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CHAPTER I 

INTRODUCTION 

Forces Affecting Adult Education. The social, cultural, and 

economic changes of the world of today have spearheaded the adult edu- 

/ 

cation movement. Adult education is one method especially designed 

to give individual citizens help In adjusting to these swift and com¬ 

plex changes. 

Practically every aspect of American life has been invaded by 

the "Age of Automation"• It has brought about speedier travel, higher 

productivity, better living conditions, and more leisure time. Machines 

have been invented which run other machines. The arrival of the com¬ 

puter on the American scene brought forth the demand for a better edu¬ 

cated worker. Many men and women will have to learn new jobs or con¬ 

tinually update their skills. 

Our population is expanding, requiring people to learn and live 

together more effectively. The population moves around more than ever 

which means that people must acquire new ways of living. Today, people 

live longer than ever and retire earlier. They get paid vacations and 

holidays. The government provides for their old age, while they are 

making more money than ever. 

Combine the mushrooming population with automation, and another 

problem shows itself. The newspapers continually report that the un¬ 

employment rate Is dropping, yet more people than ever are unemployed. 

Secretary of Labor Wirtz has recommended that the public schools keep 

their students to the age of eighteen, a law in five states already. 
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to help alleviate the problem. More women than ever are working, and 

this also affects the unemployment rate, particularly when they take 

a Job requiring few skills. 

As the population increases, the work week diminishes, Bruce 

Bliven, author of several books on aspects of the American scene, 

states: 

A hundred years ago, the average work week 
in the Uhited States was about 70 hours. Today, it 
is about kO hours--and experts say that in the next 
decade or so it will be cut again, the predictions 
ranging from 37 hours or thereabouts down to 20 or 
even less,1 

As the number of working hours decreases, the amount of leisure 

time increases. People will need to learn how to make good use of this 

time. With the proper education, the Uhited States could grow culturally 

to heights that would surpass anything the world has ever seen. 

Much of the work of today is easier and more monotonous. People 

must, therefore, be careful not to become soft, a danger which was re 

cently indicated in the newspapers when it was reported that the average 

daily diet should be reduced by 300 calories. 

The area of foreign affairs has a tremendous effect on public 

thinking. Premier Kruschehev of Russia "promises to bury us". He claims 

that his country will surpass our industrial production. He shakes his 

fist at us and threatens us with his bombs and missiles. 

Certain presuppositions which are generally accepted in American 

society Justify public school involvement in adult education: (l) America 

Bruce Bliven, "Using Our Leisure Is Ho Easy Job", New York 
Times (Magazine Section), April 26, 1964, p. 18. 
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is an energetic growing society; (2) this type of society needs a well 

adjusted population capable of further adjustment to continuous change; 

(3) if adults are to remain adjusted in such a society, continuous learn¬ 

ing is necessary; and (k) one can only conclude that continuous education 

2 
is required in American society. 

Democratic Ideals of Education. Continuing education is a nec¬ 

essary ingredient for the preservation of our democratic society. Through¬ 

out history, leaders have constantly recognized this fact, George Washing¬ 

ton stated the following: "Promote then as an object of primary importance, 

institutions for the general diffusion of knowledge. In proportion as the 

structure of government gives force to public opinion, it should be en¬ 

lightened.”^ 

Other early leaders expounded the same ideals. Thomas Jefferson, 

a staunch supporter of public education, believed: ”If a nation expects 

to be ignorant and free in a state of civilization, it expects what never 

was and never will be."^ The father of adult education in America, Ben 

Jamin Franklin, stated the case simply: "Education is essential to 

supply succeeding ages with men qualified to serve the public."^ Abraham 

Lincoln stated it in somewhat different words: ”1 view it (education) 

as the most important subject we as a people can be engaged in."^ 

2* Coolie Verner, A Conceptual Scheme for the Identification and 
Classification Processes. (Chicago: Adult Education Association of the 
U.8.A., 1962), p.l„ 

3* Barton Morgan, Glen Holmes, and Clarence Bundy, Methods in 
Adult Education. (Danville, Illinois: The Interstate Printers and Pub¬ 
lishers, Inc., i960), P*3. 

**• Ibid. 

5* Ibid. 

6. Ibid. 
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In recent history of the United States,presidents have given 

official documentation of the American commitment to the importance of 

adult education* An educator. President Woodrow Wilson said, ”The whole 

purpose of democracy is that we may hold counsel with one another so as 

not to depend upon the understanding of one man hut to depend upon the 

7 
common counsel of all." President Herbert Hoover cautioned: "Self 

Q 

government can succeed only through an instructed electorate." Under 

President Franklin D* Roosevelt, adult education made great strides 

forward. He advised the people as follows: 

The only way in which that representative form 
of government can persist is through an educated elect¬ 
orate. We need to have meeting places for the discuss¬ 
ion of public questions in the cities, hamlets, and on 
the farms throughout the length and breadth of the 
land .9 

Even more recently, the late President John F. Kennedy esta¬ 

blished, once again, the need for continuing education with these words: 

Education is both the foundation and the 
unifying force of our democratic way of life: it 
is the highest expression of achievement in our soc¬ 
iety, ennobling and enriching human life. In short, 
it is at the same time the most profitable invest¬ 
ment society can make and the richest reward it can 
confer.10 

In the world of today, unlike that of the past, man has partially 

mastered both himself and his physical world. Only his education deter¬ 

mines his future progress and destiny. His neglect of education can 

Paul H. Sheats, Clarence D. Jayne, and Ralph B. Spence, 
Adult Education. (Hew York: ©le Bryden Press, 1953), p.*K 

8* ma. 

9' Ibid. 

10 • Finis E. Engleaan, "Adult Education—Dimensions and Necessities", 
School Life, February, 19&3, pA. 
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cause his destruction. The issues facing the world today cannot wait 

for the new generation to solve. We cannot overlook the fact that the 

problems of today must be solved by the adults of today. 

Overview of Adult Education. The phrase "continuing education" 

is an old one, but its need is self-evident. Histories, organizations, 

and individuals have testified, again and again in its behalf. Every 

adult who has had the best education we can give him in his youth needs 

continuous education throughout all the years of his adult life. 

The main purpose or goal of adult education is to help as many 

adults as possible achieve their own individual aims, in the community, 

in the home, and on the Job. Adult education is true and meaningful 

education, although, "In far too many quarters it is regarded as an 

amorphous hodgepodge of freakish activities, catering only to the 

11 
whimsical caprices of people with extra time on their hands." 

Formal adult education within the framework of the putlie 

school system is a combination of vocational, citizenship, home, 

health, and character training. It also provides a worthy use of 
\ 

leisure time as well as being recreational. Arts and crafts are 

also of interest in public school adult education programs. 

There are important characteristics of man which make it impor¬ 

tant for him to seek education all his life: (l) the world offers him 

endless possibilities; (2) modern man is inclined to accept only his own 

Arthur Crabtree, "What Adult Education Is- And Is Not", 
New York Times (Magazine Section), May 27, 1962, p. 20. 
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Judgements and not those of others; and (3) man today is worried about the 

eventuality of self-destruction through war. 

In the world of today, a man has to learn more new things after 

the age of twenty than ever before in history. Adult education is the 

fastest growing sequent of American education today. In 1957, it was re- 
/ 

ported by the United States Office of Education that over 9,000,000 

12 people were enrolled in various forms of adult education. This is par¬ 

ticularly outstanding when one consider that adult education is vol 

untary. 

It is assumed in American adult education that man is a being who 

can improve himself if he makes an effort and obtains the necessary assis¬ 

tance and encouragement. If the improvement of the individual is the 

focus of adult education efforts, then, it is to be expected that society 

would benefit from an improved man. It is obvious that the quality of 

man in a society determines the quality of the society. 

There is little doubt that adults want to and can learn, but their 

capacity to learn and study is weakened by too little use. Therefore, 

opportunities must be provided for continuance of the educational process, 

so that learning skills are not lost. Youth must be prepared for the idea 

that they will need further education when they became adults. The days 

of adult education being considered remedial are passing; and instead, it 

is becoming a means of keeping up and even getting ahead. 

12. ’’Education", i960 Britannica Book of the Year.(Chicago: 
Encyclopaedia Britannica, Incorporated, i960), p, 20. 
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It is the continuing education of the adults in public school 

programs with which this study is primarily concerned. Continuing edu¬ 

cation is neither a dream nor a mirage. In order to meet the changing 

needs and demands of society, man must constantly re-educate himself. 

The Community and the Public School in Adult Education. The 

focus of adult education is the local community. It is within this 

framework that citizens meet in face-to-face groups for the purpose 

of exchan^ng knowledge and experience. There are six elements indi 

genous to a community: (l) people, (2) place, (3) common concerns, 

(4) organization, (5) morale, and (6) government. The community is the 

socio-geographic area within which people live, work and play, develop 

personalities, and accomplish things. 

The community is important in four areas of adult education: 

(1) It supplies adult educational interests, needs, and motivations; 

(2) community life depends upon adult education for many essential pro¬ 

cesses; (3) community resources make adult education possible and fea¬ 

sible and (4) the community is, in effect, an adult education laboratory. 

In the world of specialization, people often take their community 

for granted. Yet, once and awhile, when people are stumped by problems 

beyond their resources, they should be able to turn to a community adult 

education program for assistance. Since most problems of individuals arise 

in the community, the solutions of these problems must be in the setting 

of that community. 

The education of the whole man is possible in a community when 

its institutions are working together. The community is of supreme 

importance in adult education, and knowledge of a community is essential 
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in order to understand the potentials and problems of an adult education 

program. 

It must also he remembered that an adult education program helps 

the youth of a community in an indirect way. A better educated parent 

provides an environment more conducive to all education. 

At the heart of adult education activity is the public school 

district. It is logical that the public school be responsible for 

adult education: (l) It is publicly supported by the population which 

requires its services; (2) the public school has the personnel to teach 

and administer the program for adults as well as the plant to house the 

program; (3) the public school is relatively inexpensive and very accept¬ 

able for all adults; and (4) the public school is able to provide leader¬ 

ship in other adult activities. 

There are other benefits derived from public school leadership 

in adult education. Many people who otherwise might never again enter 

a school, once they leave in their youth, would do so because of a pro¬ 

gram for adults. There would be a dual use of equipment and materials 

by the pupils and adults during the day and night respectively. School 

problems would become more apparent to those adults attending an adult 

education program, due to their contact with school personnel. All this 

generally leads to a better supported school system, and often times 

makes the cost of a new building seem more reasonable. 

The adult who has ceased developing intellectually is destined 

to immaturity, and those who carve out the future will not look to him. 

Robert J. Blakely, vice-president of the Fund for Adult Education, 

concludes thusly: 
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Continuing education bee ernes a region of a 
society in which not just its schools, but all of 
its parts--its government, business, unions,and 
organizations, its homes, neighbors, cities, states, 
and nations—are concerned with helping individuals 
fulfill themselves. This is the ideal of the edu¬ 
cative society.-3 

Chronicle of Adult Education in South Hadley. The history of 

adult education in South Hadley begins in 1899; the date recorded in the 

School Department register is October l6, 1899. Perhaps an adult edu¬ 

cation program was offered prior to the above date, but no mention of 

it can be found in the official documents of the town. 

The program was known as the "Evening School", and a look at the 

ages of the participants indicates that the purpose of the school was to 

provide education for the young people of the town who had to work dur 

ing the day. However, many adults also attended. The "Evening School" 

was divided into two branches called: (l) the "Higher Grades" with k-9 

students in 1899 and (2) the "Lower Grades" with 35 students in 1899. 

More them 50 percent of each branch dropped out before the courses ended 

that year. 

There were k teachers, and each class met for forty sessions 

each year. Further study of the register points out that all the par¬ 

ticipants were from the "Falls" section of the town, although this is 

not recorded in the School Department records. The curriculum of the 

"Evening School" is not recorded in the School Department records 

either. 

Robert J. Blakely, "What is Adult Education?", Chapter I 
of Handbook of Adult Education in the United States. (Chicago: Adult 
Education Association of the U.S.A., 1S6o)9 p. <f. 
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The "Evening School" terminated in 1912. Table 1 shows the 

history of this school and later adult education in South Hadley based 

on School Department records for the number of courses, the number of 

sessions per class, the number enrolled, and the number of teachers by 

year. 

TABLE 1 

HISTORY OF ADUI/r EDUCATION Hi SOUTH HADLEY 

Year 
No. Courses 

Offered 
No. Meetings 

Per Year 
No. 
Enrolled Teachers 

1899-1900 40 84 4 
1900-1901 mm mm 40 100 4 
1901-1902 
1903-1907 

40 
no records available 

86 4 

1908-1909 «% » 40 113 3 
1909 1910 mm 40 53 -- 

1910-1911 mm 40 4l 2 
1911-1912 mm mm 40 48 1 
1912-1913 mm mm 40 56 *«* mm 

1914-1925 no record of any adult education program 
1926-192T 2 60 22 2 
1927-1928 2 60 27 2 
1928-1929 4 60 59 4 
1929-1930 4 60 49 4 
1930-1931 3 60 39 3 
1931-1932 4 60 61 4 
1933-1952 no record of any adult education program 
1953-1954 1 20 30 1 
1954-1955 1 20 28 1 
1955*1958 1 20 27 1 
1956-1957 1 20 26 1 
1957-1958 1 20 27 1 
1958-1959 1 20 3^ 1 
1959-1960 1 20 36 l , 

1960-1961 1 20 20 1 
1961-1962 1 20 47 1 
1962-1963 2 20 131 3 
1963-1964 2 20 142 3 
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After the "Evening School" closed its doors, the history of adult 

education in South Hadley is nonexistent for awhile. It is not until 1926 

that adult education reappears in the form of citizenship classes and 

education for aliens. 

These citizenship and alien education classes were offered, first, 

at the Woodlawn School and in 1926 at the School Street School. The 

courses were offered at three different levels: (l) Beginners, (2) Inter- 

mediate, and (3) Advanced. Three nationalities dominated the enrollment 

figures: (l) Polish, (2) Canadian French, and (3) German, with some 

English, Syrian, Swedish, and Lithuanian also represented. Each course 

lasted sixty sessions and a certificate depending on the achievement of 

the student, was awarded at the end of the course. Many of these students 

applied for and were granted Citizenship papers after completing these 

courses. 

In 1932, the latter program closed. However, it reflects that 

the immigration movement in the United States during the late twenties 

and early thirties reached into the local community. This has had a 

definite affect on the make-up of the community today. 

In 1953, Mr. Charier Miller, then Superintendent of Schools, 

received a letter from the Holyoke School System stating that many 

South Hadley women attending evening school In Holyoke had requested a 

class he offered in South Hadley so they would not have to cross the 

bridge. The 1953 South Hadley School Committee acted upon this re¬ 

quest, and 1953 saw the beginning of the "Evening Practical Arts" 

program for adults in South Hadley. 

The "Evening Practical Arts" program has continued to this day, 

and has grown from 30 to 1^2 pupils, from one teacher to three teachers. 
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and from two classes per week to seven classes per week. Rug hooking 
»' 

has keen offered each year since the inception of the program, and 

Sewing was added in 1962. 

The program is financed by the state and the town, each paying 

50 percent of the costs--not including the instructor. The instructor 

is paid out of the George Barden Funds on a rate basis—100 percent the 

first year, and 25 percent less each year until the town finally takes 

full responsibility. The students pay no registration or tuition fees, 

and they supply their own class materials. 

Springfield, Holyoke, and Chicopee offer a wide variety of courses 

in which residents of South Hadley may participate, but they must pay an 

out of town fee. This arrangement has been found to be unsatisfactory 

because of the transportation involved on the part of the participants. 

Purpose of the Study. This study is an attempt to ascertain the 

educational interests, needs and desires of adults in the town of South 

Hadley, and then, to determine if a program of adult education should be 

instituted and promoted in the community. The resulting information is 

expected to be of value in determining the types of courses to offer, 

where and when they should be offered. 

The South Hadley School Committee approved a request by this 

investigator to conduct such a study, and they expressed great interest 

in viewing the results. It was their belief that this study would be 

of tremendous assistance in determining the direction the school 

committee would take on future adult education programs for the 

community. 
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Assumptions mid Limitations. The results of this study should 

show whether the people of South Hadley do or do not want a program of 

adult education carried on in the town. 

If they do wish a program of adult education offered in the town, 

the results should also show the areas of adult education in which the 
/ 

people have an interest. 

An analysis of the results should further indicate typical fea¬ 

tures and characteristics of the people of the local community. 

The concerns of adult education in the community as well as the 

benefits of adult education in the cocsnunity may be determined as a 

result of the survey findings. 

An analysis of the tabulations should indicate the attitude of 

adults in the town regarding: (l) financingj (2) reasons for taking 

adult education; (3) who should be responsible for an adult education 

program; and (k) the types of courses which are preferred. 

Naturally, there are limitations to any study. The primary 

limitation in this study involves the people themselves and their in 

ability to recognize or admit what they need most. They will often 

Judge things by popularity alone and not tackle the problems that need 

tackling. This factor must be considered in making recommendations. 

The author must consider not only their desires, but their interests 

as well—recognized or not. 

Further limitations are: (l) The scope of this survey was limited, 

for the most part, to collecting data from people who had children in the 

South Hadley school system; (2) various groups might not respond in 

adequate numbers or not at all; (3) standard questionnaires do not always 
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give a complete and accurate picture; (4) the author might not have 

allowed for all the factors Indicating the needs, interests, and de 

sires of adults in the community; and (5) response might not represent 

a cross section of the community. 

Summary. Swift and complex social changes in the modern world 

make adult education mandatory for the survival of every American citi¬ 

zen, The founders of this nation, and the leaders who followed, have 

all seen the relationship between free men and education. Education in 

a democracy serves both the individual and the society. 

The awareness of this relationship gave us our system of free 

public education. Today, the public schools are beginning to take on 

the leadership of the adult education program. The public schools are 

the logical place for adult education programs because of their access! 

bility, their facilities, and their personnel. 

Adult education in South Hadley has gone through three phases: 

(l) the "Evening School", (2) the school for the education of aliens, 

and (3) the "Evening Practical Arts" program. The "Evening Practical 

Arts" program has made tremendous growth since its inception, and 

optimism for continued success is voiced by the administration. 

A combination of factors led to the undertaking of this study to 

determine the Interests, needs, and desires of the adults of South 

Hadley. Primarily, it was the belief of the author that South Hadley 

needs an adult education program. 
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CHAPTER II 

OUTLDIE OP PROCEDURE 

Statement of the Problem, This study will attempt to determine 

the desires and needs for public adult education in the town of South 

Hadley, based on opinions and attitudes relevant to the educational 

interests, needs, and desires of adults in the community. 

Subjects and Materials. Residents of South Hadley belonging to 

various town groups were selected at random and because of ease in getting 

the questionnaires to them. The following groups of citizens were reached 

with questionnaires: (l) parents of all the children in the South Hadley 

school system; (2) single adults in residence where there are school 

children; (3) teachers living and teaching in the local community; (4) the 

Golden Agers; (5 ) the South Hadley Women's Club; (6) customers of news¬ 

paper delivery boys; and (t) people contacted by the investigator in 

various local business establishments. 

The questionnaires were distributed to 3,600 people in the local 

community. The questionnaire consisted of two pages of questions and a 

cover sheet which explained the purpose of the study and gave directions 

for completing the questions. See Appendices C and D (pages 85, 86, and 

87) for a copy of the cover sheet and the questionnaire, respectively. 

The local questionnaire, similar to others attempting this type 

of study, consisted of sixteen questions which requested data in the 

following areas: (l) sex; (2) marital status; (3) age; (4) residence in 
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town; (5) occupation; (6) past education; (?) past participation in adult 

education; (8) present interest in adult education participation; (9) im¬ 

portant community areas of adult education; (10) concerns of adult educa¬ 

tion; (11) responsibility for adult education; (12) benefits of adult 

education; (13) financing; (l4) reasons for participating in adult educa- 
f 

tion; (15) courses desired; and (16) general comments* 

Because of the danger of reducing the usefulness of an already 

packed questionnaire , no attempt was made to uncover some other impor¬ 

tant factors which tend to influence adult education planning. There 

were no questions pertaining to the income of the people, their desires 

for course credit, or the time available tc each individual to partici¬ 

pate in an adult education program. 

The author inspected many hooks, periodicals, pamphlets, and 

newspaper articles in the local libraries and at the University of 

Massachusetts to collect information about adult education and gain an 

understanding of it in the United States. Mr. Walter Vorse, Superin- 

tendent of Schools in South Hadley, gave greatly appreciated critical 

advice and direction. Mrs. Koraah Atwater, secretary to the superinten¬ 

dent in South Hadley, supplied most of the enrollment figures and course 

offerings of past adult programs in South Hadley. Mr. Gerald Fitzgerald, 

Director of Adult Education in Springfield, Massachusetts, supplied the 

author with important facts and reference materials. 

There are many organizations interested in education and the 

author sent letters to many of them. They included; The Adult Education 

Association of the U.S.A., the Center for the Study of Liberal Education 

For Adults, the National Education Association, Division of Adult Educa- 
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tion Service, the United States Office of Education, Adult Education 

Section, and others. 

All of the above organizations offered excellent literature on 

research and past surveys in the field of adult education which the author 

purchased for further study. 
/ 

Most of the research carried on in adult education is never pub¬ 

lished; therefore, there is a noted lack of empirical data regarding the 

interests, needs, and desires of participants in adult education. There 

is quite a large amount of descriptive information pertaining to adult 

education, however. 

The most abundant sources of adult education research are the 

fields of sociology and psychology. A summary of the related research 

is presented in Chapter III. 

General Procedure. Permission from the South Hed'ley School 

Committee had to be obtained before the study could be initiated. The 

author, first, discussed the situation with Superintendent Walter Vorse. 

He expressed interest in such a study and requested a letter, seeking 

the approval of the South Hadley School Committee, be sent to him so 

that he would be able to put the issue on the agenda for the next 
t 

school committee meeting. 

The school committee endorsed the study with only one qualifica¬ 

tion—to look at the questionnaire before it was distributed. Appendices 

A and B (pages 83 and 84) show a copy of the letter of request to do the 

study and the letter of endorsement from the school committee, respectively. 

The investigator then began an intensive study of all available 

background material on adult education on the local, state, and national 
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levels, Notes and abstracts were collected for future use, A summary 

of research pertinent to formulating a questionnaire for the survey was 

collected and carefully examined, 

The questionnaire was constructed and then pretested, to deter¬ 

mine the clarity and faults of the questionnaire, by two classes at 

South Hadley High School, where the author is a staff member. The re¬ 

vised questionnaire was then approved by Superintendent Walter Vorse, 

for the school committee, 

A telephone survey by the investigator ascertained the number of 
(• . 

pupils in each home room of all the teachers in the school system. The 

questionnaires were counted into piles with the number in each pile 

equal to the number of students in each home room. The proper direction 

sheet, depending on whether the home room was elementary or secondary, 

was placed with each pile. See Appendices E and F (pages 88 and 89 ) 

for the elementary and secondary direction sheets, respectively. 

The questionnaires were distributed to the pupils and students 

in each home roam in the entire school system for conveyence to their 

parents, or as otherwise directed on Thursday, May 20, 1964, Publicity 

favorable to the survey, encouraging completion of the questionnaire, was 

given by the local newspaper, the "Holyoke Transcript Telegram", on the 

night of May 21, 1964, Other questionnaires were distributed at random 

after May 21, 1964, 

A total of 3,600 questionnaires were distributed to the citizens 

in the town of South Hadley, which means that approximately one-third 

of the entire adult population of the town was asked to participate in 

the survey. 
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The cutoff date for returns was set as Wednesday, May 24, 1964. 

However, returns were accepted after that date, and the last return 

staggered in on June 7, 1964. 

The total number of returns reached 928 or 25.8 percent of all 

the questionnaires distributed. The number of returns was considered 

unusually high for this type of survey in South Hadley, and the author 

greatly appreciated this. 

These 928 returns represented approximately 10 percent of the 

entire adult population of the town, a significant number of returns to 

make valid conclusions. Furthermore, each geographic region of the town 

appears to have returned the same percentage of questionnaires per unit 

of population. 

While waiting to receive the returns, sheets were prepared for 

tabulating the responses. A separate tabulation was conducted for each 

geographic region of the town so that a comparison could be made of 

differences, if any, from one section to another. 

Question number 9 involved ranking, and—for ease in tabulating — 

a point system was assigned. A value of 5 was given to the first choice 

and a value of 1 was given to the last choice. 

Discrepancies were dealt with systematically. Many were clari¬ 

fied by adjustments considered as reasonable based on related items. 

If the data had been transferred to punch cards, the tabulating 

would have been much easier and more correlations could have been made 

at a much faster rate. 

After the tabulations were completed and recorded, tables of the 

results were constructed so that further study could be facilitated. 
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Chapter IV contains the analysis and summary of significant facts of 

the survey. 

Subsequently, the author organized the results and determined 

significant recommendations to present to the South Hadley School 

Committee. These recommendations are offered in Chapter V, 
/ 

Summary, The first step in constructing a program of adult edu¬ 

cation is the identification of the needs and interests of the adults 

the program hopes to serve. No lasting structure in adult education was 

ever elevated upon a foundation of things people do rot want. That 

"foundation" is the cradle of this report. 

There are many techniques for studying the needs and interests 

of an adult population. A general study of community resources can be 

conducted to determine present offerings. A mouth-to-mouth survey of 

the population is common in many areas of the country. The questionnaire 

is, perhaps, the most common form of investigation in this area, and 

probably the most simple. It is the latter form of survey that the 

investigator chose. 

There are many areas that need to be considered when questions 
* i , % � 'v> : . 

are being formulated to determine the interests, needs, and desires of 

a community. As many areas as possible were considered la the process 

of constructing the questions for this survey. 

To gain a better under stand i ng of the results of the survey, 

literature which was pertinent to adult education was reviewed. A 

review of this literature is presented in Chapter III. 



/ 

CHAPTER III 

REVIEW OF RELATED LITERATURE 
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CHAPTER III 

REVIEW OF RELATED LITERATURE 

History of Adult Education. Adult education had its beginnings 

back when man compiled personal libraries containing the Greek and Latin 

classics, English histories, and theological works. The first public 

non-tax-supported library in the United States was established in Boston 

in the year 1673. 

At first, church sermons were used to educate people, and then 

agricultural societies were formed in the 1700's to education people in 

the ways of farming. Evening schools were also conducted during this 

era for boys who were unable to attend school during the day. 

Benjamin Franklin began his ’’Junto” in 1727. This was a dis¬ 

cussion club, having only twelve members at its onset, which discussed 

intellectual problems such as politics, morals, and natural philosophy. 

This type of club thrives even today. 

Other forms of cultural institutions also sprang up at this 

time. The first theater was built in Williamsburg, Virginia in 1716, 

and the first newspaper, "The Boston Hews", was established in 1704. 

America’s first museum, the Massachusetts Historical Society, was 

established in 1790. 

In the next 100 years, various types of adult education insti¬ 

tutions developed in America. Town lyceuxas, voluntary town groups 

organized to discuss community problems and hear lectures, developed at 

this time. The lyceum is the forerunner of the Rotary, Women’s Club, 

and other similar organizations. 
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The Chataugua was created to educate Methodist Sunday School 

teachers, hut it soon expanded to a wider curriculum and to all creeds. 

Peterborough, New Hampshire built the first American tax-supported 

library in 1833. A secret organization, known as the Grange, was founded 

in 1867 to advance education, among other things. 

Prior to the Civil War, the United States was strictly an agrarian 

society, but it was soon after that the nation's industrial might began 

to make itself felt; With this transition, educational demands increased 

tremendously. 

The curriculum of the evening schools began to change from inter 

est in primary grade subjects to the development of Americanization pro 

grams, vocational courses, secondary level courses, and college courses. 

Primarily, however, the evening school became identified with the Ameri¬ 

canization program. 

Administration of the evening school was both confusing and 

chaotic. The organization and operating responsibilities were usually 

given to the principal with no extra compensation. If the school be¬ 

came fairly well established, the responsibility for its operation was 

given to the assistant superintendent as a peripheral duty. If the pro- 

gram was extremely successful a separate division was set up with staff 

services. 

The first trade school was established privately in 1881 in New 

York. Museums began giving more services—guided tours, exhibitions, 

publications, loans, talks, and classes or lectures. Summer schools, 

university extension programs, labor colleges, junior colleges, settle 
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ment houses, recreation centers, and other sundry organizations for adult 

education began to spring up at this time. 

Adult education began to specialize in the areas it covered- 

vocational, public affairs, leisure time courses, and citizenship. The 

Smith-Lever Act and the Smith-Hughes Vocational Education Act provided 

federal support for adult education. Industry became interested in ed¬ 

ucating its working force. Libraries continued to grow in importance, 

as did the newspaper and magazine. 

Around the 1930* s adult education began to move in the direc¬ 

tion that it has taken today. The curriculum began to meet both the 

needs and the interests of the participants. During the 19^0's the war 

thwarted further education, but the Servicemen's Readjustment Act of 19^, 

known as the G I. Bill, and the Korean Bill helped create the back to 

school movement. State education departments established governing 

boards to determine requirements and regulations for adult education pro 

. grams. 

Malcolm S. Knowles, editor of the Handbook of Adult Education 

in the United States and one of the leading educators in the adult field, 

summarized the years 1920 to i960 in adult education as follows: 

During the forty years between 1920 and fo¬ 
under the stimulus of two world wars, a great depres¬ 
sion, and a rapid accelerating pace of change in tech¬ 
nological, economic, political, and cultural affairs-- 
adult education became an integral part of tne American 
way of life. Whereas before 1920 the term 'adult educa¬ 
tion' did not appear even in the professional educational 
vocabulary, by i960 this term was widely used as a sym¬ 
bol of a significant aspect of the national institutional 
system. Indeed, during this period the variegated 
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activities for the education of adults began to ^ 
become organized into an adult educational field. 

Today, adult education is an established institution on the 

American scene. It is better financed, organized, and administered than 

ever before. The curriculum is broader and the participants are more 

numerous and interested. The interests and needs of both the individual 

and the community have retained their primary importance, and the adult 

education program appears destined to travel in only one direction - 

forward. 

Concerns of Adult Education. Every person has the duty of be¬ 

coming ah* maintaining himself as a competent individual in his society. 

In a democratic society like the United States, this requires continuous 

learning. Adult education, in this light, is concerned with providing 

the circumstances in which the adult continues learning things which 
,• r , i. 

make him a more competent member of that society. 

When planning a program of adult education in a community, cer¬ 

tain concerns of the adult must be considered. The people of today, 

already overtaxed, are not about to finance a poorly planned and operated 

program of adult education, particularly when the program provides little 

or nothing for their own needs and interests. An opportunity to pre¬ 

sent their views should be offered the adults of a community, particu¬ 

larly when the purposes of an adult education program are being formu¬ 

lated. 

Malcolm S Knowles, The Adult Education Movement in the 
United States, (New York: Holt, Rinehart and Winston, Inc., 19^2), 
p. 15*. 
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Adults are also concerned with other factors: (l) Adults do not 
i 

want to waste their time; (2) adults want to learn new knowledges, skills, 

and attitudes; (3) adults want their learning to he useful immediately; 

(k) adults want experiences that will help them in life; (5) adults want 

good teaching and teaching methods used; (6) they want to receive joy and 

satisfaction by having participated; and (7) they want to acquire new 

interests. All these concerns and many mare must he considered in devel¬ 

oping a program of adult education in any community. 

Once the concerns of a particular community are determined, it 

is possible to move ahead and agree on course areas. States which are 

advanced in supervision, state aid, and state control have classified 

2 
the accepted fields of adult education as follows: 

Agriculture 
Americanization 
Arts and Crafts 
Business and Distributive 
Civic and Public Affairs 
Elementary 
Engineering and Techological 
General Academic 

Health and Physical 
Homemaking 
Industry and Trade 
Miscellaneous 
Music 
Parent and Family Life 
Remedial 
Safety and Driver Education 

There The list obviously includes every field of human learning 

is still need to include elementary adult education in every program, hut 

the major part of the adult program is being geared to the interests and 

needs of adults who already have considerable schooling. 

Overview of Adult Education Research. The "age of description" 

might better describe the research carried on in adult education in the 

o 
George C. Mann, "The Development of Public School Adult 

Education", Chapter I of Public School Adult Education. (Washington: 
National Association of Public School Adult Educators, 19&3)> P» 12. 
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past two decades. Research in adult education is still quite limited. 

Same research, such as adult learning, has been investigated more tho¬ 

roughly than others. Actually, adult education research has benefited 

more from work in psychology and sociology than work in adult education. 

The past few years, 1953 and later, have seen tremendous growth 

in adult education research including studies in controlled experimenta¬ 

tion, comparative analysis, and descriptions of single problems. The 

fact that most of the studies are descriptive poses a problem when little 

attempt is made to identify the implications of findings for the improve¬ 

ment of programs. 

Considering that adult education is voluntary, research is of 

even greater importance than it is in the compulsory level of public 

school education. The number of participants is mistakenly often the 

only criteria by which an adult education program is judged. 

State and federal agencies are carrying on some research, but 

they are concerned more with organizing existing studies. University 

and colleges, hampered with administrative details and the undergraduate 

program, have carried on limited research in adult education, and these 

studies tend to be experimental rather than descriptive. 

There are many special organizations end foundations conducting 

research in the field of adult education, and this research is probably 

the most successful completed in the field. These organizations include: 

(l) The Center for the Study of Liberal Education for Adults; (2) The Fund 

For Adult Education; (3) the Kellogg Foundation; and (h) the Adult Educa¬ 

tion Association of the U.S.A. 
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The focus of adult education research has been on the adult and 

learning, as has already been mentioned. Same studies are attempting to 

identify the motivations, interests, and attitudes of adults. The area 

of administration has also benefited from research. More attention has 

been directed to research in teaching and methods of adult education in 

the past few years. 

Although the fields of psychology and sociology are still the 

leaders in adult education research, the important questions still wait 

to be answered by those who understand the nature of adult education. 

Burton W. Kreitlow, Professor of Education at the University of 

Wisconsin, has classified the current problems and issues in adult edu¬ 

cation research into six categories: 

a) "Heeds and wants of individuals and groups". (2) "plans 
and purposes of the adult education agency", (3; "the re¬ 
sources of adult education and the community", (4) '’the 
operations of the adult agency", (5) "methods of teaching 
adults", and (6) "the outcomes of adult education”.*5 

Adult Education Research Studies. Many studies have been completed 

in the field of adult education, and those which are pertinent to this 

study are reviewed in this section. The development of the questionnaire 

and the analysis of the results were aided by this review. 

The first step in building an adult education program is identi¬ 

fying the needs and interests of the adults it hopes to serve. The edu¬ 

cator of adults has got to beep in mind that adult education is not man¬ 

datory. If he does not, no program of adult education will ever be de¬ 

veloped under his direction. 

3* Burton W. Kreitlow, "Research in Adult Education", I960 
Handbook of Adult Education, pp, 112-114. 
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The adult educator must also be aware of local and national change 

in both the society and the individual and steer his curriculum accordingly. 

Without constant evaluation of the needs and interests of adults in a com¬ 

munity, the program has little chance of continued success. 

Homer Kempfer, in his study, determined thirteen practices of 
i 

collecting information to meet the needs and interests of adults. They 
, v ' , \ , * * : * V | . . ' , • ' .* .. , • 1 ' f ! . » ! 

are listed below in their order of importance: 

1. Cultivation of "coordinator" or liason people in industry, 
business, labor, and community organizations who watch for 
opportunities for education to perform a service. 

2. Receiving requests from business, industrial, labor and 
community groups. 

3. Study of deficiencies of adults. 

4. Maintenance of extensive personal acquaintance with community 
leaders and groups. 

5. Examination of census and similar data. 

6. Making systematic surveys of business, civic, and industrial 
life of the community. 

7. Examination of published surveys of other communities and 
similar literature. 

8. Examination of catalogs, schedules, publicity material, and 
programs of comparable institutions. 

9. Acting on hunch. 

10. Being sensitive to civic, personal, and social problems of 
people which can be alleviated by education. 

11. Checking on known interests of people. 

12. Utilization of check lists and other interest finders. 

13. Receiving individual requests. 

k 
* Homer Kempler, Identifying Educational Heeds of Adults. 

U.S. Office of Education Circular 330,1951* pp. fc-0-51. 
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Thomas Cotton, former president of the Hew York Adult Education 

Council conducted a study to determine the "public ' s" understanding of adult 

5 
education. He sent out questionnaires, consisting of five main questions, 

to members of the Adult Education Association. 

Almost one-half of the respondents believed that the general 

public considers adult education predominantly vocational; one-fourth con¬ 

siders it recreational; and one-fourth considers it either academic or 

cultural. 

The public image of adult education was characterized by decades 

by most of the respondents. They characterized the decades of the 1910’s 

and 1920’s as preponderantly "Citizenship training", "Teaching the foreign 

born", and "Americanization". From 1930 to 1950 the image was strongly 

vocational. The 1950’s emphasized culture, and evidence indicates that 

projects will be emphasized in the 1960’s. 

Another question concerned the chief means used by adult educa¬ 

tors to create public understanding. The results can be summarized as 

follows: face-to-face promotion was the most effective with adult educa¬ 

tion concepts; promotion by literature and publicity rated next; confer¬ 

ences and meetings rated last. 

The next question investigated the main obstacles to the creation 

of an accurate public image of adult education in the American mind. The 

results to this question were confusing. Some of the obstacles mentioned 

were: (l) Ho acceptable common image of adult education; (2) adult educar 

•*' Thomas L. Cotton, "Public Understanding of Adult Education", 
I960 Handbook of Adult Education, pp. 129-137. 
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tion was not a necessity but a luxury; (3) education is for the children; 

(4) interests are predominantly vocational; (5) community leaders were 

not involved; (6) facts and attitudes have not been communicated; (7) 

recreational skills were considered unimportant; (8) financing should 

come from a multiple of sources; and (9) federal support should be pro¬ 

vided. 

A study was made in 1951 by the national Education Association 

showing the differences in enrollment trends in the large, medium-sized, 

and small comraunities of the nation. "Public affairs”,"Safety and driver 

education", and "Remedial education" made the most rapid expansion in the 

large cities. The greatest expansion in the middle sized communities was 

in "Recreational skills". 

In 1951, the subjects in order of enrollment in all the schools 

were ranked in the following order: 

1. Civic and public affairs 
2. Commercial and distributive education 
3. Vocational and technical guidance 
4. General academic education 
5. Homemaking education 
6. Americanization and elementary education 
7. Health and physical education 
8. Parent and family life education 
9. Practical arts and crafts 

10. Pine arts 
11. Recreational skills 
12. Safety and driver education 
13* Agriculture 
14. Personal improvement 
15. Remedial education 

A study, which is almost a follow-up to the 1951 study, was con¬ 

ducted by the U.S. Office of Education in 1958-1959* 37his study invest!- 

-~- 

A Study in Urban Public School Adult Education Programs, 
(Washington: national Education Association, 1952), pp. 15-25. 

^• Marthene Woodward, Statistics of Public School Adult Education, 
1958-1959. U.S. Dept, of Health, Education and Welfare Circular £60, (Wash¬ 
ington: u.S, Government Printing Office, 1961), PP 9~17* 
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gated the some areas and noted the same type of conclusions that the 1951 

study did. In the 1958-1959 study, the most rapid advancement in the 

small communities was in "Agricultural courses" and "Hamemaking and con¬ 

sumer education". In the medium-sized communities, enrollment increases 

led in "Distributive and business education", followed by "High school" 

and "Advanced academic education". The large communities made great 

advancements in "High school" and "Advanced academic education", followed 

by a large advancement in "Trade, industrial and technological courses". 

In 1958-1959, the subjects in order of enrollment in all the 

schools were ranked in the following order: 

1. Trade, industrial, and technical courses 
2. Hememaking and consumer education 
3. High school academic education 
4. Business education 
5. Techniques in practical arts and crafts 
6. Health and physical education 
7. Americanization and citizenship 
8. Fine arts 
9. Family relationships 

10, Safety and driver education 
11, Agricultural courses 
12, Distributive education 
13* Civic and public affairs 
14. Personal development and group relationships 
15. Inservice training for professional persons 
16. Advanced academic education 
17. literacy education 
18. Elementary education 
19. Remedial education 

Obviously, adult education is in a constant state of change and 

the adult educator must continue to evaluate the needs and interests of 

the community from year to year. In just seven years, from 1951 bo 1958, 

enrollment in "Civic and public affairs" dropped from first position to 

thirteenth position. Other areas jumped around equally as much. It is 

interesting to compare the rankings of subjects in the last two studies 



mentioned with the rating of general areas by respondents to the local 

questionnaire on this question. 

The last study to be reviewed was conducted by Charles E Abramson 

and it concerns the needs and interests of adults in Amherst and Regional 
* ' * i 

Community. t The questionnaire, sent to selected members of the community, 

consisted of fourteen questions designed to determine the educational 

needs and interests of that community. 

Some of his findings are indicated below: (l) High interest was 

expressed in the course areas of "Civic and public affairs", "General 
i ... . t « 

academic", and "Parent and family life"; (2) equal attention should be 

given to the recreational, vocational and academic areas of adult educa¬ 

tion; (3) the public school is the logical place for adult education 

programs; and (4) the main reasons for conducting adult education courses 

were to improve skills and for enrichment. 

There have been very few studies pertaining to adult needs, inter¬ 

ests, and desires relating to education. A study conducted in an adjoin¬ 

ing community is practically useless in determining the characteristics 

of the local carmunity. It is, therefore, necessary to conduct a local 

survey before a program of adult education is set up. 

Psychology of Adults. "You can't teach an old dog new tricks" 

is an old, but often used, cliche. The idea that adults cannot learn 

has taken on mythological tones in America. The accent has been on 

the training of youth, and the adult has been overlooked or ignored, 

even by seme educators who do nob regard the education of adults in a 

different light from that of a child. 

Charles E. Abramson, A Study of Adult Education Heeds and 
Interests in Amherst and Regional Community, M. Ed. dissertation, Univ. 
of Massachusetts," 1963, pp. 51 and 
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Researchers have investigated learning abilities, interests, 

intelligence, physical changes, motivation, and perception. Although the 

researchers have some differences of opinion, they do agree that the adult 

never loses his ability to learn, :\ 

Knowledge of adults is collected from several sources: (l) indi¬ 

vidual experiences, (2) shared experiences, (3) general reading about 

people and (4) reports and writings of psychologists and other specialists. 

Understanding adults is an important cog in an adult education program. 

The analyses and interpretations of psychologists regarding adults are 

vital to constructing such a program. 

The primary evidence proving that you can teach an old dog new 

tricks was amassed by Edward Thorndike in his, now famous, book—Adult 

9 
Learning. It was the purpose of the book to state the facts concern¬ 

ing changes in the amount and nature of ability to learn between the ages 

of fifteen and forty-five, but especially from the ages of twenty-five 

to forty-five. 

Thorndike set out to disprove the contention of William James 

that the ideas men gain outside their business prior to age twenty-five 

are the only ideas they shall have in their lives. In other words, adults 

cannot learn anything new. He also differed with the belief that learning 

capacity declines after maturity. 

A study by Thorndike compared learning various skills in three 

groups: (l) 20-40 years, (2) 25-35 years, and (3) 35 years and older. 

The desired task was learned by all individuals, but the amount of 

9* Edward L. Thorndike, Adult Learning, (Mew York: Macmillan 
Co., 1928, 
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accomplishment was greatest in the young groups, a little less in the 

middle groups, and much less in the older groups. The peak age was 

twenty-five,and thereafter the learning effeciency declined a little less 

than one percent per year to age fifty. 

On the whole the results with these adult men of 
low level of intellect support the conclusions that the 
curve of ability to learn in relation to age from 22 
to 42 is a very slow decline and is no greater for in¬ 
ferior intelligence than for superior. 

He also showed that childhood was not the best age for learning 

in terms of the greatest return per unit of time spent. In this respect, 

any age below 45 is better than ages 10 to 14. He further contended 

that adults were not prevented from learning by inability, but by: 

(i) a belief that older people could not learn, (2) unfavorable comment 

about attempts to learn, and (3) no desire to learn. The results per¬ 

formed the useful service of assuring any normal adult that he can 

learn with little or no greater time cost than at age l4. 

Studies show that there is decline with age in some areas, however. 

"The decline in reaction speed after the age of 30 years was confirmed 

„11 
by the researches of Miles, of Belles and of others. There is also 

a decline in hearing and seeing abilities. 

The late Irving Lorge, Professor of Education at Columbia 

University, reported that learning ability does not change from age 

20 to 60 years. 

10* Ibid., p.4. 

Irving Lorge, "The Adult Learner”, Chapter I of Psychology 
of Adults. (Chicago: Adult Education Association of the U.S.A., 19^i), 
p. 2. 
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Whenever learning ability is measured in terms of 
power ability without stringent time limits, the evidence 
is clear that the learning ability does not change signi¬ 
ficantly from age 20 to 60 years. Bright people of 20 do 
not become dull by 60, nor do young people become Moronic 
by 60. An individual at 60 can learn the same kinds of 
knowledge, skill- and appreciation at 60 that he could at 
20 years of age. 

One of the greatest psychological problems faced by adult educa¬ 

tors is the tendency by most people to accept the stereotype that the 

adult is marked with the prevailing view that he and all other adults are 
* 

13 not efficient learners. Large studied this problem. People were re¬ 

quested to select the qualities which they believed applied to older 

people from a prepared list of qualifying statements and words, both 

good and bad, positive and negative. The list was given to pupils in 

all levels of schooling, to parents in the middle years, and to the old. 

They showed that by age 10, children had created for themselves 

a negative picture of aging. The same conclusion was also drawn of 

graduate students, and even a course on the psychology of aging didn’t 

reduce the negative picture. Those people in the middle years and 

older tended to accept the stereotype for themselves--a negative pro¬ 

jective self-concept. 

The adult carries an additional burden, that of failure or un ¬ 

pleasantness associated with learning during childhood even though they 

relate that uschool days are the happiest days of life." 

All individual attitudes, interests, concepts, and values are 

constantly developing. Weinberg examined the adjustments of Iranigrants 

12. Ibid.. p.4. 
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and arrived at the following conclusions; 

The attitudes of youth and young adults are rela¬ 
tively changeable; that the middle-aged brings values and 
expectations that conflict with reality and, consequently, 
through disappointments, rejections, and frustrations tend 
toward defeat; and that older adults by their education 
and experience may have ideas, tendencies, attitudes and 
interests which interfere with modification of older 
learnings and acquisitions of new adjustments.1^ 

.<. +/* , 

A strong factor affecting the reactions of a person to social, intellec¬ 

tual, and practical affairs is his environment. 

Psychologists have discovered that recreational activities and 

hobbles of adults depended on skills acquired when young and that they 

were avoided if they had not been learned when young. Edward K. Strong 

states that individuals have rapidly changing interests from 15 to 25 

years of age, "But the interests a person has at 25 will be symptomatic 

of his interests at k$9 55 and even later."1^ Of course, interests do 

change when individuals marry and have children. 

Thorndike also established that the interests most necessary for 

an adult education foundation—books, current events, people, friendships, 

16 
and travel—are not always present to motivate the learning of adults. 

There are some interests which would be to the advantage of the 

individual or the community from which adults shy away. It must be re¬ 

membered that interests can be learned and taught. The primary avoidance 

is probably due to lack of experience, but when adults are compelled to 

*** Ibid. 

Ibid., p. 6. 

16. Ibid 
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gain a new interest they usually succeed. We must find ways of encour¬ 

aging adults to participate in programs even if they don’t see the im¬ 

mediate need. 

A survey conducted by Cyril Houle, of the University of Chicago, 

points out that the participants in adult education come "chiefly from 

the middle class, the relatively highly educated, and the professional 

or clerical occupations."1^ 

Houle further shows that high income groups are more likely to 

participate than low income groups; religions influence the taking of 

courses; age is important, the maximum of participants come from the 

age group of the late 20* *s to the 50’s; married people participate 

more than single people; families with teenage children participate 

more than those without; and the higher the formal education of the 

18 
adults, the better the chance he will participate in adult education. 

Continuing education is a characteristic of all ages, Houle feels, 

and he lists the participants into three subgroups; (l) goal-oriented, 

clear cut objectives for taking course, (2) activity-oriented, objectives 

not related to course, and (3) learning-oriented, knowledge for its own 

sake.^ These seem quite obvious for there are people who want to get 

ahead on the job, who want to pick up a cultural education, and who use 

adult education for social purposes. 

Cyril 0. Houle, The Inquiring Mind .(Madison: University of 
Wisconsin Press, 1961), p. 6. 

* PP* 6 and 7. 

19. Ibid., pp. 15 and 16. 



Robert Havighurst, a noted authority in educational psychology 

believes that adults have certain social expectations—certain basic 

20 
tasks of living—which are stated below: 

Child of Aging Parent Home-Maker 
Church Member Parent 
Citizen Spouse 
Club or Association Member User of Leisure 
Friend Worker 

Three forces determine the basic tasks of living: (l) the values and 

expectations of our society, (2) the maturation and aging of our bodies, 

and (3) personal values and aspirations. 

Havighurst is extremely well known for his developmental tasks of 

youth. He did not stop there, however, as he has also determined develop¬ 

mental tasks for adults, particularly those over age 45. The tasks of 

young adults are not exactly the same, but they do fall under the same 

21 
general categories. The tasks of adults are: 

1. Setting adolescent children free and helping them to 
become happy and responsible adults. 

la. As aunt or uncle, serving as model and, on occasion, as 
parent-substitute for nephews and nieces. 

2. Discovering new satisfactions in relations with one’s spouse. 

2a# Working out an intimate relationship with brothers and sisters. 

3* Working out an affectionate but independent relationship with 
aging parents. 

4. Creating a beautiful and comfortable home. 

Robert J. Havighurst, Adult Education and Adult Needs. 
(Chicago: Center for the Study of Liberal Education for Adults, 1956), 
pp. 6 and 7. 

21. 
Ibid., pp. 8-30. 
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5. Reaching the peak in one’s work career. 

6. Achieving mature social and civic responsibility. 

7. Accepting and adjusting to the physiological changes of 
middle age. 

8. Making an art of friendship. 

9. Making a satisfying and creative use of leisure time. 

10. Becoming or maintaining oneself as an active club or organ¬ 
ization member. 

11. Becoming or maintaining oneself as an active church member. 

In relation to each developmental task the areas of highest moti¬ 

vation. are those of "parent”, "work", and "leisure". Those of lowest 

motivation are those of "citizen", "church member", and "club and asso¬ 

ciation member"• 

Adult learning takes place in two general types of educational 

situations. The first is the "natural" setting, and the second is the 

"formal instruction" setting. The following statements by Jack Gibb, 

Director of Research, National Training Laboratories, represent what 

must be true if learning in an adult setting is to have maximum effect.22 

1. Learning must be problem-centered. 
2. Learning must be experience-centered. 
3. Experience must be meaningful to the learner, 
4. The learner must be free to look at the experience. 
5. The goals must be set and the search organized by the learner. 
6. The learner must have feedback about progress toward goals. 

Studies show that the human body has the capacity to adjust it ¬ 

self to changing demands and changing conditions. By making minor altera¬ 

tions in the way tasks are set up, by reducing the speed of activity, 

22• Jack R. Gibb, "Learning Theory in Adult Education", I960 
Handbook of Adult Education, pp. 58-61. 



by making improvements in the physical environment to compensate for the 

decreasing physical abilities, the performance of adults can be kept at 

a very high level. The learner himself must see that he is moving to 

ward his goal. 

The areas of living in which adults are most likely to take 

advantage of educational offers are those of work, parenthood, leisure, 

and hamemaking. Also, the people most receptive to adult education are 

the middle classes. This would suggest that more attention should be 

given to planning the program in these areas and for this group. However, 

a substantial number of lower or working class people also have competence 

and interest to gain profit from further education. 

Summary. The status of adult education as a segment of the public 

school system is a comparatively recent phenomenon. Increased specializa¬ 

tion in the technological fields has brought great changes to the American 

scene, and that includes adult education. More people than ever are 

attending adult education programs in the United States today. The 

changing needs and interests of adults has brought about great changes 

in the curriculum of adult education. 

There has been insufficient correlated research in the field of 

adult education to be as meaningful as one would like, yet improvement 

is being made in this respect. Most of the studies have been conducted 

in the fields of psychology and sociology. There is continued need for 

research in all areas of adult education. 

The studies which have been considered in this chapter were 

considered important by the author in the local study of caiamunity needs, 

interests, and desires. 
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AH ANALYSIS OF QUESTIONNAIRE RESPONSES 

Interpretation of Questionnaire Returns. The results of the 

adult education survey conducted in South Hadley are covered in this 

chapter of the report. The data in this report has been carefully 

checked for accuracy and completeness. 

The investigator had to consider many areas relating to the 

education needs, interests, and desires of adults of the community in 

order to interpret the findings of the returned questionnaires properly. 

These areas included: individual characteristics, general areas and 

concerns of adult education, benefits and desirability of adult educa 

tion, potential courses for the local community, and education and 

occupational backgrounds of adults in the community. Each of these 

areas is believed to be important in attempting to determine needs, 

interests, and desires of adults in the town of South Hadley. 

ftex of Respondents. The first question ascertained the sex of 

each respondent in order that the opinions of one sex could be compared 

with the opinions of the other. Information indicating possible weight¬ 

ing in the survey by either sex could also be determined through this 
• \ 

question. The results of this question are given in Table 2. 



TABLE 2 

SEX OF P ENTS 

Sex Number Percent 

Males 3^0 36.? 

Females 5§8 

Total 928 100.0 

There were 588 returns from the women in the community, and 3^0 

returns from the men in the community. In other words, there are about 
t • ’ • • 1 

two female respondents to every male respondent. This indicates that on 

some questions, a separate study of each sex could be very helpful in 

coming to conclusions. The author was very aware, throughout the analysis 

of the returns, that answers females gave to certain questions would slant 

the results of those questions. Questions five, six, eight, and fifteen, 

dealing with occupations, past education, interest in adult education, 

and prospective courses, respectively, were particularly affected by the 

greater number of female responses. 

It is interesting to note that questions one and four are the 

only two which were answered by every respondent. Although a separate 

analysis of the replies of each sex was made by the investigator, tables 
j 11 -, * * 

will not include this information, because the need to do so was insuf¬ 

ficient. However, appropriate comments will be made at the time that a 

question affected by slanting is under discussion. 

Marital Status of Respondents. Question two of the local survey 

concerns the marital status of those queried. This question helps obtain 
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a better picture of the respondents. Also, further evidence can be 

collected to determine if any group, married or single, is slanting the 

results of the survey. The results of this question are summarised in 

Table 3. 

TABLE 3 

MARITAL STATUS OF F ociv*. mms 

Status Number Percent 

Single 38 4.1 

Married 803 86.5 

Widow(er) 6 0.6 

Blanks 81 JL2 

Total 928 100.0 

It is to be expected in a survey conducted through children in the 

school, that most of the responses would came from married people, and 

that is the case in this survey. In fact, 803 (86.5$) of the respondents 

to the local survey were married, while only 38 (4.1$) were single. The 

word ,,widow(er)n was not included as an answer on the questionnaire, but 

6 people elected to write it in. 

It is the belief of the investigator that many of the 8l returns 

leaving quest ion two blank may belong in the nWidow(er)" category. 

Another reason for 8.9$ of the returns not having this question completed 

might be the position of the question on the questionnaire. It was placed 



to the right of question one and some people, having checked the first 

question and not reading carefully, might have moved on down to question 

four which was below question one. This seems quite logical since most 

of the people who did not answer question two did not answer question 

three either, which was further to the right and on the same line as 

questions one and two. 

The results of this question do supply us with further infozma- 

tion regarding slanting in the survey. It can now he concluded that it 

is not Just the females who heavily weigh the survey results; it is the 

married females. 

Although there is evidence, which is reviewed in Chapter III of 

this report, that married people with children participate more in adult 

education programs than do single people, the author was disturbed by the 

lack of response from the single people in the community. 

Age of Respondents. The picture of the respondents became 

sharper as question three brought it more clearly into focus. This 

question was included to help determine the individual characteristics 
» 

of the public surveyed. The participants in the survey were to write in 

their age in the space provided for that purpose. They were then grouped 

in five year periods, except for the last group, which was a six year 

interval. Table 4 shows the summary of the tabulations. 

% � The age group showing the greatest returns was "40-44” with 

231 responses (24,9$). The next highest number, 186 (20.0$) of the 

respondents, was in the "35-39” age group, When these two groups were 

placed side by side on a graph they were the peak number of returns of 

a line that looked very much like a normal curve. A look at the per- 



centages given in Table 4 make this fairly apparent also. 

TABLE 4 
\ I 

AGE DISTRIBUTION OF RESPONDENTS 

‘ 

Age Bracket Number * 5 f » » Percent 

15 - 19 9 1.0 

20 - 24 19 2.0 

25 - 29 52 5.6 

30 34 . . 1 5 104 11.2 

. 35 - 39 186 20.0 

4o - 44 ‘ 231 Sh.9 

45 49 116 
t 12.5 

50 - 54 1*9 5.^ 

55 - 59 13 1.4 

60 - 64 4 0.4 

65 - 70 4 0.4 ' 

Blanks i4l 15.2 

Total 928 100.0 

It is interesting to note that 68$ of the respondents were dis- 

tributed ‘between the ages of 30 and 50 years. It was further noted that 

76.2$ of the returns showed an age of 30 or over. The opinions of those 

under 30 and over 50 years of age represent 16.2$ of the tabulations. It 

was reported in Chapter III that most of the participants in adult educa 



tion came from the age group of over 20 years and under 50 years. It is 

this group which makes up the majority of responses in this survey. 

The results on this question also showed that the opinions of a 

56 year range of ages was secured in the study. The youngest age given 

was "15", and the oldest age given was ”T0”. 

There were l4l (15.2$) people who did not answer this question, 

which is more than did not answer the previous question. There appear to 

he at least two reasons why this situation exists. The first was given 

in the discussion of the marital status of respondents; the position of 

the question was to the right of question one. The second is also quite 

simple. For the most part, the returns that came hack with question 

three unanswered "belonged to females; this is typical of the general 

feeling of many women not to divulge their age to others. 

Indications of further slanting in the survey show up as a re¬ 

sult of this question. The survey is slanted towards the opinions of 

married females between the ages of 30 and k9 years. 

Residence of Respondents. Another question designed to gather 

background information about the local community was question four in 

which the people were asked to check the region of town in which they 

lived. They were to check one of the following three choices; u) Center, 

(2) Falls, and (3) Woodlawn. Question four served a two-fold purpose. 

Fir8t,the investigator was able to determine that each section of town 

was included in the survey. Second, an investigation of the opinions of 

the people in each section of the town could be ascertained and compared 

with the opinions of people in the other sections of town. The geographic 

distribution of respondents is clearly shown in Table 5. 



TABLE 5 

RESIDENCE OF RESPONDENTS 

Residence Number Percent 

Center 234 25.2 

Falls 51* 55.* 

Woodlawn 171 18.4 

Plains _2 1.0 

Total 928 100.0 

Although the ’’Plains” section of the town was not listed as a 

choice on the questionnaire, 9 (l.0$) of the respondents wrote it in. It 

was the belief of the author when constructing this question that the 

people living in the ’’Plains" region of the town would consider themselves 

as being a part of the "Falls” section. Having lived in South Hadley most 

of his life, the author always considered this to be the case. A look at 

the returns collected at the Plains School shows that the large majority 

of people in that district did as the author had anticipated. 

The "Falls" section of the town, with 514 (55**$) of the returns 

had more than twice as many returns as the other sections taken collectively. 

The "Center" was second with 234 (25.2$) returns, and "Woodlawn" was third 

with 171 (l8.4$) returns. 

There are no census figures available, but discussion with town 

officials seems to indicate that the "Falls" section of the town has about 

twice the population of the other two sections combined. It was further 
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noted that the "Center" section was the second most populated district, 

and the "Woodlawn" section was the third most populated. The results of 

question four seem to indicate that, geographically, a representative 

cross section of the town was obtained in the local survey. 

Occupational Background of Respondents, The occupational 'back¬ 

grounds of adults need careful consideration when a program of adult 

education is being set up. The occupation of an adult has a direct 

affect on his interests and needs, Louis K. Mather summarized the 

characteristics of people served by public school adult education as 

follows: 

They came from all age groups—from the retired 
and aged, frcm those in the prime of life and productive 
power, and from young people just out of high school. 
A quarter of all enrolles are workers, both highly-skilled 
and otherwise. Another quarter are housewives. One stu¬ 
dent out of 6, it is estimated, is a clerical or business 
worker. One student in twenty is a professional person. 
One participant in every fifty is illiterate. Every thir¬ 
teenth student is an alien preparing himself through 
Americanization courses to seek U S. citizenship. Fewer 
than one in two hundred is a physically or mentally- . 
handicapped person taking part in remedial education. 

The summary given by Mather was considered important in indicating 

the wide range of interests and needs that must be accounted for in an 

adult education program. 

Question five of the local questionnaire was concerned with the 

occupations of the citizens of South Hadley. The question was divided 

into twelve categories of which the respondent was to check one. If an 

appropriate choice was not available, the respondent was to specify his 

1# Louis K. Mather, The New American School for Adults. (Washing¬ 
ton: National Education Association, 1955), p. 11. 

> 
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occupation in the space provided at the end of the question. The break 

down of occupations can be found in Table 6. 

TABLE 6 

OCCUPATIONAL BACKGROUNDS OF RESPONDENTS 
/ 

Occupation Number Percent 

Agriculture 3 0.3 

Armed Forces 25 2.7 

Business 
> 

67 7.2 

Clerk, Bookkeeper, Stenographer 66 7.1 

Construction or Labor 33 3.6 

Education 53 5.7 

Housewife kok 43.6 

Industry 119 11.9 

Local, State or Federal Government 36 3.9 

Medicine, Law, etc. 29 3.1 

Sales Representative 19 2.0 

Technical 2k 2.6 

Other ko ^.3 

No Response - 10 1.0 

Total 928 100.0 

As Table 6 indicates, 404 (**3.6$) of the respondents are house¬ 

wives. It must be remembered that only 588 respondents were women, and 



53 

404 housewives represent two-thirds of that total. This statistic indi¬ 

cates several factors which must he considered in the study: (l) the sta¬ 

tistics involving the men of the town should give a better indication of 

the occupational background of the community; (2) the majority of the 

women in the community may need outside activity for enrichment, home 

improvement and recreation; and (3) the time of day when some courses are 

offered could vary to meet the needs of housewives. 

The occupations of the men are considerably varied. Industry, 

with 105 (30.056) men involved, is the leading occupation of the community. 

Business ranked second with 49 (l4.4$) men. The other occupations are 

fairly evenly spread out among the Armed Forces, Construction or Labor, 

Education, Technical, Government, and Sales, with arounu 25 responses 

each. 

Among the women who work, the following statistics are available: 

(l) 60 are in Clerking, Bookkeeping or Stenography; (2) 31 are in Educa¬ 

tion; (3) 27 are in Nursing; (4) 18 are in Business; and the other occu 

pat ions have little or no participation by women. 

It was interesting to compare the statistics of the local survey 

with the Mather study. The local study found also that one out of six 

is a clerical or business worker. 

The fact that most of the women of the community are housewives 

suggests that a second income is not necessary In many homes. A look at 

the occupations of the men Indicates many of the jobs require a relatively 

good education. A combination of these two factors and others leads the 

author to believe that South Hadley is a middle-class community. This 

is the type of community which has proved to be the most conducive to 

adult education programs in other parts of the country. 
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There were 27 occupations, other than those listed on the ques - 

tionnaire, specified by the respondents. They include a female bus driver 

and a male home maker. 

The diversity of occupational backgrounds in the town of South 

Hadley, as indicated by the survey, shows that a broad program of adult 

education would need to be offered to cover the needs of many types of 

people. 

Educational Background of Respondents. It was mentioned earlier 

in the study that the larger part of adult education programs are being 

geared to the interests and needs of adults who already have considerable 

schooling. Since the average adult student has a high school education 

or better, this seems quite proper. This shows quite clearly that the 

more education an individual has, the more likely he Is to engage in 
i 

additional learning experiences. 

In order to begin a program of adult education, the educational 

level of the prospective participants must be ascertained. Question six 

is designed to collect this information. Seven levels of education were 

listed and the people were asked to check the level of highest education 

they had reached. The educational background of the town of South Hadley 

is clearly seen in Table 7, which lists the number and percent of responses 

at each level and the percent of respondents who had reached this level 

of education or more. 

The results of question six are very interesting. The percent 

of respondents having at least graduated from high school is 76.6$. Of 

those having graduated from high school, 43.6# have gone on to college, 

and of those going to college, 6l.8# have graduated. 



TABLE T 

EDUCATIONAL BACKGROUND OP RESPONDENTS 

Level of Education Number Percent Percent At or 
Above Level 

Elementary Grades 48 5.2 99.0 

Attended High School 159 17.2 93.8 

Graduated Prom High School 360 38.8 76.6 

Attended College 157 16.9 37.8 

College Graduate 97 10.4 20.9 

Advanced Study 58 6.2 10.5 

Graduate Degree 4o M fc.3 

No Response _2 1.0 • # 

Total 928 100.0 • • 

The findings show that 97 (10.4$) respondents had graduated from 

college, 157 (16.9$) bad attended college and 360 (38.8$) had graduated 

from high school. It Is evident that the people of South Hadley see the 

value of education for themselves as well as for their children. 

Further Information can be obtained by comparing one section of 

the town against another on this question. There was very little differ¬ 

ence in the educational background of the respondents in any section of 

the town. The percents in each section of the town were extremely close 

for each educational level. 

Past Participation in Adult Education Programs. The next 

question concerns the amount of past participation the local adults have 
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completed in the field of adult education. The question required a 

"Yes" or "No’* answer, with a space at the end to fill in the community 

in which the past participation had been undertaken. This information 

is summarized in Table 8. 

TABLE 8 

PAST PARTICIPATION HI ADULT EDUCATION PROGRAMS 

Past Participation Number Percent 

No 634 68.3 

Yes 275 29.6 

No Response i2 2.1 

Total 928 100.0 

Of the 275 people who have participated in adult education programs 

in the past, 128 (1*6.5$) attended in Holyoke, 28 (10.0$) attended in South 

Hadley, and 26 (9.5$) attended in Springfield. The remaining 93 (34.0$) 

of the respondents attended programs as close as Chicopee and as far away 

as England. A total of 47 different places offering adult education were 

listed by the respondents. 

The investigator was interested to note that men had participated 

in adult education programs in the same percentage that women had. 

Interest in Adult Education in South Hadley. Before a program 

of adult education can be started in South Hadley, there has got to be 

an expression of interest on the part of the people. Question eight of 

the local survey brings this interest out into the open in, perhaps, the 
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easiest way possible. The respondents were to check "Yes" or "No" to the 

following questions "Are you interested in participating in an adult 

education program in South Hadley?" The answers to this question are 

vividly portrayed in Table 9. 

TABLE 9 

INTEREST IN ADULT EDUCATION IN SOUTH HADLEY 

Interest Number Percent 

Yes 633 68.2 

No 237 25.5 

No Answer 58 

Total 928 100.0 

It was gratifying to the investigator to find that 633 (68.2$) of 

the respondents expressed a desire to participate in an adult education 

program in South Hadley. As the results of this question unfolded, it 

became much less of a chore and much more of a satisfaction to tabulate 

the returns. At the beginning of the survey the investigator had hypo - 

thesized aloud that a large number of the citizens of the town would be 

interested in participating in an adult education program if it was of 

fered on the local level* The results seem to prove this hypothesis. 

The women expressed mare interest than the men did, however, as 

is indicated by the following statistics: 196 (57.6$) of the male re¬ 

spondents expressed interest in such a program,* and 437 (74.2$) of the 

female respondents expressed interest in such a program. 
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These statistics would seem to substantiate the view stated in 

the discussion of question five that women of the community may need out¬ 

side activity for enrichment and other reasons. Most of the women sur¬ 

veyed are housewives and they indicate in this question that they de 
• ' •. ' i • 

sire a program of adult education, 
• r ’ • • * . , < . ' l 

Sane people expressed an interest in adult education, but they 

did not wish to participate in any program at this time. The stated be 

lief was that they were already too busy to participate in any such pro¬ 

gram, In order to obtain the most significant results possible on this 

question, the people answering "not at this time", "maybe", or similar 

responses were tabulated with the "No" group. In this way, the people 

indicating later or possible interest were not able to influence the 

thinking towards having an adult education program initiated. 

It must also be remembered that 76.6$ of the respondents had 

graduated from high school. That statistic combined with the 68.2$ of 

the respondents desiring an adult education program in South Hadley seems 

to further indicate that the citizens of the community have a high regard 

for education. This data further indicates the necessity for instituting 

an adult education program in South Hadley. 

Ranking of Adult Education Subject Areas. Question nine of the 

local questionnaire was concerned with the general areas of adult educa 

tion considered most important by the citizens of the town. Fourteen 

general areas were listed and the respondents were to rank the five areas 

that they believed to be the most important for the community. A rank of 

(l) was given to the first choice, and a rank of (5) was given to the 

fifth choice, with the numbers (2), (3), and (4) corresponding to a simi¬ 

lar rank. 
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A point value was assigned to numbers entered under each subject 

area. By this method, the author was able to determine the ten general 

areas in order of importance. Some people did not rank the five areas, 

but checked them instead. This may have caused some small inaccuracies 

in the final converted point total. The ranking is presented in Table 
/ 

10. The last two columns of the table give the comparative rank of listed 

subject areas as determined by the N.E.A. study of 1951 and the 1957-1958 

Government study, which were both discussed in Chapter III. 

f 

TABLE 10 

RANKING OF SUBJECT AREAS 
. % � 

Local 
Ranking 

» % � * , • • • 

Subject Area 
No. of 
Times 
Ranked 

Converted 
Point 
Totals 

1951 
N.E.A. 
Study 

1957 
Gov’t 
Study 

- 1 

1 

Civic and Public Affairs 608 1757 1 13 

2 General Academic Courses 550 H»33 4 3 

3 Parent and Family Life 490 1209 8 9 

4 Health and Physical Education 486 1062 7 6 

5 Arts and Crafts 264 1016 9 5 

6 Homemaking 385 885 5 2 

7 Industrial and Trade 364 726 3 1 

8 Business and Distributive 273 633 2 4 

9 Safety and Driver Education 291 519 12 10 

10 Americanization 189 464 6 7 
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If the individual needs and interests within the community are to 

be fulfilled, the findings of this question need careful study. Areas 

such as "Civic and Public Affairs", "General Academic Courses", and 

"Parent and Family Life", which ranked first, second, and third, respec¬ 

tively on the local survey, have not been and are not offered in any South 

Hadley adult education program at present. 

A comparison of ranking between the questionnaire of the investi 

gator and the ranking of both the H.E.A. and Government studies proved very 

interesting. "Civic and Public Affairs" ranked first on the local survey 

and the N.E.A, study. A very close ranking was noted in the "Haciemaking" 

area (6 on the local survey and 4 on the N.E.A. study), while the "General 

Academic Courses" also received a very close rank on both studies (2 on 

the local survey and k on the N.E.A. study). 

The local study and the government study of 1957-1958 gave ident¬ 

ical rankings of (5) to "Arts and Crafts". There was also a close rank¬ 

ing in the "General Academic Courses" area (2 on the local survey and 3 

on the government study). The two studies also ranked closely in the 

"Safety and Driver Education" area (9 on the local study and 10 on the 

government study). 

Further study shows that "Arts and Crafts", although ranked less 

times than four other choices, was ranked fourth because of the converted 

point totals. The fact that it was often ranked first when it was ranked 

accounts for the high position it holds in the table. 

Another interesting factor to note is the constant climb of the 

"General Academic Courses" area from fourth position in 1951* to third 

in 1957, 'and to second in 1964. On the other hand "Homemaking" has de- 
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dined each year a survey was taken. This information gives credence to 

the belief that people are thinking more and more in terms of life adjust 

ment. It indicates that people are interested in spending their leisure 

time profitably, 

"Industrial and Trade" ranked seventh in the total survey, but 

the men ranked it third. 

Concerns of Adult Education. The purpose of question ten was to 

determine the concerns of adult education in the local community. The 

people were given three choices to choose from or they could select any 

combination of the three choices they wished. The choices were as 

follows: (l) Recreational, (2) Vocational, and (3) Academic. The tabula¬ 

tions are recorded in Table 11. 

-- 

TABLE 11 

CONCERNS OF ADULT EDUCATION 

Concern Number Percent 

Recreational 15 1.6 

Vocational 33 3.6 

Academic 30 3.2 

Recreational and Vocational 78 S.k 

Vocational and Academic 1^9 16a 

Recreational and Academic 68 7.3 

All Three 
« , ‘4 

526 56.7 

No Choice .J2 

Total 928 100.0 
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The majority of the respondents, 526 or 56.7$, believed that all 

three concerns of adult education should receive equal attention. Another 

1^9 (l6,l$) of the respondents believed that the community should divide 

the concerns between the "Vocational and Academic" areas, while 78 (8.4$) 

of the respondents indicated interest in the "Recreational and Vocational" 

areas, A total of 8.4$ Judged that only one concern should receive the 

attention of the community, and first among them was the "Vocational" 

concern. 

A close examination of Table 10 is more revealing,however. If 

one concern had to be determined as the major one, it would be "Vocational" 

because every choice containing the "Vocational" concern has received 

more votes than any of the others. 

It is interesting to note this trend in the results, because, 

other than in question nine, there has been little evidence that the 

respondents were interested in the vocational areas of adult education. 

There is little doubt that the community is primarily interested 

in "Vocational and Academic" concerns, even though 56.7$ expressed 

interest in all three areas. Argument has often been stimulated by the 

introduction of recreational concerns into an adult education program. 

The low interest expressed in this area of concern by the local commun¬ 

ity indicates that it should be considered last, if at all, when Initia 

ting an adult education program. 

Responsibility For Adult Education. It is well established in 

the United States that the public school is the most logical place to 

administer adult education programs. Question eleven of the local sur¬ 

vey is concerned with this subject. The respondents were requested to 
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give their opinion on the responsibility of the public schools in meet 

ing the educational needs of adults in the local community. If they 

were not in favor of public school responsibility, they were invited to 

explain why. The feelings of local adults regarding public school re¬ 

sponsibility for adult education are presented in Table 12. 

1 » t 

TABLE 12 

RESPONSIBILITY FOR ADULT EDUCATION 

Public Schools Number Percent 

Yes 722 77.8 

Ho 164 17.7 

No Comment 42 Jbi 

Total 928 100.0 

The results of this question establish that the public schools 

should be responsible for meeting the educational needs of the adults in 

the local community. On no other question, did the respondents agree so 

emphatically. It was favored by 727 (77.8$) of the respondents. 

There were many reasons why citizens did not feel that the public 

schools should be responsible far an adult education program, however. 

The majority of the respondents objecting did so for two primary reasons. 

The first concerned financing the program; the belief was that taxes are 

already too high and the addition of an adult education program would 

only lead to more taxes for the weary taxpayer. The second major objection 
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concerned the education of youth; it was believed that the additional pro 

blems imposed by an adult education program would only distract from the 

education of the youth of the community, and that the main concern should 

be with improving their education. 

Only 17.7$ of the respondents had any objection to the public 

schools being responsible for adult education in the community. Besides 

the two objections mentioned above, the others stated by the citizens of 

the town give a better understanding of the problem. A summary of the 

other objections are listed below: 

1. Let the participants, not the entire town, pay for the 
adult education program. 

2. People should attend programs of adult education in insti 
tut ions presently offering them. 

3. The schools are not equipped to handle an adult education 
program. 

4. Adults can take home study programs. 

5. The youth must be educated vocationally first. 

6. The state should pay for adult education programs. 

7. Higher institutions of learning should conduct adult edu¬ 
cation programs. 

8. Teachers are too difficult to obtain. 

9* A kindergarten is needed more than an adult education 
program. 

Benefits of Adult Education. Evidence now seems to indicate that 

public school adult education will be placing more emphasis on meeting 

community needs. Question twelve was designed to collect the local 

opinions regarding what benefits of adult education should be emphasized 

in the local community. Three choices were offered, as well as any com-- 
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bination of these choices, and the respondents were to check one of the 

choices. The results of their thinking on this question are summarized 

in Table 13. 

TABLE 13 

BENEFITS OF ADULT EDUCATION 

Benefits Number 
1 

Percent 

Individual 36 3.8 

Family ^0 4.3 

Community to 1*.8 

Family and Community 87 9 A 

Individual and Family 69 7.5 

Individual and Community 75 8.1 

All Three 538 58.0 

Ho Choice 4.1 

Total 928 100.0 

The local study recorded 538 (58.0$) of the respondents favoring 

equal benefits to all three areas: (l) "Individual", (2) "Family”, and 

(3) "Community". "Family and Community" benefits ranked second with 

87 (9.4$) responses. Third was "Individual and Community" benefits with 

75 (8.1$) responses. Individually, the "Community" benefit ranked first. 

A careful examination of Table 13 reveals that, even though "All 

Three" was endorsed by 58.0$ of the respondents, if one benefit was to be 

selected for first rating; it would be the "Community" benefit. 
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The local community appears to follow the trend in the country at the 

present time in this respect. 

Tuition and Registration Charges. This country has long been com¬ 

mitted to tax supported public schools open and free to all people. To 

think of public school adult education as being anything but publically 

supported is a contradiction in terms. However, many adult education 

programs require a tuition or registration charge to guarantee continuous 

participation in the class and help defray costs. 

Question thirteen was designed to determine the community feelings 

regarding tuition and registration charges. Four choices were offered to 

select from: (l) "Bathing", (2) "$1.00", (3) W$5.0Q", and "more". The 

outcome is presented in Table 14. 

TABLE 14 

TUITION AND REGISTRATION CHARGES 

Opinion of Respondent Number Percent 

Nothing 
« 

72 7.8 

$1.00 318 3l*.2 

$5.00 268 28.9 

More 203 21.9 

No Answer 67 

Total 928 100.0 

It was interesting to the investigator to find that only 72 (7.8$) 

respondents did not want to pay for further education, A third of the re- 
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spondents (318 or 34.2$) were willing to pay a token fee of $1.00. It 

was pleasing to note that 471 (50.8$) of the respondents were willing to 

pay $5.00 or more tor their own further education. Of this total, 

268 (28.9$) of the respondents were willing to pay $5.00, and 203 (21.9$) 

of the respondents were willing to pay more. Eighty-five percent of the 

respondents expressed a willingness to pay some fee for adult education 

courses. 

A small number of people expressed a willingness to pay a fee of 

between $1.00 and $5.00. Others stated a preference for paying $2.50. 

This is the same amount that people in other near-by communities pay. 

Many respondents (67 car 7.2$) were unwilling to answer this question. 

Another interesting point is that, for the most part, men were 

more willing to pay for an adult education program than were women. The 

men were more often willing to pay $5.00 or more, and were less inclined 

to accept adult education for nothing. 

The willingness on the part of 50.8$ of the respondents to pay 

$5.00 or more indicates that a charge could be made which would offset 

much of the course costs and still not prevent them from participating. 

However, this is a very delicate matter, and adult education programs 

have collapsed because of excessive charges. Normal procedure in some 

communities is for the students to pay for the cost of the instructor, 

but not for the cost of building operation, materials, and administration. 

Reasons for Talcing Adult Education Courses. Many reasons are 

given for participating in adult education programs by those already in¬ 

volved in it in some way. Question fourteen of the local survey was in¬ 

cluded by the examiner to determine the general reasons why citizens of 
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South Hadley might participate in an adult education program. Six choices 

were offered, and the people simply checked one of them. Table 15 depicts 

the outcome of the tabulations on this question. 

TABLE 15 

REASONS FOR TAKING AXULT EDUCATION COURSES 

Reason Number Percent 

Credit towards a high school diploma 33 3.5 

Enrichment 34l 36.7 

Improve skills 253 27.3 

Gain a better understanding of my 
child’s work at school 99 10.7 

To secure a better 30b 79 CO
 

• 
Social or recreational 75 8.1 

No Response 48 JtA 

Total 928 100.0 

The opinions of the people on this question are concentrated in 

two areas, for the most part. The tabulation showed that "Enrichment11 was 

checked by 34l (36.7$) of the respondents and was the main reason for 

adults wanting to participate in an adult education program in the com¬ 

munity. Next in total responses was "Improve skills" with 253 (27.3$) • 

Together they account for 64$ of the replies. 

Three other areas are separated by only 2.6 percentage points from 

one another: (l) "Gain a better understanding of ray child's work at school". 
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(2) "To secure a better job”, and (3) ’’Social or recreational". Only 33 

(3.5$) of the respondents had the opinion that an adult education program 

should be for "Credit towards a high school diploma". 

A correlation can be made between the results of this question 

and the statistics given in Table 10 (page 59). Table 10 shows that 

eight of the first ten rated subject areas favored by the respondents 

are related to "Enrichment" and "Improving skills" which were given the 

majority of responses on question fourteen. This indicates consistency 

in the results of the survey. 

The results of this question can also be compared with the results 

of question ten which deals with the concerns of adult education. It was 

pointed out In the discussion of adult education concerns that the re¬ 

spondents are primarily concerned with vocational and academic areas. 

The selection of "Enrichment" and "Improving skills" on question four¬ 

teen is consistent with the thinking of adult education concerns. 

It is interesting to the author to note that the results of this 

question appear to relate to much of the previous data, opening the way 

for the selection of courses to be recommended later in the report. It 

also leads directly into the next area of discussion, the courses desired 

by the respondents. 

Courses Desired. Adult education has no fixed curriculum, and 

for this reason, the problem of what courses to offer is always a per¬ 

plexing one. Because of this, and in view of the fact that there is only 

a limited program at the present time in the local community, the author 

deemed it advisable to include a question specific to the problem. The 

public was given a list of thirty-six courses from which they were to 
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check three that they might have enough personal interest to attend, if 

the class was provided at a convenient time. There was also a space 

where a course not on the list could he filled in. They were also requested 

to insert the foreign language and type of painting they preferred. 

The number of requests and the rank of the first twelve courses 

most often selected are presented in Table 16 giving a clear picture of 

the local interests in this respect. 

TABLE 16 

COURSES DESIRED 

Course 
No. of 
Male 
Requests 

No. of 
Female 
Requests 

Total Rank 

Typewriting IT 135 152 1 

Sewing 1 138 139 2 

Modern Mathematics T5 63 138 3 

Study of Local Government 
• i 

65 68 133 4 

Psychology 43 88 131 5 

Physical Fitness 40 82 122 6 

Interior Decorating 5 116 121 T 

Speed Reading 48 49 9T 8 

Great Books 29 6T 96 9 

Public Speaking 
i 

58 35 93 10 

Ceramics 6 84 90 11 

Adventures in Cooking 5 84 89 12 
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In disucssing this question, a distinction must be made between 

courses both the women and the men desired, and the courses favored by 

either the women or the men. This Is particularly important when it is 

remembered that two thirds of the respondents were women and that their 

total response will carry more weight than those of the men. 

There were seven courses in the first twelve ranked that were 

desired by both the men and the women. There was only one course of 

the first twelve selected which was favored by more men than women, and 

that course is Public Speaking. The remaining courses were favored by 

the women and not the men. 

The subject area "Foreign Language" received a total of 13^ 

requests, 40 of which were for French and IT of which were Spanish. The 

other languages mentioned were: (l) Swedish, (2) Russian, (3) German, 

(If) Latin, and (5) Greek. 

Twenty one courses were requested in addition to the thirty- 

six listed in the question. These requests ranged from courses in bridge 

to a course in auto body repair. 

A few other courses received good support, but not the support 

that those in Table 16 did. The following courses each mentioned by 80 

respondents are as follows: (l) Accounting, (2) Income Tax Laws, (3) 

Dressmaking, and (k) Problems of Adolescence. 

It was interesting to the investigator to note the apparent 

contradiction in the results of questions nine and fifteen. Although the 

three subject areas believed most important for the community in the 

field of adult education were "Civic and Public Affairs", "General 

Academic Courses", and "Parent and Family Life", the two courses 
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requested most often—Typewriting and Sewing—do not match the three 

popular general subject areas selected by the respondents. This gives 

substantiation to the fact that adults do not always select the courses 

they need. 

The results of questions nine and fifteen were very valuable in 

determining the courses to be recommended for inclusion in an adult edu¬ 

cation program for South Hadley. 

Significant Comments. Question sixteen was a request to the 

respondents to list any comments they might have regarding adult education. 

The comments were interesting and helpful to the author, although repetition 

of points made in other questions often seemed to infiltrate their comments. 

The significant comments and the more popular points mentioned were: 

1. It would be an asset to the community. 

2. Concentrate on elementary education first. 

3. The opportunities for further adult education today are 
limitless and until our citizens assume their own responsi¬ 
bilities for availing themselves of these opportunities, 
and cease relying on our government, our education of youth 
will continue to deteriorate through dilution of our school 
department effort. 

• 

4. The program should pay its own way. 

5* Any adult education which would help to improve the skills 
and minds of men, making him a better citizen, for today 
and the future, is worth having. 

6. The money should come from places other than real estate 
taxes. 

7* The program should be for all people, not just a select few. 

8. A tuition charge should be levied, depending on the 
technicality of the course. 

9. Courses should be offered so that people could improve on the 
job. 
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10. The program would be a waste of time if it were poorly 
organized. 

11. History courses should be offered. 

12. It is possible that some members of the community--aside from 
teachers themselves--might be in a position to give to as well 
as take from an adult education program—i .e., an accountant 
mi$it teach simple bookkeeping. 

. / » '• f *, . 

13. The betterment of the community depends on the betterment of 
the individual. 

14. The town is bulging with talent which needs an outlet, thereby 
making South Hadley a better place to live. 

15. 2)o not have all hobby type courses. 

16. The amount of time spent in preparation for most classes 
should be kept to a minimum. 

17. We live an automated era, and people need training in new 
skills and new vocations. 

18. Physical Fitness courses are necessary because people do not 
get enough exercise. 

19. People are never too old to learn, and one never has enough 
knowledge&f� 

20. Many people who have participated in other communities and 
stopped would probably start attending again if the classes 
were offered in South Hadley. 

21. There is a definite need for an adult education program in 
South Hadley. It should be started this fall. 

22. There seems to be a definite lack in South Hadley of the finer 
more subtle things life has to offer, 

23. A large variety of subjects should be offered in the program 
from year to year, 

2k. Women need outside interests to improve themselves and their 
families. 

25. Every community should provide this program to enable parents 
to keep up with modern trends in education and to provide a 
more stimulating home atmosphere—help to eliminate the slave 
to TV atmosphere. 



26. Adult education is no bromide or panacea, but it is, or 
should be, a motivation to all in order to aid our own 
youth and exert in them a feeling of good citizenship. 

27* The town needs activities, and the other local communities 
cannot provide for South Hadley residents. 

28, Courses in bookkeeping, shorthand and business machines 
would be very helpful to women. 

29, A high school diploma program should be offered, 

30, There are many areas in which the education of our youth 
is lacking, and it is much more important to upgrade their 
education than to spend a lot of extra money on adult 
education. 

31* A widespread adult education program would be advantageous 
because we have a real need for drawing adults together in 
a specialized field. Too many of us feel that we are alone 
in our interests, other than social, and classes for adults 
might help the situation. We also are equipped at the high 
school and the intermediate school with facilities that are 
presently being wasted at night. If we pay and continue to 
pay for these things, at least give us the opportunity to 
use than before rust eats in, or like the rest of us they 
return to dust. 

32. Attendance should not be taken at meetings. 

33# If a course is offered at registration time, it should be held 
even though on one or two members sign up for it. 

3*f. A large class where one subject is taught runs more smoothly 
than a smaller class where people are doing different things. 

35# Courses should be offered at the beginning and advanced levels. 

36. It does a great deal to satisfy our longing to fill our spare 
time and fill those lonely hours that are so abundant after 
our family is grown, 

37# Courses should be offered which will receive college credit. 

Summary. An analysis of the questionnaire returns has revealed 

a number of interesting findings pertinent to the adult educational needs, 

interests, and desires of the people in the local community. The results 

of the tabulations on the local questionnaire have been presented in this 
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chapter hy the author in order that the reader will get a clearer picture 

of adult education in the town of South Hadley. 

An analysis of the returns has shown the following; (l) Two-thirds 

of the respondents were females, giving them a larger voice in the survey; 

(2) most of the respondents (86.5$) were married; (3) over 76$ of those 

answering were thirty years of age or older; (4) more than 55$ of the 

people responding lived in the "Falls” section of town; (5) the statistics 

on occupations indicate that South Hadley is a middle class community, 

with leanings toward industry and business; (6) a large percentage of 

adults have received at least a high school education; (7) a majority of 

the respondents (68.3$) had never participated in an adult education 

program; (8) an adult education program was desired in the community by 

68.2$ of the respondents; (9) the respondents expressed concern for the 

subject areas of "Civic and Public Affairs", "General Academic Courses", 

and "Parent and Family Life"; (10) it was believed by 56.7$ of the respon¬ 

dents that the adult education concerns of the community should be 

divided equally between the "Vocational", "Academic", and 'Recreational" 

areas; (ll) an overwhelming number of the respondents (77.8$) believe 

that the public school is the logical place for adult education programs; 

(12) a majority of the respondents expressed a feeling that adult education 

gives equal benefit to the community, family, and individual; (13) eighty- 

five percent of the respondents expressed a willingness to pay some fee 

for adult education courses; (l4) the main reasons for taking courses 

are enrichment and improving skills; and (15) the three courses desired 

most by the respondents are "^typewriting", "Sewing", and "Modern Mathe¬ 

matics" . 
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CHAPTER V 

SUMMARY AIID CONCLUSIONS 
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CHAPTER V 

SUMMARY AND CONCLUSIONS 

Restatement of the problem. In presenting this study, the author 

has been dealing with the problem of educational needs, interests, and 

desires of adults in the cosEiunlty of South Hadley* In order to determine 

what these needs. Interests, and desires are, the questionnaire responses 

were analyzed to determine the attitudes and opinions of the people of the 

community towards adult education. 

Conclusions. The lack of research in the field of adult educa¬ 

tion pertaining to the areas of adult needs, interests, and desires was 

evident right from the start. However, this was not considered a hinder- 

ance to the local study which is concerned only with the people living 

in the local community. 

The first conclusion, then, is that an adult education program 

must be designed to fit the needs, interests, and desires of the local 

community if it is to be successful. In reference to this. South Hadley 

Is a middle-class community with most of the housewives not working and 

most of the men engaged mostly in industry and business. The educational 

levels of the citizens appear to be relatively high. 

The second conclusion is that there seems to be a real interest 

in getting an adult education program activated In South Hadley. This 

was made evident on the questionnaire responses where 68.3$ indicated 

their interest in participating in such a program. Further, their 
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ccmments were significant in this respect, and they gave evidence of their 

willingness to pay for some of this education. 

In many communities the heart of the adult education program is 

the local public school system, and the conclusion by the author is that 

South Hadley citizens indicated an identical belief. Over three quarters 

of the respondents were in favor of public school responsibility for 

adult education. 

A fourth point the author believes significant was the willingness 

on the part of the South Hadley School Committee to support the study, 

showing their concern for the education of the local adults. 

Another conclusion is that there is interest in a wide variety of 

curriculum areas which could be included in an adult education program 

in the local community. In this respect, the general subject areas 

receiving the most interest were civic and public affairs, general academics, 

and parent and family life. More specifically, the courses requested most 

often were; Typewriting, Sewing, Modern Mathematics, Study of Local 
i 

Ctovemment, psychology. Physical Fitness, and Interior Decorating. 

The author also concludes that a balanced program of adult educa¬ 

tion is desired in the local corammity. Equal attention should be given 

to the vocational, academic, and recreational areas which will benefit 

the community, the individual, and the family and also provide enrichment 

and Improve skills. 

The seventh conclusion concerns the distribution of the town 

population. It is apparent that the majority of the residents are con¬ 

centrated in one geographic region and that the remainder are nearly 

evenly split between two other regions. This population distribution 
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could have a critical effect on an adult education program because of the 

transportation problem. 

The final conclusion of the author is that a careful study of the 

significant comments listed in the previous chapter gives a good indication 

of the adult interests, needs, and desires of the people in the local 

community. 
. ‘ * . , , * % 

Recommendations. An analysis of the questionnaire responses and 

a study of important research in the field of adult education have led the 

author to make the following recommendations: 

1. A broad program of adult education should be started in 
South Hadley as soon as it is possible to do so. 

2. An adult education director should be appointed to handle 
the program and any problems arising from it. His qualifi¬ 
cations should include a knowledge of the fields of adult 
education and adult learning. 

3. An advisory committee on adult education made up of members 
of the local community should be set up to better determine 
the needs and desires of the community, They should be 
selected from areas such as religious groups, socio-economic 
groups, age levels, community organizations, occupational 
backgrounds, and sections of the town. 

k. The emphasis of the program should be on providing knowledge, 
skills, values, attitudes, and habits of mind -which help each 
person continue to grow. 

5. In order that the program will be lasting and continuous, the 
curriculum should be developed around a core of subjects, 

6. In planning a program, careful consideration should be given 
to the general areas of adult education believed important 
by the local residents. Kiese areas include: civic and 
public affairs, general academics, parent and family life, 
health and physical education, arts and crafts, and homemaking. 

7. In planning a program, careful consideration should be given 
to the courses that were most often requested by those surveyed. 
The courses include: Typewriting, Sewing, Modern Mathematics, 
Study of Local Government, Psychology, Physical Fitness, 
Interior Decorating, Speed Reading, Great Books, Public 
Speaking, Ceramics, and Adventures in Cooking, 
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8, Consider the overall needs of the cocminity when planning 
the program. These areas include an understanding of civil 
defense, education and social disorders, 

9. The program planning should always consider broadening of 
the curriculum. 

10, The basic objectives of an adult program should include the 
seven cardinal principles of education. 

11, Consider the possibility of having courses at different 
levels, once the program establishes itself, 

12, When selecting a place to hold the classes, keep in mind the 
transportation problem* Offer courses where they will be 
accessible to most of those desiring to participate. If this 
means holding the classes in different buildings in different 
sections of the town, do so. 

13, Courses should not be offered only in the evening. Considera¬ 
tion should be given to those adults who would have more time 
to participate if the courses were offered at other times of 
the day. 

lk. Shop courses require special facilities and considerable 
storage space. Examine the problem of building additional 
facilities and storage space so that the local community 
could offer courses of this type. 

15. A small registration fee should be charged. However, courses 
that are recreational should be self-supporting in so far as 
paying for the instructor is concerned. These courses should 
also be offered on a short course basis, from six to ten weeks. 

16. Public relations is very important. The people are entitled 
to have the facts pertaining to what courses will be offered, 
when they will meet, where they will meet, and how much they 
vill cost. Good publicity, in the available media,vill get 
this information to the citizens who desire it. 

IT. Evaluation of the adult program should be continuous as the 
needs, interests, and desires of the community are constantly 
changing. 

lB, The problem of whether to add credit courses should be studied 
to determine if the need for such courses is great enough for 
their inclusion in the program. 

19. Examine the possibility for having some courses offered at 
Mount Holyoke College. 
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20. The two to one ratio of women to men might bear consideration 
in arriving at conclusions on every survey conducted by the 
school. There is a very good chance that all the school con¬ 
ducted surveys are weighted by the opinions of women. Perhaps 
question one of the local survey should be asked on all surveys 
conducted by the school in order to facilitate more accurate 
analysis of the returns. 

Suggestions For Future Research. Continued research is needed in 

adult education at the local level and at other levels as well. Research 

must be developed to gain the knowledge needed to improve adult education 

and adult learning. The changing world and the voluntary nature of adult 

education require constant re-examination and an awareness of new ideas 

gained fran research. 

The author believes that there are several areas of research which 

would be of value to the adult education program in South Hadley. The 

suggestions for further research are listed below: 

1. Constant evaluation of the local adult education program is 
necessary. 

2. A study could be made of the resources pertaining to adult 
education within the local community. 

3. A survey on outcomes of adult education could be conducted. 

if. A study to determine the need of adding credit courses to the 
adult education programs should be examined. 

» 

5. Surveys help determine new courses that the residents wish 
to have instituted from time to time. 

6. An analysis of the teaching methods to be used in the local 
community would benefit the community. 

7. A study of why people in South Hadley have not participated 
in adult education programs should be made. 

8. A study needs to be made of the adult educational needs of 
the single, young adults in the community. 
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APPENDIX A 

March 5, 196^. 
22 Ranger St. 
So. Hadley Falls 

Mr. Walter J. Vorse 
Superintendent of Schools 
Town Hall 
South Hadley Falls, Mass. 

Dear Mr. Vorses 
J • # i .. i «# ' ‘ ' • ,i % � 

I would like to have permission from the South Hadley School 
Department to make a survey to determine the desires, needs and 
interests of adult education in South Hadley. This project 
would he for credit towards a Master’s Degree in Education 
at the University of Massachusetts, for which I am a candidate. 

I would like to reach as many adults of the town as is feasible. 
Therefore, I would like to utilize the facilities of the school 
system for the distribution and return of the questionnaires. 

Naturally, a copy of the report with data and recommendations 
would be presented to you. 

Thank you for your consideration and attention. 

Sincerely, 

Robert B. Sigda 
Math. Teacher 
So. Hadley High School. 
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SOUTH HADLEY PUBLIC SCHOOLS 

SOUTH HADLEY, MASS. 

Walter J. Vorse, Superintendent 

March 12, 1964 

Mr. Robert B* Sigda 
22 Ranger Street 
South Hadley Palls, Mass. 

Dear Mr. Sigd«t 

The South Hadley School Committee has indicated 
its willingness to have you conduct a survey regarding adult 
education in the town and to utilize the facilities of the 
school system for distribution of a questionnaire. 

We are happy that we can cooperate with you in 
this project. The School Committee raised the question, 
which I’m sure you will be willing to comply with, that 
is, they would like to see the questionnaire before its 
distribution. 

I enjoyed our discussion on this matter and look 
forward to seeing not only the results but to share with 
you the findings from what could be an intriguing and satis¬ 
fying Master's paper. 

Sincerely, 

UJV/wb 

WALTER J. VORSE 
Superintendent of Schools 
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APPENDIX C 

Dear Citizen: 

The South Hadley School Committee has expressed the need for securing 
information relating to the educational interests, needs, and desires 
of adults in the town. I am going to conduct this study as a part of 
my Master's Degree requirements at the University ox Massachusetts, 
School of Education. 

The enclosed questionnaire is being sent to individuals who will com¬ 
prise a representative cross«section of our community. The results 
of this study will be tabulated and analyzed, and recommendations 
relating to the future of adult education in the community will be 
submitted to the school committee for its consideration. 

At the present time, adult Practical Arts courses meeting the require 
ments of the Division of Vocational Education are offered on Thursday 
and Friday afternoons and evenings at the Town Hall, the Intermediate 
School and the High School. There are no registration or tuition 
charges at present, and all materials are supplied by the students. 
The subjects offered in 1963-6^ were Rug Hooking and Sewing, with a 
total of 117 participants. 

The questionnaire requires very little time to complete. You need 
only check the appropriate answers to most questions or rank the 
tested items in questions so indicated. YOUR NAME IS NOT REQUIRED 
ON THE QUESTIONNAIRE. 

If only one questionnaire reaches your home, any adult in the home 
may complete it. If two questionnaires reach your home, any two 
adults may complete it, and so on. Please complete the questionnaire 
as soon as possible and return it to me via the same route it 
reached you. 

Thank you for you help in this very important study. 

Sincerely yours. 

Robert B. Sigda 
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APPENDIX D 

ADULT EDUCATION QUESTIONNAIRE 

The purpose of this study is to determine the desires, needs, and 
interests for adult education in the town of South Hadley. 

INSTRUCTIONS: PLEASE CHECK OR ANSWER THE FOLLOWING QUESTIONS. 

1. Male Female_ 2. Single Married_ 3. Age 

k. Please check the part of town in which you live: 

Center Falls Woodlawn 

5* Please check your area of employment: 

Agriculture Aimed Forces Business_Clerk, Bookkeeper, Stenogra 
pher Construction or Labor Education Housewife_Industry 
Technical Local. State or Federal Government_Medicine, Law, 
etc._Sales Representative_Other (Specify)___ 

6. Please check the highest education level you have reached: 

Elementary grades_Attended high school Graduated from high 
school Attended college_College graduate_Advanced study__ 
Graduate degree_ 

7. Have you been enrolled in an adult education program? 
Yes_No_ If answer is "yes", where?_ 

8. Are you interested in participating in an adult education program in 
South Hadley? Yes No 

9. Please rank the five (5) general areas of adult education that you 
feel are the most important for our community (l~first choice, 5 last 
choice). 

Agriculture 
Americanization 
Arts and Crafts 
Business & Distributive 
Civic & Public Affairs 
Engineering & Technological 
General Academic Courses 

Health 8s Physical Education 
Homemaking 
Industrial & Trade 
Music 
Parent & Family Life 
Remedial 
Safety & Driver Education 

10, Please indicate what you feel should be the concern of adult education 
In the community (Check one). 

Ttecreatl onad Vocational Academic Recreational and Voca- 
tional Vocational and Academic Recreational and Academic 
All three 
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11. Should the public schools be responsible for meeting the educational 
demands of adults in the community? Yes_No If the answer is 
"Ho", please explain why (Do not use the other side of this form). 

12. Please indicate what you feel should be the benefit of adult 
education (Check one). 

Individual benefit Family benefit_Community benefit_ 
Family benefit & Community Improvement_Individual benefit & 
Family benefit Individual benefit & Community Improvement 
All Three 

13. If you were to enroll in an adult education course, would you expect 
to pay? 

Hothing $1.00 $3.00 More_ 

14. What would be your reason for taking an adult education course? (Check 
one) 

Credit towards a high school diploma Enrichment Improve skills_ 
Gain a better understanding of my child’s work in school_ 
To secure a better .Job_Social or recreation_ 

15. Listed below are a number of subjects and activities which are commonly 
found in adult education programs. Please check three (3) in which 
you would have enough personal interest to attend if the class were 
provided at a time and place convenient to you. 

Space Science 
Earth Science 
Great Books 
Foreign Language 

Which one?_ 
Psychology 
Public Speaking 
Modern Mathematics 
Foreign Affairs 

__Leadership Training 
Study of Local Government 
Metal Workings 

_Woodworking 
_Painting 
Kind?_ 
_Photography 
_ ^Ceramics 

Improvement of Reading 
_Real Estate Sales 
Other (Specify)_ 

Typewriting 
Accounting 
Salesmanship 
Income Tax Laws 
Sewing 
’Dressmaking 
Remodeling Clothes 
Interior Decoration 
Flower Gardening 
Flower Arranging 
Understanding Pre-adolescents 
Problems of Adolescence 
[Physical Fitness 
First Aid 
Camping and Outdoor Crafts 
^Caammxnity Chorus 
Little Theater Groups 
[Speed Reading 
Adventures in Cooking 

16. List below any cocments that you might have regarding adult education. 
(Use reverse side if necessary). 
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APPENDIX E 

NOTICE TO ELEMENTARY TEACHERS 

FOR DISTRIBUTION ON THURSDAY—May 20, 1964 

I would appreciate your help in the following matter. I am 
surveying the town of South Hadley regards the desires, needs, and 
interests for adult education in the town. 

Will you please distribute the questionnaire to the pupils in 
your room—one to each pupil—to take to their parents. I would like 
to have as many returned as possible, but I don't want to pressure the 
parents into completing them. 

I would like to have them returned to you by Wed., May 27, 1964. 
The questionnaires do not have to be returned; that is up to the parent. 
However, I would appreciate it if you would remind the pupils daily, 
to return them. This might spark some parents into completing the 
questionnaire. Should the case come up; they may return an uncompleted 
questionnaire. 

In order to make the survey as accurate as possible, would 
you please fill in the following three blanks. 

1. I distributed questionnaires. 

2. I received____ completed questionnaires. 

3. I received__uncompleted questionnaires. 

Please return the questionnaires to the principal's office 
in your school. Thank you very much for your time and cooperation 
in this matter* 

Robert B. Sigda 

PS: If you live in South Hadley, I have enclosed a questionnaire for 
you to complete. 
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APPENDIX F 

NOTICE TO SECONDARY TEACHERS 

FOR DISTRIBUTION ON THURSDAY--May 20, 1964. 

I would appreciate your help in the following matter. I axa 
surveying the town of South Hadley regards the desires, needs and 
interests for adult education in the town. 

Will you please distribute the questionnaires to the students 
in your room—one to each pupil—to take to their parents. You should 
then have about 10 questionnaires left. Will you distribute them in 
the following manner. Give them to students who have older brothers 
or sisters, out of school and living in town, to be taken to their 
older brothers and sisters. 

I would like to have the questionnaires returned to you by 
Wed., May 27, 1964. The questionnaires do not have to be returned; 
that is up to the parent. However, I would appreciate it if you 
would remind the pupils daily, to return them. This might spark 
some parents into completing the questionnaire. Should the case 
come up; they may return an uncompleted questionnaire. 

In order to make the survey as accurate as possible, 
would you please fill in the following three blanks. 

1* I distributed_questionnaires. 

2, I received_completed questionnaires. 

3. I received_uncompleted questionnaires. 

Please return the questionnaires to the office. Thank you 
very much for your time and cooperation in this matter. 

Robert B. Sigda 

PS: If you live in South Hadley, I have enclosed a questionnaire for 
you to complete. 
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