Facilities (1988) specifically 

defines the minimal educational requirements for SBBs: 

All applicants, however, must also demonstrate, as 
matter of record, that a clearly articulated and 
defined educational and/or vocational training 
objective will be served by the establishment of 
the branch. Applications that do not meet these 
requirements will not be approved by the 
Commissioner of Banks, (p. 1) 
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Curriculum Plan 

The educational component of the partnership agreement 

is an important segment of the school-business collaboration 

and Massachusetts General Laws (1988): 

A school branch is an educational facility to be 
used for the training of students, on school 
premises, in the basic principles and practices 
of banking by actual participation in a branch 
operation. A curriculum plan, therefore, should 
be designed that achieves these objectives in 
accordance with accepted educational standards. 
All such curriculum plans must be drafted and 
approved by the educational authority prior to 
the submission of a school branch application. 
(p . 4 ) 

In compliance with Massachusetts General Laws (1988), 

educational administrators, teachers, and bank officials 

developed an educational curriculum for the student branch 

bank. The following constitutes a prototype of the school- 

bank curriculum (Assabet Valley Regional Vocational High 

School, 1982; Brockton High School Banking Program, 1984; 

personal communication Plymouth Federal Savings Bank, 1989). 

1. A prerequisite course in Money and Banking, 
Personal Finance, Basic Economics, or Financial 
Management and an overview of the duties and 
responsibiities of bank tellers. 

2. Selection process: 
a. Successful completion of prerequisite course 
b. Formal application from the bank 
c. Two letters of reference 
d. Approval of department head or coordinator 
e. Parent approval 
f. Interview and recommendation by bank official 

3. Enrollment in the Branch varies from 12 to 24 
senior students per year depending upon the type 
of high school. 
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4. Orientation and preliminary training may be at the 
main bank during the summer following acceptance, 
depending upon the financial institution. 

5. Students rotate teller and Internship positions by 
training and working in other departments of the 
main bank during the school year. 

6. Students are employed as paid, full-time tellers 
on weekends during the school year, summer 
vacation period, and after graduation. 

Operational Plan 

The Memorandum on the Establishment of Branch Offices 

Located at Educational Facilities (1988), promulgated by the 

Commonwealth of Massachusetts, Office of the Commissioner of 

Banks, identifies the required mandatory provisions to be 

part of the operational agreement between the educational 

authority and the financial institution. The provisions 

relate to: 

1. Hours of Operation 
2. Security 
3. Liability and Fidelity Insurance 
4. Banking Services 
5. Staffing 
6. Student Training 
7. Salaries 
8. Signage 
9. Branch Maintenance 

10. Other: An agreement between a financial 
institution and an educational authority 
may contain any other provision relative 
to the establishment and operation of a 
school branch that the parties deem 
necessary, (p. 3-4) 

The parent bank authorizes services that the student 

branch bank may transact. The following list enumerates 

banking transactions that the students learn during the 

school year in the branch bank program: 
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1. Accepting Deposits 
2. Auto Loans 
3. Balancing 
4. Bank Money Orders 
5. Cashing Checks 
6. Certificate of Deposit 
7. Checking and Now Accounts 
8. Closing Teller Window 
9. Club Accounts 

10. Customer Service 
11. IRA Accounts 
12. Money Market Deposit Accounts 
13. Opening Teller Window 
14. Personal Loans 
15. Proof Operations 
16. Savings Accounts 
17. Travelers Checks 
18. Vault Procedures 

Purpose 

The purpose of this descriptive study is to document 

the initiation process that promotes the implementation of a 

public high school student branch bank with a financial 

collaborative partner. 

This study identifies those factors that influence two 

different entities, public and private, resulting in an 

education-business partnership. To gain insights about the 

roles and mutual responsibilities of education and business 

leaders sponsoring a school-bank partnership, a survey 

questionnaire (Appendix B) and an interview guide 

(Appendix C) were used to address four research questions: 

1. How does the high school student-bank innnovation 

become a component of the school curriculum? 

2. What are the perceptions of educators and financial 

executives concerning their roles and 

responsibilities in the evolvement of a school-bank 

collaboration? 
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3. How does the school structure affect the learning 

environment of student branch bank (SBB) students? 

4. How does the student-bank partnership contribute 

to the learning experience? 

Statement of the Problem 

The study focuses on the relationships between 

organizational leaders and an effective process for the 

evolvement of a viable high school student-branch-bank 

partnership. 

Because organizational change is a difficult and 

uncertain process that requires assistance from educational 

administrators and financial executives, support and 

relationships determine the outcomes of the school-bank 

innovation. 

Studying the leaders' perceptions regarding the 

initiation process, according to theoretical parameters of 

partnership, change, interorganizational relations, and 

leadership, provide insights for new partnership ventures 

and suggestions for prescriptive measures. 

Significance of the Study 

The investigation of the student-branch-bank 

partnership addresses the concerns and issues enumerated in 

the preceding pages and specifically those relating to 

noncollege-bound students. 

At the time this study was begun in August 1990, 

Massachusetts was the only state in the nation to have 
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chartered high school banks as part of the educational 

process (Abbanat, 1990). The uniqueness of this Innovation 

was a primary factor in selecting the student-branch-bank 

partnership as the focus of research. A few months later, 

in January 1991, Vermont chartered its first student branch 

bank at Brattleboro Union High School, Brattleboro, Vermont 

(R. B. Radford, personal communication, January 24, 1991). 

The Brattleboro student branch bank was not included in the 

study. 

An examination of current research by Fullan (1982) 

revealed there was very little information available that 

described the strategy leaders of two different entities 

(public and private) could use to initiate an innovation, 

such as a student branch bank, into the high school 

curriculum. Also, that theorists do not know very much 

about what happens by way of initiating such an innovation. 

The study explores organizational leaders' perceptions of 

the process that encourages a cooperative and coordinated 

partnership. Jones and Maloy (1988) define the process: 

Cooperation is generated by the movement of ideas, 
resources and people back and forth between organi¬ 
zations. Goals and objectives are not specifically 
defined in advance, but emerge and shift as the 
partners negotiate the terms of their mutual efforts, 
(p. ID 

Operationalization 

Samples for the study were drawn from two populations: 

one of educational administrators and one of financial 
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executives who were involved in the student-branch-bank 

innovation. A survey questionnaire (Appendix B), with 

introductory letter (Appendix A), was mailed to the two 

populations consisting of 37 public high schools and 34 

financial institutions. Using a dimensional sampling 

procedure, 18 in-depth/ semi-structured interviews 

(Appendix C) were conducted with high school administrators 

and bank officials/ who represented the two target 

populations. 

A review of literature addresses four theoretical 

parameters--partnership/ change, interorganizational 

relations, and leadership. The aforementioned dimensions 

are integral parts of the effort to implement a school- 

branch partnership in secondary schools. The concept of 

change theory promotes and perpetuates the partnership as an 

instrument for educational reform. As cooperative partners, 

education and business share the responsibility for 

improving the quality of America's workforce. But, 

leadership provides the linkage among the theoretical 

parameters by strengthening the ties for a collaborative 

agreement. 

Analysis of data employs a cross-site analysis for 

comparing empirical results from the research findings. The 

study is descriptive in structure using qualitative 

methodology. The case study approach is the primary strategy 

for obtaining data related to the process of initiating the 

SBB. When site analysis of data from 8 schools and 10 banks 
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proceeds to comparative analysis, the variations and 

explanations of respondents become part of the process, not 

the product (Glasser and Strauss, 1967). 

Definition of Terms 

The following terms relating to the focus of the 

study are defined for the reader's reference: 

Catalyst is an individual who causes or accelerates 

a change in the learning environment. Bennis et al. (1984, 

p. 55) identifies the catalyst as a facilitator whose goal is 

to aid a process of change or development to occur. 

Change. as defined by Havelock (1973, p. 5) is any 

significant alteration in the status quo; an alteration 

which is intended to benefit the people involved. Fullan 

(1982) refers to change as a sociopolitical process, not an 

event. 

Change Agent refers to a person who facilitates planned 

change or planned innovation (Havelock, 1973, p. 5). 

Financial Institution (FI) is a federal or state entity 

holding a charter as a commercial bank, credit union, or 

savings bank. 

Initiation, as used in this study, is a process which 

leads up to and includes a decision to adopt or proceed with 

a change (Fullan, 1982, p. 39). 

Innovation is described by Havelock (1973) as any 

change which represents something new to the people being 
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changed. The SBB is the innovation referred to in the 

study. 

Leadership is a process of influencing the activities 

of an individual or group in efforts toward goal achievement 

in a given situation (Hersey & Blanchard, 1977, p. 84). 

Partnerships are generically described as a complexity 

of cooperative problem-solving relationships in organizational 

cultures (Jones & Maloy, 1988, p. 10). In the study, school- 

business partnership refers to an interactive collaboration 

between schools and the business sector that yields a range 

of joint school improvement initiatives of quality education 

and the promotion of educational excellence (Jones & Maloy, 

1988 ) . 

Planning is the mechanism by which a system adapts to 

and implements change (Cunningham, 1982, p. 5). 

Regulatory Agency is a federal or state government 

entity having jurisdiction for maintaining standards of 

legislative fiscal policy. 

Student Branch Bank (SBB) is a legally authorized 

"real" branch of a parent bank, functioning as an educational 

facility on school premises and training student tellers as 

part of the school curriculum under the supervision of bank 

personnel (Memorandum on the Establishment, 1988). 
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Limitations of the Study 

1. The focus of the research excludes one important 

consideration about school-bank partnership activities in 

the public comprehensive, regional, and vocational high 

school settings. An evaluation of the school-bank mode of 

operation and the soundness and wisdom of student educational 

learning outcomes are not a part of the study. Although 

the practice to determine the efficacy of the intervention 

is very important, the evaluation process is not part of the 

research design. 

2. A portion of data for the study was gathered using 

a survey questionnaire (Appendix B); however, during the 

period the SBB was evolving, the respondents to the survey 

may not have been active participants in the initiation 

process. 

3. The investigation was restricted to educational 

administrators and financial executives involved with the 

process of initiating a student branch bank. Consequently, 

SBB students and the branch bank mananger (bank employee) 

were not included in the study. 

4. Although the dimensional sampling process was based 

on specific variables common to public high schools and 

financial institutions, populations from which the samples 

were drawn were limited to the region east of Worcester, 

Massachusetts. At the time of the study, there were no 

known SBBs chartered west of that periphery. 
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5. Since participants completed the survey instrument 

independently, responses might reflect less care and thought 

than if subjects had been supervised. 
/ 

Overview of the Study 

The study explores the process of initiating a 

high school student-bank partnership that enhances the 

social, utilitarian, and personal aspects of the students' 

learning experience. 

Chapter I contains the introduction, orientation to the 

study, description of the student branch bank, purpose, 

statement of the problem, significance of the study, 

definition of terms, limitation of the study, and overview. 

In Chapter II, literature relating to business 

involvement in the secondary school is reviewed. A 

theoretical framework for successful collaboration between 

school and business entities includes the following four 

concepts: 

o Partnership as a vehicle to Initiate change, 

o Change to bring about school improvement, 

o Interorganizational activities that cement 

relations between entities, 

o Leadership to merge the above three concepts 

for a workable collaboration. 

Chapter III provides a detailed description of the 

research design and methodology for conducting the research. 
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This phase of the study identifies the case study approach 

of the student-branch-bank partnership and describes 

qualitative research techniques for collecting and analyzing 

data. 

The study is qualitative and descriptive in essence; 

the findings, therefore, cannot project statistical 

significance. But, qualitative research permits individual 

experiences and perspectives of values and attitudes to be 

shared. Consequently, the strength of the qualitative study 

with an in-depth description of the initiation process and 

the theoretical framework allows for transferability 

(Marshall & Rossman, 1989). 

Qualitative research is a tool to understand the social 

culture and natural setting of the process of initiating a 

high school student branch bank. Patton (1980) explains 

that "the process . . . implies an emphasis on looking at 

how a product or outcome is produced rather than looking at 

the product itself" (p. 60). 

Chapter IV is divided into five main sections. 

After the introduction, a second section contains the 

classification of eight categories used to study the process 

of initiating a school-bank collaboration. In the third 

section, the data gathered from educational administrators 

are described and analyzed, in the fourth section, the data 

from financial executives. Analysis of data was based on 
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eight conceptual categories relating to theories of 

partnership, change, interorganizational relations, and 

leadership. The following eight categories were structured 

to accommodate common patterns for cross-site analysis 

(Marshall & Rossman, 1989, p. 116; Miles & Huberman, 1984, 

p. 68; Patton, 1980, p. 311): 

o Circumstances Influencing Initial Involvement, 

o Preliminary Plan, 

o Procedures Prior to Decisions, 

o Benefits to Organizations, 

o Interorganizational Activities, 

o Change and the Student Branch Bank, 

o Terms of Agreement, 

o Student Learning Environment. 

A final section contains a summary of the findings. 

Chapter V includes the summary of research findings, 

conclusions, recommendations, and suggestions for further 

research. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 

Chapter II contains a review of the literature covering 

the relationship between two different organizational 

entities, education and banking, in the joint venture of a 

school-bank partnership. The pattern of collaboration is a 

significant feature in the current wave of educational 

reform. It affirms the importance of the business sector in 

influencing the educational and school-to-work experiences 

of public comprehensive, regional, and vocational high 

school students. 

Other factors impacting the high school bank program 

are also reviewed. The first portion of the review explores 

the evolvement of the education-business partnership, and 

the beginning of the high school student-bank collaboration. 

In another section, the importance of understanding the 

tides that were running swiftly in the direction for change 

and the momentum, which carried the waves toward development 

of high school bank partnerships, is investigated. 

A related section focuses on interorganizational 

relationships that work to crystalize the high school bank 

vision into reality. 
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The final part of the review concludes with a 

discussion of the current literature on the leadership 

concept and its relationship to the process of initiating a 

school-bank partnership. 

Partnerships. 

Historical Context 

Since 1981, when the United States Secretary of 

Education established the National Commission on Excellence 

in Education, the American public has been bombarded with 

reports on the lack of achievement of United States school 

children and the need for a better educated workforce to 

meet the demands of economic growth, technological change, 

and global competition. 

The literature suggests that business carry more 

responsibilities and assume a larger role in assisting 

education to meet the demands for improving the 

qualifications of the future workforce. To meet the 

financial burden that school improvement demanded, business 

offered support and resources to secondary education for 

funding innovative programs and large-scale projects 

(Wilson & Rossman, 1986). 

In 1988, Levine and Trachtman advocated a similar 

conclusion that economic productivity depended upon the 

educational quality of the workforce; therefore, business 
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and education should join forces to create effective 

partnerships to attain excellence. 

At the request of the National Center on Education and 

the Economy, the Commission on the Skills of the American 

Workforce studied the mismatch between what students learn 

in school and what employers expected. The Commission 

presented a report in June, 1990, America's Choice: High 

Skills or Low Wages!, calling for schools, businesses, and 

other agencies to improve the prospects for the noncollege- 

bound student (O'Neil, 1990). The report stated: 

The fact remains that our secondary schools are 
almost wholly oriented toward the needs of the 
college bound. There is no curriculum to meet 
the needs of noncollege-bound youth, or real 
employment service for those who go right to work, 
few guidance services for them, no certification 
of their accomplishments, and...no rewards in the 
workplace for hard work in school, (p. 4) 

One of the earliest forms of business involvement was 

the cooperative education partnership. Since the 1960s, 

federal funding has played a major role in the development 

of cooperative education by enacting the Vocational 

Education Act of 1963, which emphasized human concerns of 

access and needs, interest, and abilities. The strategy 

allowed students to work directly in businesses and to be 

supervised by their school teachers. It allowed students to 

gain experience on modern equipment, learn about the adult 

role in an organizational culture, earn income during the 

school year, and offered opportunity for employment after 
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graduation. John O'Neil (1989) revealed that 90% of 

students in vocational education in American schools 

unfortunately were unable to become involved in this 

organized work experience program. 

In the early 1980s, schools formed partnerships to 

bring parents or community members into the classroom as 

resource persons. These activities were usually of short 

duration and served a single purpose. In 1983, a survey by 

the United States Department of Education (Mann, 1984c) 

indicated that there were 35,000 school partnerships in the 

United States where people were sharing time, material, and 

money. 

In October, 1983, President Reagan rekindled business 

interest in the public schools by launching the National 

Partnership in Education Program (O'Connell, 1985) and 

declared the 1983-84 school year as the National Year of 

Partnership in Education. With this encouragement, a new 

wave of school-business partnerships flourished during the 

1980s; business actively participated voluntarily rather 

then answering a mandate from the federal legislature. 

Jones and Maloy (1988) confirmed that interaction between 

participating schools and organizations tended to be 

voluntary, cooperative, and flexible while sharing 

information, resources, time, and talent. 

Small businesses at the local level responded to 

school requests with contributions of personnel, equipment. 
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and mentors. According to the United States Department of 

Education, partnerships grew from 42,000 in 1983-84 to more 

than 140,000 in 1987-88 (Association for Supervision and 

Curriculum Development, 1989). When business experienced 

global competition and decline in the number of qualified 

employees, education and business explored the concept of 

partnership. This strategy provided a tool for school 

improvement and development of student academic and 

marketable skills. 

New-type Partnerships 

A new-type partnership with business surfaced during 

1984. A study by Mann (1984b) disclosed that schools 

recognized the need to generate business collaboration and 

commitment of longer duration to make a difference in the 

students’ learning experience. Having the emphasis in the 

relationship focused directly on improving the quality and 

effectiveness of students' educational achievement, the new 

partnerships offered diverse avenues to reform, school 

revitalization, and contributions to learning experiences. 

Schools encouraged the new type of partnership since it 

supplemented the traditional business involvement in 

vocational and cooperative education programs. Eastman Kodak 

executives helped restructure the Rochester, New York, school 

system (Bennett, 1989)--Sears and 14 other companies funded 

a model school that worked with inner-city students and Shell 
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Oil Company offered to improve mathematics and science 

instruction system-wide. Other school-business partnerships 

nation-wide were as varied in their focus. 

The concept of collaboration enlarged the possibilities 

of growth in school-to-work programs. In a keynote speech 

at the "Quality Connection: Linking Education and Work" 

Conference (School-to-Work, 1990), United States Secretary 

of Labor, Elizabeth Dole, emphasized the value of directly 

linking classroom curriculum to work site experiences and 

learning. At the same conference, Albert Shanker, President, 

American Federation of Teachers, advanced the perspective 

that schools should afford students an opportunity for 

"problem-based learning where students are faced with 

realistic practical problems and then disciplinary knowledge 

is made available which will help them solve the problems" 

(p. 5). 

However, the concept of school-business partnerships 

attracted its share of detractors. Critics claimed that the 

collaboration generally fails to serve those students who 

are more at risk, those with attendance problems, or 

students with other indicators of educational failure. 

Don Adams (Association for Supervision and Curriculum 

Development, 1989), editor of the Partnerships in Education 

journal, confirmed that business is demanding evidence of 

school improvement before increasing their commitment in the 
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partnership movement. As early as 1986, Hamilton suggested 

that business leaders expected schools to equip students 

with more academic instruction because specific skills would 

be taught on the job. Contrary to the aforementioned data, 

Rossman et al. (1988) reported that it is the local 

community that determines the factors affecting schools' 

purposes, operations, and programs local employers' support. 

In the final analysis, Don Adams explained, "If a business 

owner thinks he doesn't want to be involved, chances are he 

won't be in business 10-15 years down the road. If they see 

it as someone else's problem, they're making a serious 

mistake" (Association for Supervision and Curriculum 

Development, 1989, p. 7). 

Student-Branch-Bank Partnership 

Just prior to the revitalized partnership movement in 

the early 1980s, the banking sector introduced and developed 

the concept of a public high school student-branch-bank 

partnership. The innovative program placed inexperienced 

students in an environment to learn behaviors and marketable 

skills for future employment. The concept of a student 

branch bank (SBB) was to operate a "real branch bank" on 

school premises as a course offering in the high school 

curriculum. Comprehensive, regional, and vocational high 

schools began operation of SBBs with parent bank supervision 

and federal or state regulatory agency approval. 
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The first United States high school student branch bank 

was chartered under Massachusetts General Laws, Chapter 167C 

and Chapter 171 (1983). The 1st Educational Savings Bank, 

Wakefield Memorial High School, Wakefield, Massachusetts, an 

educational training facility of the Wakefield Savings Bank, 

opened on April 6, 1981. 

Donald Garrant, President, Wakefield Savings Bank, 

introduced the concept of a student operated branch bank. 

Mr. Garrant envisioned a facility at the high school which 

would give students a pragmatic approach to banking. 

Superintendent Stephen F. Maio remarked, "I sensed that a 

bank program with an educational and work component would 

be a great benefit to students both in the college and 

noncollege programs” (Dubois, 1983, p. 3). After outlining 

a curriculum in banking theory, Mr. Garrant proposed a work 

cycle supplement that offered students an opportunity to 

work in the school bank and at the Wakefield Savings Bank 

during free time after school and during summer vacation. 

The student-branch-bank concept motivated other 

Massachusetts public high schools to seek a partnership 

with local financial institutions. Between 1980 and 1990, a 

total of 35 financial institutions (commercial and savings 

banks, credit unions) established student branch banks in 38 

Massachusetts public high schools (74% of the SBBs were 

located in comprehensive, 13% in regional, and 13% in 

vocational high schools). See Figure 2.1. 
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Comprehen. 

13.OX Regional 

Figure 2.1 Massachusetts school branch bank location by 

type of public high school, 1990. 
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The growth of SBBs during the past decade revealed the 

willingness Of educators to generate support from the 

financial sector. 

Figure 2.2 illustrates the growth of the SBB 

partnership during the ten-year period between 1980-1990. 

80-82 83-84 85-86 87-88 89-90 

Figure 2.2 Ten-year growth of student branch banks in 

Massachusetts. 
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Thirty percent (11) of the SBBs were implemented in 

Massachusetts public schools between 1980-82 and 1985-86. 

During the period from 1987-88 to 1989-90, a span of three 

years, schools initiated 70% (27) of SBB partnerships with 

financial institutions. 

Transition from School to Work 

Linkage between school and business eases the 

transition from school to work and teaches youth that 

knowledge and skills are essential for maintaining a 

standard of living for survival in the economic system 

(O'Neil, 1990; Zuckoff, 1987). 

In the October 1988 issue of the Vocational Education 

Journal. Frantz et al. explained that rapid technological 

change and a highly competitive world economy demand 

workers with initial training who are to be retrained 

throughout life. An added problem is America's culturally 

diverse population which requires schools to serve a broad 

range of students, many of whom are socially and economically 

disadvantaged. Public discussion emphasizes concern about 

students' educational performance in basic academic and 

vocational skills. Such a human capital deficit is a 

serious problem for youth entering the workplace who do not 

have the basics essential for acquiring more sophisticated 

technical skills. 

John F. Akers, Chairman, International Business Machine 

Corporation, revealed that statistics from company records 
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showed that 67% of 700 manufacturing employees in the United 

States, tested recently, read only at a sixth-grade level or 

lower. These workers were hired in the 1970s when 

businesses were flourishing and workers were needed (Cohen, 

November 2, 1990). 

According to Carnevale, Gainer, and Meltzer (1988), 

in a two-year joint study conducted by the Society for 

Training and Development and the United States Department of 

Labor, the findings on workplace skills research revealed 

that there will be too few well-educated and trained 

American workers looking for their first job. Today, 

learning in the workplace is imperative. While the study 

revealed that employers shift employees between jobs and 

responsibilities which require the ability to absorb, 

process, and apply new information quickly and effectively, 

knowing how to learn was the most basic of all skills but 

one which was lacking in a major portion of the nation's 

high school student population. 

Ray Stata, President, Analog Devices (Sit, 1991), 

recalled that a division in Wilmington, Massachusetts needed 

to hire 200 production workers. Each applicant took a 

reading and math test; Stata commented: 

We were absolutely blown away. We screened out 50 
percent of the applicants just by looking at the 
test papers. Of the 50 percent brought in to be 
screened, 40 percent of them could not pass a 
sixth-grade reading test. That's just one reason 
why businesses have got to get involved, (p. B8) 
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Ironically, the American economy has traditionally 

supported formal education and workplace learning of white- 

collar and high-level technical elites, but has provided 

less training for the noncollege skill and craft workers. 

In Germany, there has been more formal training of craft and 

skill employees, and its employer structures have had fewer 

layers of managerial and white-collar personnel. Carnevale 

et al. (1988) found the traditional American bank teller job 

already in transition. Routine repetitive tasks are being 

replaced with advanced financial services to meet 

competition and customers' demands. The authors explained 

that these changes are affecting the structure, 

organization, and management of banks. 

In its report, America's Choice;_High .Skills. jQI .L.QM.. 

Wages (1990), the Commission on the Skills of the American 

Workforce found that work organization in German banks has 

been reorganized to give skilled financial "clerks"—known 

as "front office" professionals, rather than tellers—the 

responsibilities and functions usually performed by 

specialized departments in traditional American banks. The 

position (teller—"front office" professional) in Germany is 

regarded as an official professional requiring one to three 

years in an apprenticeship program that provides for a 

university track or a professional banking academy for career 

advancement. 
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John Bishop of Cornell University, a leading authority 

on the transition from school to work, confirmed that "You 

don’t have to go to college to be highly paid. But you do 

have to spend a comparable amount of time learning something 

useful" (O'Neil, 1990, p. 4). 

Schools and businesses addressed the issue of 

transition from school to work by advocating the school- 

business partnership for training, influencing, motivating, 

and retaining high school students who were uncertain about 

future educational and employment opportunities. These 

linkages between education and business created a culture of 

caring which builds support for the school and learning 

opportunities for the students (Wilson & Rossman, 1986). 

Jones and Maloy (1988) offer a model containing 

"critical points" in the development of partnerships: 

o Identifying the diverse interests of the partners, 

o Agreeing on shared activities, 

o Implementing joint programs, 

o Planning for future efforts, (p. 101) 

The student-bank partnership was not viewed as a 

panacea for providing all students with marketable skills. 

It served as a strategy to make the high school more flexible 

in exploring pedagogic techniques and organizational 

structures more conducive to student learning (Grant, 1988). 

It also allowed local businesses to use discretionary 
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resources that could be used for investment and commitment 

to foster an education-business collaboration for an 

educational change. 

Change 

The concept of partnership implied innovation arising 

from the desires and expectations of school and community 

partners. 

Education, with its organizational setting and 

bureaucratic structure, has historically been reluctant and 

difficult to change (Jones & Maloy, 1988). Although 

education has demonstrated dogmatic resistance to change, 

Fullan (1982) suggests that the difficulties relate more to 

planning and coordinating of the sociopolitical process of 

change. Consequently, when education tried to initiate a 

change, such as a school-business partnership, the problem 

became one of interorganizational planning associated with 

the human resource system. 

Change is a nonlinear process that Fullan (1982) 

classifies in three broad phases. These crucial stages and 

the factors affecting adoption are described as: 

Phase I. Variously labeled Initiation, Mobilization, 
Adoption: Consists of the process which 
leads up to decision to proceed with a 
change. 

Factors affecting adoption: 
o Existence of quality of innovations 
o Access to information 
o Advocacy from central administrators 
o Teacher pressure/support 
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o Consultants and change agents 
o Community pressures/support/apathy/ 

opposition 
o Availability of federal or other funds 
o New central legislation or policy 

(federal/state/provincial) 
o Problem-solving incentives for adoption 
o Bureaucratic incentives for adoption 

Phase II. Implementation (the first 2 or 3 years): 
Involves the first experiences of attempt¬ 
ing to put a program into practice. 

Phase III. Institutionalization: Refers to change as 
an ongoing part of system or discarded by 
decision or attrition, (p. 42) 

Echoing a similar stance, other researchers characterize 

change in constructivist terms as "a continuously ongoing 

process that requires neither outside stimulation nor 

direction, even though at times such intervention maybe 

useful" (Guba & Lincoln, 1989, p. 108; Jones & Maloy, 1988). 

The implementation phase is described by Guba and Lincoln 

(1989) as: 

Change is a nonlinear process that involves the 
infusion of new information and increased sophistica¬ 
tion in its use into the constructions of involved 
human constructors. The infusion received from con¬ 
structivist inquiry is but one kind that will be and 
probably should be taken into account, (p. 109) 

Educators, who attempt to improve learning experiences 

for the student population, are often unsure how to proceed 

with the process of initiating an innovation (DuFour & Eaker, 

1987). The complexity of an SBB innovation presented such a 

dilemma. The process to initiate the student-branch-bank 

collaboration between the school system and the financial 

institution was accomplished by trial and error, by 
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networking, and by personal communications with established 

student branch banks. The catalyst--a teacher, coordinator, 

principal, superintendent or bank executive--was responsible 

for beginning the process and running the gauntlet to 

fruition. Reasons for initiating the program were varied 

and were usually in response to incentives from the school 

and community. 

The broad social forces—youth unemployment and limited 

economic opportunities for the noncollege-bound student-- 

fueled secondary school educators to investigate what change 

to make and how to achieve it. One of the major purposes of 

schooling "is to educate students in the development of 

individual and social skills and knowledge necessary to 

function occupationally and sociopolitically in society" 

(Fullan, 1982, p. 11). Educational change purported "to help 

schools accomplish their goals more effectively by replacing 

some programs or practices with better ones" (p. 11). In 

this sense, the student-branch-bank collaboration was 

initiated to help schools accomplish specific goals. 

The uniqueness of the learning strategy engendered in 

the student branch bank demonstrated that the classroom and 

school should be related to the "real world" for students to 

bridge the chasm between the inside and outside of school 

(Sarason, 1983, p. 5). Consequently, the prospect of 

building a "real world" environment encouraged development 

of the educational curriculum for the student branch bank. 
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Teachers and bank officials directed the curriculum content 

to cognitive/academic and personal/social goals, areas that 

had suffered in the past from bias neglect. 

The school-bank partnership imported the "real world" 

onto the high school setting, using both business and 

education personnel to teach theory and practice. With a 

mix of banking transactions occurring in the student branch 

bank, learning through involvement enhanced student 

motivation and retention. But local influences and prospects 

determined whether the innovation was suitable for 

institutionalization into the school culture. 

The goals envisioned for the SBB were directed to the 

educational needs of comprehensive, regional, and vocational 

high school students. Remarkably, these were analagous to 

the goals of the new federal legislation, the Carl D. Perkins 

Vocational and Applied Technology Education Act, approved by 

the United States Congress on September 25, 1990. Two 

important contributions in the new Act were (Wirth, 1991): 

1. To provide students with more opportunities to use 
knowledge for practical purposes. 

2. To provide all students with a broader range of 
personal, intellectual, and work-related skills 
than is currently developed in academic class¬ 
rooms. (p. 428) 

Barriers, to chs.nae. 

The idea of business involvement in the education 

community presented a dichotomous problem for the SBB 
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innovation. The traditional voice of the issue expressed 

the negative tone that business was seeking only to serve 

self-interest or to eventually establish a political 

foothold to acquire a supply of trained employees. Ozmon 

(1982) expressed such a philosophy of mistrust by chastising 

business to correct and improve corporate management 

performance before contributing education support to specific 

business interests. 

The other side of the dichotomy defended the stand that 

business was asked to supplement or replace funds not 

forthcoming from public monies. Hansen and Schergens (1982) 

argued the view that business was part of the community and 

reflected local values and that "business needs good schools 

as much as the schools need business support" (p. 695). 

The traditional education perspective relied on its 

ability to diagnose inadequacies without interference from 

nonpublic groups. Eventually, the correction of nonproductive 

learning by a variety of improvement strategies resulted in 

fulfilling the prophecy that the more education changed, the 

more it remained the same (Sarason, 1971). 

But another barrier to change was the weak knowledge 

research base of educational innovation. Dufour and Eaker 

(1987) mentioned that "it is rare to find an educational 

innovation which has been fully developed and subjected to 

careful trial and experimentation" (p. 191). Fullan (1982) 
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expressed similar concern about the lack of studies in the 

literature examining the adoption process, specifically on 

initiation, mobilization, and planning to prepare for change. 

Furthermore, there was the barrier that human 

organizations, such as schools, sought equilibrium but that 

change, being a temporary disequilibrium, was something to 

be avoided (Dufour & Eaker, 1987). Maintaining the status 

quo reflected a passive school organization rather than a 

dynamic one preparing students to assume adult 

responsibilities. 

Negotiating the terms of the partnership agreement 

served both education and business needs. The change 

strategy allowed education to adapt to scarcity while 

providing students with new learning experiences. 

Investing in the public high school student gave financial 

institutions an incentive to meet its community obligation 

and to guarantee a pool of trained tellers for meeting 

personnel needs. 

Nevertheless, the literature indicated that the process 

of initiating a change is gradual (Fullan, 1981; Rogers et 

al., 1971). Education was slow to accept change especially 

when external influences attempted to alter its human 

capital system. The theory of social change asserted that 

diffusion of an innovation was the result of human 

interaction as barriers of status, geographical location, 

and policy delayed diffusion of the intervention (Rogers et 

al., 1971). 
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The diffusion of the SBB concept throughout the 

Massachusetts school systems started slowly in 1980. By 

1985 the momentum of the innovation accelerated until the 

end of the decade. Rogers et al. (1971, p. 176) suggested 

that the phenomenon of adoption followed a normal, bell¬ 

shaped curve and resulted in an S-shaped curve when the 

cumulative number of adopters is plotted on a frequency 

basis. Figure 2.3 illustrates that the diffusion of the SBB 

partnership followed an S-shaped curve of adoption. The 

curve rose slowly at first with 11 installations from 

1980-82 through 1985-86. Then the curve showed a sharp rise 

when 13 new SBBs were adopted in 1987-88 and 14 more in 

1989-90, making a total of 38 SBBs initiated from 1980 

through 1990. 

To establish a student branch required sustained 

persistence over an extended period of time. Calvin 

Coolidge found this concept of persistence in the 

improvement process very rewarding (Dufour & Eaker, 1987): 

Nothing in the world can take the place of per¬ 
sistence. Talent will not; nothing is more 
commom than unsuccessful men with great talent. 
Genius is not; unrewarded genius is almost a 
proverb. Education will not; the world is full 
of educated derelicts. Persistence, determination 
alone are omnipotent, (p. 190) 

In order to develop the proper environment for 

establishing a student-branch-bank partnership, 

interorganizational cooperation and coordination between 

different entities were important attributes for initiating 

a successful collaboration. 

40 



CUMULATIVE SBB ADOPTERS 

Figure 2.3 S-shaped curve of adoption. 

Inter oiaanizat Iona 1 .Relations 

A sociological framework guided the social activities 

between partners in the school bank collaboration. 

Ecologists identified "symbiosis" as social relations of 

mutual dependence and advantage between unlike 

organizational structures (Blau & Scott, 1962, p. 56). 

In forming the school-bank alliance, the process 

depended upon the social mechanisms of exchange and 

cooperation (Light & Keller, 1975). The mechanism of 

exchange was based on the principle of reciprocity for the 

expressed purpose of obtaining benefits, which accrued to 

both partners in an organizational relationship. If 
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education intended for students to acquire marketable and 

people skills with state-of-art technology for future 

economic advantages, it was willing to engage in an exchange 

for scarce resources with a business organization that was 

willing and able to offer those resources which it had 

available. It was this social interaction that generated 

mutual learning processes and fostered personal and 

organizational growth and development (Jones & Maloy, 1988). 

Social Capital 

To strengthen the bonds of partnership, James Coleman 

(1988) offered the concept of social capital as a resource 

for facilitating action among organizations. Just as physical 

capital, in the form of tools, facilitates production, and 

human capital, in the form of applied skills and 

capabilities, makes people act in certain ways; social 

capital, existing in the structure of relations, influences 

organizational leaders in dealing with social interactions. 

Social capital is identified as a "variety of different 

entities . . . that consist of some aspects of social 

structures and they facilitate certain actions of actors 

within the structures" (p. S98). 

Coleman's approach asserted that a group was able to 

accomplish more, where there was demonstrable trust, than a 

comparable group in which this attribute was lacking. Actors 
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could accomplish goals in social relations that would not be 

possible to achieve, lacking the dimensions of social capital. 

The concept is especially applicable as a strategy for 

small businesses in local communities because it suggests 

flexibility and an activity that involves human talents and 

skills for restoring broad support for education (Hage, 

1988) . 

Culture 

Organizational cultures of norms, values, and history 

of each partner shaped the strategy of mutual agreement 

necessary for participation in an education-business 

partnership. 

The prevailing school culture blinded its vision to the 

learning opportunities available for students. Overlooking 

collaborations because business culture differed, educators 

eliminated possible solutions for educational change (Jones 

& Maloy, 1988). 

But the business organization faced similar doubts 

about offering resources to an educational institution if 

business culture focused solely on profit issues. Business 

suffered blind spots by refusing to answer calls for 

assistance from the school community. Research conducted by 

Peters and Waterman (1982) on the importance of culture, 

found "that companies, whose only articulated goals were 

financial, did not do nearly as well financially as 
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companies that had broader sets of values" (p. 103). There 

were, however, profound difficulties emerging in the 

private-sector culture for reasons other than those due to 

unfair foreign competition or ineffective government (Radin, 

1989 ) . 

In May 1989, a report on American's private-sector 

culture was published by the Massachusetts Institute of 

Technology (MIT) Commission on Industrial Productivity 

entitled Made in America (Warsh, 1989). The two-year 

study of United States industrial performance was conducted 

by Michael L. Dertouzos, Chairman of the Commission, and 

head of MIT's science laboratory, and Vice-Chairman Robert 

Solow, Nobel Laureate. The report found that American 

economic problems were related to "undereducation, 

insufficient teamwork, and inattention to detail" (Warsh, 

1989, p. 16). It also confirmed that American industry was 

mired in outdated strategies, concentrated on short-term 

gains, and was squandering human resources. 

In the report, Dertouzos said "neglect of kindergarten 

through Grade 12 education is likely the most serious 

national weakness and contributing to sagging productivity 

growth" (Radin, 1989, p. 16). The Commission called for 

corporate leaders to help workers become better educated 

and more involved, promote greater cooperation and support 

within and between organizations, and look for better ways 

for product operations. 
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Recent literature emphasized that the new work 

environment and new technology demanded a worker with a 

broader set of skills; one who understood the whole product 

operation and could be shifted from one job to another when 

demands of the job increased (Radin, 1989). The MIT study 

indicated that some employers did not understand that new 

technology demanded a worker with a much broader set of 

skills. 

Models of Organizational Structure 

Loose Coupling of relations between two different 

entities required an understanding of each partners’ 

management system for a continuing workable collaboration. 

The bureaucratic model of management hindered the educational 

organization in adapting to school reform. Since schools 

differed from private organizations, the literature 

emphasized that the "loose coupling" theory for educational 

organizations would promote flexibility, socialization, 

selective centralization, and interdependence (Jones & Maloy, 

1988; Weick, 1982). By definition, "a loosely coupled" 

system was more elusive, less tangible, harder to grasp, and 

harder to administer" (Weick, 1982, p. 675). 

Negative attitudes about the bureaucratic model of 

school structure were responsible for theorists turning to 

the loosely coupled governance perspective as a less 

determinate and rationalized picture of the school as a 
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social system (Tyler, 1985). Based on the assumption that 

the usefulness of the model was debatable, Tyler offered 

this perspective to emulate: " ... it may be well to view 

the school not as a set of causally related functions, but 

rather as an emergent property of the interests, 

interpretations, and face-to-face interactions of its members" 

(p. 62). 

The Interactive approach to school organization 

attempts to explain the meanings, negotiations, and 

strategies of individual actors--teachers, students, 

administrators, and parents (Tyler, 1985). Jones and Maloy 

(1988) espoused a theory of interactive exchanges for 

partners in education and business collaboration where the 

constructs of reflexive thinking, multiple realities, and 

ill-structured problems are used "to understand causes, to 

describe processes, and to comprehend outcomes of 

partnership" (p. 39). 

When using an interactive approach, partners developed 

interorganizational relationships with the movement of ideas, 

resources, and people between organizations. The mingling 

of educators and business personnel generated new 

relationships and fostered personal and organizational 

growth and development in both entities. 

Committed to the development of students as human 

resource capital, schools considered collaborative 
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involvement to strengthen the experience of working with the 

business community. Whenever education and business leaders 

worked together in pursuing a common goal, successful 

interaction depended upon effective interorganizational and 

interpersonal skills for achieving partnership objectives. 

To achieve an interactive school-business partnership, 

Jones and Maloy (1988) described the essential ingredients 

of collaborative processes: 

1. They involve new resources from parent and 
community, groups, businesses, human service 
agencies, and institutions of higher education. 

2. They promote a sharing of information, resources, 
time, and talent that helps people think about 
better schools. 

3. They seek greater utilization of community 
resources rather than raising revenues for more 
of the same things. 

4. They reduce the isolation of students, teachers 
and schools through association with other 
powerful groups. 

5. They encourage decision making and problem solving 
on a local level by those most affected by the 
outcomes. 

6. They are voluntary, cooperative and flexible. 
(p. 11) 

Collaboration in the workplace environment of today has 

changed since the early 1900s; new models of relationships 

are needed between now and the year 2000. A model to 

replace the old meaning of partnership has been suggested by 

Hoyt (1991, p. 451): 

1. To formulate and implement a working relationship 
between the private sector and education to provide 
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a career-oriented approach for new entrants in the 
labor market. 

2. To clarify to the private sector the need for 
relationships. 

3. To restore the true concept and meaning of 
partnership. 

4. To recognize the stages of private sector 
involvement in education reform: 

a. supporting the need for reform. 
b. supplying funds and assistance for 

implementing proposals. 
c. insisting on expansion and speed of reform. 

Understanding the importance of interorganizational 

relations is critical for consummating a harmonious 

collaborative agreement. In a review of organizational 

relations, Galaskiewicz (1985) extensively examined three 

essential arenas and the focus of analysis in each 

perspective: 

1. Resource procurement and allocation with the focus 
on issues of power dependency and overcoming 
uncertainty in interorganizational transactions. 

2. Political advocacy involved coalition formation and 
efforts at collective action motivating greater 
company contribution to bring about changes in the 
institutional environment. 

3. Organizational legitimation as it deals with the 
organizations’ goals and improving its image or 
public relations by its cash contribution to 
charitable organizations. 

Galaskiewicz (1985) pointed out that organizations play 

in more than one arena of action at a time often ’’pursuing 

resources and legitimacy and participating in efforts at 

collective action simultaneously" (p. 299). 
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Consequently, the patterns of organizational 

perspectives derived from the school-business collaboration 

created the kinds of institutional arrangements and 

organizational structures that promoted opportunities for 

students in the student-branch-bank alliance. But, there 

were no formulas for success that guaranteed excellence for 

participants. In the The Good High School. Lightfoot (1983) 

put forth the notion that good high schools seek ”to create 

environments that will connect their students to the wider 

world and protect them from it” (p. 368). 

Education and business recognized the values and 

experiences that each contributed to youth; the student- 

branch-bank partnership was a linkage that forged close ties 

between two differentiated entities. If continuity of 

organizational collaborations was necessary for future 

growth and development, cooperation between education and 

business leaders was essential even as each dealt with risk, 

conflict, opportunity, and challenge. Therefore, it is 

important to examine the professional literature on the role 

that organizational leadership played in consummating 

school-business partnerships. 

Leadership 

Organizational leaders have expressed a vision for 

preparing students for the transition from school to the 

world of technology by promoting school-business 
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partnerships. James MacGregor Burns recommended that 

organizational leaders, who intended to consummate a 

successful collaboration, could apply the principles of 

"transforming leadership" (Peters & Waterman, 1982): 

Transforming leadership occurs when one or more 
persons engage with others in such a way that 
leaders and followers raise one another to higher 
levels of motivation and morality. Their purposes, 
which might have started out separate but related 
in the case of transactional leadership, become fused. 
Power bases are linked not as counterweights but as 
mutual support for common purpose, (p. 83) 

Although Bennis and Nanus (1985) referred to symbiosis 

as "social architecture" (p. 110), their theory of 

transformative leadership and empowerment focused on the 

importance of an organizational leader rather than on the 

individual leader. 

Owens (1981) believed that support of school 

administrators was necessary and desirable in initiating an 

effective collaboration, if the relationship was to result 

in more business involvement. However, the shaping of human 

behavior depended upon the characteristics and quality of 

interactions within both organizations (Coleman, 1988). 

Related to the aforementioned organizational leadership, 

Jones and Maloy (1988) concluded that interactive and 

situational school leadership built partnerships. They 

recommended the following guidelines to educational and 

business leaders for achieving an effective collaboration: 

1. Build initial agreements about problems and 
their priority. 
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2. Propose some ways for potential participants 
to start working together. 

3. Clarify the self-interests as perceived by each 
organization and key participants. 

4. Obtain and publicize endorsements from 
authorities in each organization. 

5. Build tolerance for open-ended processes, outcomes, 
and ambiguous goals. 

6. Recognize different constraints and strengths 
inherent in each organization and its 
subsystems. 

7. Make sure that each side puts something it 
values on the table so that benefits look 
probable and defection is not costless. (p. 101) 

Both, individuals and organizations participating in a 

partnership derive rewards of status, self-esteem, 

accomplishment, as well as profit, growth, prestige, power, 

and recognition respectively (Bennis & Nanus, 1985). 

Educators responsible for the operation of the student 

branch bank organized the Massachusetts School Bank 

Association (MSBA), a mirror of the Massachusetts Bankers 

Association. The school affiliate was organized to sustain 

and reinforce a sense of goal orientation and vision in 

addition to providing participants with the opportunity to 

develop leadership skills. It proposed to address issues 

relating to: assisting the catalyst/initiator to navigate 

various types of education and business organizations, 

sharing information with members and school personnel on 

curriculum development, and providing the mechanism for 

initiating a school-bank program. By working with the 
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educational leadership, the Massachusetts School Bank 

Association (MSBA) was able to voice its concerns and 

expectations in seeking timely resolutions. 

Article II of the MSBA By-Laws outlined the specific 

purposes of the Association (1987): 

Section: 

I. To work in cooperation with financial 
institutions for the welfare of students, 
the advancement of education, and improvement 
of instructional opportunities for all 

II. To develop and promote the adoption of such 
ethical practices, personnel policies, and 
standards of preparation and participation as 
a goal in the teaching of banking. 

III. To enable members to speak with a common 
voice on matters pertaining to development 
of curriculum within programs .... with the 
banking industry, (p. 1) 

Keeping the cognitive/academic and banking curriculum 

current was an important part of the Association's agenda. 

In order to upgrade curriculum to the constantly changing 

technologies in education and banking disciplines, the 

Association coordinated meetings with the Federal Reserve of 

Boston, the American Bankers Association, the Massachusetts 

Bankers Association, and Massachusetts higher education 

institutions. 

The importance of developing and practicing 

interpersonal skills in contacts with business and education 

organizations was paramount for sustaining a viable student- 

branch-bank partnership. Nevertheless, there were different 
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points of view on both the focus and characteristics of an 

effective student-branch-bank program. How the school 

organization dealt with issues surrounding governance, 

course content and delivery, scheduling, and operation 

involved compromise and coordination between school and 

business leadership. 

Reflecting a similar theoretical foundation, Wenrich 

(1973) proposed the following six major features for 

effective leadership: 

o Help others to accept common goals. 

o Initiate productive action in group situations. 

o Establish clear plans and work procedures. 

o Maintain warm relationships with members of the 
group. 

o Obtain the commitment and cooperation from those 
with whom he or she works. 

o Effect change and build structures for the 
achievement of meaningful purposes, (p. 49-50) 

Business learned that participatory management and 

leadership empowered people with responsibility that could 

lead to greater productivity and successful program 

implementation (Levin & Trachtman, 1988). It was a hopeful 

sign for America's youth that business leadership continued 

to support school-business collaborations. 

Summary 

Chapter II contained a review of the literature 

covering four theoretical components related to the process 
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of initiating a student-branch-bank partnership in 

Massachusetts public comprehensive, regional, and vocational 

high schools. The outline for the chapter was explained in 

the introductory section. 

The concept of partnership was reviewed. An historical 

perspective of the education-business collaboration was 

presented to reflect the surge in the growth of the 

partnership movement during the early part of the 1980s. 

With the passage of the National Partnership Education 

Program in 1983, the advent of a new-type partnership 

precipitated the beginning of the student-branch-bank 

partnership which eventually resulted in 38 Massachusetts 

public comprehensive, regional, and vocational high school 

SBBs dotting the eastern area of Massachusetts. 

This partnership innovation reflected a nonlinear type 

of change process (Fullan, 1982; Jones & Maloy, 1988) that 

manifested the complexities embedded in relationships between 

education and business organizations whose polarity of 

structure and culture were diametrical opposites. The change 

brought to education a learning strategy that allowed students 

to experience the "real world" within an educational 

curriculum and environment. 

This study was designed to examine perceptions of school 

administrators and financial executives while focusing on 

the development of interoroanizational relations that 

resulted in a school-bank partnership. Evidence suggested 
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that the concept of interorganizational relations was based 

on social interactions (Jones & Maloy, 1988) and social 

capital (Coleman, 1988) facilitating the exchange of 

resources for improving high school students' economic 

opportunities. By applying an interactive approach (Jones & 

Maloy, 1988; Tyler, 1988) for initiating partnerships, 

leaders used personal and organizational skills that 

strengthened the linkage between education and business 

organizations. 

Lacking purposeful leadership, school-bank 

collaborations could falter along the "continuum from 

separation through communication and cooperation to 

collaboration" (Jones & Maloy, 1988, p. 6). Whether 

applying the principles of transforming leadership (Peter & 

Waterman, 1982) or the guidelines of interactive and 

situational leadership (Jones & Maloy, 1988), research found 

that preparing students for the transition from school to 

work would be difficult unless collaborations had the 

support and attention of strong and involved organizational 

leaders (Wenrich, 1973). 

The four theoretical constructs reviewed in Chapter II 

described a framework for documenting the initiation process 

of a viable student-branch-bank partnership. 

Using these concepts as a basis for gathering 

information from different schools and financial 

institutions provided insights, data, and meaningful 
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relations that addressed the four research questions in this 

study: 

1. How does the high school student-bank innovation 

become a component of the school curriculum? 

2. What are the perceptions of educators and 

financial executives concerning their roles 

and responsibilities in the evolvement of a 

school-bank collaboration? 

3. How does the school structure affect the learning 

environment of SBB students? 

4. How does the student-bank partnership contribute 

to the learning experience? 

Chapter III contains a description of the design and 

configuration of the study that allows for comparative 

analysis of the data. 
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CHAPTER III 

RESEARCH DESIGN AND PROCEDURES 

The rationale for using qualitative methodology as the 

basic structure of the study is presented in Chapter III. A 

sequential arrangement of methods and procedures used to 

gather data for the study includes (1) selection of popula¬ 

tions and samples, (2) instrumentation, (3) methods for data 

collection, and (4) procedures for data analysis. 

Rationale 

An understanding of interorganizational relations 

assumes knowledge of the setting, interaction of human 

relations, and the subjects' frame of reference. 

Qualitative research permits educational and financial 

partners to define particular organizational situations 

(Bennis & Nanus, 1985). 

Bender's (1985) view of interactivities focuses on 

human capital to explore the development of relationships 

between educational and financial organizations. A variety 

of perceptions from individuals with dissimilar 

relationships about success, failures, and changes of the 

SBB innovation gives credence to the methodology; it permits 

examination of the participants' experiences and 

organizational environment (Marshall & Rossman, 1989; 

Rossman et al, 1988). 
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A major consideration for using the inductive approach 

was the value of capturing a conceptual framework of 

grounded theory about an educational innovation as it 

evolved in different school settings. In the words of Miles 

& Huberman (1984 ) : 

Qualitative data ... a source of well grounded 
theory, rich descriptions and explanations of 
processes occurring in local contexts. With 
qualitative data one can preserve chronological 
flow, assess local causality, and derive fruitful 
explanations .... Words, especially when they 
are organized into incidents or stories, have a 
concrete, vivid, meaningful flavor that often proves 
far more convincing to a reader--another researcher, 
a policy-maker, a practitioner--than pages of 
numbers, (p. 15) 

Re search.. Design 

The study was descriptive in essence with the design 

focused on answering four research questions: 

1. How does the high school student-bank innovation 
become a component of the school curriculum? 

2. What are the perceptions of educators and 
financial executives concerning their roles and 
responsibilities in the evolvement of a school- 
bank collaboration? 

3. How does the school structure affect the 
learning environment of SBB students? 

4. How does the student-bank partnership 
contribute to the learning experience? 

The purpose of the study was to document the process of 

initiating a collaborative partnership between a public high 

school student branch bank and a financial institution. 

Data collection techniques consisted of a survey 
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questionnaire (Appendix B), personal interviews, and 

documentation. Subjects from two populations of educators 

and bank officials were selected on the basis of dimensional 

sampling technique. 

Methodology 

The case study approach was the primary strategy for 

conducting research relating to initiating a student-branch- 

bank partnership. Yin (1989) described the case study as an 

empirical inquiry that "investigates a contemporary 

phenomenon within its real-life context; when the boundaries 

between phenomenon and context are not clearly evident; and 

in which multiple sources of evidence are used" (p. 15). 

Using the case study approach permitted "an 

investigation to retain the holistic and meaningful 

characteristics of real-life events--such as . . . 

organizational and managerial processes . . ." (Yin, 1989, 

p. 14) . 

Sampling Process 

Information to identify the populations of public high 

schools and financial institutions participating in a 

school-bank collaboration was obtained from the 

Massachusetts Commissioner of Banks and the Massachusetts 

Bankers Association. A listing revealed that 38 public 

comprehensive, regional, and vocational high schools and 35 
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financial Institutions were involved in a collaborative 

agreement. 

The original inventory of 38 Massachusetts public high 

school SBBs declined by 1 comprehensive high school SBB. In 

June 1990, due to local government budgetary deficits, a 

school system with 2 comprehensive high schools (each with 

an SBB) merged into one, resulting in a loss of 1 SBB. 

At the time the study began in 1990, there were 37 

SBBs affiliated with 34 financial partners in Massachusetts 

public high schools. One state credit union, 1 state 

savings bank, and 1 federal credit union each assumed 

partnership agreements with 2 student branch banks. This 

accounted for 37 school banks sponsored by 34 parent 

financial institutions. 

The investigation focused on two populations; one 

population was composed of 37 Massachusetts public 

comprehensive, regional, and vocational high schools 

operating a student branch bank (SBB) as a component of the 

high school curriculum. The breakdown of public high 

schools and the type of SBB in the curriculum are shown in 

Table 3.1. 

A second population was composed of 34 Massachusetts 

financial institutions affiliated with a high school student 

branch bank under the umbrella of an education-business 

partnership. The differentiation of financial institutions 
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and the appropriate regulatory agency that controls policy 

on branch banking for the respective type of institution are 

presented in Table 3.2. 

Table 3.1 

Student Branch Banks bv Kind of Bank and Type of School 

Kind of Bank 

Type of Public High School 

Total 

Comprehensive Regional Vocational 

Commercial 1 1 1 3 

Credit Union 8 1 1 10 

Savings 18 3 3 24 

Total 27 5 5 37 

Two populations of educators and financial officials 

required two sampling frames according to the dimensional 

sampling technique for selecting small samples representing 

the members of each population. Dimensional sampling 

consists of two basic requirements: (1) all variables that 

are important must be specified and (2) a sample must be 

chosen that includes at least one case representing each 

possible combination of dimensions (Monette, Sullivan & 

Dejong, 1986 ) . 
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Table 3.2 

Jurisdiction of Financial Institutions in Massachusetts 

Kind of Bank 
MCB 

Regulatory Agency 

NCUA USOCC USOTS 
Total 

Commercial 1 2 3 

Credit Union 5 3 8 

Savings 22 1 23 

Total 28 3 2 1 34 

MCB: Massachusetts Commissioner of Banks 
NCUA: National Credit Union Administration 
USOCC: U.S. Office of the Controller of the Currency 
USOTS: U.S. Office of Thrift Supervision 

To understand and communicate the interplay of two 

organizational cultures within the context of the study, 

sampling criteria consisted of three variables. These 

represented three types of public high schools, three types 

of parent banks, and four state and federal regulatory 

agencies. 

The school sample, consisting of 8 schools from the 

population of 37 Massachusetts public high schools, included 

4 comprehensive, 2 regional, and 2 vocational public high 

schools operating a commercial, a savings, or a credit union 

student branch bank. 
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The second sample included 10 financial institutions 

from the population of 34 affiliated financial institutions 

under four government regulatory agencies. The sample 

represented 1 commercial bank, 2 credit unions, and 3 

savings banks under the jurisdiction of the Massachusetts 

Commissioner of Banks; 2 credit unions covered by the 

National Credit Union Administration; 1 commercial bank 

under the control of the United States Office of the 

Controller of Currency; and 1 savings bank regulated by the 

United States Office of Thrift Supervision. 

The samples selected represented each population, 

included at least one case representing each possible 

combination of dimensions, and were as balanced as possible 

(Monette, Sullivan & Dejong, 1986, p. 133). 

Where there was a greater number for selection from 

the comprehensive high schools in the school sampling frame 

and from the savings banks in the financial sampling frame, 

variables of school size, suburb and urban location, and 

geographical distribution were considered in the selection 

process. 

The geographical periphery of the school (Appendix I) 

and bank populations in Massachusetts extended from 

Haverhill in the north to South Yarmouth and New Bedford in 

the south. The periphery in the east began at Gloucester 

and extended west to an imaginary line beginning at 
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Winchendon in the north, dissecting the middle of 

Massachusetts, and continuing to Southbridge in the south. 

Instrumentation 

Seventy-one subjects received an Introductory Letter 

(Appendix A) with an attached Survey Questionnaire 

(Appendix B). The questionnaire was constructed for the 

purpose of collecting Information and insights regarding the 

relationship between schools and banks during the process of 

initiating a school-bank collaboration. It consisted of 15 

open-ended questions relating to the parameters of 

partnership, change, interorganizational relations, and 

leadership that were fundamental for initiating an 

education-business collaboration. 

An Interview Guide (Appendix C) served to structure the 

data from the interviews for cross-case analysis of findings 

and for comparative analysis of data received from the 

survey questionnaire. 

Data Collection 

Introductory Letter. The main purpose of the letter 

(see Appendix A) was to obtain a voluntary sample that 

satisfied the population and sampling criteria of the study. 

It was mailed to 37 educational administrators and 34 

financial executives. The letter stated the general purpose 

of the research project and the procedure for the interview 

phase . 
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Survey Questionnaire. After approval of Form 7B, Human 

Subject Review Questionnaire (Appendix E) by the Human 

Subject Review Committee, University of Massachusetts, 

Amherst, Massachusetts, an introductory letter (Appendix A) 

with an attached survey questionnaire (Appendix B) was 

mailed to 71 educators and financial officials to describe 

the interactions between the bank and the secondary school 

in the process of initiating a school-bank partnership. 

Seventy-eight percent of public high school 

administrators completed and returned the questionnaire and 

68% of financial officials. 

The questionnaire consisted of open-ended and 

demographic questions; the format made it possible to elicit 

the respondents' personal views and issues relating to the 

SBB and to collect data for addressing the research 

questions. 

As Yin (1989) explained: 

Certain studies may benefit when the same questions 
are posed for two pools of "sites"--a smaller pool 
that is the subject of case studies, and a larger 
pool that is the subject of a survey. The answers 
can be compared for consistency, but the case study 
sites can allow some insight into the causal 
processes, whereas the survey sites can provide some 
indication of the prevalence of the phenomenon. 
(p. 90) 

To eliminate bias and flaws in the instrument the 

questionnaire was field-tested prior to distribution (Borg & 

Gall, 1989, p. 100). 

65 



Interview. After the survey questionnaires were 

returned, participants to be interviewed were selected for 

two samples; the personal interview was the primary data 

collection tool in the study. An open-ended, semi- 

structured interview with some deviation from the interview 

guide (Appendix C) allowed for probing of related 

information and for formulating of questions as new issues 

surfaced from the data (Borg & Gall, 1989). 

The purpose of gathering responses to open- 
ended questions is to enable the researcher 
to understand and capture the points of view 
of other people without predetermining those 
points of view through prior selection of 
questionnaire categories. (Patton, 1980, p. 28) 

Interviews for the two samples were arranged by 

telecommunications with selected subjects; each participant 

agreed and chose a date, time, and location to be 

interviewed. Interview sessions lasted at least one hour 

and were tape-recorded. To prepare, preserve, and code the 

recorded data for analysis, each interview tape was 

transcribed and filed on a computer printout. Transcribing 

one interview from microcassette tape consumed an average of 

five hours; transcribing 18 tapes required approximately 90 

hours. 

The interviews with school administrators began on 

May 20, 1991 and were concluded on June 20, 1991; the 

interviews with financial officers began on May 15, 1991 and 

were concluded on July 11, 1991. According to the 
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Interview, Time, and Travel Schedule (Appendix D), data 

collection activity required approximately 46 hours and 

2,000 miles to complete scheduled interview appointments in 

the eastern Massachusetts arena. 

Data were retrieved from eight high school 

administrators and ten financial personnel interviews 

including: one teacher, four department chairpersons, one 

assistant principal, one principal, one comptroller from 

education and two bank presidents, six vice-presidents, one 

director of training, and one branch administrator from 

banking. 

Interviewee. Eight educational administrators and 10 

bank executives were key-informant interviewees who were 

able to articulate perceptions of personal involvement in 

leadership roles during the process of initiating the 

school-bank partnership (Borg & Gall, 1989, p. 397). 

At the beginning of the interview, participants 

received a Written Consent Form (Appendix F) to read and 

sign. This served as a preliminary introduction to the 

purpose of the interview and assurance of confidentiality of 

information discussed during the session. Each interviewee 

was asked to be straightforward and specific in responding 

to the questions. If policy dictated certain information 

not be revealed, the interviewee was informed to arbitrarily 

make an appropriate response. 

Interview Guide. During personal interviews, a 

general interview guide (Appendix C) was used as a checklist 

67 



to gather information on eight variables related to the 

student branch bank (Patton, 1982): 

o Circumstances Influencing Initial Involvement, 

o Preliminary Plans, 

o Procedures Prior to Decisions, 

o Benefits to Organizations, 

o Interorganizational Activities, 

o Change and the Student Branch Bank, 

o Terms of Agreement, 

o Student Learning Environment. 

The guide format was open-ended and semi-structured to 

provide data that conformed to the objectives of the study; 

a standardized format would have made it impossible to 

capture perspectives from a predetermined selection of 

questions (Patton, 1980). As the interviews progressed, the 

guide was adapted and revised according to data generated by 

interviewees. 

Observation. Since security regulations and bank 

liability precluded the role of participant observer as an 

instrument for data collection, the researcher visited six 

operating student branch banks as a casual observer at the 

conclusion of interviews. 

Documentation. School administrators forwarded 

documentation pertaining to the SBB partnership and the 

school curriculum. During visits to financial institutions, 

officers submitted advertising and marketing brochures that 
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highlighted the student branch banks and a booklet 

containing a legal application and certiflcation 

requirements that parent banks must file when requesting 

permission to establish a branch bank. 

At the completion of the data collection process, the 

study contained survey information from 29 educators and 23 

financial executives; interview data from 8 educators and 10 

bank officials; and a variety of documentation. 

Incorporating multiple sources of data collection in the 

research design assured construct validity and reliability 

of the study (Borg & Gall, 1989; Yin, 1989). 

Data.. Analysis 

Patton (1980) asserted that "there is typically not a 

precise point at which data collection ends and analysis 

begins. In the course of gathering data, ideas about the 

analysis will occur to the people collecting the data. 

Those ideas constitute the beginning of analysis" (p. 197). 

The major portion of the findings derived from 

interviews with school and bank officials. Often the remarks 

of interviewees reflected similar ideas and were heard 

repeatedly throughout the interviews. This information was 

validated through survey findings and documents. 

Eight conceptual categories (page 68) were identified 

for organizing the data and were structured to accommodate 

common themes or patterns for cross-site analysis 
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(Marshall & Rossman, 1989, p. 116; Miles & Huberman, 1984, 

p. 68; Patton, 1980, p. 311). Theoretical parameters of 

partnership, change, interorganizational relations, and 

leadership formed the basis for comparing empirical results 

from the research findings. 

To insure the trustworthiness of the qualitative study, 

soundness and usefulness of the research included the 

following criteria of goodness (Guba & Lincoln, 1989; 

Marshall & Rossman, 1989): 

Credibility. The length of the interviews and 

willingness of interviewees to discuss their activities as 

well as conduct a tour of the SBB facility with the inquirer 

verified credibility of the research. 

Transferability. The report contained extensive and 

careful descriptions from the contexts of the participants' 

answers in matching conditions of the survey and interview 

data. The advantage of using multiple sites in the inquiry 

increased the scope of the study and the potential for 

greater transferability. 

Dependability. Over time, legal documentation required 

for establishing a student branch of a financial institution 

provided a tractable record for the initiating process. 

Confirmabi1itv. The data obtained from survey 

questionnaires and interviews were tape-recorded and 

transcribed verbatim. The raw data, 18 microcassettes, 

computer print-outs, and recapitulation worksheets are 
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available for inspection. A narration of the research is 

recorded in Chapter IV, Data Presentation and Analysis. 

Multiple sources of evidence in the study generated 

a case study data base for maintaining a chain of evidence. 

Miles and Huberman (1984) defined this strategy as 

triangulation: 

. . . triangulation is a state of mind. If you 
self-consciously set out to collect and double¬ 
check findings, using multiple sources and modes 
of evidence, the verification process will 
largely be built into the data-gathering process, 
and little more need be done than to report on one’s 
procedures, (p. 235). 

Triangulation complemented the data and allowed a 

"search for general statements about relationships among 

categories of data" (Marshall & Rossman, 1989, p. 112). The 

procedure presented data for constructing a theory of 

initiating the SBB phenomenon (Glaser & Strauss, 1967). 

Thus, generation of theory through comparative 
analysis both subsumes and assumes verifications 
and accurate descriptions, but only to the 
extent that the latter are in the service of 
generation, (p. 28) 

The rationale for using qualitative research 

methodology in the study was presented in Chapter III. 

The research design consisted of methods and procedures 

using a mailed survey and personal interviews to collect and 

analyze data from educational administrators and financial 

executives involved in a school-bank partnership. A case 
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study approach was the basic structure for conducting the 

study. 

Samples from two populations consisted of educational 

administrators and financial officers who were involved in a 

school-bank collaboration in Massachusetts public 

comprehensive, regional, and vocational high schools. 

Data returned from completed survey questionnaires and 

personal interviews were coded according to eight variables 

relating to the four theoretical concepts of partnership, 

change, interorganizational relations, and leadership. 

The final section covered the procedure for data 

analysis. Site analysis of data from eight educators and ten 

financial executives proceeded to comparative analysis of 

data from survey questionnaires of 29 school administrators 

and 23 financial officers. 

Chapter IV presents the research findings extrapolated 

from interviews and survey questionnaires of educators and 

financial executives affiliated with a student-branch-bank 

partnership. 
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CHAPTER IV 

DATA PRESENTATION AND ANALYSIS 

Introduction 

Chapter IV is divided into five main sections. After 

the introduction, the second section contains the 

classification of eight categories used to study the process 

of initiating a school-bank collaboration. 

The third section is devoted to findings and analysis 

of 8 in-depth interviews and 29 survey questionnaires of 

high school administrators involved with a SBB partnership. 

In the fourth section will be found the data and 

analysis of 10 in-depth interviews and 23 survey 

questionnaires of financial executives whose institutions 

sponsor a high school-bank collaboration. 

The final section is a recapitulation of the preceding 

two sections and summarizes in aggregate the results of the 

two samples. 

Key Factais .Id .the .progess of .initiating 

3 Student Branch Bank 

Information from interviews and questionnaires was 

classified into eight categories or themes based on 

theoretical parameters as outlined in Chapter I. 

The categories were derived from the literature 

relating to concepts of partnership, change, 

interorganizational relations, and leadership that were 
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inherent in a school-business collaboration. The process 

resulted in highlighting eight factors that emerged as 

important dimensions for implementing a viable student 

branch bank in the public high school setting. A more 

concise version of the eight features appears in Table 4.1. 

Data of Secondary Schogl„Adminlst£atQr£ 

This section contains the combined data of 8 interviews 

and 29 survey questionnaires of Massachusetts public high 

school administrations who were instrumental in implementing 

a student branch bank. 

School Profile 

The sample in the study included four comprehensive, 

two regional, and two vocational high schools ranging in 

size from the smallest with an enrollment of 250 students to 

the largest with 3,400 students; an average high school 

enrolled 1,057 students. 

One hundred percent (8) of the school administrators 

interviewed were male, 88% (7) held master's degrees. 

Together the educators averaged 9 years of administrative 

experience, ranging from a minimum of 3 years to a maximum 

of 17 years experience. 

Twenty-five percent (2) of the high school student 

branch banks were chartered from 1980-1986, during the early 
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Table 4.1 

Features of the Process That Promotes a Student Branch 

Bank (SBB) 

1. Circumstances Influencing Initial Involvement 
The catalyst 
Circumstances 
Diffusion 

2. Preliminary Plans 
Catalyst responsibilities 
Beginning the process 

3. Procedures Prior to Decision 
Factors to weigh 
Operational decisions 

4. Benefits to Organizations 
Organization expectations 
Student population expectations 
Incentives for SBB students 

5. Interorganizational Activities 
Interorganizational relations 
Group representation 
Leadership negotiation 

6. Change and the Student Branch Bank 
Scheduling the SBB 
Evaluation procedure 
General student population 

7. Terms of Agreement 
Resources 
Risk 
Cost effectiveness 
Completion time 
Agreement format 

8. Student Learning Environment. 
SBB and the learning environment 
Cooperative education 
Accessibility 
Selection to SBB 
SBB and learning skills 
Bank transactions 
SBB proximity to parent bank 
Assignment of bank personnel 
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period of the innovation, whereas 75% (6) of the school 

banks opened during the peak period from 1987-1990. 

The survey findings were relatively similar to those of 

the interviews. The data from 29 Massachusetts public high 

schools were gathered from 21 comprehensive, 4 regional, and 

4 vocational high schools. The average high school in the 

survey enrolled 1,057 students, the same finding as found in 

the interview results. 

According to survey respondents, 72% (21) of the 

administrators were male; 13% (4) held a bachelor's degree, 

66% (19) a master's degree, and 21% (6) an Advanced Graduate 

Studies Certificate. In total, the educators averaged 11 

years of administrative experience, ranging from a minimum 

of 3 years to a maximum of 31 years of experience. 

Thirty-four percent (10) of the schools were chartered 

in the early period from 1980-1986, and 66% (19) during the 

peak period from 1987-1990. 

In the aggregate, the majority of student branch banks 

were chartered during the peak period of 1987-1990 and were 

operating mainly in Massachusetts public comprehensive high 

schools with an average enrollment of 1,057 students. 

School administrators were professional educators, 

predominantly male, with earned master's degrees and 

averaging at least 10 years of administrative experience. 
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Circumstances Influencing Initial Involvement 

When the first student branch bank opened in 1981, it 

added an unusual and innovative facet to the education- 

business partnership concept. At the urging of federal, 

state, and educational officials, exhorting that business 

become more involved with the educational process, the 

innovation appeared to answer the clarion call to give high 

school students the opportunity to learn real world skills. 

The catalyst. In the study, the catalyst was 

identified as an educational leader occupying various 

positions within the school administrative structure from 

superintendent to teacher who began the process to improve 

the curriculum. These educators were the precursors in the 

quest to obtain a willing partner in more than 85% (7) of 

the school-bank partnerships. 

Results of the survey approximated results from the 

interviews; they showed that 65% (19) of the catalysts were 

educators and 59% (17) held the position as department 

coordinator. 

Circumstances. Concerns for improving the curriculum 

for noncollege-bound students motivated educators to work 

toward establishing a school-bank partnership. 

Approximately one-third of the educational leaders explained 

that job opportunity, hands-on training, and a new 

occupational concentration were instrumental in their 

decisions to implement the SBB. 
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A comprehensive high school principal voiced these 

expectations about the school-bank collaboration. 

There was a need to get business involved in our 
schools. What better way to expose our students 
to actual careers than to perform some of those 
teller jobs here; located right here in our school 
to learn it first-hand and to prepare them to work 
even for a summer job. Eventually it could become 
a full-time job. When they leave school they would 
have a marketable skill. 

Responses of the survey participants were not 

significantly different in content from the comments 

obtained in the interviews. Versions included the 

following: 

It was an excellent opportunity for schools and 
and business to work together for a common goal, 
educating our youth. 

Education--working station for students. 

More specifically, just the opportunity for a 
business-education partnership to provide students 
hands-on bank training under the umbrella of the 
DE (Distribution Education) program. 

The bank program has an educational and work 
component that is of great benefit to students 
both in college and noncollege studies. 

We have had an education-business partnership for 
seven years with three area hotels. We were 
looking for a similar relationship with a local 
bank to expand our program offerings and to add 
to our marketing education mall. 

However, several comments were unrelated to school goals 

or student needs: 

It was a good idea. 

Because an existing SBB was successful. 

Because the financial institution wants to 
begin a bank program. 
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Taken in their entirety, the comments from respondents 

corroborated the view that the SBB offered a unique 

educational opportunity for noncollege-bound students. 

Diffusion. How did the catalyst learn of the school- 

bank innovation? Originally the initial diffusion of the 

school-bank concept reflected an indirect and difficult 

communication pattern of uncertainty between two different 

organizational entities. The fact was confirmed when only 

25% (2) of SBBs were chartered during the early period from 

1980-1986. Daily, personal contacts between different 

school system personnel were minimal. Because of 

geographical distance, telecommunications served educators 

for contacting associates who were involved with a school- 

bank collaboration. Eventually educators received 

information about the innovation at meetings of professional 

associations: the DECA [Distributive Education Clubs of 

America] Technical Conference, the Association of 

Superintendents, the Massachusetts Business Education 

Association, and the Massachusetts Bankers Association. 

These contacts served as a "conduit" or the beginning of a 

communication network for transmitting information about the 

innovation. Other administrators acquired data from 

newspapers, journal articles, and another wrote to area 

superintendents. 
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Survey responses about diffusion were comparable to 

those obtained in the interviews with the following 

interesting variation: 

I was a second year, enthusiastic, young teacher 
with banking experience (while attending college). 
I expressed my interest at a department meeting 
and was later approached by the chairperson. 

Educators recognized the value of student training and 

needed resources that could be realized from a marriage with 

an outside organization. Granting financial institutions 

equal responsibility for improving the school curriculum, 

educators initiated the beginning of a change process that 

cemented the linkage between education and the business 

community. 

In subsuming the category of Circumstances Influencing 

Initial Involvement, the data acknowledged that high school 

department coordinators/chairpersons were the initiators of 

SBB partnerships for the purpose of expanding economic 

opportunity for noncollege-bound students. The number and 

dynamics of diffusion tactics were scarce and ineffectual in 

the early stage of innovation development. Therefore, 

members of different school systems were unable to freely 

interact with one another about the school-bank 

collaboration when factors of status, geographical location, 

and time limitations affected the diffusion pattern. During 

the late 1980s, the networking among professional 

associations and personal communication caused a major surge 

in diffusion of the innovation. 
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Preliminary Plans 

Catalyst responsibilities. Initially, the catalyst had 

to obtain permission and support from the school 

administration and the committee to investigate the SBB 

innovation. It required the catalyst to make a presentation 

explaining the SBB concept and benefits that would accrue to 

high school students as a result of an improved curriculum 

offering. 

Two catalysts presented written proposals to the 

superintendent and the school committee seeking permission 

to investigate the idea with area banks. Other educators 

said: 

I visited and observed SBBs. 

School developed a proposal and sent it to area 
banks. 

Met with school committee to ask approval. 

But, there were opponents who regarded the collabo¬ 

ration as an encroachment on the rights of faculty in the 

school system. The following comment reflected this issue: 

I tried to put something together that would work 
for my school. It ended up that our organization 
is different from other schools. I had to be sure 
there was no cost to the school department because 
the teachers' union fought it very hard for they 
did not want to take it. 

Survey respondents reflected that the catalyst assumed 

similar responsibilities to initiate an SBB. The common 

duties mentioned frequently were writing a proposal for an 

SBB collaboration and arranging for meetings with 

administrators and executives during the process. 
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Beginning the process. After winning administrative 

approval, the catalyst’s first difficult task was locating a 

potential financial sponsor. In some instances, letters 

were mailed to all banks in local and contiguous communities 

explaining the school-bank concept and the school's interest 

for initiating a mutually agreeable partnership. In two 

schools, personal telephone calls were made to local bank 

officials. In another, one administrator mailed a letter to 

27 area banks requesting proposals and announcing a meeting 

with those bank officials who were interested in a school- 

bank partnership. Eight banks attended the first meeting 

and at the second meeting, three banks indicated interest; 

two of these submitted proposals but one eventually dropped 

out because of financial problems. The school accepted the 

only bank left. 

To secure proper procedural guidelines for the process, 

educators sought information and requirements for operating 

a school bank from the Massachusetts Office of the 

Commissioner of Banks and the Massachusetts Bankers 

Association. Interviewees concurred that the greatest 

support and assistance, information, and documentation came 

from personal communication with schools operating an SBB, 

visiting with school administrators, and observing existing 

student branch banks. One principal commented: 

Any school I visited gave me anything they could 
and in turn, anyone that calls me, such as yourself. 
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I’ll give them anything they want. We get visitors 
all the time. . . . had a lot in writing that helped 
me and . . . gave me an agreement. All those people 
were tremendous. I really feel in education that 
this kind of feeling that we are in this all together. 
We try to do the same thing and give back the same 
thing. 

Survey respondents confirmed the results of 

interviewees. Educators visited existing school banks with 

bank officials to observe school-bank operations. After 

seeking assistance and information from the financial 

institution, one school administrator arranged meetings for 

school and bank officials to discuss staffing, equipment, 

security, and related issues. Another requested guidelines 

from the Massachusetts Office of the Commissioner of Banks. 

The voices relating to Preliminary Plans in this study 

called attention to the catalyst's task of convincing the 

local school authority that the concept of a student- 

branch-bank collaboration was an opportunity to work with 

the business community for improving the curriculum at 

minimal cost. 

In seeking direction for beginning the process, the 

catalyst found that personal communication with educational 

peers involved with an existing school bank proved the prime 

source of information and help. 

Procedures Prior to Decision 

Too often the myriad of ill-structured problems tended 

to paralyze efforts to revamp a school's organizational 
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structure. In this case the problems plaguing noncollege- 

bound students forced education to make the innovative 

school-bank partnership a central focus of the high school 

administration. According to Jones and Maloy (1988), 

"Either the presence of ill-structured problems will 

undermine cooperation through the interplay of various 

perspectives or those differences will generate fresh, 

critical ideas that support substantive improvements in 

the organizational patterns of schools" (p. 44). 

Factors to weigh. Important issues of academic needs 

and career opportunities for noncollege-bound students were 

factors administrators weighed when contemplating a school- 

bank innovation. Interviewees expressed concern about the 

curriculum and the students' learning environment. The 

problems mentioned more frequently focused on meeting 

students' needs. Several educators noted: 

It will offer work experience for the student. 

Classroom work expanded into actual training and 
student employment. 

The students will acquire employable skills. 

The administrators weighed the possible effect the 

innovation could have on the school's ability to respond to 

changes affecting the student population in areas pertaining 

to: 

1. Safety of student population. 
2. Bank commitment. 
3. Resources available. 
4. Cost to school system. 

84 



5. Student exploitation. 
6. Accessibility to all students. 
7. Student employment in the community. 
8. Bank work with and teach students. 
9. Scheduling the SBB. 

The survey responses pertaining to the item Factors to 

weigh alluded to similar issues voiced by interviewees. 

These included: 

1. Work experience for students. 
2. Classroom work expand into actual training. 
3. Student employment. 
4. Bank training students. 
5. Customers allowed to use bank. 
6. Scheduling students to SBB. 

Operational decisions. An important part of the 

planning process depended upon partners’ mutual decision¬ 

making in finalizing terms for a functioning SBB. These 

decisions determined the quality of curriculum, the student 

learning environment, and the student learning experience. 

There was mutual agreement between partners concerning 

operational elements of the branch. When it was obvious 

that either the bank or the school possessed the expertise 

in a special area, that partner accepted responsibility for 

the decision. 

First, the number of teller stations was limited by 

availability of school space, the sponsoring bank determined 

the appropriate number of teller stations. It based its 

decision on experience and data of annual transactions 

generated by different branches. Interviewees indicated 

that two teller windows were installed in the majority of 
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school banks. One student bank had three teller windows and 

one school bank had one teller window. 

Second, selection of the bank location rested mainly 

with the school administration in 75% (6) of the schools 

visited. However, the banks requested a location that had 

visibility. The school bank was usually located in a main 

corridor near the administration offices, in the school 

cafeteria, or in the vocational cluster area. The cafeteria 

proved to be the most popular, visible, and accessible 

location; the entire student body used the area during every 

school day when it was supervised by the faculty. 

Third, one of the major issues in a school bank 

operation was the "hours of operation." The problem of 

scheduling was rooted in the "hours of operation." The 

interviewees reported the following banking hours for the 

schools visited: 

Five SBBs - lunch hour 

(Mon.,Wed.,Fri.only) 

10:00 a.m. 
11:00 a.m. 
11:00 a.m. 
11:00 a.m. 
11:00 a.m. 

12:15 p.m. 
1:00 p.m. 
1:00 p.m. 
1:00 p.m. 

12:20 p.m. 

One SBB 

Two SBBs 

11:00 a.m. - 2:30 p.m 

All school day 

One principal explained the reason for operating the SBB 

during the lunch period: 

The hours of operations is an issue. The fact 
that the bank is located in the cafeteria was 
considered for customer traffic. That is the 
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one time of day that 1,000 students pass through 

that area and it is convenient for them to do 
their banking during lunch period. The bank was 
agreeable to that time, considering their 
investment. 

During the interviews, 100% (8) of the interviewees 

discussed the dilemma of scheduling; 25% (2) insisted that 

it was essential to analyze this issue early in the planning 

process because it determined whether it was possible 

to fit an SBB into the school structure. 

Fourth, an important decision concerned "customers*' of 

the school bank--Who would be allowed to use the student 

branch? The customer-participation feature was a 

controversial component of the school-bank concept. At many 

schools the public had access and were welcome to use the 

student bank. The benefit derived to students in the SBB 

depended upon the number of customers and different types of 

transactions handled daily. Serving the public and adults 

afforded students an opportunity to learn social skills. 

The reinforcement of processing similar items and learning 

new routines for different transactions allowed students to 

gain valuable financial working experience and to sharpen 

employable skills. One interviewee offered the following 

explanation: 

One thing it had to do was to allow the public to 
walk into the school to use the bank. Schools 
have always been against anyone walking into the 
school from the outside. It's understandable 
because it is a problem to leave the door open for 
the public to walk into the school while the 
students were in classes and do business in the bank. 
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Nevertheless, 37% (3) of the school banks were closed to 

public use for the following reasons: 

1. Coalition of neighborhood groups objected 
to establishing a school branch bank. 

2. Violation of town zoning laws. 

3. SBB was strictly an educational facility 
to serve only students, faculty, and system 
employees. 

Survey responses reflected no insights relating to 

"Operational decisions" as specific questions surfaced 

during subsequent interviews with educators and bank 

officials . 

In sum, the category. Procedures Prior to Decision, 

revealed that educators were watchful in assessing the 

essential factors that might impact the student learning 

experience and environment. 

Decisions about operational functions were mutually 

resolved. The cafeteria was chosen as the primary site for 

the branch and the lunch hour was judged the most feasible 

time to open for customers. But scheduling was the crux 

overshadowing the otherwise positive features of operating 

an SBB. Unfortunately, almost 40% of the branches were 

closed to the public; thereby depriving the community a 

service and denying students valuable training experience. 

Benefits to Organizations 

A fundamental feature of an education-business 

partnership is the benefit that students, organizational 
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personnel, and educational and financial institutions 

receive in the process. One can value the programs and 

expectations for noncollege-bound students yet still remain 

passive when action is necessary to promote those students 

in the work world. The proposed collaboration needed 

administrators who were willing to support change that 

linked student achievements to expectations. 

Organization expectations. Interviewee responses 

justified the partnership in terms of the benefits for both 

partners. Here are examples: 

Financial institution will have better 
understanding of the school system. 

It will send a message that the school wants to 
work with business. 

It will create good public relations with community 
and business. 

Business had a big problem with education because 
they had no idea what goes on in a high school, and 
probably education has no idea what is going on in 
the other side. If we are going to maintain our 
public education in this country, something has to be 
done as far as business and education getting together. 

More practical expectations were cited by other 

educators: 

Input from business world to formulate a 
comprehensive and applicable curriculum. 

Convenience for the staff. 

School accounts handled more efficiently and 
quickly. 
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Survey respondents framed responses regarding school 

benefits in educationally oriented terms and in the school's 

willingness to work with business for school improvement: 

Positive relationship with local business people 
that may improve overall image of education. 

Introduce a progressive concept. 

School furnished with quality equipment. 

Serve as a model for future school partnership in 
the community. 

One survey response voiced the advantage to education 

in terms of the critical predicament facing schools today, 

"A community-oriented relationship necessary in the school 

fiscal dilemma." 

Student population expectations. Educators saw the 

school-business partnership as a chance to introduce 

students to a new concept for future economic opportunity. 

Generally, the responses emphasized student expectations 

derived from the SBB innovation in terms of student 

correspondence with the "real world" and the financial 

sector as an opportunity for planning future needs. Several 
i 

administrators said: 

Opportunity to have part of the real world 
available to students. 

Students feel part of community—don't feel 
isolated from mainstream of life. 

Students have better understanding how a 
financial institution affects them now and in the 
future. 

Students have opportunity to participate and 
learn new skills. 
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Survey respondents wrote that job training and 

employment placement were valuable assets facilitating 

students' transition from school-to-work. The comments 

included reference to: 

Work experience enhanced. 
Experience for resume. 
Education in banking and personal finance. 
Student exposure to the private sector. 
Noncollege students—job opportunity and job 
skills. 

Incentives for SBB students. There were various 

incentives from the school and the parent bank. Educators 

saw the school-bank partnership as a chance to prepare 

students for a future place in society. Interview 

participants reported that the school offered SBB students 

credit toward graduation. Moreover, interviewees suggested 

that the innovation allowed students to become part of a 

team, to know more kids, to acquire more skills, and to 

experience a change that was new, different, and fresh. 

Responses to the survey were not too different from 

those of the interviewees. Respondents wrote that job 

placement and summer part-time employment were attractive 

incentives to students completing the SBB curriculum. Other 

observations included: 

Awarding academic credit for SBB [program]. 

Training in the actual work environment. 

Overall, responses to the category. Benefits to 

Organizations. suggested that schools and students were 
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beneficiaries of a creative innovation. While the school 

administration strengthened its curriculum with minimal or 

no monetary expenditure, students inherited the opportunity 

to work in a safe business environment and learn social and 

marketable skills required to compete in the real working 

world. 

Interorganizational Activities 

During interactions between education and banking, 

positive values, habits, and skills were recognized as 

prime assets gained by stakeholders and actors of each 

organization. Until the past decade, there existed a 

separation between economic and social entities that 

conjured up a notion of the impersonal corporate giant 

and the antiquated struggling defender of academia. 

Leaders who were not predisposed toward innovation and 

did not envision change in their organizations were unaware 

of the effort required to initiate an innovation. This 

suggested that leaders were asked to improve the schools but 

were often unsure how to proceed (DeFour and Ecker, 1987). 

Indeed, school administrators seemed reluctant to 

initiate personal communication with business organizations. 

To open avenues for interorganizational relations, educators 

contacted potential partners by letter and telecommunication 

regarding a school-bank partnership. Nevertheless, one 

interviewee remarked that seeking a collaborative 
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relationship with a financial institution and expecting it 

to invest major capital required central office 

administrators to make personal contact with appropriate 

senior bank officers. Another interviewee said: 

In the initial stages they did not meet with the 
bank officials. . . . There is no direct contact 
with the parent bank since the document was signed. 

Interviewees had mixed reactions about the role that 

school leadership played in the initial phase of the 

collaboration. Many interviewees felt that administrative 

leaders shifted responsibility to the shoulders of the 

catalyst. One principal responded to this trend in the 

following statement. 

I did it all. I sent letters out to all the banks 
in the area, about 12-15 banks and asked for a 
meeting in the school library. This was in October, 
1988, and I told them I would like a proposal if they 
were interested in putting in a school bank. I gave 
them a deadline for submitting the proposal, 90 days, 
or the end of June 1989. When all the dust settled, 
only one bank came forward. Everybody said it was a 
great idea but it is a great investment on the bank's 
part. 

Other interviewees provided further evidence to support 

this observation and noted: 

The administration did nothing to encourage us. 
It was our project and we carried it out. 

The superintendent and principal left observations 
of other schools to me. Different bank officials 
went to different places with me. My superintendent 
was tremendously supportive. I don't think it can be 
fully successful unless you have the support of the 
principal. The leadership is essential in every step 
of the way. 

93 



Interorganizational relations. However, the 

majority of interviewees verbalized their beliefs in 

positive terms concerning school and bank 

interorganizational relations during the process. The 

interviewees asserted that the student branch was a crucial 

instrument for cultivating school-business relationships. 

Several interviewees explained: 

Both leaders now have working relations on the 
same community and school projects. 

Contacts between leadership adhers to the "open 
door" policy when issues arise. 

Five financial officers are serving on schools’ 
Advisory Boards, while one president of a 
financial institution introduced the school to the 
New England Association of Secondary Schools and 
Colleges to begin the process of accreditation. 

One financial institutional partner was invited 
to use school facilities for company functions. 
It would not work in a partnership if you did not 
have a good personal relationship, for it is the 
personal contact that is so important. 

Nevertheless, one administrator expressed indifference 

to the value of developing symbiosis with the financial 

partner. The remark was, "There is no need for 

communication beyond a meeting of the school branch manager 

and the teacher." 

The survey responses manifested positive and negative 

perceptions about the role leaders played in the initial 

stage of the process. Some described it more supportive 

than active; superintendents and principals met with all 
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applicants and reviewed school needs and program details. 

Still, one respondent noted that the principal wrote the 

proposal and presented it to the school administration for 

approval to approach the bank. 

Survey respondents reflected on the harmonious 

relationships with the financial sector and cited the 

following relevant statements. 

All positive relationships with school committee 
and Board of Directors. 

Planning process progressed smoothly. Leadership 
all worked together amicably on all phases of SBB. 

Desire of both sides to make this a positive 
experience for the students. 

Improved interpersonal relations with other schools. 

Group representation. In any case, careful probing 

clarified the question of actors’ representation in the 

decision-making process. A Board of Directors, Advisory 

Council, or similar group provided organizations a tool for 

determining policy decisions affecting the SBB. The group 

usually consisted of a school administrator, bank official, 

an SBB student, and a parent. 

Sixty-three percent (5) of the interviewees confirmed 

that a Board of Directors or Advisory Council existed for 

deciding policy for the school bank. The remaining 37% (3) 

had no policy-making body to resolve or discuss issues; one 

interviewee explained that problems occurring in the SBB 

were discussed and corrected at Business Department meetings 
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and added this remark: "The bank has been running so well, 

it has not been necessary to form a committee to oversee 

it." 

Written comments on the survey questionnaire presented 

no data that could be classified under the item "Group 

representation". 

Leadership negotiation. Here the study found that good 

leadership exercised during the process came from assistant 

principals, department coordinators, and teachers as well as 

from principals. These individuals functioned in leadership 

roles when undertaking specific tasks to resolve issues that 

cropped up during the planning phase. 

For example, two interviewees commented that the bank 

had difficulty accepting the school's position that SBB 

students were in training at a educational facility; 

therefore, the SBB should be operated around students' 

demands and not conducted as a full-scale bank. 

At one comprehensive high school the students 

volunteered to work in the SBB although they would receive 

no credit. The administration refused to grant academic 

credit when the SBB originally opened. The administrator 

explained: 

It was three years before we could establish 
credit. That was a decision made by the principal 
and the academic people that they would not allow 
credits for the bank when we first started. 

A major problem described by one principal was the delay 

in constructing the SBB, especially when different 
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vocational programs were involved in the renovation to the 

school bank location. The interviewee explained that the 

vocational students were not as fast or experienced as 

professional builders and the delays required partners’ 

patience and understanding. 

One principal referred to the issue of scheduling 

during the planning of the innovation and cited: 

There were schedule problems. Every school 
faces this. The hours of operation is a critical 
issue. We also had cooperative education and we 
had a work co-op. That was a little frustrating 
on our end. The academic requirements on these 
kids. . .you have to schedule them in advance. 

Although there was some similarity to comments made by 

interviewees, the survey respondents voiced a number of 

different and negative issues. For example: 

Frustration of both parties dealing with a 
different type entity. 

Amount of time required to coordinate and 
construct the SBB. 

Bank did not supply support staff as required. 

Poor teller instructor. No marketing plan from bank. 

The need for accurate communication and assignment 
of responsibilities. 

And again, survey respondents identified one major 

irritation--a festering thorn in the administrative 

structure—the persistent and continuing frustration of 

scheduling SBB students. The following statements voiced 

this concern: 
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Scheduling students with a rotation system makes 
SBB planning and summer training at the bank 
difficult. 

Difficulty with fitting the scheduling and bank 
hours of operation. 

In the Interorganizational Activities category, 

educators generally revealed a preponderance of positive 

responses toward the development and continuing 

relationships between partners in the school collaboration. 

Among educators who ascribed the existence as less than an 

ideal relationship, the researcher's role may have presented 

them with an outlet for expressing their personal bias, 

frustrations, and discontent. 

Initially, personal communication with financial 

institutions suggested that an endemic problem existed in 

school organizations. Whether it was distance rank that 

acted as a devisive element--when an individual is not 

receptive to ideas put forth by a person of unequal status-- 

or individual barriers that result in totally different 

frames of reference--educational versus business-- 

preliminary communication seemed to lack the strength of 

personal contact. However, once distortion of communication 

was overcomed, symbiosis between organizations exhibited 

positive orientation. 

Organizational leaders shared the responsibility for 

negotiating each branch function that would accommodate the 
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organization's policies. But the issue of scheduling 

continued to keep several school banks in disarray. 

Data provided evidence that more than half of SBBs had 

a governing body for policy resolution. There were 

increasing efforts by educational leadership of other SBBs 

to break through the gridlock of an inadequate social 

communication network to establish more interaction with the 

financial partners. 

Change and the Student Branch Bank 

The idea of establishing an SBB involved change in the 

secondary school. When integration of an innovation 

occurred, it simultaneously brought temporary discord and 

dysfunction as the school sought stability in the learning 

environment. 

Scheduling the SBB. Introducing the innovative SBB 

into the school structure aroused its share of challenges 

and issues. There was one persistent and troublesome nexus 

between the school and the financial partner--the scheduling 

of students in the SBB. 

The differentiated scheduling mechanisms used by 

administrators to accommodate school structure presented 

difficulties for scheduling students. Administrators, who 

believed in the value of the partnership, asserted that in 

most cases the schools were flexible in arranging a schedule 

to meet students' needs. Thirty-seven percent (3) of the 
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interviewees admitted that flexibilty was essential in 

solving the school problem. Their comments were: 

School has a unique structure that accommodates 
any type student need. 

School must be flexible and make necessary changes. 

School is flexible and the financial institution 
is accommodating. 

Sixty-three percent (5) of the school administrators 

emphasized the complexity of scheduling students. But, 

forty percent (2) of those principals agreed that the 

rotating schedule caused endless frustration. Several 

principals mentioned the possibility of changing the 

scheduling process for the next school year. One principal 

explained that a new "drop schedule"—dropping one period 

every day—would be instituted next year. The explanation 

was: 

We have done this because the students have 
requested it. They said "We have to take all these 
required courses. We can’t take keyboarding, 
accounting, banking, and a lot of things important 
to us." The school has changed the structure for 
it is the only way we can survive in a comprehensive 
high school. 

By contrast, 31% (9) of survey respondents disclosed 

that no changes should be made in the operation of the SBB. 

But here again, the data revealed that 24% (7) of the 

respondents wrote that scheduling SBB students presented 

problems, while 10% (3) brought up the issue of "hours of 

operation," which is tied to the problem of scheduling. 

Therefore, that represented a total of 34% of survey 

100 



respondents who agreed with the 63% (5) of the interviewees 

that scheduling was a problem in need of resolution. 

Survey respondents also complained that there was too 

little time during the hours of operation for SBB students 

to handle a sufficient number of transactions/ opening 

verification and closing balance of the cash drawer. Still, 

another administrator objected to the hours of operation 

because the SBB opened for three days instead of five school 

days; the educator claimed that fewer working days and hours 

decreased the students’ training time. 

Evaluation procedure. What vehicle could have focused 

attention on several issues that interfered with the proper 

functioning of the school bank? Evaluating the progress of 

the implementation process and the initial functioning of 

the SBB would require close interactions of school and 

business partners. Discussion of an evaluative procedure 

revealed that 50% (4) of the interviewees disclosed that no 

mechanism was in place to evaluate the progress, 

continuation, improvement, or educational value of the SBB 

partnership. 

Fifty percent (4) of the school banks had a Board or 

Council to assess the progress of the school bank. Board 

membership included the principal, a bank official, the 

school branch manager, and one student; the members voted to 

place a parent representative on the Board next year. The 

Board meetings occurred two or three times a year to discuss 

101 



problems affecting the branch or student personnel. One 

interviewee commented, "We need that Board as a sounding 

Board to bring out any kind of questions, and problems that 

people want to discuss." At one comprehensive high school, 

the school administrator commented that a Board of Directors 

governed and monitored the SBB. The following is a 

description of the process: 

We have a student Board of Directors: a president, 
vice-president, secretary, and treasurer. I sit 
and one bank official sits on this Board, the 
bank sits as the bank liaison. We discuss changes, 
improvements, issues, and and what we want the bank 
to do. We take minutes and send copies to the parent 
bank president, each Board member. If they want to 
discuss anything, they come to the next meeting. 
Meetings are held three times a year. 

The data revealed a discrepancy between the 50% (4) of 

school-bank partnerships using an Advisory Board for 

evaluation purposes and the 63% (5) that claimed to have 

"Group representation" (page 95), to oversee resolution of 

issues. Further investigation of the data revealed that the 

Board at one school in the "Group representation" category 

did not function as a Board solely for the SBB but acted in 

an advisory capacity for the SBB, as its major 

responsibility was to a cluster division within the school. 

The survey failed to uncover significant results 

pertaining to an evaluation procedure. However, seven 

percent (2) of the responses reflected that the SBB 

operation should be reviewed annually and that Banking I 
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should be redesigned as a full course in future school 

curriculum. 

General student population. The innovative SBB was 

not immediately accepted by the student body. One principal 

commented, "It took about one year before the student 

population realized it was a real bank; now parents have 

students paying bills for them at the SBB." Another 

principal reported that not all students take advantage of 

services offered by the SBB. According to the following 

statements, the majority of students actively support the 

school bank and enjoy the existence of a real world 

atmosphere within their surroundings: 

Students sense being part of the community and 
preparation for adult responsibilities. 

Students like it. Great uplift. Before the SBB 
the area was depressing, now it is alive. 

They love it. They tell students from other 
schools, "We have a bank at our school". They 
brag about it. 

Great deal of respect for it. Has great student 
use. Students come from background which 
encourages savings and they really save. 

The survey questionnaire generated no data describing 

the general student population reaction to the SBB 

innovation. 

"Good change is hard work" (Fullan, 1982, p. 63) is an 

appropriate prescription for school administrations under 

siege to improve student achievement and performance. 
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especially for noncollege-bound students. When the school- 

bank partnership movement spread across the eastern part of 

Massachusetts, eager administrators latched on to an 

innovation which promised something for every participant. 

Educators may have overlooked the fine details of fitting 

another segment into the school organization and obviously 

assumed the present structure would accommodate the 

innovative school bank. 

However, the inevitable happened when the branch opened 

for business and the administration faced the reality that 

scheduling SBB students presented a difficult and persistent 

problem. At least some administrators recognized that 

changes occurring in education meant the procedures of one 

decade may not suffice in another but required the 

flexibility and adaptability of the school structure if the 

innovation was to help students achieve their expectations. 

The effectiveness of a student branch turns on the 

desires of school and bank administrators to abide by legal 

requirements or the neutrality of partners to respect terms 

of the partnership agreement. The purposes of an evaluative 

tool as part of school bank governance can avoid the threat 

of complacency and faltering commitment in the continued 

operation of the school branch. 

Terms of Agreement 

Indeed, the cumulative hours of investigation, personal 

communications, negotiation sessions, and planning strategy 

104 



depended upon consensus and compromise regarding regulatory 

procedures. The climax of initiating a school-bank 

collaboration was realized when both partners reached 

agreement and signed a written partnership contract 

including the elements of offer, acceptance, and 

consideration. An important factor for education in this 

partnership equation was the matter of consideration-- 

monetary resources. 

The survey generated no data for the following items of 

Resources, Risk, Cost effectiveness, and Completion time. 

Questions were not specifically enumerated for these items 

in the questionnaire but surfaced during the interview 

process and provided additional data for the study. 

Resources. Since the proportion of school costs borne 

by the federal government dwindled and funding by state and 

local governments decreased significantly, schools grasped 

at the prospect of introducing an educational innovation 

that would not increase their budgetary deficit. A 

collaboration with the financial sector was a new avenue for 

extending opportunities to the noncollege-bound student. 

During the period of the student-branch-bank 

partnership movement in Massachusetts, only 25% (2) of 

secondary school interviewees reported having received 

three-year seed money from the Carl Perkins Vocational and 

Technology Education Act for curriculum development and 

office equipment. 
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Although the open-ended survey questionnaire addressed 

no specific question to resources, 1 (3%) survey respondent 

offered the information that the school received a Horace 

Mann Grant to develop curriculum for an introductory banking 

program. 

Both partners shared responsibility for funding the 

collaboration. School administrators at each school visited 

volunteered the percentages in Table 4.2 for each 

expenditure category that partners contributed toward the 

installation of the student branch bank. 

The proportions contributed by financial institutions 

were: equipment, 96%; materials used for banking, 99%; 

personnel, 71%; and construction and materials, 37%. 

Schools contributed: space, 100%; personnel, 29%; and 

construction and materials, 63%. Financial institutions' 

commitments leaned heavily toward items requiring monetary 

expenditures while schools' offerings supplied in kind those 

materials and services which were available from high school 

vocational programs. 

Risk. Educators emphasized that a major consideration 

for participating in the SBB involved weighing the risk that 

the innovation would succeed and become institutionalized. 

One administrator expressed concern that the school would be 

unable to accommodate the diversity of students applying for 

SBB training. Clearly, there was no single way to predict 

future activity of the branch. Several interviewees 
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Table 4.2 

Percentage of Resources Used in Supporting a Student 

Branch Bank 

School Equip. 

B S 

Space 

B S 

Materials 
for SBB 

B S 

Personnel 

B S 

Construction 
& Materials 

B S 

SI 98 2 0 100 100 0 100 0 10 90 

S 2 100 0 0 100 90 10 50 50 20 80 

S3 100 0 0 100 100 0 50 50 0 100 

S 4 70 30 0 100 100 0 90 10 70 30 

S 5 99 1 0 100 100 0 50 50 100 0 

S 6 100 0 0 100 100 0 50 50 100 0 

S7 100 0 0 100 100 0 75 25 0 100 

S 8 100 0 0 100 100 0 100 0 0 100 

Ave . 96 4 0 100 99 1 71 29 37 63 

B = Bank, S = School 

commented that there was no risk involved but that the 

administrator would "look silly if the partnership didn't 

go. " 

Cost effectiveness. It was found that administrators 

acted with less concern for risk and showed more willingness 

to define cost effectiveness in terms of benefits to 

students and the linkage of education and the financial 

sector in a school-bank collaboration. 
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Respondents commented on the training students received 

in the SBB by bank staff; this savings represented the cost 

of one teacher. The following were relevant statements: 

Unique facility to widen range of educational 
involvement, employment opportunities, and apply 
knowledge in workplace. 

To the school it is extremely beneficial: funding 
of other school activities, and placement of 
students. 

Completion time. When asked for an estimate of the 

time required to establish the SBB in the school 

environment, since it would affect every department in the 

school, the interviewees estimated that the time ranged from 

a mimimum of 6 months to a maximum of 30 months, with an 

average period of 18 months to operationalize an SBB. 

Agreement format. Eighty-eight percent (7) of the 

interviewees indicated the partnership was formalized by a 

written agreement. Twelve percent (1) acknowledged the 

school-bank collaboration operated under the terms of a 

verbal agreement because those branches were chartered prior 

to 1988 when a written agreement was not required by the 

state regulatory agency. 

The survey results were comparable to the findings of 

the interviews. Seventy-six percent (22) of the schools 

signed a legal document and 24% (7) agreed to the 

partnership on the basis of an oral agreement. 

The effects of planning, investigation, and declining 

government funding intensified the efforts to seek the 
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culmination of a mutually acceptable partnership agreement. 

Resources represented the quality and quantity of the 

educational experiences students would receive in terms of 

computer equipment, bank training, and hours of training 

time. The specificity of operational decisions through 

leadership negotiations illuminated the commitment between 

organizational partners and eliminated the ambiguities of 

risk and cost effectiveness. 

Student Learning Environment 

While educational administrators steered schools toward 

predetermined goals, adjusted controls for maintaining 

balance in curriculum, checked instruments for the most 

recent research, and observed changes in the school climate, 

the school-bank partnership made impressive landings in the 

secondary school environment. The student-branch-bank 

innovation gave educators a tool to engage noncollege-bound 

students in acquiring knowledge and understanding of the 

nation's financial sector for future economic opportunity. 

Issues in the Student Learning Environment category 

relating to Cooperative education. Accessibility, Selection 

to SBB, Bank transactions, and SBB proximity to parent bank 

materialized during the interview phase of the study. 

Survey responses failed to generate data on these topics. 
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SBB and the learning environment. Addressing the 

priority needs of noncollege-bound students, educators 

elucidated positive features attributable to the school 

bank, especially the work connection to the outside world. 

The interviewee statements suggested the importance of a 

relationship between the financial sector and the school 

administration: 

Just the fact of having the program in the school 
added to the school curriculum. 

It adds a more business-like atmosphere to the 
school. It makes the students feel that they are 
part of the real world. The kids behavior in this 
area is generally better than in another area in 
the building. 

Contributes to the learning environment. Students 
who work there, in particular, have shown a great 
deal of respect for the SBB branch manager. When 
the students go by, even if there is not a school 
official around, they are less apt to be boisterous 
and loud when the bank is in session. I think it 
has a positive impact on the school. 

Responses to the survey questionnaire about SBB 

contributions to the learning environment were similar to 

those obtained in the interviews: 

The students are exposed to real-life job experiences 
on an everyday basis with all the responsibility 
that comes with it. 

The supervision provided by the high school branch 
manager helps our students to gain real-life 
experience in the field of banking and aids them 
in decisions concerning their future careers. 

It represents a cooperative venture which is a 
healthy example of a community pooling its re¬ 
sources and working together with youth. Links 
business with education. 
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Further, interviewees discussed the inclusion of the 

prerequisite Banking I course that was also incorporated in 

the high school curriculum. Massachusetts General Laws 

stated that a clearly articulated and defined educational 

and/or vocational training objective be part of the school- 

bank partnership. The Office of the Commissioner of Banks 

promulgated Massachusetts Administrative Bulletin 

(Memorandum on the Establishment. 1988) No. 23-2 outlining a 

curriculum standard: 

A school branch is an educational facility to be 
used for the training of students, on school premises, 
in the basic principles and practices of banking by 
actual participation in a branch operation. A cur¬ 
riculum plan, therefore, should be designed that 
achieves these objectives in accordance with accepted 
educational standards, (p. 4) 

Banking I, an introductory course, constituted a 

prerequisite requirement for students electing the school- 

bank program. The SBB was identified as Banking II. Over 

time, the introductory course was opened to the general 

student population to serve students who wanted to learn 

financial responsibility and to those who desired a career 

in the financial sector. 

I think it is an asset. It offers real life 
experiences. It is exposure—the residual effect 
of the bank to the general student population. 

At least three interviewees referred to the 

prerequisite course. Banking I, as an opportunity for 

students to learn about banking even though they did not 
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intend to enroll in the SBB segment. Other educators 

asserted that opening Banking I to all students assured them 

the opportunity for meeting future adult responsibilities. 

One principal explained his reason for the change: 

I am going to tell you why it is not a prerequisite. 
We use to have a full-year course but we decided 
to go on a half-year course. A lot of younger 
students take that course. How many credits can 
you tie up? These kids have a lot of interests. 
They have only one free period to take music, art, 
or whatever. 

Several schools eliminated Banking I as a prerequisite for 

SBB eligibility due to declining enrollment. 

Survey data showed that schools handled the academic 

introductory course differently. Several respondents gave 

different versions: 

Even if students do not obtain a job after 
graduation they must take two academic courses. 
Banker Training and Finance. They learn how to 
handle their own finances and that of others 
through working in the school bank. 

Now the banking course is an independent study 
for either one-half or full-year. 

Interview data disclosed that exposure to the school 

bank had a residual effect on the general student population 

simply because it demonstrated a linkage to the real world. 

Two administrators described the value to the students’ 

learning environment this way. 

It gives them yet another opportunity, in a very 
sophisticated way, to understand banking as an 
industry. So educationally, it expands the 
horizons for the students. It gives them a deeper 
understanding of something they are going to have 
to deal with in the foreseeable future. 
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Although the general student population may not be 

actively engaged in the school-bank collaboration, it 

accommodated and addressed a commonality that all students 

will share--an interaction with the partnership model that 

prepared students for future adult roles and financial 

responsibilities. 

Survey respondents echoed the same comments in the 

following statements: 

Schoolwide there has been an increase in 
financial responsibility. 

Student branch bank in the school has a "real- 
life" experience like no other. 

Cooperative education. The Carl D. Perkins Vocational 

Education Act (1963) authorized development of cooperative 

education to assist secondary school students in the 

transition from school to work. Literature revealed that 

the program suffered from lack of awareness and program 

quality by students and parents. However, a recent General 

Accounting Office study (GAO, 1991) recommended that 

cooperative education be expanded as a "strong potential to 

enable the United States to better compete in global markets 

by improving workforce preparation and facilitating youth's 

transition from school to work" (p. 17). 

Data in the school-bank partnership study found that 

50% (4) of schools in the study had no cooperative education 

program. One interviewee explained that the school had a 
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diversification of alternative programs that served 

students’ needs; therefore, there was no reason to use the 

cooperative education concept. Another educator remarked 

that the school was too small to place cooperative education 

in the curriculum but did use the concept for scheduling 

students in the SBB. 

Fifty percent (4) of school administrators indicated 

that a cooperative education segment was part of the school 

curriculum but 25% (2) of those schools did not integrate 

the SBB with the co-op program. 

Accessibility. The discussion of students' access to 

the student branch bank evoked responses mimicking school 

administrators' perceptions and goals. Curriculum offerings 

in the secondary school reflected the essence of the school 

culture, the student population, and the community. When 

the student population derived from affluent communities, 

administrators were able to accommodate all students, 

including the college-bound, who applied to the SBB. 

In several schools, eligibility for admission to the 

SBB was restricted to students in a particular cluster, 

since it was part of the cluster core curriculum. But these 

educators acknowledged that intercurricular integration was 

neither possible nor considered between clusters. 

There were comments that students from the general 

population could apply to the SBB if they had an interest in 
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learning bank technology. Still, at one school the 

administrator explained that the school considered juniors 

and seniors only for the SBB. 

Another interviewee explained that the school branch 

bank was opened to any student in the school who was 

interested in working in the branch. The principal offered 

the comment: 

We tried a mix of freshmen up through seniors. 
We do not have that many minority groups in our 
building. We made no limitations based on any 
factors of ethnicity, sex, race, any minority. 
We just opened it up to all students. It is 
interesting to see the people who wanted to work 
in the bank. We had a class valedictorian from 
this past senior year and a freshman who is in 
general classes. 

Accessibility was a perennial problem in the SBB 

collaboration. Equal access was often linked to selection 

of a particular course and/or program. The approach limited 

those students who should be eligible to select or apply for 

the program and for whom the SBB was intended to serve. 

Educators remarked that "Students restrict themselves by the 

program or curriculum they choose." 

lection to SBB. All interviewees mentioned that 

selection to participate in the SBB was based on passing the 

prerequisite course, grade level, school performance, and 

achievement. Ethnic origin, sex, higher education plans, 

employment after graduation, or specific learning 

classification posed no restriction to participation in the 

SBB. 
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When the number of applicants was greater than the sbb 

could handle, a selection committee, composed of teachers, 

coordinators, and the vice-principal selected eligible 

students to the SBB. Criteria based on student program, 

goals, needs, and performance determined which students were 

assigned to the SBB. One principal offered this statement: 

What I want to make sure is equal access and fair 
opportunity. In the past year we have Hispanic, 
Asian, and physically challenged students. We 
have had three boys in there which is in the 
business cluster. A school committee member and 
the principal from a very affluent area visited 
the SBB. The senior co-op girl was training a new 
teller. They did not know it was a student. She is 
Portuguese. We also had an Asian girl and a 
Spanish girl working in the bank that week. They 
remarked on that and thought that was surprising. 

Several principals explained that schools were able to 

accommodate the number of students applying for the SBB 

program without a selection process since a decline in 

school enrollment automatically limited the number of 

students applying. 

SBB and learning skills. An important part of learning 

is that the student recognize the relationship between 

school achievement and the position to be attained after 

graduation. It is widely known that education offers less 

attention to the noncollege-bound student as well as little 

or no documentation to an employer. 

Because students in the SBB handled a variety of 

transactions and learned the skills necessary to serve 
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public customers, it also provided a stepping stone to a 

career ladder-type position. The traditional American bank 

has been organized by operation managers to serve customers 

quickly and efficiently in a highly Tayloristic work design 

(America's Choice. 1990). In the future, the banking 

industry may adopt a new style of work organization that 

assigns greater responsibility to skilled "financial 

clerks." The new work organization may replicate more 

closely that of European banks where tellers are considered 

"front office professionals." 

The student-branch-bank partnership, albeit a small 

increment in the larger school system, demonstrated the 

opportunity for relating the learning to the doing. In 

interviews with school administrators, the responses 

divulged an array of positive traits attributed to the SBB 

curriculum. The administrators stated that students in the 

school bank were more motivated and developed and used 

comprehension, critical thinking, and planning. An example 

follows: 

The students who participate become much more 
meticulous about things they learn. They can't be 
careless. They must use comprehension and have a 
good attitude. One of my girls, who is a graduate, 
managed to turn in a person who was passing a bad 
check because she knew all the procedures. She 
recognized the bad check and immediately put in a 
call and the man was arrested. 

Other interviewees referred to attributes of social and 

people skills as valuable assets students acquired through 
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training in the SBB. These learned skills, they claimed, 

promoted the student's self-confidence, self-esteem, and 

self-image. The following relevant statement explained this 

premise: 

The students learn how to communicate with the 
public, with their peer group within the SBB, and 
to work as a team. A girl said to me, "I cannot 
stand him." I told her that I would not take her 
out of the bank or separate them. You are going 
to learn to get along together. If it doesn't 
work out you are just not going to be in the 
program. You have to decide what is more 
important—being in the program or making it work. 
You don't have to love this person but you will 
have to be able to talk to him. I think it is 
very important that these students get this out of 
the program. 

In analyzing the survey data, many of the same positive 

traits pertaining to the SBB and the learning environment 

category mentioned by interviewees were also emphasized by 

questionnaire respondents. They called attention to the 
* 

different teaching and learning methodologies practiced in 

the SBB; the hands-on approach was described as students 

doing "real" business by performance. A particular asset 

was described as "awareness of teamwork." Teamwork, usually 

associated with athletic education and sports competition, 

was compared to the learning experience in the SBB. 

Cooperative learning techniques found fertile field for 

helping students explain and understand new knowledge 

thereby reinforcing the learning for both student-learner 

and student-teacher. Several respondents remarked: 
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In the banking program we have a real-life 
experience like no other. 

Student body and staff show respect for SBB 
students who do not succeed in the classroom 
but can succeed in the SBB. 

Bank transactions. The types of bank transactions 

handled by the student branch bank depended upon parent bank 

authorization. All eight interviewees reported that bank 

transactions, with the exception of loan applications, 

included the following: 

Savings Accounts, Checking or NOW Accounts 
Money Orders 
Treasurer's Checks 
Traveler's Checks 
Notary Services 
Cash Advances 
Direct Deposits 
Installment Loans 
Money Market Accounts 
Certificates of Deposit 
Club Accounts 

Banking transactions formed the foundation of the SBB 

curriculum that in turn determined the methodology for the 

teaching-learning process. Faced with a sophisticated array 

of activities of a functioning branch bank, SBB students 

learned the complexity of transactions, skills reguired, 

identification of documents, and computer technology. 

SBB proximity to parent bank. Examining the 

possibility of improving the SBB environment and students' 

learning experiences, educators considered the proximity of 

the parent bank and its branches to the school location. At 

a few schools, an internship program allowed students to 
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work at the parent bank during school bank hours of 

operation. These SBB students rotated their time between 

the school bank and the parent bank where they learned how 

department functions were interrelated to all aspects of 

banking. 

Interviewees admitted the possibility of integrating a 

mentor and/or internship program as part of the SBB in order 

to merge it as a component of cooperative education. 

However, distance between the SBB and parent bank and 

transportation costs were issues which required negotiation 

with the financial partner. The interviewees offered an 

estimation of the distance between the school and the parent 

bank or its nearest branch to determine if, indeed, 

expansion of the SBB was feasible: 

Branch Banks Distance to Parent Bank 

S 2 
S3 
S4,S5,S7,S8 
S1, S6 

1 block 
1 mile 
5 miles 
5 miles plus 

Assignment of bank personnel. Just as a teacher in a 

classroom setting provided continuity of teaching and 

learning, a bank instructor in the SBB was equally essential 

to the training and learning of bank procedures, 

transactions, and computer technology. 

School administrator interviewees showed major concern 

regarding the assignment and selection of the SBB manager. 

Sixty-three percent (5) of the school banks had the same 
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branch manager everyday during the school year, which 

afforded the branch manager time to learn and to know SBB 

students; it provided reinforcement and continuity of 

learning for branch bank students. 

At one school, the parent bank assigned two bank 

employees--one was the branch manager and another a 

cooperative education student who trained new SBB students. 

The school administrator had assigned the co-op student to 

the parent bank as part of the student's cooperative 

education work requirement. 

Twenty-five percent (2) of the interviewees commented 

that various bank personnel were assigned to the SBB 

depending upon time schedules and workload of the parent 

bank's other branches. Bank personnel were often management 

level personnel who were unfamilar with daily teller 

routines. This method of staffing the SBB provided 

unacceptable and inadequate training of SBB students. 

Moreover, Massachusetts Administrative Bulletin No. 23-2 

(Memorandum on the Establishment. 1988) included a mandatory 

provision for staffing the SBB by an adult paid employee of 

the financial institution. It required the employee to be 

at the school branch during business hours to supervise its 

operation. 

The survey data revealed the assignment of bank 

personnel was a pressing issue at several school banks. 
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At one school bank no bank supervisor was present. The 

respondent explained the situation: 

The bank originally promised to be here one day a 
week with their support staff. They have not done 
that. We need to have continuity; that is, one 
person should be assigned from the ... to 
operate the school branch. Presently, we have a 
different person scheduled every day of the month. 
Many of these representatives are from upper 
management and are removed from basic teller 
functions. 

Overall, the data in the category Student Learning 

Environment revealed the schools’ efforts to design and 

deliver a curriculum in compliance with state education 

requirements and legal banking regulations to promote the 

socialization process of high school students. The 

innovation made it possible to expand the school curriculum 

and integrate cooperative education and vocational education 

into the school-bank partnership. 

When school structure prevented student access to the 

SBB, school administrators adjusted school policy to prevent 

dissolution of the bank and to help students achieve their 

goals. The training and learning of new skills, attitudes, 

and comprehension were the results of a "less lecturing" and 

"more doing" teaching methodology. 

Data of Financial Institution Executives 

This section contains data from 10 interviews and 23 

survey questionnaires completed by financial executives 
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whose institutions sponsored student branch bank 

partnerships. 

Bank Pjofile 

The study included a sample of 10 financial 

institutions under four government regulatory agencies. The 

sample represented 2 commercial banks, 4 credit unions, and 

4 savings banks. Based on the number of employees, the 

average-sized institution employed 67 employees, the 

smallest operated with 25 employees and the largest with 
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According to demographic data, 80% (8) of the 

interviewees'were male and 50% (5) held bachelor's degrees. 

Bank officials averaged five years of administrative 

experience, ranging from a minimum of three and one-half 

years to a maximum of seven years. Forty percent (4) of the 

school banks received charters in the early period from 

1980-1986 and 60% (6) were chartered during the peak period 

from 1987-1990. 

The survey questionnaires contained data from 23 

financial institutions including 2 commercial banks, 4 

credit unions, and 17 savings banks. The size of the 

institutions ranged from a minimum of 25 employees to a 

maximum of 250, with an average size of 97 employees. 

Sixty-five percent (15) of the bank executives were 

male; 13% (3) earned an Advanced Graduate Studies 

Certificate, 17% (4) held master's degrees, and 26% (6) 
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bachelor's degrees. Together the bank officials averaged 

five and one-half years of administrative experience, 

ranging from a minimum of one and one-half years to a 

maximum of 25 years. 

Demographic data from the.survey showed that 26% (6) of 

the school banks were chartered during 1980-1986, and 74% 

(17) in the period from 1987-1990. 

In the aggregate, the cross-check analysis of the 

interview and survey responses of financial officials were 

not significantly different in items of gender, 

administrative experience, and period the SBBs were 

chartered. There was a disparity in the participants' 

educational attainment. The survey results revealed that 

30% of financial administrators earned either an Advanced 

Graduate Studies Certificate or a master's degree and 26% 

earned a bachelor's degree. But data from interviews 

disclosed that 50% of financial executives earned a 

bachelor's degree. 

Circumstances Influencing Initial Involvement 

In the early 1980s, the president of a Massachusetts 

savings bank introduced the idea of integrating a "real 

bank" with the popular school-business partnership concept. 

With the advent of the first student-bank partnership 

between a savings bank and a comprehensive high school in 

1981, a new concept was born and its growth continued into 

the next decade. Barriers of isolation between education 
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and business sectors drew cries from government and 

foundation leaders urging business to help educate 

American's young people for the approaching global economy. 

The catalyst. The mechanism that was instrumental in 

filling the gap between education and business was the 

catalyst (initiator), who sought to overcome the status quo 

and energize the banking industry for action. In 70% (7) of. 

the responses, interviewees identified bank officers as the 

catalyst, and in 30% (3) of the responses, educators as the 

catalyst of the student-branch-bank partnership. It was not 

surprising that a cooperative education student, while 

working at a financial institution, suggested to the presi¬ 

dent that the bank should sponsor a school bank at the local 

high school. Because of the student's outstanding perform¬ 

ance and demeanor, the president contacted the school and 

decided to enter into a school-bank partnership. 

But the responses from survey participants were in 

sharp contrast to those of interviewees. Survey data 

indicated that 78% (18) of the catalysts were educators, and 

13% (3) bank officers. However, interviews showed a reverse 

finding--70% (7) of the catalysts were bank officers and 30% 

(3) educators. 

Circumstances. Although business recognized the 

crucial responsibility that schools faced in educating 

students for a quality workforce, a pivotal goal of the 

financial sector revolved around serving the bank 
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membership and community activities. Federal and state 

legislation mandated that banks participate in projects 

which would meet the criteria of the Community Reinvestment 

Act (CRA). 

When one bank wrote the formula for an agenda that 

would train and teach high school students major financial 

functions, education and business pursued this new goal. 

The majority of interviewees conceded that establishing a 

student branch allowed banks to meet community involvement 

mandated by the CRA legislation and to better serve the 

bank's membership. One respondent voiced this perception: 

It was the president's idea to get some type of 
interrelationship with the community. It was not 
because of the CRA, but it certainly doesn't hurt 
your CRA. He wanted to to something for the 
community plus it doesn't hurt the bank's exposure 
to be in the high school and interrelate with 
students who were the future. 

The survey participants described similar circumstances 

for the bank's involvement with the school-bank 

collaboration. Sixty-five percent (15) of the respondents 

reflected similar reasons of community service and working 

with young people as the primary motivators for involvement 

with an education-business partnership. The perceptions 

were reflected in the following statement: 

The directors and staff of the bank thought it 
would be an opportunity to reach out to the young 
people of the city by offering them the chance to 
learn how a bank functions. 

Diffusion. The banking sector acknowledged an interest 

in teaching high school students basic banking skills and 
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inculcating them with an appreciation of personal finance 

for meeting future adult responsibilities. 

How did the institutions become aware of this creative 

innovation? Sixty percent (6) of the interviewees said that 

dissemination of information relating to the school branch 

bank came via various associations: the Credit Union 

League, the Massachusetts Bankers Association, the 

Massachusetts Office of the Commissioner of Banks, and at a 

meeting of the Banking Institute Forum held in Boston, where 

representatives from every part of the United States heard a 

superintendent from a Massachusetts public high school speak 

about the student-branch-bank partnership concept. Another 

forty percent (4) responded that information came by 

personal contact with other banks and by written 

communication from schools. 

Survey respondents wrote a different version to the 

question about diffusion of the SBB innovation in 

Massachusetts school systems. The survey disclosed that 13% 

(3) of the respondents, compared to 60% of interviewees, 

gleaned information from trade associations, and 83% (19) 

wrote that school administrators informed bank officials 

about the SBB partnership. 

In the category Circumstances Influencing Initial 

Involvement. the data showed that financial institutions 

heeded the warning that business involvement was necessary 

% 
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to help education train American’s workforce. Since 

business faced a competitive global economy, productivity 

depended upon the skills and educational achievement of well 

trained and qualified employees. The initial, basic 

function in every financial institution was providing teller 

services to process individual and business transactions. 

Bank officials expressed a sense of altruism for the 

institutions' involvement with the secondary school 

partnership and for the banks' commitment to the communities 

served. Nevertheless, the federal Community Reinvestment 

Act (CRA) was responsible in part for pressure on financial 

institutions to meet their obligation of community 

commitment that influenced involvement with the school-bank 

collaboration. 

An inverse relationship was found in the findings for 

the variables The catalyst and Diffusion. Results of both 

items from the financial executive interviewees established 

the executive as the catalyst and the financial associations 

as the disseminator of the SBB innovation. But, the 

findings of both items from financial survey respondents 

identified the educator as the catalyst and disseminator. 

A school and a financial institution are collaborative 

partners of the same SBB. Triangulation of cross-site 

analysis of schools and institutions strengthened the 
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findings of educator interviewees, educator survey 

respondents, and financial executive survey respondents that 

identified the educator as the prime catalyst and 

promulgator of the SBB innovation. Borg and Gall (1989) 

asserted that the different measurements of independent, 

multiple, and congruent sources provide repeated 

verification to protect the study against elite bias of 

high-status informants. 

Preliminary Plans 

Catalyst responsibilities. The bank official 

undertaking the task of initiating an SBB was the gatekeeper 

for change in the school environment. The SBB innovation 

required the understanding and coordination of different 

organizational partners--public and private--entering into 

an uncommon marriage. 

First, the catalyst explained to the Board of Trustees 

and/or Directors the concept of a student branch in the high 

school environment and second, the catalyst had to secure a 

vote of approval to proceed with the project. More than 

half of the respondents (6) agreed that this was the 

important first step in initiating the process. In 

addition, the responses revealed that development of a 

budget to support the school bank was included in the 

Board's approval. One bank president explained the 

procedure: 
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Parliamentary procedure dictates that the Board 
of Directors of this institution approve the 
branch, and the expenditure on the basis of a 
budget for the branch. There would never really 
be a profit incentive up there but there are other 
factors that make it more desirable anyway. 

Additional duties required that the officer apply for 

and complete the application of the appropriate regulatory 

agency. Meetings were arranged with school administrators 

and senior bank officers to investigate existing school 

banks and discuss curriculum development. The catalyst 

(bank officer) was responsible to open the school bank, 

promote it, and finally turn it over to the Operations 

Department. 

Sixty-one percent (14) of survey respondents confirmed 

results of the interviews. The written responses gave 

equal attention to the catalyst securing approval of the 

bank's executive management board and holding coordinated 

meetings with school officials to develop plans for 

assessing student needs. These concerns were reflected in 

the following statements: 

Cost of setting up a student branch. Permission 
from the Commissioner of Banks. If there was 
interest from school officials and students. If 
a curriculum could be implemented. 

Beginning the process. The catalyst contacted the 

Massachusetts Commissioner of Banks to learn the legal 

responsibilities of a school-bank partnership. 

Simultaneously, the senior bank officer personally contacted 
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the school superintendent to establish institutional 

linkage. Here, the pros and cons of instituting the 

innovation and what effect it may produce in the students' 

learning environment were vital concerns for discussion at 

these meetings. Relevant statements voiced the concerns: 

Is this something that would be good for the 
community, for the students, and also for the bank. 
I think it adds another dimension to the school 
system, also to the vocational school. 

The president approached the superintendent and 
said, "I have this idea. What do you think?" The 
superintendent thought it was a good idea and replied, 
"Why don't we pursue it." From there it escalated 
into contacts with administrators at the high school. 

The survey responses were replications of the interview 

findings. Additionally, respondents noted that data 

obtained from the Massachusetts Bankers Association, the 

Commissioner of Banks, and existing school bank partnerships 

were essential tools in the planning process. 

In subsuming Prelimininarv Plans, the data called 

attention to the requirement of a fundamental planning 

agenda for the institution undertaking a new branch 

operation. In this study the catalyst presented the 

concepts to the Board of Directors/Trustees together with a 

tentative budget of expenditures and costs for its approval. 

As a private, profit organization, the bank's existence 

depended upon the profit and loss statement showing that the 

school-bank partnership did not influence too negatively the 

bottom line. 
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Acceptance of a new idea in an organization rested upon 

the communication tools its leaders used and on the 

resourcefulness of the catalyst. Usually, personal contact 

was a valuable tool financial leaders used to discuss 

various factors of the school-bank concept with school 

administrators. 

Procedures Prior to Decision 

Factors to weigh. Business organizational goals, 

philosophy, and purpose were uniquely different from those 

of educational organizations with whom the banking industry 

anticipated joining in a working relationship. 

The interviewee responses showed that financial 

officials weighed the cost of constructing a branch in the 

school environment. At least 50% (5) of the interviewees 

indicated that the Community Reinvestment Act (CRA) had a 

major influence on the banks' decision to sponsor a school 

branch. The statement of one bank president confirmed the 

fact: 

Cost factors obviously are considered. Marketing 
factors having to do with demographics. Yes, the 
Community Reinvestment Act played a role. Federal 
and state legislation mandate that CRA be part of 
our reason for being. 

Interviewees mentioned other factors associated directly 

with young teenage students working and learning in the 

school bank. These involved: 
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1. Control of cash. 
2. Access to computer information. 
3. Security of the environment. 
4. Confidentiality. 

Bank officials were concerned about which partner was 

responsible for the daily operation of the SBB and the 

development of banking curriculum required by the 

Massachusetts Commissioner of Banks. Regulatory agency 

guidelines designated that the parent bank was legally 

responsible for operating the SBB according to branch bank 

procedures in the regulations. School and bank leadership 

agreed that both partners would work together designing the 

bank curriculum. 

Survey responses reflected the banks' concern relating 

to the cost of setting up an SBB. Additionally, the 

respondents questioned how the curriculum could be 

implemented. 

Operational decisions. Teller stations, school bank 

location, hours of operation, and customer use determined 

the training and learning students experienced during 

assigned periods in the school bank. These issues were 

resolved on mutually agreeable terms. 

Ninety percent (9) of the respondents reported that the 

school bank had two teller stations and ten percent (1) 

reported one teller window. The corridor near the 

administrative offices or in the front lobby were popular 

locations for 60% (6) of the school banks. 
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There was consensus among the 10 financial officers 

that hours of operation determined students' learning time 

and performance. One bank president voiced the value and 

purpose of the hours the school bank opened for business. 

I rejected the idea of using only the lunch hour 
right out. The feeling was that if we were 
going through the time and expense of putting this 
program together, what good is there to have two or 
three students there for one hour a day. If you 
want the program to be successful, you have to have 
student involvement and student involvement means 
accessibility to it, utilization of it, and training 
of and introduction of as many students as possible 
to and in the program. 

The listing of banking hours illustrates the time 

allotted in the curriculum for training and learning 

bank concepts: 

SBB All Day 7:30 
7:30 
8:30 

a.m. 
a .m. 
a.m. 

- 3:00 
- 2:30 
- 2:30 

p. m. 
p. m. 
p. m. 

SBB 9:30 a.m. - 1:30 p. m. 

SBB - lunch hour 10:00 a .m. - 12:30 p. m. 

SBB 10:00 a.m. - 1:00 p.m. 

SBB M, Th, F 10:00 a. m. - 1:30 p. m. 

SBB 10:00 a. m. - 2:00 p.m. 

Seventy percent (7) of the school banks were opened for 

public use, although no marketing or advertising encouraged 

the practice. Since 30% (3) of the school banks were 

classified as "limited service banks," users of the school 

banks were restricted to students, faculty, and school 

system personnel. 
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The survey produced no information relating to teller 

stations, branch location, hours of operation, and customer 

use, since the open-ended questions did not refer to these 

specific items. 

The essence of banking determined that monetary factors 

relating to the student branch and CRA legislation 

influenced the institutions’ participation in school-bank 

collaborations. The banks preferred to channel their 

community efforts toward investment in the secondary school 

students who would become tomorrow’s workfoce. 

In the transmission of operational procedures into the 

school branch, the financial institutions avoided conflict 

with education by maintaining flexibility for resolving 

issues of mutual concern. 

Benefits to Organizations 

Organization expections. In a partnership each partner 

must benefit from the arrangement. The financial officers' 

responses indicated the affiliation with a school bank 

resulted in two expectations. First, it allowed the parent 

bank to become more involved with the community, which met 

the legislative mandate of the Community Reinvestment Act. 

Second, it provided a source of trained bank tellers for 

part-time and full-time positions for the banking sector. 

These matters were explained by one official: 
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The human being becomes our product. Human 
capital is our most expensive resource. The kids 
that we trained went out into the real world and 
went to our banks. I may have someone who went to 
(school), graduated from there and comes to work 
for me instead of going to (competitor). It is 
something that the industry has to realize that 
when you help your competitor, you usually help 
yourself. It may not be in direct dollar and 
cents but as the old saying goes, "What goes 
around comes around." 

Third, the institutions wanted a chance to work for and 

with the community, especially the young people. The focus 

on high school students encouraged membership in the 

institution and opened a future market for banking services. 

Lastly, the interviewee responses relating to banking 

interactions with education manifested a commitment by 

business of becoming involved in the educational process. 

The survey participants overwhelmingly confirmed the 

results of interviewees that establishing the SBB banks 

fulfilled its CRA obligation, and training high school 

students provided a source of human captial. 

Student population expectations. New technology used 

in the SBB collaboration offered students several advantages 

not found in other work situations. Active learning 

advocated a varied pedagogy including hands-on training, 

exposure to the real world impacted career decision making, 

and acquiring banking skills had marketable implications. 

An executive said, "As a student banker, they gain from a 

good educational process. As a student customer, they get 

involved in learning saving habits." 
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One bank president developed unique and special student 

services to teach students the fundamentals of planning, 

forecasting, and budgeting--all belonging under the umbrella 

of financial planning. The executive established a Student 

Club for juniors and seniors to help them plan for proms, 

graduation events, and other school activities which 

required substantial outlays of cash at the end of the 

school year and graduation. Parents found this idea very 

helpful. The same officer allowed juniors and seniors to 

open free checking accounts with letters of recommendation 

from the principal, a teacher, and the parents. 

Thirty percent (3) of the interviewees commented that 

exposure to the real world of banking had an impact on 

students’ career decision-making process. 

Survey participants responded with similar answers that 

emphasized the idea of the SBB helping students develop an 

understanding of banks and financial services. 

Incentives for SBB students. The potential for 

learning financial technology as an entry-level teller 

promised opportunities for students who may have been 

overlooked in the educational process. Here was a chance 

to learn, develop, and mature in the safe comfort of the 

school environment, yet be part of the real world. 

The interviewees mentioned that students received 

credit for Banking I and the SBB. The banks offered 
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students part-time positions during weekends, school and 

summer vacation periods, and funded different school 

activities. Annual scholarships for high school students 

and scholarships specifically for students in the SBB were 

offered annually by the sponsoring banks. 

At the end of the school year, one bank reviewed SBB 

records, deducted expenses and depreciation, and sent the 

high school an annual check for the profit realized from the 

school-bank operation. This particular school bank received 

$2,000 annually for the past 10 years, which the bank 

stipulated was to be used for high school improvement and 

not be diverted to other schools in the system. 

The results from the questionnaire mirrored those 

findings obtained in the interviews. One survey comment 

emphasized that the bank's input in the educational process 

helped students develop skills which were responsible for 

improving students' self-esteem, attitudes, and behavior. 

In examining the results of the category Benefits to 

Oraanizations. data suggested the majority of financial 

institutions expected a return on the investment in the 

partnership to the extent that a number of trained student 

tellers would provide parent banks with qualified applicants 

for their future workforce. For their learning experiences 

in the SBB, students were the recipients of computer 

technology, marketable skills, and future economic 
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opportunities. By exposing the student population to the 

SBB, it increased their awareness of the relationship 

between education and the "real” world environment. 

Interorganization Activities 

Interorqanizational relations. Commitment to train 

high school students created a bond between partners and 

prevented erosion and complacency from diminishing the 

strength of the partnership. Interaction between 

organizational leaders in the student-bank collaboration 

depended upon the willingness of each partner to understand 

the complexities and functions of each organizational 

structure. A vice-president emphasized that the 

relationship among financial organizations was important for 

promoting a viable student branch. Here is his explanation: 

The only way this type of program can work is that 
every bank has to share with every other bank what 
problems they run into, what successes they have 
had. Likewise, the schools have to do the same. 
There is no such thing as a beginning and an ending. 

Information obtained from the interviews indicated that 

the linkage between schools and financial institutions 

depended upon the social interaction of organizational 

leadership. To produce a manageable partnership, 

interviewees agreed that strong leadership was absolutely 

essential for accomplishing the final product--a school-bank 

innovation. One bank president made this comment: 
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There are different people at each school and 
personalities vary. Philosophy and how the 
schools are run vary. If we hadn't had the 
(school) first, we never would have agreed to 
pick up the second. The one school was such a 
wonderful experience and the (other) was such a 
"bummer.” But I now have good relationships with 
both schools. 

Data revealed that 50% (5) of the responses voiced the 

fact that personal contact between bank officers and 

superintendents was crucial in building strong linkages 

between education and banking partners. One bank president 

explained the philosophy in the following statement: 

The superintendent was a very easy man to talk to. 
There was more of a relationship there; 
professionally, the superintendent is a very close 
friend. The reason the school came to us is because 
we were the bank in town that participated in the 
co-op program and we were already involved with the 
school. 

The school was adamant that they wanted to bring the 
real world into the facility. They didn't want any¬ 
thing tailored. We have the same restrictions there 
that we have here and that is literally the merit of 
what we are. We do everything there that we do here. 

Overall, the responses from the survey participants 

agreed with those of the interviewees that personal contact 

was the ingredient that fused the relationship between 

organizational partners. One comment carried this tone: 

The partnership interface between the bank and 
school is an example of the highest interface. 

Group representation. The continuity of a partnership 

depended upon the process of governance in place to sustain 

an active collaboration. A viable learning entity is 
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dynamic and changing with different student personalities 

interacting to new situations. When negative forces 

interrupted the normal pattern of operation, they were 

defused by the school liaison and the school branch manager. 

Nevertheless, the undercurrents that streamed through a 

school branch could destroy the linkage between 

organizational partners unless a legitimate relationship 

handled problems fairly and promptly. 

Discussion of group representation for governance of 

the partnership revealed that 90% (9) of school banks lacked 

a formal board or council to facilitate resolution of 

unanticipated issues. One school bank used an Advisory 

Committee composed of a bank officer, a school administrator, 

and an SBB student representative. The Committee met 

monthly and functioned as a sounding board for discussion of 

current issues as well as a decision-making body to 

determine policy. 

The survey produced no data that could be classified in 

the Group representation item. 

Leadership negotiation. The challenge of initiating a 

student bank into the school organization staggered school 

and financial officials. Unforeseen obstacles had to be 

overcome, often by individuals who had not been previously 

involved in such matters. Considerable negotiations 

successfully produced a mutual agreement of partnership. 
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Interviewee comments alluded to several problems that 

attracted minimal attention during the initial stages of the 

process but erupted into major issues when the school bank 

opened for business. The combination of hours of operation 

and scheduling created problems for 30% (3) of the bank 

officials. These issues are discussed in the category 

Change...and the Student Branch Bank. 

The survey respondents focused on a laundry list of 

issues. Some related to student participation, another to 

the bank opening a small profit account for the school bank 

so participating students could see the fruits of their 

labor. Forty percent (9) of the survey respondents 

complained about the dual problems of hours of operation and 

scheduling. These issues coincided with interviewee 

findings. 

In reviewing the Interoroanizational Activities 

category in its entirety, the complexities of different 

organizational structures and the initiating process of an 

evolving school-bank partnership should have alerted bank 

officials that problems were an inevitable by-product of 

human interaction. It is not surprising that a 

communication gap could have conceivably existed between 

educational and financial entities. Banks deal with 

processes that are time-restrictive and action-oriented. On 

the other hand, a school system maneuvers through echelons 

of bureaucracy at a laboriously slow pace. 
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Direct personal contact guaranteed the linkage with 

educational leaders and consummation of a school-bank 

partnership. During the process when policy decisions were 

placed up front for negotiation of conflicts, the net effect 

of personal contact for negotiation achieved positive 

results for both partners. 

Since different configurations of problems arose in 

various school banks, a group representative device, such as 

a Board or Committee of stakeholders, seemed to be one way 

to formulate policy decisions. This formal mechanism 

ensured that leadership gave attention to the policy and 

resolution of problems. 

Change and the Student Branch Bank 

Scheduling the SBB. The linkage of two different 

entities brought to the forefront of the partnership a 

cultural clashing. Business hours did not coincide with 

school hours; here the school expected to fit the innovation 

into the usual structural framework of a lunch period. 

Consequently, that decision aggravated the scheduling of 

students to the SBB since hours of operation and scheduling 

were opposing forces seeking a place in the traditional 

culture of each organization. 

Bank officials interviewed in the study agreed the time 

students spend in the bank affected achievement and 

performance. Bank interviewees reported that 70% (7) of the 
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banks were open from 3 to 7 hours and 3 during the lunch 

period. The bank abided by the philosophy that the school 

bank is considered a branch of the parent organization and 

must maintain the same policies as other branches. The 

following statement reflects the above philosophy: 

The SBB operates just like any one of our 
branches. We have not compromised any of our 
procedures or policies. They are responsible 
to provide the same reporting and mechanisms 
that any other branch does. 

Conversely, several officials acknowledged that the 

student bank was chartered as an educational facility and 

the parent bank authorized it as a limited service branch. 

The predominate complaint among survey respondents 

was the difficulty of scheduling students for sufficient 

time and days which allowed them to learn banking 

procedures. Some students were assigned only one day a 

week. 

Another troublesome issue related to hours of 

business; banks found that the time was not sufficient to 

provide proper training. The following comments reveal the 

problems: 

Bank has adjusted to school schedule but it helps 
the teachers more than the students. 

Scheduling has been a problem for the student and 
the time necessary to accomplish our goals. 

We requested that the school increase the time 
students spend in the bank. 
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Would like to see the banking period stabilized so 
that we have the same students everyday. 

Evaluation procedure. Since the partnership required 

feedback to learn of issues plaguing the branch and the 

progress and effectiveness of governing the collaboration, 

evaluation was an agenda designed to complement an advisory 

board or facsimile. However, an evaluation procedure is a 

joint collaborative process "that aims at evaluation on 

consensual constructions about the evaluant .... jointly 

pursued by all stakeholders" (Guba and Lincoln, 1989, 

p. 253 ). 

During the interviews, the ten financial officers 

conceded that a formal evaluation instrument was not 

considered in the partnership agreement. From a financial 

perspective, one president commented: 

We are beyond the financial evaluation because 
the activity up there has paid. We know what 
the cost is, deposits generated, what we can earn. 

Another bank officer said: 

Every year before the bank opens, we try to sit 
down with the principal and the teacher liaison 
to see where they are going, if they have changes 
in personnel, in the schedule, and to see what 
changes have been made. Then in conjunction to 
that we try to relate that to the bank. 

Review of the survey responses found that one 

recommendation for assessing student-bank functions was 

reported by a bank president in the following statement: 
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A concerted effort must be made to analyze the 
program on an ongoing basis so that the branch 
remains a joint venture and not a school 
program funded bv the bank. 

General student population. On the whole the 

comments received from the interviewees indicated that the 

student population was proud of the bank and enjoyed using 

the services. In any school community, there were students 

who did not respond to or cared about any school activity. 

One bank officer remarked about students’ participation: 

In the comprehensive high school the students are 
actively using school bank accounts while at 
another school four times the size of the smaller 
school, there is the same number of accounts used. 

The biggest response and most positive we've had 
was the staff rather than the students. We 
probably opened more accounts for staff than for 
students. If we don’t have students available 
to work for the periods the school bank is opened, 
we must close it for those periods. State 
regulations require that only students can work 
as tellers. We can't have our employee working 
at the school bank so we have to close down and 
the teachers get very upset that they can’t come 
in their free time. 

The purpose of introducing the innovative student 

branch into the banks' organizational structure seemed to be 

threefold. First, the advantage of extending banking hours 

to enlarge the customer base for greater productivity and 

growth of banking services. This would increase the 

institution's presence in the community and create a 

favorable image to high school students. 

The second purpose of this change resided in the areas 

of social and economic implications. Different climates and 
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cultures often frustrated attempts of individuals to share 

educational and financial expertise and to cultivate 

relationships with different organizations. But when 

tensions mounted over hours of operation or lack of student 

part-time employment issues, financial officers turned to an 

annual review with educational leaders to devise an agenda 

for resolution, to point out defects in prevailing policies, 

and to suggest remedies for problems. The financial 

partners were also concerned with a fiscal evaluation. But 

a functional evaluation for assessing the progress of the 

branch, for improving operations, and for noting student 

involvement and performance failed to be made part of the 

partnership agreement. 

Finally, but most importantly, the executives 

recognized the value of planning a banking curriculum that 

provided knowledge for a more literate citizenry to make 

responsible fiscal decisions. 

Terms of Agreement 

For the financial institution, this was the first 

venture into the educational environment where it would be 

held accountable for the training curriculum and for the 

monetary investment of substantial capital. 

The Terms of Agreement category remained empty for 

survey items relating to Resources, Risk, Cost 

effectiveness, and Completion time. These areas of 
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discussion surfaced during the interview process and were 

added to the interview guide. 

Resources. Financial officials disclosed wide 

variations of financial estimates concerning resource 

investment for constructing and supplying a student branch 

on school premises and for training student bank tellers. 

An in-house teller training program cost approximately 

$6,000-$7,000 per trainee. Because of'the high turnover in 

teller personnel, several banks eliminated the in-house 

training program and used on-the-job or an apprentice-type 

training for bank teller applicants and school bank tellers. 

Other banks brought SBB students to the bank during the 

summer for a two-week training session to prepare them to 

open the student branch when school began in September. 

Additionally, the officers estimated that maintaining a 

student branch cost the bank from $16,000 to $20,000 on an 

annual basis for operating expenses. Other responses 

indicated the figure was low, but all the interviewees 

agreed that it would take the bank at least five years to 

break even. Several said that financial institutions would 

never make a profit; however, one bank gave the high school 

a check every year for the balance of earned income after 

deducting the student branch operating expenses from the 

revenue generated by the school bank. 
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Fifty percent (5) of the bank officers quoted the cost 

of installing a student branch from $2,000 to $75,000, 

depending upon the contributions from both partners. Figure 

4.3 lists the items required to construct and operate the 

facility and the cost borne by each partner. 

Table 4.3 

Percentage,pf Resource? Vsed jn Supporting .a Student 

Branch.-Bank 

School Equip. 

B§ 

Space 

B_S 

Materials 
for SBB 

B_S 

Personnel 

B£ 

Construction 
& Materials 

B_S 

B 1 100 0 0 100 100 0 100 0 50 50 

B 2 100 0 0 100 100 0 100 0 50 50 

B 3 donated 0 100 100 0 90 10 0 100 

B 4 100 0 0 100 100 0 75 25 100 0 

B 5 100 0 0 100 70 30 50 50 50 50 

B 6 100 0 0 100 100 0 100 0 100 0 

B 7 100 0 0 100 100 0 100 0 100 0 

B 8 100 0 0 100 100 0 100 0 50 50 

B 9 100 0 0 100 100 0 95 5 100 0 

B10 donated 0 100 100 0 80 20 donated 

Ave. 80 0 0 100 97 3 89 11 60 30 

B = Bank, S = School 

The banks' major contributions included 80% for 

equipment, 97% for materials used in banking services. 
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89% for personnel, and 60% for construction and materials. 

The schools' major contributions provided 100% for space and 

30% for construction and materials. The industrial programs 

in several vocational schools did the construction and 

supplied the building materials accounting for 30% of the 

costs. 

Risk. The majority of interviewee responses had 

monetary implications concerning the risk of operating a 

student branch. Since individual banks invested a sizeable 

sum of capital in the partnership, the risk of losing 

capital plus the failure of the educational program 

presented grave concerns. One bank official stated that it 

would be more of a marketing risk than a monetary one. 

Cost effectiveness. When responding to the question 

about the cost effectiveness of the school bank, several 

bank officers encapsulated their views in the following 

quotes: 

It is not cost effective as far as money is 
concerned. Our only hope is that by having the 
branch it will develop a core of customers. 
People have loyalty when they start a savings with 
a bank and want to stay with that bank. They will 
place their mortgages with the bank and use other 
bank services. 

Taken from a purely monetary standpoint as a 
taxpayer, we are investing in kids and particularly 
in young people who might otherwise not develop 
skills they could use and become part of the 
economy and taypayers. 

Completion time. Since the school was interested in 

offering students the innovative banking course and the 
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student-branch-bank training as early as possible, the 

bank knew that completion time for installation of the 

branch was a factor in organizing and planning the training 

agenda. 

Estimates for installation and operation readiness 

varied from six months to two years with the average time of 

one year to completely open a student branch. 

Agreement format. Massachusetts General Laws Chapter 

167C, Section 3; Chapter 171, Section 2; and Administrative 

Bulletin No. 23-2 (Memorandum on the Establishment. 1988), 

required "an executed written agreement relative to 

operation of the school branch office between the financial 

institution and the educational authority" (p. 2). 

Since 1988, Massachusetts financial institutions 

sponsoring an SBB were required to execute a formal 

partnership agreement. Sixty percent (6) of the banks 

visited had formal agreements; forty percent (4) of the 

branches were chartered prior to 1988 and were chartered by 

verbal agreements. And federal regulatory agencies required 

no written agreement. 

The survey responses reported that 78% (18) of the 

banks executed written contracts between an educational 

authority and a financial institution, while 22% (5) 

operated under an informal partnership agreement. 

The research suggested that resources furnished by 

financial institutions did not merely support the 

construction and maintenance of a school branch and the 
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development of curriculum provisions. Rather, resources 

were determinants of the quality of instruction, the 

efficient operation of the branch, and the intangible values 

added to the students' learning experience. Yet, it is 

clear that resources tightened the loose ends associated 

with decisions of risk, cost effectiveness, and completion 

time. A flow of communication between partners within the 

initiation process made the contents of the partnership 

agreement acceptable to both partners. 

Student Learning Environment 

Proponents of the collaboration believed that 

coordinating efforts with the financial sector and outside 

resources provided education with an ally and expanded the 

curriculum for the noncollege-bound student. 

The survey data failed to generate information under 

the Student Learning Environment category for items of 

Accessibility, Selection to SBB, Bank transactions, SBB 

proximity to parent bank, and Assignment of bank personnel. 

These issues surfaced during the interview process and were 
/ 

added to the interview guide. 

SBB and the learning environment. In documentation 

produced by a bank president interviewee for distribution to 

organizations interested in the student branch innovation, 

the following excerpt described his perception of the student 
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branch bank and its contributions to the learning 

environment (Smolinsky, 1990): 

The (name) high school branch program is an 
innovative approach in high-tech business educa¬ 
tion, attempting to teach students the basic 
principles and practices of banking. Those 
students who work in the high school branch will 
develop a deep understanding of how financial 
institutions operate. They will receive training 
in specific (name) operations, learning specific 
job skills. This approach should help to keep 
students interested, invested in learning, and 
staying in school. Also, this approach will allow 
some students an alternative ... an opportunity 
to get training for a job that might not have 
seemed a possibility for them before. Even 
possibility a career in (name). In addition, this 
program offers to students an opportunity to learn, 
participate, and work with confidence along side 
(name) professionals, (p. 2) 

While officers were sensitive to the students' 

environment, they recognized the importance that students 

see firsthand what happens in the real world as a result of 

what they do in the student bank. For those students who do 

not develop the values, habits, and attitudes that SBB 

students are learning in the student bank, a bank official 

expressed this perception: 

You take kids from a strictly structured environment 
and basically throw them to the dogs. Sink or swim. 
They are expected to act as adults and fill those 
roles and they have had no experience. It is fright¬ 
ening . 

The survey data substantiates the interviewees' 

perceptions of the SBB. Descriptions of the students' 

learning environment and the value of the SBB were gathered 

from the survey data: 
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Give students a good look at the "real" working 
world while still experiencing the "comfort zone" 
provided by familiar surroundings. 

Students benefit from work in a professional 
atmosphere and business environment and contact 
with the public. 

Real life opportunity. Students and adults 
working together. Greater understanding of young 
adults and vice versa—a plus! 

Students in high school environment gain view of 
financial service industry and acquire job skills. 

Positive experience for noncollege-bound students 
in a working-class community. The students have 
a fuller appreciation of banking and the role it 
will play in their adult lives. 

Cooperative education. As a complementary adjunct, 

cooperative education in the high school setting proved a 

valuable system that afforded students the opportunity to 

make a transition from school to work. Bank interviewees 

disclosed that 40% (4) of the schools in partnership 

agreements had functioning cooperative education programs 

but only 50% (2) of those schools integrated the SBB with 

the cooperative education concept. Another 20% (2) of the 

schools had a work-study program but not a cooperative 

education component. 

The survey responses were not very different from those 

of interviewee responses regarding the concept of 

cooperative education and the SBB. The following statements 

describe officers' recommendations for a linkage between two 

transition-to-work programs: 
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Establish an educational/work component coupled 
with an educational work cycle which will 
continually emphasize a professional tone, a 
seriousness of purpose aimed at student leadership 
and development. 

We expanded the program to include an internship 
for the students. The program allows the student 
to come to the main office and receive hands-on 
training in a number of different departments, 
including credit and collection, small business, 
and the mortgage department. 

Accessibility. When discussing the equality of 

opportunity that "accessibi1ityM implied, officers 

emphasized that prejudice was not tolerated from any of the 

branch managers. The existence of the financial sector 

depended upon how it carried out its responsibility to serve 

the community and how it utilized the collaboration as an 

instrument to help youth prepare for a better adult life. 

Robert Reich, a Harvard law professor, emphasized the 

connection between economic reality and learning theory 

(Clinton, 1991) : 

. . . because how well or poorly communities and 
individuals fare is dependent on how they fit 
into the world economy. As we are losing our 
common economy, we have an even greater obligation 
to create a common society based on shared values 
and shared opportunities. 

The only way we can do that is to do a much 
better job of developing in all our people the 
capacity to learn. Because what you know and 
what you can learn determines what you can earn 
and what you can contribute to the common good as 
well as to your own welfare, (p. 23) 

The officials unanimously agreed that their charters of 

organization directed that fair and equal access was 
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available to all applicants for positions regardless of 

ethnicity, sex, higher education, employment plans, or 

special learning classification. But education and 

financial institutions shared the burden of stereotyping; 

this is most noticeable in vocational schools. Although 

society professes that values of equality and performance 

should guide human capital in making career choices, it 

continues to accept the practice that "girls are bankers" 

and "boys are carpenters." Peer pressure exacted its toll 

from the young men who might have found a career in banking. 

The comments of a vice-president explained the reason: 

I am not looking for sterotypes and (expletive) 
that is all we seem to get. The biggest problem 
that we have is a problem that education and the 
bank cannot overcome. The reason is quite simple. 
The kids have their choice and we must put them 
where they want to be. It takes a lot of courage 
for kids to break out of that mold. 

Selection to SBB. When students exercised their 

freedom of choice, the selection of students to the school 

bank required a fair and impartial process. Financial 

institutions were not involved in selecting students for 

training in the SBB. The school administration handled the 

process and submitted a list of names to the bank. However, 

40% (4) of the interviewees explained that the bank 

administered a teller test to students entering SBB training 

as a tool to assess basic skills. 

According to bank officials, the schools' policy for 

selecting students applied when the number of candidates was 
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greater than the branch bank could accommodate. The 

selection methods differed in each school system. During 

the school year, an average of 10 students per year, ranging 

from a minimum of 4 to a maximum of 35 student tellers, were 

trained in the SBB. The following list illustrates the 

varied processes used to filter the students into teller 

training: 

1. Selection based on student's choice and 
program of studies. A business or distributive 
education student automatically has priority. 
Selection based on performance. 

2. Students from accounting class were eligible. 

3. College-bound students eligible. 

4. Any interested student was eligible. 

One bank officer noted that the institution looked 

unfavorably on any practice using quotas to fill the SBB. 

SBB and learning skills. For those students who were 

selected to participate in the SBB, the school-bank 

partnership addressed the question of how the training and 

teaching of banking skills specifically related to and 

affected students' learning skills. The public has been 

told by educational experts that school should prepare youth 

for a changing occupational structure of high skills or low 

wages. 

Fifty percent (5) of the interviewees emphasized that 

students in the branch bank developed marketable skills 

through the practical methodology of hands-on training. 
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Another 30% (3) added that students learned how to treat and 

deal with people, especially when the roles reversed in the 

school setting as students accommodated and helped teachers, 

students, and administrators. 

Bank officers concurred that the branch training taught 

students about the real world where they had to be 

accountable for verification when opening the cash drawer 

and for balancing when closing. In fact, cooperative 

learning concepts were part of the students' learning 

experience in the SBB. Teller trainees taught new students 

and explained and discussed transactions when an unusual 

situation required different banking procedures. Using 

small group learning techniques with SBB students reinforced 

concepts and developed positive attributes of self-esteem 

and self-confidence 

Similarly, one official expressed the value of exposing 

youth to the real world: 

We have the opportunity to have some input into the 
attitudes of the kids. I have been hiring students 
part-time and their attitude is lousy. They come in 
with a "devil would care attitude" and didn't have 
any sense of responsibility, maturity, could care 
less how they interacted with our members or what 
type of representation they made of the organization, 
very unskilled and unconcerned. This gives us an 
opportunity to have some input and say into that. 
It also allows us to have a pool of qualified, 
trained workers. 

The survey responses were similar in tone to those 

given by interviewees. Respondents agreed that on-the-job 
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training in the SBBs developed positive self-image and self- 

confidence. While participating in the school bank, 

students learned a sense of accountability and 

responsibility. Respondents emphasized that students 

participating in the SBB partnership were acquiring and 

practicing increasingly sophisticated skills as changes in 

technology were introduced in the branch banks. These 

changes were described as: 

o Advising customers 
o Accessing personal information 
o Learning the responsibility of confidentiality 
o Making judgments at customer contact 
o Operating latest computer equipment 
o Learning new banking transactions 
o Learning inter/intra personal skills 

Bank transactions. Basic values are imposed by parent 

bank policies. When the parent bank classified the SBB as a 

"limited service bank," it restricted transactions mainly to 

savings accounts, payments, withdrawals, and check cashing. 

But when classified as a full service branch bank, an 

inventory included money orders, club accounts, traveler's 

checks, and other banking services. Customers applying for 

mortgages or loans were referred to the bank's main office. 

The advantage of servicing a large customer base with 

varied transactions afforded students the opportunity to 

learn a repertoire of teller procedures. 

SBB proximity to parent bank. Distance between the 

student branch and the parent bank or one of its branches 
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was a crucial factor In the development of an Internship 

program or the integration of the SBB and the cooperative 

education concept. Because of transportation costs and 

public liability, expansion of the branch depended upon 

parental permission to satisfy legal ramifications before 

the partners considered making a change. A training 

director explained one perception of this idea: 

The school would not go along with an internship 
program because they do not want to be responsible 
to get students to a place and we do not have any 
way of doing that at this point. I think eventually 
we could get into that but we haven't been in the 
program long enough to include an internship with 
parent's permission. 

Travel time affected the quality and quantity of 

student instruction. The data obtained from finance 

officers showed that 20% (2) of the banks were less than 

one-half mile from the schools and 50% (5) were located 

within a one-mile to three-mile radius of the schools. 

Assignment of bank personnel. Whether at the school 

branch or at the main office, the bank employee was 

responsible for training SBB students. A mandatory 

provision of the Massachusetts Office of the Commissioner of 

Banks Administrative Bulletin No. 23-2 (Memorandum on the 

Establishment, 1988) reads: 

Staffing: An adult paid employee of the financial 
institution must be at the school branch during 
business hours to supervise its operation. All 
services provided by the branch must be handled 
by high school students. Students should be 
selected by a process agreed upon by the financial 
institution and the educational authority, (p. 3) 
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Learning, whether in a classroom setting or in a real 

world school bank setting, required a continuity of 

intellectual and practical activities to effect the 

transition from the role of student to one of a 

knowledgeable teller. 

Responses of financial officials reflected the process 

banks used to assign a supervisory branch manager to the 

student branch. Seventy percent (7) of the banks advertised 

the position and interviewed candidates, who were 

responsible for integrating teller and banking fundamentals 

and were sensitive to the socialization of the teenage 

culture. Another 20% (2) of the financial institutions 

relied on the practice of assigning personnel from any 

branch on a "who is available today” basis to report to the 

school branch. Usually, management staff was sent to the 

student branch for the day. It became clear that teller 

skills were not a priority qualification the assigned 

individuals possessed but it satisfied the legal mandate of 

staffing the student branch. 

In sum, the responses of financial executives to the 

questions relating to the Student Learning Environment 

strongly reinforced the findings of the report of The 

Commission on the Skills of the American Workforce 

(America’s Choice. 1990). In the study, the data disclosed 

that the school-bank partnership attempted to teach the 
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academics of finance and to train high school students 

banking technology for placement in career-ladder positions. 

While some executives were seeking integration of the school 

bank and cooperative education to provide students with more 

practical learning experiences, others verbally expressed 

the difficulty of overcoming stratification of stereotyping 

found in school organizations. 

Participants were in agreement that teaching methodology 

employed in the student bank blended readily with the 

learning style of students. Furthermore, the heightened 

sense of self-esteem and self-confidence attained by the 

students allowed an easier transition from school to work. 

A major negative aspect that participants voiced 

reflected the need to have the financial leader select a 

bank employee as a permanent SBB instructor. It is an 

important facet of training that the trainer possess the 

knowledge and qualifications to teach the banking curriculum 

and related teller functions. This provided for continuity 

of instruction and the time to know students’ strengths and 

weaknesses in the teaching phase. The continuity of daily 

instruction arms the student teller with a cloak of self- 

confidence that insures the transformation from student 

learner to novice teller. 
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Summary 

Chapter IV contained five main sections covering the 

presentation and analysis of data in a study examining the 

process of initiating a student branch bank through the 

mechanism of an education-business collaboration. 

Data gathering began on March 18, 1991, when 71 survey 

questionnaires were mailed to 37 high school principals and 

34 financial executives, and ended on July 11, 1991, when 

interviews with 8 educators and 10 bank executives were 

completed. 

Fifty-two survey participants (29 educators and 23 

executives) responded to 15 open-ended questions relating to 

theoretical parameters of partnership, change, interorgani- 

zational relations, and leadership involved in the process 

of initiating a school-bank partnership. Then 18 interview 

participants responded to semi-structured, in-depth 

questions directed to eight specific categories (Table 4.1, 

page 75) relating to the same theoretical parameters. 

Using the triangulation technique to assure dependability 

of the study data, an analysis of each category provided 

information based on the experiences of leaders who were 

addressing the problems of high school youth. 

The results described in Chapter IV were a composite 

picture of how education and business culture and structure 

interacted with policy and practice to frame the way 
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educational and financial institutions developed a school- 

bank collaboration. Analysis of the data provided the basis 

for addressing the four research questions in the study: 

1. How does the high school student-bank innovation 

become a component of the school curriculum? 

2. What are the perceptions of educators and financial 

executives concerning their roles and 

responsibilities in the evolvement of a school-bank 

collaboration? 

3. How does the school structure affect the learning 

environment of SBB students? 

4. How does the student-bank partnership contribute 

to the learning experience? 

School Administrators 

The findings from 8 interviews and 29 survey 

questionnaires of Massachusetts public high school 

administrators were reported in the section on Data of 

Secondary School Administrators. Analysis of those data 

disclosed the following findings relating to the school-bank 

innovation. 

1. Educational administrator participants were 

predominately male with a master's degree and averaged 10 

years of administrative experience. Eighty-five percent of 

the catalysts were educators seeking a business partner to 

expand the occupational curriculum and help train noncollege- 

bound students for the future workforce. 
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The catalyst presented a proposal of a school bank to 

the school administration to gain favorable acceptance of 

the project and to secure permission to contact financial 

institutions. With problems continuing to impact the 

learning environment, educators sought the help of the 

banking sector to provide resources, training, and career 

opportunities for secondary school students. 

2. Operational decisions for a functioning SBB were 

mutually resolved. The typical SBB had two teller windows 

and was located in or adjacent to the cafeteria. Sixty- 

three percent of the branches were opened during the lunch 

period, 25% opened all day, and 12% for half a day. Almost 

40% of the school banks were closed to the public--a feature 

depriving school-bank students valuable training experience. 

3. To build a firm collaborative foundation, accrued 

benefits to all participants made for a substantive long¬ 

term partnership. Education strengthened the curriculum 

with no increase in teacher personnel expenditure and gained 

positive public relations by collaborating with the business 

community. Because the school bank dealt with classroom 

teaching and training of banking principles, services, and 

skills, the student population was introduced to the "real" 

world and was better prepared to confront adult 

responsibilities in the economic sector, facilitating the 

students’ transition from school to work. 
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4. The finding relating to interorganizational 

activities revealed hesitancy by educators to personally 

contact financial institutions in the initial phase of 

planning a collaboration. Instead, written communications 

or telecommunications were the vehicles used to establish 

contact with a potential financial partner. 

However, the data confirmed that during the initiation 

process the student branch was a crucial instrument for 

cultivating school-business relationships. More than half 

of the SBBs had a governing body for policy resolution 

whereas other educational partnerships increased efforts to 

establish a social communication network with financial 

partners. 

A lack of continuing interorganizational relations 

after the SBB opened contributed to the isolation of 

partners and prevented the development of stronger ties to 

the financial institution. Still, leaders discussed the 

terms of specific issues and judiciously resolved them 

through negotiations. 

5. Sixty-three percent of the interviewees and 34% of 

the survey respondents emphasized the complexity of 

scheduling students in the SBB. In 40% of the schools, 

administrators applied flexibility and adaptability 

techniques to accommodate the innovative SBB, recognizing 

that procedures of one decade may not suffice in another. 
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The majority of schools continued to adhere to a structure 

that caused endless scheduling problems. 

6. Resources were essential for establishing and 

maintaining an SBB for they represented the quality and 

quantity of the educational experiences students received in 

terms of computer equipment, bank training, and hours of 

training time. Data substantiated that schools contributed 

resources to the school-bank partnership to the extend it 

was feasible--space, 100%; personnel, 29%; and construction 

and materials, 63%. 

From a financial standpoint, the risk was low and the 

cost effectiveness was great for both students and the 

school. The gains came in student training, a new 

curriculum offering, student employment, and little, if any, 

monetary expenditure from the school budget. 

While only 12% of the partnerships were consummated by 

a verbal agreement between partners, 88% were formalized by 

a written agreement in accordance with the mandate 

promulgated October 17, 1988, by the Massachusetts 

Commissioner of Banks. 

7. Information received from participants reflected 

both positive and negative comments pertaining to the 

student learning environment. 

Many schools eliminated the prerequisite. Banking I, 

for SBB eligibility and opened the SBB to all students 

regardless of educational plans. Administrators recognized 
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that student interactions with the student bank addressed a 

commonality that prepared all students for future adult 

roles and financial responsibility. 

Data showed that variation in pedagogy using multiple 

strategies for learning and training in the school bank 

accommodated individual learning styles and motivated 

students to acquire marketable and social skills that 

improved students' self-confidence, self-esteem, and self- 

image . 

Accessibility to the SBB reflected the essence of the 

school culture, the student population, and the community. 

When the school population derived from an affluent 

community, college-bound students were mainly enrolled in 

the SBB. Data also showed that the traditional structure in 

several schools restricted students to a particular cluster 

or program and that intercurricular integration was neither 

possible nor considered between clusters or programs. 

Although educators indicated that students restricted 

themselves by the curriculum they chose, stereotyping by 

traditional boy-girl occupations and peer pressure swayed 

young men, who might be interested, from selecting the SBB 

program. 

The data revealed that participants expressed concern 

regarding the position of the school-bank manager. Although 

sixty-three percent of the interviewees indicated that the 
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school bank was staffed by the same, permanent branch 

manager during the school year, more than 25% of the 

participants complained about the lack of training 

continuity because assignment of a student branch manager 

depended upon availability of bank personnel and workload of 

other bank branches. 

Financial Executives 

The findings from 10 interviews and 23 survey 

questionnaires of financial executives with Massachusetts 

banks involved with the student branch banks were reported 

in the section on Data of Financial Institution Executives. 

Analysis of those data revealed the following list of 

findings. 

1. Eighty percent of financial executive participants 

were males with a bachelor’s degree and averaged five years 

of administrative experience. Analysis of the data 

determined that 78% of the catalysts were educators seeking 

a financial partner for the school-bank innovation. 

Although 60% of the officers learned of the student 

bank through the bank association network, 83% of the 

educators contacted the financial institutions to explain 

the school-bank concept. 

2. When undertaking an investment that required a 

relatively sizable amount of money, the financial catalyst, 

like his educational counterpart, presented a proposal 

and budget for the Board of Trustees’ approval as the first 
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legal step in forming a school-bank partnership. The 

financial partner was also responsible to apply for and 

complete the application for establising a branch bank. 

The Massachusetts Commissioner of Banks and the 

Massachusetts Banking Association were instrumental in 

providing the institution with necessary guidelines for 

planning the school bank. 

3. In the finding about operational decisions, 

partners mutually agreed on two teller stations for the SBB, 

which was located near the administrative offices in the 

front lobby. More than 50% of the SBBs opened for business 

at least half a school day, 30% remained opened the entire 

school day, and 20% opened during a lunch period. Seventy 

percent of the school banks welcomed public customers, 

although the banks planned no advertising campaign. 

The study found that in addition to fulfilling its 

Community Reinvestment Act (CRA) mandate, the institution 

realized a source of trained bank tellers for part-time and 

full-time positions and the opportunity to be involved in 

the educational process. 

The student population derived benefits from the 

collaboration; they experienced a quality educational 

process, became involved in learning saving habits and 

banking skills, were exposed to the real world, and were 

introduced to career opportunities. 
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4. Research found that the existence at the upper 

management level of a single, determinate individual to make 

decisions with respect to all functions in the operations of 

the SBB meant that the success of initiating the school bank 

was judged on the merits of positive interorganizational 

relations. It was agreed by 50% of the participants that 

personal contact and charismatic leadership eliminated 

fragmentation and fused the relationships between two 

dissimilar entities. 

A strong linkage existed between partners in spite of 

the fact that 90% of school banks lacked a formal governance 

body. 

5. Education tried to refine methods of improving the 

scheduling process within the existing structural framework, 

but it caused more problems then it solved. Business hours 

of operation and scheduling were opposing forces seeking a 

place in the traditional culture of each organization to 

give students time for quality instruction. Partners 

mutually agreed, through compromise, on definite hours to 

operate the student bank. 

6. Financial institutions invested a sizeable amount 

of capital in the partnership to insure a real world 

environment. Data found that the cost of in-house training, 

where students trained for two weeks during summer vacation 

at the parent bank, averaged $6,000-$7,000 per student. The 
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cost of a part-time or full-time bank employee for 

supervision and training at the school branch averaged from 

$16,000 to $20,000. Construction costs of the student 

branch ranged from $2,000 to $75,000, depending upon school 

site renovation for the branch, computer equipment, and 

other necessary expenditures. 

In spite of these external costs, 40% of the 

partnerships were consummated by a verbal agreement even 

though the institution acknowledged the risk of a marketing 

and monetary failure. In such a frame of reference, the 

factors affecting the student learning environment made the 

investment more tolerable and valuable. 

7. The study revealed that institutions used two 

methods to improve the learning environment. First, 

innovative approaches of high-tech business education were 

used to teach basic principles and practices of banking in a 

real world atmosphere. Second, the executives emphasized 

that students received specific job skills which tended to 

keep students interested and in school. The Massachusetts 

Commissioner of Banks placed the responsibility for training 

high school students as bank tellers and for supervising the 

operation of the SBB directly with the financial institution. 

The data revealed that attributes of cooperative 

education were not tapped by education, which eliminated any 

possibility of expanding the SBB with an internship or 

practicum. Forty percent of the schools had cooperative 
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education but only 50% of those schools integrated the SBB 

with cooperative education. 

Executives disclaimed any practice which prevented 

student selection and access to the SBB. The study found 

that education selected the students for the school bank. 

Bank officials stated that their charters directed fair and 

equal access to all applicants for positions in the bank 

regardless of ethnicity, sex, higher education or employment 

plans, and learning classification. Executives acknowledged 

the problem that society continues to accept the practice of 

stereotyping occupations that "girls are bankers" and "boys 

are carpenters" even though equality and performance should 

guide human capital in making career decisions. 

Bank officials stressed that pedagogical strategies of 

hands-on training and cooperative learning, and instruction 

in social and marketable skills were major contributions the 

SBB offered the novice student teller. 

Data found that 70% of the banks assigned a permanent, 

full-time branch manager to operate and train SBB students, 

whereas 20% of the bank partners were lax in conforming to 

the state's mandate that a paid bank employee oversee the 

student branch when it was open for business. 

Chapter V incorporates the summary, conclusions, 

recommendations, and implications for further research to 

shape a knowledgeable and workable landscape for initiating 

a viable student-branch-bank partnership. 
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CHAPTER V 

SUMMARY AND CONCLUSIONS 

This final chapter contains a summary of the aggregate 

findings of the study. Conclusions, recommendations, and 

implications for further research are discussed herein. 

Summary of the Findings 

The study was conducted to document a descriptive 

analysis of what happens in the process of initiating a 

student branch bank located on school premises and 

designated as a course offering in the public high school 

curriculum. 

Data were gathered using qualitative methodology. 

Subjects for the study were selected from two populations-- 

37 Massachusetts public high schools and 34 financial 

institutions. Included in two samples for in-depth 

interviewing were 8 educators and 10 executives. The 

open-ended survey questionnaire produced responses from 29 

(78%) educators and 23 (68%) executives. Documentation 

analysis was used for triangulation of data sources. 

Eight categories, listed in Table 4.1 (page 75), were 

selected as key dimensions for investigating the phenomenon. 

These features were used as a checklist to learn the 
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intricacies of the initiating process. Many of the elements 

that were described in the process mirrored themes in school 

reform literature. These included notions of partnership, 

change, interorganizational relations, and leadership; all 

are common threads throughout partnership research. 

Data documented that on 65% to 85% of occasions, 

educational administrators were the catalysts responsible 

for promoting and diffusing the innovative concept in public 

comprehensive, regional, and vocational high schools 

throughout eastern Massachusetts; at least 70% of the SBBs 

were chartered during the peak period of the innovation from 

1987-1990. Although the concept originated in the banking 

sector, the study found that fewer financial executives 

assumed the role of catalyst compared to the number of 

educators. 

Concerns for improving the curriculum of noncollege- 

bound students influenced educators to seek a financial 

institution as a collaborative partner. About this time, 

banks were willing to accept responsibility to help 

education prepare local high school youth facing new demands 

of the workforce. By collaborating with education, 

financial institutions benefited by having a source of 

trained employees to better serve their membership and to 

meet community commitments. 
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The anecdotal data called attention to commonalities 

that partners addressed in beginning the process. Educators 

prepared a proposal for school administration approval to 

investigate the SBB concept while financial executives 

prepared a similar instrument plus a budget of expenditures 

and an application and guidelines from the regulatory agency 

for approval by the Board of Directors. 

Nonetheless, partners used compromise to negotiate each 

partner's operational responsibilities that were necessary 

functions of branch banking. Educators worked to protect 

the student learning experience and environment as financial 

officers pressed for management, security of cash, 

information, and environment. 

Practical benefits accrued to all participants. 

Education needed banking to support a change in the 

curriculum for school improvement; a curriculum designed to 

accommodate students' social and marketable skills for 

future economic opportunity. This realization also provided 

the financial institution with the means to meet both its 

Community Reinvestment Act mandate and commitment to the 

educational process. 

Interorganizational relationships seemed to trigger 

efforts that encouraged linkage of social interaction among 

organizational leadership. During the process of 

establishing an SBB, the data about personal communication 
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provided evidence that there was a problem endemic to the 

school organization. But when distortion of communication 

networking decreased, symbiosis forged strong ties between 

education and financial leaders. 

Sixty percent of the educators and 40% of the 

executives admitted that the most troublesome sociopolitical 

problem associated with the SBB, one deeply embedded in 

the traditional school structure, was the scheduling process 

and it needed an overhauling. It came as no surprise that 

50% of the partnerships did not exercise nor recommend a 

mechanism for evaluating the progress, improvement, or 

educational value of outcomes. 

One of the more volatile aspects of the SBB 

collaboration dealt with the cost of operationalizing the 

branch, including expenditures for equipment, space, 

personnel, and construction plus materials. This, however, 

proved to be far easier to resolve than the more socially 

oriented considerations of scheduling and hours of 

operations that affected student learning and environment. 

Eventually, partners agreed on mutually satisfactory terms 

of operation. But persistent problems surfaced when either 

partner ignored its commitment to the SBB partnership 

agreement. In some instances, the SBB had no students to 

operate the branch and at times, the bank failed to assign a 

branch manager to supervise and teach the students. 
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Educators perceived the SBB as a tool to engage 

noncollege-bound students in a curriculum that provided them 

with the motivation to achieve and to acquire meaningful 

skills directed toward advancing career opportunities. The 

financial partner involved students in instructional 

strategies using multiple approaches to learning and 

training; students could see that what happens in the real 

world was a result of what they did in the SBB. However, 

accessibility to the SBB limited the opportunity for a 

segment of the student body it was designed to serve. It 

was a difficult structural problem for schools to 

accommodate intercurricular integration of SBB students 

because of the unbending law of deeply entrenched 

traditional practices. 

In the study, the findings contained descriptive data 

about the initiation process of a student branch bank that 

addressed the four original research questions: 

1. How does the high school student-bank innovation 

become a component of the school curriculum? 

2. What are the perceptions of educators and financial 

executives concerning their roles and 

responsibilities in the evolvement of the school- 

bank collaboration? 

3. How does the school structure affect the learning 

environment of SBB students? 

4. How does the student-bank partnership contribute to 

the learning experience? 
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Conclusions 

The study of what happens when education and banking 

organizations are involved in initiating a student-branch- 

bank (SBB) collaboration should provide support for those 

planning to introduce the innovation in their schools. The 

following conclusions were drawn from the qualitative data: 

1. At least 80% of the participants, educators and 

executives, realized that the posture of the economy demand 

expansion of the school curriculum for noncollege-bound 

students. The student branch bank was introduced mostly in 

comprehensive high schools to supplement a limited 

vocational education curriculum for half of the student 

population. It appeared the rush to claim credit or 

prestige of having introduced a novel and new idea into the 

school curriculum overshadowed partners' judgment and wisdom 

that success at one school does not necessarily guarantee 

the concept would fit the culture and structure in every 

school. 

2. Despite the eagerness to grasp the opportunity for 

introducing an innovative concept into the school 

environment, education was reluctant to deviate from 

traditional organizational structure to accommodate the 

"hours of operation" within the regimented school scheduling 

routine. In some schools, administrators devised flexible 

scheduling processes to accommodate the collaborative 

innovation. Current practices at Southwestern Bell 
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Corporation (Peters & Waterman, 1982) demonstrated that the 

concept of flexibility addressed real "customer" needs. 

Flexibility seemed to be a reasonable technique for schools 

to practice in their quality education-business 

collaborations for meeting "student" needs (Jones & Maloy, 

1988 ) . 

3. The school-bank collaboration did not completely 

address the ambiguity of stereotyping of careers in banking 

by gender, accessibility to the program, and other negative 

barriers that curtailed opportunitites for students the 

SBB was designed to serve. Allowing the student body 

freedom to select intercurricular programs that offer future 

advantages could narrow stratification and give students 

equal recognition for all academic achievement. Cultivating 

the diversity of the student population would insure full 

participation of all students in the economic, political, 

and social life of the United States (Jones & Maloy, 1988). 

4. The excitement of adding a new activity to the 

school environment created a communication network among 

educational administrators and financial executives. But 

not all leaders continued to foster the relationship after a 

partnership agreement was signed. It appeared that 

leadership from both organizations distanced themselves from 

the network as the "newness" of the SBB diminished and each 

partner received its share of the prize. Perhaps some 
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visionary leaders are shy and cannot continue to articulate 

a vision already in place while others must use time for 

other organizational activities. Nevertheless, it is 

important for leaders to continue nurturing interorganiza- 

tional activities and personal communication to dispel 

apathy and prevent deterioration of a viable collaboration. 

Recommendations 

Attaining a coordinated education and banking 

relationship throughout the process of initiating a 

partnership is a hard task. Several difficult areas in 

the process need to be addressed: 

1. Both partners should develop and provide direction 

for their respective organizations. In response to 

organizational needs, educators and executives should deal 

with the emerging issues of school credit, scheduling, 

accessibi1ity, and training of high school students as bank 

tellers before casting the mold of a SBB collaboration 

(Fullan, 1982). Concrete planning would allow partners to 

learn if the SBB is compatible with the scheduling process 

and whether the financial institution's agreed-upon "hours 

of operation" allows sufficient time for training and 

teaching bank transactions. 

Successful planning depends upon the traffic flow of 

communication at each step of the process to prevent 

roadblocks of misunderstanding, potholes of prejudice, and 
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limit access to suspicions so that partners could use the 

expressway of uninterrupted communication of common 

interests and goals for developing the SBB partnership 

(McLaughlin, Blum, and Robinson, 1964). 

The catalyst from either organization should be willing 

to use personal communication skills of a persuasive speaker 

to show how recommendations will serve the other's purpose 

and to suggest ways to begin the process (Wolff, Marsnik, 

Tacey, and Nichols, 1983). Adoption of the SBB innovation 

could become a long, difficult road to travel. To attain 

willing cooperation, it must be remembered that people make 

a decision normally for their reasons, not others'. 

2. The exchange of ideas and experiences among 

organizational partners is mutually enriching only if there 

is a vehicle where periodic emergence of "critical points" 

are discussed and resolved (Jones and Maloy, 1988, pg. 101). 

Group representation on a Board or Council allows continuity 

of interactions and permits partners to be aware of the 

needs of the SBB as well as improved student training. 

Perhaps the 50% of those collaborations lacking a governance 

structure need to generate a framework representing all 

participants involved--education, banking, students, and 

parents—to consider ill-structured problems jeopardizing 

the SBB. Problems arising from either side of the 

operational equation due to an irresponsible partner failing 



to comply with a term of the signed agreement could be 

handled more judiciously by group representation than by an 

individual. 

3. One of the main questions collaborative leaders 

should consider is "How does the progress of the SBB relate 

to changes in society?" If the collaboration is to remain a 

dynamic force in the school environment, partners must 

demand at least a measurement of quality prior to adoption. 

Just as planning for change is considered essential for 

initiating a program, an evaluation should be a component of 

the planning process for ensuring a smooth-running program. 

Taking this approach, schools and institutions could judge 

the innovation in existing schools similar to their own by 

conducting a summative evaluation of the innovation on a 

smaller scale to be confident of the effectiveness of the 

program to work in their school or to discover any 

undesirable side effects of the SBB intervention (Monette et 

al., 1986; Slavin, 1989). An annual evaluation would allow 

partners to study issues and suggest changes for improving 

or expanding the SBB. 

Implications for Further Research 

As education and banking become active in the "new- 

type" partnership format, there will be societal changes 

affecting the operation of the innovative SBB. These new 
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factors should become the focus of action-research in 

several areas: 

1. The effectiveness of the SBB is linked to student 

outcomes. A study of the partnership should help determine 

whether noncollege-bound students have realized the benefits 

of knowledge, training, and opportunity offered participants 

of the SBB. When discussing his new book. Control Theory in 

the Classroom, with the managing editor of Kappan, William 

Glasser remarked, "Knowledge is power . . . most students do 

not see their schools as places that made them feel 

important" (Gough, 1987, p. 662). SBB students, as well as 

students from the general student population, teachers, 

parents, and the bank liaison employee should be included as 

subjects in a future study. 

2. A replication of the study might uncover the 

validity of the initiation process and whether, over time, 

other educators and executives have discovered a more 

workable and systematic handling of the process. 

3. Diffusion of the collaboration is the result of 

human interaction. Because dispersion of the innovation was 

limited to eastern Massachusetts, further research could 

examine the variables of social architecture and school 

improvement potential that prevented the diffusion of the 

SBB beyond the central periphery into western Massachusetts. 
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48 Signal Hill Road 
P. 0. Box 1444 
Marshfield, MA 02050 
March 22, 1991 

Principal's Name/Bank President's Name 
School Address/Bank Address 

Dear Title/Name: 

The involvement of the banking community in education 
has developed progressively since the first high school 
student branch bank was established in Massachusetts in 
1981. 

This letter is to seek your participation in a study 
which I am conducting as a doctoral candidate in the School 
of Education, University of Massachusetts, Amherst. The 
research for fulfillment of doctoral requirements will 
attempt to qualify the interaction between the bank and the 
secondary school in initiating an education/business part¬ 
nership. 

The procedures are designed to build on the experience 
and perspectives of educational administrators and bank 
executives participating in a student branch bank program. 
Your perspectives can contribute in forging the type of 
alliances which offer youth an opportunity to succeed in the 
real world. 

To obtain the information necessary for analysis, the 
enclosed questionnaire is mailed to each school and bank 
official in Massachusetts involved in the student branch 
bank program. Please complete the questionnaire or ask an 
appropriate staff member to respond. 

During a follow-up telephone conversation, I will 
request a meeting to interview eight educators and ten bank 
executives as a group representative of different schools 
and bank institutions. All data will be reported confiden¬ 
tially; neither the high school nor the bank will be identi¬ 
fied. 

Please complete the enclosed form prior to April 8, 
1991. Return it in the stamped envelope enclosed. Thank 
you for your valuable time and assistance. 

I will be pleased to send you a summary of the survey 
results if you desire, as indicated on the questionnaire. 

Sincerely yours. 

Enc: Questionnaire 
Stamped envelope 

Dolores L. McLaughlin 
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STUDENT BRANCH BANK SURVEY QUESTIONNAIRE 

Please mail the completed questionnaire in the enclosed envelope. 
Information obtained through this survey will be used only to 
complete doctoral dissertation research. All data will be re¬ 
ported confidentially and your organization will not be identi¬ 
fied. 

A. Demographic information will provide data 
professional background of the participants. 

1. Name (Optional): _ 

2. Name of school or bank: _ 

3. Type of school: (circle one) 

Comprehensive, Vocational, Regional 

4. Type of bank: (circle one) 

Federal, State 

3. Title of position: _ 

4. Level of education completed: (circle 

Less than bachelor's degree 
Bachelor's degree 
Master's degree 
Certificate of Advanced Study 
Doctorate 

5. Number of students (school): _ 

6. Number of employees (bank): _ 

7. Year student branch opened: _ 

on the personal 

Years held: 

one ) 

and 

B. Questions related to initiating the student branch bank. 

8. Specifically, what circumstance influenced your involve¬ 
ment in the school bank program? 
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(Other side may be used for additional space for answers.) 

9. What preliminary plans were devised by the catalyst of 
this partnership? 

10. How were the practices and procedures of the program 
examined and determined prior to partners' final decision 

11. What short-term and long-term benefits can your organiza¬ 
tion receive from this partnership? 

12. What positive or negative experiences have you had in the 
planning process? 



(Other side may be used for additional space for answers.) 

13. What changes or additions should be made in the program 
as it continues? 

14. How were terms of agreement between the school and bank 
formalized? 

15. How can the school bank partnership contribute to a 
positive learning environment? 

Comments: 

Check, if you would like to receive survey results: 
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INTERVIEW GUIDE 

PURPOSE 

I am interested in how your influence played a part in 
the process of initiating the Student Branch Bank (SBB) and 
how it resulted in the successful implementation in the high 
school curriculum. 

ETHICS 

I would like to tape record this interview so that I 
may verify the accuracy of my questions. Your name will 
never be mentioned nor will any response be attributed to 
you. 

TOPICS 

Questions will center around the process of initiating 
a school-bank partnership. Areas of interest involve the 
idea of change for school improvement/reform, interorganiza- 
tional relations, leadership, and partnership. 

Demographic Information 

To be filled in before the interview. This section will 
provide data on the personal and professional background of 
the participants. 

1. Name of interviewee: _ 

2. Name of school or parent bank: _ 

3. Type of school: (circle one) 

comprehensive, vocational, regional 

4. Type of parent bank: (circle one) 

Federal, State 

5. Title of position: _ Yrs _ 

6. Years with Student Branch Bank: _ 
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7. Level of education: (circle one) 

Less than bachelor degree 
Bachelor degree 
Master degree 
Certificate of Advanced Study 
Doctoral degree 

8. Number of students (in school): _ 

9. Number of employees(in parent bank): _ 

10. Year student branch opened: _ 

Questions relating to circumstances influencing involvement: 

1. Who was the catalyst? 

2. Would you describe the events/circumstances that 
influenced the bank's/school’s decision to imple¬ 
ment a SBB? 

3. Diffusion: How did you learn about the student 
bank program--newspaper, trade or educational 
journals, word-of-mouth, etc? 

Questions about preliminary plans: 

4. Who began the process? 

5. How did the catalyst begin the process? 

6. What did the catalyst use or find helpful in 
beginning the process? 

7. What were the catalyst’s responsibilities in the 
process of initiating the SBB? 

Questions concerning practices and procedures prior to 
partners’ decision: 

8. What factors did the leaders weigh before making 
the decision to introduce a SBB in the high school? 

9. How were operational decisions made concerning: 
number of teller stations, location of student 
bank, hours of operation, customers allowed to use 
SBB? 
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Question about benefits to the organizations involved:. 

10. What does the partner expect to derive from the 
collaboration? 

Questions relating to partners* interactivites during 
the planning process: 

11. How did communication originate between school 
administrators and bank officials? 

12. What role did the CEO and/or principal play in the 
initial meetings and observations? 

13. What interorganizational relations developed and 
continued to exist between school and bank leader 
ship? 

14. What type of partners' representation is supported 
by a Board of Directors/Advisory Council/ or similar 
group? 

15. What type of problems and/or experiences during the 
process required leadership negotiation? 

16. How do school and financial leaders maintain continuing 
relations and communications? 

17. What type of leadership and/or interorganizationa1 
relations are necessary to launch a school-bank 
collaboration? 

Questions concerning change: 

18. How does the SBB fit into the school/bank organiza¬ 
tional structure? 

19. What procedure is used to evaluate the progress/ 
continuation/improvement of the school-bank part¬ 
nership? 

20. How would you describe the general student popula¬ 
tion response to an innovation such as the SBB, 
in the school environment? 

Questions relating to terms of agreement between partners: 

21. What funds are received from government sources 
for the SBB program? 

22. What percentage of resources (money, equipment, 
space, materials, personnel, construction) was 
contributed by each partner? 
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23. What risk was involved in the school's/bank's decision 
to participate in the collaboration? 

24. How would you consider this a cost-effective pro¬ 
gram? 

25. How many months did the process require from conception 
to implementation of the SBB? 

26. How was the SBB partnership agreement formalized? 

Questions-concerning student learning environment: 

27. How does the student population gain from the 
school bank partnership? 

28. What incentives are offered by the partner (school/ 
bank) to students enrolled in the SBB? 

29. How has the school bank partnership contributed to 
the learning environment? 

30. How does the SBB complement the Coop Education Program? 

31. How is the program made accessible to the general 
student population based on: ethnicity, sex, higher 
education, employment, special-type of students; or was 
eligibility limited to particular segments of the 
student population? 

32. How are students selected/assigned to SBB? 

33. How many students enrolled in pre-requisite course 
(Banking I)? In SBB (Banking II)? 

34. How does the SBB affect student learning skills? 

35. What is the school's/bank's perspective about planning 
a change in the students* learning environment? 

36. How does the parent bank assign personnel to the 
SBB? 

37. How close is the SBB to the parent bank? 

38. What limitations, if any, apply to banking trans¬ 
actions that the SBB is allowed to handle? 

Check, if you would like to receive survey results: 
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INTERVIEW, TIME, AND TRAVEL SCHEDULE 

School Bate Lnt.ejvjLew RT Miles Hours 

1 5-20-91 8:15 a.m. 40 3.00 

2 5-22-91 9:00 a.m. 40 2.00 

3 5-23-91 11:00 a.m. 104 2.00 

4 6-10-91 9:00 a.m. 107 3.00 

5 6-13-91 10:00 a .m. 182 3.50 

6 6-17-91 11:00 a.m. 247 4.50 

7 6-19-91 10:30 a.m. 153 3.00 

8 6-20-91 10:00 a.m. 173 3.25 

1,046 24.25 

Bank Date INTERVIEW RT MILES Hours 

1 5-15-91 10:00 a.m. 4 .50 

2 6-24-91 9:30 a.m. 30 1.00 

3 6-25-91 2:30 p.m. 106 3.00 

4 6-26-91 3:00 p.m. 119 4.00 

5 6-27-91 9:00 a.m. 28 .50 

6 6-28-91 10:00 a.m. 205 4.00 

7 7-03-91 10:30 a.m. 62 2.50 

8 7-03-91 1:00 p.m. 11 .50 

9 7-09-91 10:00 a.m. 165 3.00 

10 7-11-91 10:30 a.m. 160 3.00 

890 22.00 

Totals 1.936 46.25 
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FORM 7B: HUMAN SUBJECTS REVIEW QUESTIONNAIRE 

- Dolores L. McLaughlin STUDENT NO: 5984668 
Student's Name 

Please answer the following questions: 

1. How will human participants be used? 
School principals and bank executives will be asked 

to respond to a survey questionnaire. The researcher 
will request interviews with eight school administrators 
and ten bank officers. 

2. How have you ensured that the rights and welfare of the 
human participants will be adequately protected? 

Data will be reported in aggregate format to provide 
confidentially. The Introductory Letter indicates that 
all data will be reported confidentially. Interviewees 
will have the opportunity to read the Consent Form, 
which spells out the measures taken to protect identity 
of participants. 

3. How will you provide information about your research 
methodology to the participants involved? 

The introductory letter to participants describes the 
methodology to be used in obtaining data for the research 
proposal. It also includes the offer that the researcher 
will forward a summary of survey results to those desiring 
that information. 

4. How will you obtain the informed voluntary consent of 
the human participants or their legal guardians"? (Cri¬ 
teria for and samples of content of consent forms are 
available from the Division representative to the Human 
Subjects Review Committee.) Please attach a copy of 
your consent form. 

Survey participants will demonstrate consent by 
voluntarily responding and returning questionnaire. 
Only those individuals who consent will be interviewed 
for this study. Interviewees will read and sign the 
Written Consent Form they are willing to participate in 
the study. 

5. How will you protect the identity and/or confidentiality 
of participants? 

There will be no coding device used in the survey in¬ 
strument or mailing. No one will be identified by name, 
school, or bank. The introductory letter informs parti¬ 
cipants that data are to be reported anonymously. 

Attach an abstract of your proposal. 
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WRITTEN CONSENT FORM 

I. 1/ Dolores L. McLaughlin, am currently completing 
doctoral studies in the School of Education, at the Univer¬ 
sity of Massachusetts at Amherst. My dissertation will be 
a study of "The Student Branch Bank Partnership: The 
Relationship between Business and Education in Initiating 
an Innovative Approach to Curriculum in Massachusetts 
Public High Schools." More specifically, I am interested 
in assessing the impact of initiating a student branch bank 
on school premises as part of the high school curriculum. 
I would like to use the voices of education administrators 
and bank officials to document their professional experi¬ 
ences as active participants in the evolvement of this new 
type of education-business partnership. 

II. As part of the study, you are invited to participate 
in one in-depth interview of approximately an hour in 
length. The interview questions are designed to focus on 
your experiences and interactions with education and busi¬ 
ness organizations. The intent of the interview is to 
reflect on the important aspects of the initiation process 
for establishing a viable student branch bank. 

III. The interview will be audio-taped and transcribed by 
me. You will be one of a group of eight education adminis¬ 
trators and ten bank officials. In all written material 
and oral presentation in which I might use material from 
your interview, I will use neither your name, names of 
people close to you, the name of your school, bank, or 
city, nor any other identifying characteristic. 

IV. While consenting at this time to participate in the 
interview, you may at any time withdraw from the actual 
interview process. You may withdraw your consent to have 
specific excerpts from your interview used in any printed 
material or oral presentation if you notify me within 
thirty days of the final interview. If I were to want to 
use any specific material in any way not consistent with 
what is stated above, I would ask for your additional 
written consent. 
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V. In signing this form you are also assuring me that 
you will make no financial claims for the use of the mate¬ 
rial in your interview; you are also stating that no medi¬ 
cal treatment will be required by you from the University 
of Massachusetts should any physical injury result from 
participating in the interview. 

I, _, have read the above state¬ 
ment and agree to participate as an interviewee under the 
conditions stated above. 

Signature of participant 

Date 

Signature of interviewer 
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The Commonwealth of Massachusetts 

ADMINISTRATIVE BULLETIN 
OFFICE OF THE COMMISSIONER OF BANKS 

Massachusetts General Laws 
Chapter 167C, section 3 
Chapter 171, section 2 
All Banks and Credit Unions 

MEMORANDUM ON THE 
ESTABLISHMENT OF 

BRANCH OFFICES 
LOCATED AT EDUCAATIONAL FACILITIES 

Reference No. 23-2 
October 17, 1988 

AUTHORITY 

This memorandum is issued by the Commissioner of Banks 
under the authority of General Laws Chapter 167C, section 3 
and General Laws Chapter 171, section 2. 

APPLICABILITY 
AND SCOPE 

The terms and conditions of this Administrative Bulle¬ 
tin govern the establishment and operation of certain limit¬ 
ed purpose branch offices located at educational facilities, 
pursuant to the provisions of General Laws chapter 167C, 
section 3, and, where applicable. General Laws chapter 171, 
section 2. It does not apply to temporary associations 
formed for educational purposes under General Laws chapter 
167, section 37 or student banks organized under General 
Laws chapter 167, section 37B. 

The purpose of this memorandum is to set forth the 
Division of Banks' minimum requirements for the establish¬ 
ment of such branch offices. All school branch applications 
shall* be reviewed under the same supervisory standards and 
procedures accorded to ordinary branch applications. All 
applicants, however, must also demonstrate, as a matter of 
record, that a clearly articulated and defined educational 
and/or vocational training objective will be served by the 
establishment of the branch. Applications that do not meet 
these minimum requirements will not be approved by the 
Commissioner of Banks. 

All school branches are subject to state and federal 
statutory requirements governing state-chartered financial 
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institutions including the posting of all consumer protec¬ 
tion and other notices required by law. 

DEFINITIONS 

The following definitions apply to the terms used in 
this Administrative Bulletin unless the context otherwise 
requires: 

Commissioner: 

Division: 

Commissioner of Banks 

Division of Banks 

Educational Authority: The local school committee or 
governmental body which governs 
the affairs of a public educa¬ 
tional facility. The term 
shall also include the Board 
of Trustees or similar govern¬ 
ing body of a private educa¬ 
tional institution. 

Educational Facility: A public or private secondary or 
vocational school located within 
the Commonwealth. 

Financial Institution A state-chartered savings bank, 
co-operative bank, trust company 
or credit union. 

School Branch: A limited purpose branch bank lo¬ 
cated at an educational facility 
which is established under General 
Laws chapter 167C, section 3 or 
General Laws chapter 171, section 
2 and these guidelines. 

PROCEDURES FOR THE ESTABLISHMENT OF BRANCH OFFICES LOCATED AT 
EDUCATIONAL FACILITIES 

General Requirements 

A. Application 

A financial institution seeking to establish a branch 
office at an educational facility must make written 
application to the Commissioner. Such application shall be 
made on forms supplied by the Division and shall contain: a 
written notification that the deposits of such branch are 
insured by a deposit insurance agency; the prior written 
approval or vote of the appropriate educational authority; 
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an executed written agreement relative to the operation of 
the school branch office between the financial institution 
and the educational authority which meets the requirements 
of paragraph B; a written curriculum plan developed with and 
approved by the educational authority which meets the re¬ 
quirements of paragraph C; and, such other information as 
the Commissioner may require from time to time. 

B. Operational Agreement 

A formal written agreement must be entered into between 
the educational authority and the financial institution 
governing the operation of the school branch. Such agree¬ 
ments must be reviewed and renewed annually. 

1. Mandatory Provisions 

All agreements shall contain provisions relative to 
the following matters: 

days and hours of operation during the aca¬ 
demic year, and if applicable, during the 
school vacation periods, must be specified. 

(b) Security:: The agreement must allocate 
responsibility for the security of the 
school branch banking facilities to the 
financial institution. The agreement must 
also contain provisions relative to the 
general security of the areas adjacent to 
the school branch. 

(c) Liability and Fidelity Insurance: The finan¬ 
cial institution shall agree to maintain ade¬ 
quate liability insurance for the school 
facilities under its control. The branch must 
also be covered by the financial institution’s 
blanket bond. 

(d) Banking Services: The agreement shall specify 
the number and types of banking services to be 
offered at the school branch. If the branch 
is not open to the general public, the agreement 
shall also specify to whom the branch’s services 
may be offered. 

(e) Staffing: An adult paid employee of the 
financial institution must be at the school 
branch during business hours to supervise its 
operation. All services provided by the branch 
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must be handled by high school students. Stu¬ 
dents should be selected by a process agreed 
upon by the financial institution and the edu¬ 
cational authority. 

(f) Student Training: The financial institution 
shall be responsible for student training done 
on the financial institution’s premises, outside 
school time, and on school branch premises at 
all times when the branch is open. The extent 
of this training shall be set out in the cur¬ 
riculum plan between the financial institution 
and educational authority. 

(g) Salaries; The agreement shall specify whether 
participating students will be paid by the finan¬ 
cial insittution. The payment of students, 
whether during training or while working in the 
branch, is a matter to be agreed upon by the 
financial insititution and the educational 
authority. 

(h) Termination of Branch: The agreement shall 
provide that neither the financial institu¬ 
tion nor the educational authority shall close 
or move the school branch until all necessary 
regulatory approvals have been obtained. 

2. Optional Provisions 

Agreements relative to school branches may contain 
the following optional provisions: 

(a) Siqnaae: Any reasonable provision relative 
to the design, size or placement of the name or 
logo of the school branch. 

(b) Branch Maintenance: Any reasonable provision 
relative to the construction, remodeling or 
repair of the school branch facilities. 

(c) Other Provisions: An agreement between a 
financial institution and an educational author¬ 
ity may contain any other provision relative 
to the establishment and operation of a school 
branch that the parties may deem necessary. 

C. Curriculum Plan 

A school branch is an educational facility to be used 
for the training of students, on school premises, in the 
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basic principles and practices of banking by acutal par¬ 
ticipation in a branch operation. A curriculum plan, 
therefore, should be designed that achieves these ob¬ 
jectives in accordance with accepted educational standards. 
All such curriculum plans must be drafted and approved 
by the educational authority prior to the submission of 
a school branch application. 
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THE COMMONWEALTH OF MASSACHUSETTS 

Division of Banks 
Leverett Saltonstall Building 

100 Cambridge Street, Boston, Massachusetts 02202 

APPLICATION FOR APPROVAL TO ESTABLISH AND MAINTAIN 
A BRANCH OFFICE AT AN EDUCATIONAL FACILITY 

Pursuant to Massachusetts General Laws Chapter 167C, section 
3, application is hereby made by: 

Corporate name of 
application bank: ___ 

Trade neme, if any 
of applicant bank: ___ 

Address: _ 

Mailing address: _ 

Telephone: _ 

For written consent of the Commissioner of Banks to estab¬ 
lish and maintain a limited purpose branch office at an 
educational facility 

Name of School: __ 

Contact person: 

Address : 

City or town: _ 

Telephone: _ 

This application is to be filed together with the appendices 
in triplicate. Answers must be provided for each question 
contained in this application. Use supporting schedules 
where necessary. An Investigation fee in the amount of 
$500.00 must be submitted by the applicant bank at the time 
of filing of the application. 

Application 
Coordinator: ___ 

Title: ____ 

Address: ___ 

Telephone: _ 
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Date : 

APPLICATION PROCEDURE TO ESTABLISH AND MAINTAIN A BRANCH 
OFFICE AT AN EDUCATIONAL FACILITY. 

1. Three copies of a petition containing the information 
requested on the attached application to establish a branch 
office at the educational facility (school branch), includ¬ 
ing the appendices, must be filed with the Commissioner of 
Banks, attention Legal Section, before the fifteenth of the 
month of application. 

2. Upon receipt of a complete school branch application, 
accompanied by any other material the petitioner may wish to 
submit in support of the petition, no further written 
material will be accepted from the petitioner unless re¬ 
quested by this Division. 

3. Upon acceptance of a complete school branch application, 
the Division of Banks will forward directions and a form of 
notice to appear in a designated newspaper and posted in the 
lobbies of all the bank’s offices and the educational facil¬ 
ity, as specified by the Division. 

4. Any person other than the petitioner may file communica¬ 
tions, including brief, in favor or in protest not later 
than the end of the public comment period. Comments re¬ 
ceived will be forwarded to the applicant bank. 

5. All communications, including the application, will be 
available for public inspection at this Division. The 
entire application is a public record as defined by Massa¬ 
chusetts General Laws chapter 66, section 10. 

6. A public hearing will be held only if response during 
the public comment period is considered significant by the 
Commissioner. If a public hearing is to be held, this 
Division will then forward further instructions to the 
applicant bank. 

7. Approval of a petition to establish and maintain a 
branch office becomes effective only upon the subsequent 
written notification by the applicant to the Commissioner of 
Banks of the school branch opening date within one year of 
the approval date. Extensions of time may be granted at the 
discretion of the Commissioner upon written request detail¬ 
ing the bank's reason for seeking the time extension. 
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APPLICATION TO ESTABLISH AND MAINTAIN A 
BRANCH OFFICE AT AN EDUCATIONAL FACILITY 

SECTION ONE - PROPOSED SCHOOL BRANCH OFFICE 

1. Detail the applicant Bank's reasons for seeking to es¬ 
tablish and maintain the proposed school branch office. 

2. Provide a statement addressing how the public 
benefit by the establishment and maintenance 
proposed school branch office as required by 
setts General Laws chapter 167C, Section 3. 

would 
of the 
Massachu- 
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3. Indicate the current services offered by the applicant 
bank together with any new or expanded programs resulting 
from the establishment of the proposed school branch office. 

4. Indicate the 
the proposed 
needed to be 
the proposed 
renovations, 
with land use 

anticipated opening date and daily hours of 
school branch office. Describe any actions 
taken by the applicant bank which may delay 
branch opening, such as completing special 
obtaining governmental permits, complying 
restrictions or other similar acts. 

5. Provide a physical description of the building premises 
Specify the amount of available parking, walk-up, drive 
up, vault, safe deposit boxes, automated teller, handi¬ 
capped access or other facilities. 
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6. If the school branch will be open to the general public, 
provide a description of the buildings and area surrround- 
ing the proposed school branch office. Comment on the 
local traffic patterns, including public and private trans¬ 
portation, zoning, building or construction restrictions 
or other dominant characteristics of the area surround 
the proposed school branch site. 

7. Indicate the full-time or part-time management and em¬ 
ployee staff positions scheduled at the proposed school 
branch office. Outline the main functions and responsi¬ 
bilities of each position and whether it will be filled 
by a student or bank employee. 

214 



SECTION TWO - SERVICE AREA 

1. If the school branch will be open to the general public, 
identify the cities or towns which the bank seeks to 
service by the establishment and maintenance of the pro¬ 
posed school branch office. 

2. If the school branch will be open to the general public, 
describe the marketing methods expected to be used by 
the applicant bank to solicit new customers within the 
srvice area of the proposed school branch office. 
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SECTION THREE - FINANCIAL INFORMATION 

1. If applicable, identify the cost to rent the premises 
of the proposed school branch location. 

2. Identify the cost to purchase or rent the furniture, 
fixtures and equipment for the proposed school branch 
office. Itemize the cost of available parking, walk-up, 
drive-up, handicapped access, vault, safe deposit boxes, 
automated teller or other facilities. 

3. Describe 
ments or 

and estimate the projected costs of any improve- 
renovations for the proposed school branch office. 
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4. Project the annual occupancy costs of the proposed 
branch for the next three calendar years designated as Yl, 
Y2, Y3 respectively. 

Y1 Y2 Y3 

SALARIES 

UTILITIES 

INSURANCE 

COMPUTER SERVICES 

BUILDING MAINTENANCE 

DEPRECIATION OF 
BUILDING & FIXTURES 

SECURITY 

ADVERTISING 

OTHER COSTS IN AGGREGATE 
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5. Project the requested information for the proposed branch 
during the next three calendar years designated as Yl, 
Y2, Y3 respectively. 

DEMAND DEPOSITS 

SAVINGS DEPOSITS 

TIME DEPOSITS 

INTEREST ON DEPOSITS 

LOANS 

INCOME 

EXPENSES 

PROFIT/LOSS 

Yl Y2 Y3 
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6. List the address, including city or town, of each branch 
opened during the past three calendar years. Include 
the date of approval and date of opening. 
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7. Provide the requested information for each branch opened 
within the past three calendar years designated at Yl, 
Y2, Y3 respectively. 

BRANCH BRANCH BRANCH 

LOCATION 

PROJECTED 
DEM.DEPOS. 

ACTUAL DEM. 
DEPOS. 

VARIANCE 

Yl_Y2_Y3 Yl Y2 Y3 Yl Y2 Y3 

PROJECTED 
TIME DEPT. 

ACTUAL TIME 
DEPOSITS 

VARIANCE 
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SECTION FOUR - INVESTMENTS IN BANK PREMISES 

1. Compute the aggregate amount invested in realty held by 
the applicant bank for the transaction of its business 
compared to the limitations contained in Massachusetts 
General Laws Chapter 167F, Section 2, Paragraph 9 and 
provide that calculation. Include the amount invested 
in approved but unopened branches and specify the loca¬ 
tion of each unopened branch. 

2. If the proposed school branch office will require appro¬ 
val of the Commissioner of Banks pursuant to Massachusetts 
General Laws Chapter 167F, Section 2, Paragraph 9, enclose 
a separate letter addressed to the Commissioner request¬ 
ing approval of the investment and stating the amount 
in excess of the prescribed statutory limit. 

SECTION FIVE - ELECTRONIC BRANCHES 

The application process to establish and maintain a branch 
office is separate and distinct from the application pro¬ 
cess to establish an electronic branch pursuant to Massachu¬ 
setts General Laws Chapter 167B, Section 3. An applicant 
bank must obtain a separate approval from the Commissioner 
of Banks only to share an electronic Branch located at the 
proposed branch site. In order that accurate and complete 
records of electronic branches may be maintained, disclose 
whether the applicant bank is seeking separate regulatory 
approval from the Commissioner of Banks to share an elec¬ 
tronic branch at the proposed branch office and the antici¬ 
pated date of filing the request of such approval. 
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APPENDICES 

A. Certified copies of the vote of the Board of Trustees or 
Directiors of the applicant bank authorizing the estab¬ 
lishment and maintenance of the proposed school branch 
office and the expenditure of funds. Each copy of the 
authorizing vote of the governing board may be certified 
with a signature and dated by any bank official. The 
vote must be timely, occurring within the previous 
twelve months of the date of application. The vote must 
also indicate that a quorum of members was present and 
voting, that the vote has not been rescinded or revoked, 
express an intent to establish and maintain a school 
branch office and estimate the expenditure of funds by 
the applicant bank. If the governing board has delegat¬ 
ed this authority to another entity within the bank, 
then a copy of the governing board's vote of such dele¬ 
gation must also be submitted. 

B. Community Reinvestment Act notice and statement of 
applicant bank. 

C. Certified copies of the vote of the appropriate educa¬ 
tional authority approving and authorizing the estab¬ 
lishment and maintenance of the proposed school branch 
office. 

D. The daily newspaper or newspapers of general circulation 
that publishes in the area of the proposed branch office 
and main office of the applicant bank. In addition, 
identify the publishing newspaper or newspapers required 
by the relevant federal insurer for public notice of the 
establishment and maintenance of the proposed school 
branch office. 

E. If the school branch will be open to the general public, 
provide a map illustrating the location and distance 
between the proposed branch and competing state and 
federally-chartered banks and institutions, including 
main and branch offices, in the city or town in which 
the proposed branch is to be located. In filing this 
application in triplicate, all three copies of the map 
should be clearly labelled and coded to identify each 
location. 

F. Provide the most recent income statement and balance 
sheet of the applicant bank. 
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G. Executed copies of the agreement, required by Adminis¬ 
trative Bulletin Ref. No. 23-2, between the applicant 
bank and educational authority. 

H. Copies of the curriculum plan requested by Paragraph C 
of Administrative Bulletin No. 23-2, approved by the 
educational authority. 

I. A notification from the appropriate Federal Deposit 
Insurance Agency stating that the deposits of the school 
branch office are insured. 
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APPENDIX I 

MAP OF STUDENT BRANCH BANKS IN MASSACHUSETTS 
PUBLIC HIGH SCHOOLS, 1980-1990 
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