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CHAPTER I 

THE INTRODUCTION 

Introduo11 on--The future physiolst learns his principles, 

acquires his skills, and develops his attitudes in a labora¬ 

tory equipped with the apparatus, materials and equipment to 

bo used in his profession* The future doctor or dentist ac¬ 

quires the requisite abilities demanded of his profession in 

a laboratory or clinic where he must work so that he can 

obtain his degree and work on his own* But the future teacher 

acquires his professional knowledge of educational theories 

and of children through the study of books* Prior to the 

reception of his "award of competence," ho spends a few weeks 

assisting a "master1' teacher* The future teacher seldom has 

the Information, the attitudes, and skill which flow out of 

first-hand experience with the activities of his profession* 
1 

This, however, is what student teaching hopes to supply* 

Development of Student Teaching—Student toachlng, as 

part of a program of teacher education, came Into being after 

a student had acquired a knowledge of the theory and practice 

of teaching* He was then apprenticed to an experienced 

teacher in order to develop such skills as time and oppor¬ 

tunity permitted* The model school, later called the labora¬ 

tory school, was established to provide this experience* 

^•Joseph S. Butterweck, "A Laboratory Approach to Teacher 
Preparation," Ed* Adm* and Sup** 36 (May, 1950), pp* 275-283* 
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As the concept of teacher education broadened to Include 

all young teachers—those destined for secondary as well as 

for elementary schools—it was found that all the opportuni¬ 

ties for student teaching could not b© provided in a labora¬ 

tory school* As a consequence, public schools were called 

upon to help* But these schools had no recognized responsi¬ 

bility for teacher education; what they gave was on a volun¬ 

tary basis* 

In the main, the college provided little or no supervi¬ 

sion in the early stages of this development* In many cases, 

the student campus school allowed insufficient time to the 

young student so that he was really only a part-time respon¬ 

sibility* Hence, it is little wonder that the public school 

increasingly looked upon this relationship as a nuisance to 

be discharged with a minimum of effort* Yet, the young 

person who served the experienced teacher one year was fre¬ 

quently employed the following year as a full-time teacher. 

This wa3 the problem which confronted the Division of 

Secondary Education a generation ago* The situation has not 

changed much except that where formerly teachers were averse 

to cooperation in the preparation oC new teachers, the pre- 

service and in-service professional education of the past 

two decades has increased the number of teachers who are 
i 

sympathetic to student teaching as an essential prerequisite 
p 

for certification* 

2Joseph S. Butterweck, "Student Teaching--When, Where 
and How," J* Tea* Ed** 2 (June, 1951), pp* 139-142* 
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At present, more than 90 per cent of student-teaching 

activities directed by American colleges and universities 

are carried on in public school classrooms* About three- 

quarters of the Institutions engaging in student-teaching 

programs place their student teachers entirely off campus in 

the public schools* Nearly all use some public school facil¬ 

ities even though on-campus laboratory school facilities are 

maintained.3 

Value of Student Teaching—Despite adequate preparation 

in both theory and subject matter, the beginning student 

teacher finds values to be derived from this teaching experi¬ 

ence* These values may be summed up by saying that it is 

only through actual participation in a real classroom situa¬ 

tion that the prospective teacher is able to see the relation¬ 

ships between educational philosophy, content and methods, 

and their practical applications* As in the development of 

any new skills, errors are made, but constant guidance and 

correction by the supervisor can usually eliminate these 

faults* In most cases, the opportunity afforded the student 

teacher to Instruct under skilled supervision and guidance 

while he is still at college will bring these errors into 

focus so that they may b© remedied before he enters the teach¬ 

ing profession* All of the foregoing aids in the creation of 

3Frank Steoves, "A Summary of the Literature on the 
Off-Campus Cooperating Teacher,” Ed* Adm* and Sup»* 38 
(March, 1952), pp* 129-137* 
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4 
a more highly trained, skillful teaching profession* 

s 
Kinder states that the student teacher who failed to 

obtain a good course in observation and student teaching will 

have missed the practical first-hand knowledge of children 

in a classroom, which courses in psychology cannot give him, 

and will have missed an opportunity to see and comprehend 

wherein he falls short in meeting the standards of a good 

teacher from the personal standpoint* He also states that 

the student teacher who has taken such a course will find 

that it is the only way to see and appreciate school routine* 

In addition, the student teacher will be provided with an 

opportunity to apply what he has been taught and will learn 

what efficient classroom techniques he is lacking* He will 

also discover that professional right-mindedness can be bet¬ 

ter developed in the student-teaching course than in any 

other* 
6 

Salsgiver asserts that student teaching serves the 

educational needs of the individual pupils so that they may 

receive the utmost benefit from the instructional program of 

the school, and trains and develops them "in the fine art of 

4&* V* Linden and D. R* Pugraire, "Some Problems of Stu¬ 
dent Teaching in a Metropolitan Area,” Teach* Col* Rec** 39 
(May, 1938), pp. 725-733. 

Sj* S. Kinder. "The Vital Point in Teacher Training," 
Ed., 49 (May, 1929), pp* 550-560. 

6 Paul L# Salsgiver, "Problems in the Supervision of 
Student Teaching," J* Bus* Ed*. 10 (May, 1935), pp* 9-10. 





result of the failure of the critic teacher to limit his re¬ 

marks and comments concerning student-teacher teaching methods 

to periods in whioh the teachers meet privately to discuss 
8 

methods, procedures, and other Items of importance* 
9 

Based on a survey made in 1952, the following difficul¬ 

ties of student teaching have been noted* 
< 

1* The time allowed the supervising teacher and the 
praotloe teacher for supervision and consultation 
is Inadequate* 

2* The practicing teacher comes to Ills schools poorly 
prepared for his duties and responsibilities* 

5* The administrative set-up of practice teaching is 
bad* 

There are also two elements which place emotional strains 

on the student teacher and which sometimes affect the quality 

of the teaching experience* One is the conscious or subcon¬ 

scious fear he won’t succeed in this professional experience* 

Another is that the student teacher is experiencing a new 

group relationship. Now he is Massuming the responsibility 

of becoming the interpreter, the inspirer, and guide in the 

group, where formerly his relationship to groups was relative- 

ly passive and receptive*n These factors can be overcome 

when the student teaoher ”is confident that the critic teacher 

QOeorge Volgtlander, "The Black Bide of Student Teach¬ 
ing,” The Clearing House, 25 (March, 1951), pp* 419-421* 

®Taft Botner, "Factors Limiting Student-Teaching Effect¬ 
iveness,” Ky* Sch* J*. 31 (l>ec., 1952), pp* 12-14* 

l^M. Virginia O’Neil, "Some Basic Personality Needs in 
Their Relationship to Student Teaching," Ed* Math** 20 (Oct*, 
1940), pp* 35-50. 
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will so plan Ills teaching experience that they will be con¬ 

sonant with his abilities* will help him get and maintain 

status by Inducting him gradually into teaching* and will not 

plunge him into difficult situations before he is ready for „U 
them* 

Success in Student Teaching—To Insure successful student 

teaching* some criteria for selection of student teachers are 

desirable* Based on his experience with student teachers* 
12 

McGrath suggested the following general criteria: 

1* Successful report on a physical health examination* 

2* Successful ratings on a battery of tests* 

3* Written recommendations of at least three faculty 
members• 

4* Satisfactory speech and hearing test* 

5* Successful record of participatory experience 
with youth groups. 

6* Satisfactory grade point average* and meeting 
the graduation and certification requirements* 

7* Committee action to consider all factors* 

In his attempt to predict success In student teaching* 
13 

Zant found that* in general* success is composed of: 

1* The ability to cooperate with the critic teacher 
in planning and presenting a lesson* 

13-Ibia. 

*2(j. D. McGrath, "Criteria for Admission to Student 
Teaching*” The Clearing house* 23 (Nov** 1949)* pp. 181-185* 

H* Zant* "Predicting Success in Practice Teaching,” 
Ed* Adm* and Sun** 14 (Dec.* 1928), pp. 664-670. 
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2* The ability to gain and hold the respect of the 
children taught* 

5* The ability to set up definite attainment objec¬ 
tives for the group* 

i .. ' • » 4 

4* The ability to keep the children interested in 
the materials or activities leading to the de¬ 
sired objectives* 

Criticisms of Student Teaohera—With the exception of 

the acquisition of new skills, mistakes should be expected 

until these skills are attained* Inasmuch as the student 

teacher hopes to acquire the skills and techniques associated 

with successful teaching, a certain number of mistakes might 

be Inevitable, so he plans that these shortcomings, or at 

least the most serious of them, are corrected before he begins 

his teaching career* Some research has been done on student 

teacher criticisms* A survey of the available literature in¬ 

dicated that most of these criticisms were based either on 

the supervisor’s or critic teacher’s personal observation of 

the student teaching without any reference to the criteria 

used In judging! moreover little, if any, were based on 

actual studies* 

14 
Eggertsen —in an attempt to determine criticisms of 

student teachers through an analysis of reports on them writ¬ 

ten by critic teachers and of student-teacher Interviews and 

observations—concluded that the common criticisms tended to 

be as follows: 

•Claude Eggertsen, "Pupil Analysis in Student Teaching," 
Ed* Adm* and Sup** 23 (April, 1937), pp. 263-79* 
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enthusiasm, wag tired, bad a listless voice and appeared In¬ 

decisive* they also found the questions asked by the student 

teacher were poorly distributed about the class, the answers 

of the pupils ware repeated by the student teacher, and that 

there was a failure to clarify all points of the discussion# 
4 

Furthermore, it was found that the pupils were not held ac¬ 

countable for their work and that moot of them were Inatten¬ 

tive* 

17 
Morris and Huckleberry were Interested in the student 

teacher#s speech which they considered to be important, be¬ 

cause teachers do talk, on the average, more than fifty per 

cent of the time that they are in the classroom* After tabu¬ 

lating the results of check-lists which they used during 

their observation of student teachers, they found that the 

items cheeked were voice quality, loudness, pitch level, 

timing or rhythm, inflection, articulation, pronunciation, 

poise, posture and conviction* 

Using the more than 120 girls in the four sections of 

senior homomaking In Senior High School, Orlando, Florida, 

to list the things which they did not like about the student 
18 

teacher© in charge of the classes, Fermenter and Hendry 

found that these pupils disliked, in this order, the followingi 

^D# w* Morris and A* W* Huckleberry, * Student Teachers * 
Speech,1’ Ed* Digest* 9 (Feb*, 1944), pp* 40-41* 

1QJohn A* Fermenter and Lorena W* Hendry, ” Intern© and 
Their Students,” The Clearing House* 27 (May, 1953), pp* 525- 
527* 
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the use of sarcasm, a tendency to belittle the thoughts or 

answers of high school students, the student teacher acting 

"superior” to students, failure to control or prepare the 

tests of the student-teaching period, failure to employ the 

same techniques as the critic teacher, and criticising methods 

and techniques of the experienced critic teacher In front of 

the class. 

In discussing the debit column of whether or not to have 
19 

a student teacher, Pfeiffer stated that some are unfamiliar 

with the subject-matter, unable to adapt their vocabulary to 

the students* level, and Inexperienoed in suggesting applica¬ 

tions and illustrations, and undermining the attitudes built 

up In the group. 

From her observation of the Influence of the student 
20 

teacher’s personality on pupils. Sister Mary Amatora found 

that children greatly disliked the teacher who ridicules, 

uses sarcasm. Is always nagging or punishing, shows partial¬ 

ity, and threatens* They also disliked the one who always 

exhibits a "superiority complex," is unfair in grading, and 

seems to be totally unaware of the effects of cheerfulness, 

A summary of Krail's article21 on common errors of 

•^Isobel L, Pfeiffer, "Shall I Supervise a Student 
Teacher?" The Clearing House, 28 (Jan,, 1954), pp, 301-504, 

20SIstor Mary Amatora, "Teacher Personality:—Its In¬ 
fluence on Pupils," The Clearing House, Vol* 71, No, 3 
(Nov*, 1950), pp, 154-58, 

23*Jack B, Krail, "Common Errors of Student-Teachers," 
The Clearing; House* 25 (Dec*, 1950), pp, 232-35* 
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student teachers shows what he considered the common criti¬ 

cisms of student teachers to bos the student teacher assumes 

the attitude that since ho Is only a temporary member of the 

teaching staff, he need not concern himself unduly with a 

consistent, reasonable policy of control and development* 

At times he is unable to visualize the thought processes 

through whloh the beginner must pass in mastering elementary 

skills and to explain the why of a certain process or fact* 

Moreover, he might not show a real interest in what pupil3 

say, and does not analyze the subject-matter in terms of 

student interest and importance* Oftentimes he lacks poise, 

which retards smoothness of presentation and transition to 

new material, manifests a marked hesitancy in giving direc¬ 

tions and suggestions, and finds that he has not trained 

himself to handle more than one pupil at a time* Then, too, 

the student teacher often overdoes the "reciting," not real¬ 

izing that the pupils should perform this necessary class 

activity* 

Student Teaching and Pupil Achievement—To determine 

the scholastic status of the public school pupils in 

Syracuse, Hew York, who were instructed by student teachers 

from Syracuse University during the second semester of 1930- 
22 

1931, a study was made by Strebel* This study showed: 

1* The average scholastic standing in the student 
teacher^ groups was not significantly less than 

2%. F. Strobal, "Scholastic Status of Pupils Taught by 
Student Teachers," Ed. Adm. and Sup,. 18 (Feb.» 1932), pp. 99- 
103. 
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that In parallel classes taught by regular 
teachers. 

2. Student teaching did not increase the percentage 
of failures. 

3. The scholastic rank on the upper and lower levels 
was not slgnificantly lower in the student teach¬ 
er^ groups. 

Ludeman also found in his study that pupils do not 

lose, with respect to scholastic achievement, when taught by 

student teachers, provided proper control is exercised over 

the student teacher’s work. 

Student Teaching at the University of Massachusetts— 

At the University of Massachusetts, there is a program for 

student teachers. Before the student teacher undergoes his 

period of training, he is first interviewed by the super¬ 

visors of the student-teaching program so that they may be¬ 

come better acquainted with both his social and educational 

backgrounds and with his educational and professional aims. 

These backgrounds and aims are desired by tho supervisors 

so that they may judge the student teacher’s capabilities 

as a potential teacher, may determine the subject areas in 

which he wishes to teach, and may decide the school and the 

teacher under whose guidance he would be doing his student 

teaching* Since this university does not have a Laboratory 

School for student teaching, the student teacher is placed 

under the guidance of a critic teacher in a neighboring 

W. Ludeman, "Do Pupils Lose under Practice Teach¬ 
ers?" Ed. Adm. & Sup.. 14 (Peb., 1928), pp. 101-104. 
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community* 

At present, the student teacher journeys to the school 

at which ho will do his teaching on Tuesdays and Thursdays* 

There he will first undergo a period during which he will 

observe his critic teacher's application of educational 

methods and psyehologyf the pupils1 reactions to these learn¬ 

ing experiences* the rapport between the teacher and the pu¬ 

pils » and the classroom management and routine* During this 

time the pupils will also become accustomed to his presence 

in the classroom* 

Then when the critic teacher and the student teacher's 

adviser believe that the student teacher Is ready to commence 

his actual teaching* the critic teacher and the student 

teacher discuss the latter's lesson plans* their alms* and 

methods in terms of the classroom in which he will be doing 

his teaching* After each day's work* the critic teacher and 

the student teacher confer about the lessons for that day* 

During this session the discussion reveals to the student 

teacher misjudgments and weaknesses so that they may be cor¬ 

rected for future work* 

Reason for Interest—The student teachers from the uni¬ 

versity gain their teaching experience in many school systems 

with different educational philosophies and under critic 

teachers with various educational backgrounds and experience* 

Therefore* these critic teachers lack a common educational 

philosophy* As a result* the student teacher might wonder if* 
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after a conference with his critic teacher, these same criti¬ 

cisms might not have been found in others, too, and, if so, 

what might they be* If these common criticisms were found, 

they could serve the student teacher as a guide for techniques 

to avoid* In turn, if these criticisms were found in his 

work, he could then make an effort to solve and avoid them so 

that they would not carry over into professional teaching* 

Then, too, the supervisor in his conference with student 

teachers could stress these criticisms in order that the stu¬ 

dent teachers might become more competent in professional 

work* In addition, these criticisms could help to determine 

possible content in a course such as Educational Methodology* 

Statement of Problom—With these ideas in mind, this 

study was formulated to determine common critioisraa of stu¬ 

dent teachers* The purpose of the study was to discover the 

most common criticisms which a critic teacher finds in & 

student teacher from the time he enters the classroom to when 

he leaves and to ascertain which criticisms are more apparent 

in the Junior High School or the Senior High School. Its 

purpose, however, was not to analyse the criticisms of student 

teachers nor to suggest a means of solving them* 





CHAPTER II 

THE PROCEDURE 

Development—To seoure the data for this problem, a 

list of criticisms was compiled from a survey of the litera¬ 

ture listed in the bibliography for criticisms either of 

student teachers or of teachers who had begun their profes¬ 

sional work, from the remarks of other student teachers, and 

from their discussions. The criticisms were then grouped 

under categories in a tentative questionnaire* After reor¬ 

ganization, restatement, and augmentation, the material was 

assembled into the questionnaire which may be found in the 

Appendix* Such areas as the student teacher^ period of 

observation, routine and classroom management, teaching pro¬ 

cedures, professional attitudes, and personal qualities were 

covered in this questionnaire* 

Subjects—The questionnaires were sent to 65 critic 

teachers under whom were student teachers from the University 

of Massachusetts during the 1950 Fall Term or previous to 

this period* The critic teacher was requested to do the 

following under each general heading: to check the criticisms 

he considered to be the most common in his student teacher, 

of those checked to star the one which seemed to him to be 

the greatest weakness, and to make additions or comments for 

any criticisms which he found to be present but were not in¬ 

cluded on the questionnaire* After doing this, the critic 
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teacher was requested to Indicate the subjects and the grades 

which the student teacher taught and then to return the ques¬ 

tionnaire* 

He turns—Of the 65 questionnaires distributed* 51 were 

returned initially# A follow-up letter* together with another 

questionnaire* was distributed to the critic teachers* Six¬ 

teen of them were returned# Of the 47* or 72#5 per cent* re¬ 

turned, three* one from an administrator and two which were 

returned unanswered* were not taken into aooount in determin¬ 

ing the number 44* or 67#7 per cent* used in this problem# 

Organization of the Data—'The data were organized by the 

following methodi Before any tabulations were made* each 

questionnaire and its envelope was given a number in the order 

in which they were returned# The number was also placed on 

each page of the questionnaire so that If a page was separated* 

It could be returned to the proper questionnaire# 
x , 

The questionnaires were then divided into two groups— 

Junior High School student teachers (Grades 7* 8 and 9) and 

Senior High School student teachers (Grades 10, 11 and 12)— 

based on the grades indicated on each returned questionnaire* 

For example* if a student teacher taught in grades 9 and 10* 

the data from this questionnaire would be considered that of 

a Senior High School student teacher* although some teaching 

was done in grade 9 which is considered as being Junior iligh 

School in this study* 

The responses for each questionnaire were then transferred 
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to a frequency table and the Junior and Senior High School 

responses separated* In organizing the data* the next step 

was the setting up of Tables 1 through 13* These tables 

summarize the data for the student teacher^ period of obser¬ 

vation, routine and classroom management, teaching procedures, 

professional attitudes and personal qualities* Those tables 

have been included In Chapter III* In these tables are 

found for each criticism its frequency and percentage of 

mention for the student teachers in both the Junior and 

Senior High School and for the total, and the critical ratio 

between the frequency of responses for the Junior and Senior 

High School groups of student teachers* To determine whether 

or not the differences in percentage for the Junior and 

Senior High School student teachers1 criticism had any sig¬ 

nificance, It was necessary to find the critical ratio* 

The critical ratio was determined by the use of this formulas 

where D Is the difference In percentage between the Junior 

and Senior High School student teachers1 criticism and where 

Ed is the standard error of this difference* To ascertain 

how a critical ratio is determined, reference should be made 

to the Appendix, page 68* 

A critical ratio number of three or more indicates a 

significant difference; one of two or more but less than 

three, a trend; one below two, no significant difference* 

The additional criticisms made by the critic teachers 



21 

were transferred to cards bearing a number corresponding to 

that on the questionnaire* In addition* the category for 

that criticism was also placed on the card* 

Since so few critic teachers starred an item under the 

various categories* the starred items were omitted from the 

analysis* 





CHAPTER III 

THE RESULTS 

The purpose of this study was twofold: (1) to discover 

the most common criticisms of student teachers, and (2) to 

find the criticisms which were more common in the Junior 

High School student teacher and those which were more common 

in the Senior High School student teacher* 

Organisation of Data—All the data were organized into 

Tables 1 through 13, indicating the criticism, the frequency 

(f) and the percentage ($) of mention for the total returned 

questionnaires, the frequency (f) and the percentage (#) of 

mention for the Junior High School student teachers* (JHS) 

questionnaires, the frequency (f) and the percentage (%) of 

mention for the Senior High School student teachers* (SHS) 

questionnaires, and the critical ratio (CR) between the re¬ 

sponses for the Junior and Senior High School student teach¬ 

ers* criticisms* In the tables tinder "Criticisms," the 

numbers refer to the numbers of the criticisms under each 

heading on the questionnaire* 

The Observation Period—One of the student teaching areas 

in which criticisms were found was the period of observation* 

Table 1 shows a summary of the data for the student 

teacher*s observation period and lists the following criti¬ 

cisms i 
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The student teacher: 

1. Cannot recognize and explain the application or 
lack of application of the principles of teaching 
and of psychology. 

2. Pails to adjust himself to conditions as he finds 
them* 

5* At times does not enter the room before the class 
begins or does not remain throughout the entire 
period, 

4, Reacts to pupils' behavior (smiles at some 
clownish act), 

5, Reacts in such a way that pupils can determine 
his approval or disapproval of the teacher's 
lesson, 

6, Takes too many notes. 

7, Communicates with other persons during the class 
period. 

TABLE I 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers' Period of Observation 

TOTAL JHS SHS 
Criticism 

f % f % f % CR 

1 12 27.3 6 37.5 6 21.4 1.1 

2 11 25.0 3 18.8 8 28.6 .8 

3 5 11.4 3 18.8 2 7.1 1.1 

4 8 18.2 1 6.3 7 25.0 1.9 

5 7 15.9 2 12.5 5 17.8 .5 

6 7 15.9 2 12.5 5 17.8 .5 

7 3 6.8 2 12.5 1 3.6 1.0 

Prom Table 1 it is observed that the two most common 

criticisms were (1) Cannot recognize and explain the 
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application or lack of application of the principles of teach* 

Ing and of psychology—27#3$, and (2) Fails to adjust himself 

to conditions as he finds them—25$, The two least common 

criticisms were (7) Communicates with other persons during 

the class period—6#8/£, and (3) At times does not enter the 

room before the class begins or does not remain throughout 

the entire period—11*4^* The critical ratio indicated no 

significant differences In the Junior and the Senior High 

School responses# 

Additional Criticisms—Additional criticisms made by 

the critic teacher were as followsi 

1# Student teachers often fail to notice methods of 
giving directions, clearly and slowly—making sure 
students have one idea In mind before going on to 
another# 

2# Practice teachers find it difficult to come down 
to the level of high-school pupils and do not seem 
to realize that public high-school pupils are not 
a selected group of capable people# 

3# Does not grasp significance of proper lesson plans 
In order to accomplish a prescribed amount of 
material for each period# 

4# Not sensitive to class atmosphere; l#e#, does not 
recognize class reactions# 

5# Student teachers sometimes too eager to take over 
teaching—a little Impatient of a long period of 
observation# 

Routine and Classroom Management—Another student teach¬ 

ing area in which criticisms were found was routine and class¬ 

room management. 

Table 2 shows a summary of the data for the student teach¬ 

er* s routine and classroom management and lists the following 



criticisms: 

Tli© student teacher: 

1* Doesn't hand material to be mimeographed in on time* 
2* Has no system for passing or collecting books* 
3. Is unable to distribute classroom supplies without 

loss of time* 
4* Has no system for passing and collecting materials 

and finished work* 
5* Ocean*t use the blackboard efficiently* 
6* Presents an indistinct form of handwriting on the 

blackboard* 
7# Falls to write the material on the blackboards 

large enough* 
8* Makes no effort to clean the blackboards after 

using them* 
9* Stands in front of the window* 

10* Doesn't make certain that all pupils can hear what 
is said in class* 

11* Doesn't make certain that all pupils can see the 
demonstrations and illustrations* 

12* Neglects to observe the direction In which the 
window shades should roll. 

13* Doesn't examine the classroom to observe that it 
has the proper ventilation and lighting* 

14* Doesn't have reference material in an accessible 
place• 

15. Fails to make use of the school library* 
16* Falls to begin and dismiss class promptly. 
17. Takes a long time to learn the pupils' names* 
18* Changes routine procedure already established in 

the classroom* 
19* Fails to begin and end all activities promptly. 
20* Tends to cheok individuality and initiative in the 

pupils by routinization of the classroom activity* 
21* Seems to be in an undue hurry* 
22* flakes no effort to remove waste from desks or floors 
25* Keeps teacher's desk untidy while he Is using It. 
24* Makes no attempt to make room attractive* 

From Table 2 it is observed that the two most common 

criticisms were (5) Doesn't use the blackboard efficiently— 

45*4$, and (5) Presents an Indistinct form of handwriting on 

the blackboard—38*8$. The least common criticism was (12) 

Neglects to observe the direction in which the window shades 

should roll—2*3$. Criticism 3* la unable to distribute 
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TABLE IX 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers* Routine and Classroom Management 

Criticism TOTAL 

' f % f 

JHS 

i f 

SHS 

% CR 

1 3 6.8 1 6.2 2 7.1 .1 

2 9 20.4 3 18.8 6 21.4 .2 

3 12 27.3 1 6.2 11 39.3 3.0 

4 8 18.2 3 18.8 5 17.8 .1 

5 20 45.4 7 43.8 13 46.4 .2 

6 17 38.6 7 > 43.8 10 35.7 .5 

7 9 20.4 5 31.2 4 14.3 1.3 

8 8 18.2 3 18.8 5 17.8 .1 

9 6 13.6 3 18.8 3 10.7 .7 

10 14 31.8 3 18.8 11 39.3 1.5 

11 9 20.4 3 18.8 6 21.4 .2 

12 1 2.3 0 0.0 1 3.6 1.0 

13 14 31.8 6 37.5 8 28.6 • 6 

14 6 13.6 2 12.5 4 14.3 • 2 

15 5 11.4 2 12.5 3 10.7 1.8 

16 5 11.4 1 6.2 4 14.3 .9 

17 8 18.2 2 12.5 6 21.4 .8 

18 7 15.9 5 31.2 2 7.1 1.8 

19 4 9.1 2 12.5 2 7.1 • 5 

20 8 18.2 2 12.5 6 21.4 .8 

21 3 6.8 0 0.0 3 10.7 1.8 

22 5 11.4 1 6.2 4 14.3 .9 

23 3 6.8 2 12.5 1 3.6 .9 

24 6 13.6 1 6.2 5 17.8 1.2 
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classroom supplies without loss of time, with Its critical 

ratio of 2.99, is found to be more apparent in the Senior 

than in the Junior High School student teacher. 

Additional Crltlcisms--Addltlonal criticisms made by the 

critic teacher were as follows: 

1. Using the voice properly (quality and volume) to 
hold attention. 

2. Too many disregard methods of critic teacher and 
want to make too many innovations or try too many 
new devices while they are still novices. 

5m Because the practice teachers I have had have been 
with me for only a period per day and sent on a 
weekly basis, many of the items mentioned here 
would have been taken care of by the regular teach¬ 
er and, honce, I would not be able to know the 
candidate's reaction thereto. 

4. Reprimands, when necessary, in a very pleasant 
manner, rather than antagonistic. 

5. These checks seem rather unfair, because the 
practloo teacher is here for so few hours per week. 

6. Pills boards with his own work which he wants left 
on for several days, forgetting that other classes 
will meet in the meantime. 

Preparatlon—The student teacher’s lesson preparation 

was another area in which criticisms were found. 

Table 3 shows a summary of the data for the student 

teacher's lesson preparation and lists the following criti¬ 

cisms: 

1. Makes no conscious and intelligent use of the prin¬ 
ciples of teaching and of psychology in planning 
teaching lessons or subject units# 

2. Has lessons In which It Is difficult to locate his 
immediate aims. 

5. Has vague, poor, incoherent first lessons In his 
unit. 
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4* Is unable to plan and teach effectively units of 
a subject rather than lessons* 

5* Palls to notify his critic teacher when his les¬ 
sons are unprepared* 

6* Refers to lesson plan frequently* 
7* Is unable to find varied and worthwhile seatwork* 
8* Doesn’t keep Illustrations within the experience 

of the class* 
9* Has difficulty in securing Illustrative material 

for classes* 
10* lias difficulty In securing written work for one 

grade while the other grade Is doing oral work* 
11* Is unable to organize subject matter for class 

purposes • 
18* Presents matter which Is unrelated to the needs 

and experiences of the pupils* 
15* Doesn’t supplement the text* 
14* Fails to give pupils concrete background of experi¬ 

ences with which to think* 
15* Presents no opportunity for the pupils to think In 

situations as nearly as possible to those in which 
they will be called upon to think when they leave 
school* 

16* Is unable to adjust textbook to level of the 
pupils• 

17. Lays stress In class upon irrelevant points* 
18* Show lack of proper balance between ntextbook” and 

"activity” exercises* 
19* Shows lack of proper balance between written and 

oral work* 
20* Show lack of proper balance between lecturing and 

discussion* 
21* Prepares a monotonous, single-phase class period 

In which there is no change in the character of the 
classroom work* 

From Table 5 It is observed that the two most common 

criticisms were (8) Doesn’t keep Illustrations within the 

experience of the class—40*9$, and (16) Is unable to adjust 

textbook to level of the pupils—40*9$* The two least common 

criticisms were (10) Has difficulty in securing written work 

for one grade while the other grade is doing oral work—2*5$, 

and (5) Has vague, poor, incoherent first lessons In his 

unit—6*8^* There were two criticisms with a critical ratio 
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TABLE III 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers * Preparation 

Criticism TOTAL 

f % 
JBS 

t % 

SHS 

f % CR 

1 5 11«4 2 12.5 3 10.0 • 2 

2 15 34.1 4 25.0 11 39.3 .1 

3 3 6.8 0 0.0 3 10.7 1.8 

4 10 22.7 1 6.2 9 32.1 2.6 

5 10 22.7 3 18.8 7 25.0 .5 

6 12 27.3 3 18.8 9 32.1 1.0 

7 7 15.9 2 12.5 5 17.8 .5 

8 18 40.9 5 31.2 13 46.4 1.0 

9 6 13.6 2 12.5 4 14.3 1.7 

10 1 2.3 1 6.2 0 0.0 1.3 

11 10 22.7 4 25.0 6 21.4 .3 

12 10 22.7 4 25.0 6 21.4 .3 

13 14 31.8 2 12.5 12 42.8 2.4 

14 10 22.7 3 18.8 7 25.0 .5 

15 5 11.4 1 6.2 4 14.3 .9 

16 18 40.9 4 25.0 14 50.0 1.7 

17 5 11.4 4 25.0 1 3.6 1.9 

18 8 18.2 2 12.5 6 21.4 .7 

19 4 9.1 2 12.5 2 7.1 .6 

20 13 29.5 4 25.0 9 32.1 .5 

21 12 27.3 4 25.0 8 28.6 .3 
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greater than two but less than three between those of the 

Junior and Senior High School student teachers. These criti¬ 

cisms which Indicate a trend and which were found to be ap¬ 

parent only In the Senior and not In the Junior High School 

student teacher# were (4) Is unable to plan and teach effec¬ 

tively units of a subject rather than lessons# with a criti¬ 

cal ratio of 2.56£* and (13) Doesn't supplement the text# with 

a critical ratio of 2.43. 

Additional Criticisms—Additional criticisms made by the 

critic teacher were as follows: 

1. When a practice teacher is present for only a few 
hours eaoh week# preparation la difficult both for 
the critic teacher and for the practice teacher. 

2. Doesn't realize the amount of practice and repeti¬ 
tion which is necessary after first presentation. 

3. As I have had only one student from Mass U—my 
chief criticism is the lack of background in class¬ 
room methods. Emphasis on voice-training needed. 

4. Some lessons elaborately prepared (especially If 
he expects a visit from a faculty member); other 
lessons not all prepared. 

5. Too often does not have enough material for a 
period# consequently has to let pupils idle or has 
to hurriedly give them something to study. Pupils 
sense practice teachers' lack and not only resent 
it but loose respect for them. 

6. Too often prepares only daily lessons rather than 
a whole unit. 

7# Student teacher classes are apt to be "slow” and 
he is apt to call on the good students most of the 
time. 

Questioning—Another of the student teaching areas in 

which criticisms were found was questioning. 
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fable 4 shows a summary of the data for the student 

teacher's questioning and lists the following criticisms: 

The student teachers 

1* Fails to ask questions which stimulate thinking* 
2. Does not present and handle subject matter on the 

level of the class• 
3* Doesn’t encourage pupils to question him. 
4. Doesn't prepare questions In advance of the class. 
5. Falls to ask constructive questions that lead In 

an orderly manner to new inferences on the part 
of the student. 

6. Frames questions that fall to stimulate the pupils 
to use known facts in quest of the unknown. 

7. Asks questions which do not test the pupils' 
knowledge of the factual material. 

8. Asks too many "yes11 and "no" questions. 
9. Asks ambiguous questions. 

10. Directs questions to one pupil within the class 
rather than to the entire class. 

11. Falls to ask each question slowly and with an In¬ 
quiring voice. 

12. Does not encourage pupils to question a member of 
the class who is reciting. 

13. Replies to each question with an "all right.” 
14. Uses leading and suggestive questions. 
15. Does not give pupils time to reflect after being 

asked a question. 
16. Does not encourage timid pupils to participate in 

the discussion. 
17* Does not encourage pupils to criticize members of 

the class. 
18. Is unable to keep discussion to the point. 
19. Repeats pupils' answers. 
20* Employs indefinite questions. 
21. Repeats questions frequently. 
22. Calls on definite Individuals rather than on 

volunteers. 
23. Doesn't put drill questions rapidly. 
24. Calls names of pupils before stating the question. 
25. Uses an excessive amount of factual type questions. 
26. Allows a few pupils to monopolize the question 

period. 
27. Gives assent or dissent by facial expression or 

otherwise when the pupil has completed Ills answer. 
28. Doesn't call on other pupils for response in order 

to evaluate the first pupil's answer. 

From Table 4 it is observed that the two most common 

criticisms were (26) Allows a few pupils to monopolize the 
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TABLE IV 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers* Questioning 

Criticism 
TOTAL 

t % f 

JHS 

% f 

3HS 

% CR 

1 16 36*4 3 18.8 13 46.4 2.0 

2 18 40.9 5 31.2 13 46.4 1.0 

3 17 38.6 7 43.8 10 35.7 • 5 

4 8 18.2 3 18.8 5 17.8 .1 

5 16 36.4 7 43.8 9 32.1 .8 

6 12 27.3 4 25.0 8 28.6 .3 

7 1 2.3 1 6.2 0 0.0 1.0 

8 13 29.5 2 12.5 11 39.3 2.2 

9 17 38.6 6 37.5 11 39.3 .1 

10 16 36.4 2 12.5 14 50.0 3.5 

11 3 6.8 1 6.2 2 7.1 .1 

12 8 18.2 2 12.5 6 21.4 .7 

13 10 22.7 3 18.8 7 25.0 .5 

14 4 9.1 2 12.5 2 7.1 .6 

15 6 13.6 2 12.5 3 10.7 1.8 

16 IS 34.1 4 25.0 11 39.3 1.0 

17 4 9.1 1 6.2 3 10.7 .5 

18 7 15.9 2 12.5 5 17.8 .5 

19 13 29.5 6 37.5 7 25.0 .9 

20 8 18.2 2 12.5 6 21.4 .8 

21 5 11.4 1 6.2 4 14.3 .9 

22 7 15.9 1 6.2 6 21.4 1.5 

23 5 11.4 2 12.5 3 10.7 • 2 

24 . 9 20.4 3 18.8 6 21.4 .2 

25 7 15.9 1 6.2 6 21.4 1.5 

26 19 43.2 7 43.8 12 42.8 .1 

27 5 11.4 2 12.5 3 10.7 • 2 

28 8 18.2 3 18.8 5 17.8 .1 
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question period—43*2^, and (2) Does not present and handle 

subject matter on the level of the class—-40*9$* The two 

least common criticisms were (7) Asks questions which do not 

test the pupils* knowledge of the factual material—-2*3$, 

and (11) Falls to ask each question slowly and with an in¬ 

quiring voice—6*8$* Criticism 10, Directs questions to one 

pupil within the class rather than to the entire class, with 

a critical ratio of 3*478, indicates a significant difference 

in the Junior and the Senior High School responses* This 

criterion was more apparent in the Senior than in the Junior 

High School student teacher. There were two criticisms with 

a critical ratio greater than two but less than three* 

These criticisms which indicate a trend and which were found 

to be apparent only in the Senior and not in the Junior High 

School student teacher, were (8) Asks too many "yes" and "no” 

questions, with a critical ratio of 2.2^ and (1) Falls to 

ask questions which stimulate thinking, with a critical ratio 

of 2.04* 

Additional Criticisms—Additional criticisms made by 

the critic teacher were as follows $ 

1* Hesitates to tell pupil his answer is wrong* 

2* Frequently answers own question* 

3* Allows several children to answer questions at 
same time so that no one hears the answer clearly* 

4* Student teachers have sometimes failed to elicit 
all the information possible; being satisfied with 
partial responses* 
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TABLE V 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachersf Discipline or Control of the Class 

Criticism 
TOTAL 

f % f 

JHS 

% f 

SHS 

% CR 

1 2 4.5 2 12.5 0 0.0 1.5 

2 22 50.0 5 31.2 17 58.7 1.8 

3 12 27.3 3 18.7 0 0.0 1.9 

4 4 9.1 1 6.2 3 10.7 0.5 

5 14 31.8 5 31.2 9 32.1 0.1 

6 3 6.8 2 12.5 1 3.6 1.0 

7 5 11.4 2 12.5 3 10.7 0.2 

8 0 0.0 0 0.0 0 0.0 0.0 

9 0 0.0 0 0.0 0 0.0 0.0 

10 1 2.3 0 0.0 1 3.6 1.0 

11 14 31.8 5 31.2 9 32.1 0.1 

12 18 40.9 4 25.0 14 50.0 1.7 

13 2 4.5 0 0.0 2 7.1 1.5 

14 1 2.3 1 12.5 0 0.0 1.0 

15 3 6.8 1 12.5 2 7.1 0.1 

16 0 0.0 0 0.0 0 0.0 0.0 

17 12 27.3 5 31.2 7 25.0 • 4 

18 11 25.0 3 18.7 8 28.6 .8 

19 10 22.7 4 25.0 6 21.4 .3 

20 6 13.6 1 6.2 5 17.8 1.2 

21 4 9.1 2 12.5 2 7.1 .6 

22 5 11.4 2 12.5 3 10.7 • 2 

23 10 22.7 4 25.0 6 21.4 .3 

24 0 0.0 0 0.0 0 0.0 0.0 

25 9 20.4 4 25.0 5 17.8 .6 

26 6 13.6 0 0.0 6 21.4 2.8 
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25* Doesn’t keep eyes moving over the class, even when 
one pupil is reciting at length* 

26* Cannot find the happy medium between reserve and 
friendliness* 

From Table 5 it is observed that the two most common 

criticisms were (2) Is too easy with the pupils when he first 

Is in charge of the olass—50*0$, and (12) lias difficulty in 

holding pupils’ attention—40*9It Is also observed that 

there were four criticisms with zero frequency of mention* 

They were (8) Sends pupils to principal’s office frequently, 

(9) Humiliates pupil by requiring an apology to the class, 

(16) Loses temper easily, and (24) Uses sarcasm* The criti¬ 

cal ratio Indicated no significant difference in the Junior 

and the Senior High School responses* 

Additional Critiolsma—Additional criticisms made by 

the critlo teacher ware as followst 

1* Failure to realize immaturity of Junior High 
pupils• 

2* Listens to one pupil while the others get restless 
and talk among themselves* 

5* Too many practice teachers act as if they did not 
realize that discipline wore part of teaching* 

Measurement and Evaluation—Another of the student teach¬ 

ing areas in which criticisms were found was that of measure¬ 

ment and evaluation* 

Table 6 shows a summary of the data for the student 

teacher’s measurement and evaluation and lists the following 

criticisms: 
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The student teacher: 

1* Does not know how to evaluate his teaching* 
2* Spaces reviews and drills poorly* 
3* Doesn't grade exercises carefully and accurately* 
4* Fails to diagnose a pupil's or class's knowledge 

of a subject at any time, and find pupil needs in 
subject matter* 

TABLE VI 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers' Measurement and Evaluation 

Criticism 
TOTAL 

f % f 

JHS 

% f 

SHS 

% CR 

1 12 27*3 5 31. S 7 25.0 .4 

2 6 13.6 2 12.5 4 14.3 • 2 

3 4 9.1 3 18.8 1 3.6 1.4 

4 17 38.6 8 50.0 9 32.1 1.2 

From Table 6 it is observed that the most common criti¬ 

cism was (4) Fails to diagnose a pupil’s or class's knowledge 

of a subject at any time, and find pupil needs in subject mat- 

ter--38.6$* The least common criticism was (3) Doesn't grade 

exercises carefully and accurately--9.1^* The critical ratio 

indicated no significant differences in the Junior and the 

Senior High School responses* 

Additional Criticisms—Additional criticisms made by 

the critic teacher were as follows: 

1. Evaluation of written work likely to be "bookish" 
or "spotty*" 

2* Prepares tests that are too complicated to correct 
easily* 
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3# Lack of background in English* 

4* He fails to carefully orient material covered during 
period in order to see what he has accomplished* 

Scholarship--Another student teaching area in which crit¬ 

icisms were found was the student teacher's scholarship* 

Table 7 shows a summary of the data for his scholarship 

and lists the following criticisms: 

The student teacher: 

1* Is not well prepared in the subject he teaches* 
2. At times bluffs when his knowledge is insufficient 

to meet the immediate needs of the class* 
3* Teaches too many subjects* 
4* Lacks knowledge of subject matter in grades preced¬ 

ing and following grades teaching* 
5* Does not exhibit a high degree of culture* 
6* Does not observe and teach in major and minor teach¬ 

ing fields* 
7* Lacks ability to apply the principles of teaching 

and of psychology in relation to teaching situations, 
pupil learning, etc* 

8* Uses inaccurate information* 

, „   -—. —... . -- ... ,  .— .. m.-- 

TABLE VII 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers * Scholarship 

Criticism 
TOTAL 

f % 

JHS 

t $ 

SHS 

t % CR 

1 12 27.3 5 SI.2 7 25.0 • 4 

2 9 20.4 2 12.5 7 25.0 1.1 

3 0 0*0 0 0.0 0 0.0 0.0 

4 12 27*3 3 18.8 9 32.1 1.0 

5 5 11.4 3 18.8 2 7.1 1.1 
6 2 4*5 0 0.0 2 7.1 1.5 
7 7 27.3 3 18.8 4 14.3 0.4 
8 5 11.4 2 12.5 3 10.7 .2 
9 9 20.4 4 25.0 5 17.8 .6 
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From Table 7 It Is observed that the three most common 

criticisms were (1) Is not well prepared in the subjects he 

teaches—>27*3$, (4) Lacks knowledge of subject matter In 

grades preceding and following grades teaching—27*5$, and 

(7) Lacks ability to apply the principles of teaching and 

of psychology in relation to teaching situations, pupil 

learning, etc.—27.3$. The two least common criticisms 

were (3) Teaches too many subjects—0.0$ and (6) Does not 

observe and teach in major and minor teaching fields—4#5$* 

The critical ratio indicated no significant differences in 

the Junior and the Senior High School responses* 

Additional Criticisms—Additional criticisms made by 

the critic teacher wore aa follows: 

!• Does not have a good enough foundation of everyday 
English to teach the subject* Some of his pupils 
use better oral and written English* 

2* Many give the Impression of knowing only what the 
textbook says In that particular lesson. Many 
seem afraid to add information. 

Individual Differsncea—Another of the student teaching 

areas in which criticisms were found was individual differ¬ 

ences. 

Table 8 shows a summary of the data for the student 

teacher#s care of individual differences and lists the fol¬ 

lowing criticisms; 

The student teacher: 

1* Fails to provide work for the olass while giving a 
pupil Individual help. 
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2. Doesn't take up common difficulties in class but 
only individual difficulties. 

3* Has difficulty in finding time to care for individual 
needs. 

4* Doesn't vary instruction according to the ability 
of pupils. 

5. Doesn't prepare seatwork where necessary. 
6. Has difficulty in finding enough seatwork for very 

bright children. 
7. Doesn't select reference material with great care. 
8. Does not assign homework which cares for individual 

differences. 
9. Lacks knowledge of the better methods and procedures 

in remedial work. 
10. Is unable to hold the attention of the slow children 

TABLE. VIII 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers' Teaching Procedure: Individual Differences 

Criticism 
TOTAL 

t % f 

JHS 

% 

SHS 

f % CR 

1 7 15.9 2 12.5 5 17.8 .5 

2 6 13.6 2 12.5 4 14.3 . 2 
3 13 29.5 3 18.6 10 35.7 1.3 

4 13 29.5 5 31.2 8 28.6 • 2 
5 9 20.4 2 12.5 7 25.0 1.1 

6 5 11.4 1 6.2 4 14.3 .9 

7 5 11.4 2 12.5 3 10.7 • 2 
8 11 25.0 4 25.0 7 25.0 0.0 
9 2 4.5 0 0.0 2 7.1 1.5 

10 11 25.0 6 37.5 5 17.8 1.4 

From Table 8 it is observed that the two most common 

criticisms were (3) Has difficulty in finding time to care 

for individual needs—29.5$, and (4) Doesn't vary instruction 

according to the ability of pupils--29.5$. The three least 
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common criticisms wore (9) Lacks knowledge of the bettor 

methods and procedures in remedial work—4*5/®, (6) Has diffi¬ 

culty in finding enough seatwork for very bright children— 

11*4$* and (7) Doesn’t select reference material with great 

care—11*4$* The critical ratio indicated no significant 

differences In the Junior and the Senior High School responses* 

Additional Criticisms—Additional criticisms made by the 

critic teacher were as follows: 

1* Too many act as if they do not spend time to think 
through the problem of teaching—act as if it were 
a job assigned to be gotten over and feel no indi¬ 
vidual responsibility for class* 

2* Gives homework assignments carelessly* 

3* Is not prepared for the number of slow pupils there 
will be in even the average class* 

Appreolatlon--Another student teaching area in which 

criticisms were found was appreciation* 

Table 9 shows a summary of the data for the student 

teacher’s appreciation and lists the following criticisms: 

The student teacher: 

1* Does not appreciate what he would fcave the pupils 
appreciate* 

2* Requires the analysis of technique and form to such 
a degree as to lessen the pupils’ appreciation* 

Prom Table 9 it is observed that the common criticism 

was (1) Does not appreciate what he would have the pupils 

appreciate—15*9$* and the less common criticism was (2) 

Requires the analysis of technique and form to such a degree 

as to lessen the pupils’ appreciation—13*6$. Criticism 1* 

with its orltlcal ratio of 3*55* is found to be more apparent 
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TABLE IX 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers* Teaching Procedure Appreciation 

Criticism 
TOTAL 

t % f 

JHS 

% 

SHS 

f % CR 

1 7 15.9 7 43.8 0 0.0 3.6 

2 6 13.6 2 12.5 4 14.3 • 2 

In the Junior than In the Senior High School student teacher. 

Additional Criticisms—Additional criticisms made by the 

critic teacher were as follows* 

1. Lacks a real depth and feeling for poetry and litera¬ 
ture. 

2. Too frequently the student teacher has no realiza¬ 
tion that there is any appreciation which should be 
expected of the class. 

Motivation—Another of the student teaching areas in 

which criticisms were found was motivation. 

Table 10 shows a summary of the data for the student 

teacherfs motivation and lists the following criticisms: 

The student teacher: 

1. Falls to have the drill effectively motivated; 
that is, the pupils do not see the purpose of the 
drill and fail to take a personal Interest In it. 

2. Has lesson assignments which fail to motivate the 
pupils. 

3. Falls to motivate pupils so that they want to work. 
4. Does not provide motivation which is lasting. 

From Table 10 It is observed that the two most common 

criticisms were (3) Fails to motivate pupils so that they 

want to work—43.2^, and (2) Has lesson assignments which 



44 

TABLE X 

The Number and Percentage by Criticism for Junior and Senior 
High School Pwqturns and the Critical Ratio for the Student 

Teachers* Teaching Procedure: Motivation 

Criticism 
TOTAL 

f % f 

JHS 

i f 

SHS 

% CR 

1 11 25*0 0 0.0 11 39.3 4.2 

2 17 58*6 5 SI. 2 12 42.8 .8 

5 19 43.2 6 37.5 13 46.4 1.6 

4 12 27.3 3 18.8 9 32.1 1.6 

fail to motivate the pupils--38.6$. The two least common 

criticisms Y*ere (4) Does not provide motivation which is last¬ 

ing— 27.5/6, and (1) Fails to have the drill effectively moti¬ 

vated; that is, the pupils do not see the purpose of the drill 

and fail to take a personal Interest in it—25*0#* Criticism 

1, with its critical ratio of 4.2, is found to be more appar¬ 

ent in the Senior than in the Junior High School student 

teacher* 

Additional Criticism--The additional criticism made by 

the student teacher v/as as follows: 

Few explain what they are trying to do* 

Miscellaneous--Since there were some topics which did 

not fit under any of the previous subheadings for teaching 

procedures, they were grouped under the heading of ”Miscellan¬ 

eous • ” 

Table 11 shows a summary of the data for these miscel¬ 

laneous topics and lists the following criticisms: 
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The student teacher: 

1« Is unable to devote the necessary time, energy, and 
interest to student teaching because he carries an 
excessive number of hours of college work* 

2. Hesitates in bringing problems before the critic 
teacher* 

3. Does not experiment with new materials, new methods, 
or new plans of organization. 

4* Does not teach well under supervision of his super¬ 
visor. 

5* Assumes that pupils are following his presentation* 
6* Does not show lesson plans to critic teacher* 
7* Clamors unthinkingly after the latest fads in teach¬ 

ing technique* 

TABLE XI 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers1 Teaching Procedure: Miscellaneous 

Criticism 
TOTAL 

f % 

JHS 

f % 

SHS 

f % CR 

1 15 34.1 5 31.S 10 35.7 .3 

2 16 36*4 5 31.2 11 39.3 .5 

3 17 38.6 6 37.5 11 39.3 .1 

4 3 6.8 0 0.0 3 10.7 1.8 

5 21 47.7 7 43.8 14 50.0 0.0 

6 13 29.5 4 25.0 9 32.1 .5 

7 3 6.8 0 0.0 3 10.7 1.8 

Prom Table 11 it is observed that the two most common 

criticisms were (5) Assumes that the students are following 

his presentation—47.7$, and (3) Does not experiment with new 

materials, new methods, or new plans of organization—38.6$. 

The two least common criticisms were (4) Does not teach well 

under supervision of the supervisor—6*8$, and (7) Clamors 
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unthinkingly after the latest fads In teaching techniques— 

Q.8,o» The critical ratio Indicated no significant difference 

in the Junior and the Senior High School responses# 

Additional Criticisms—Additional criticisms made by the 

critic teacher were as follows: 

1# He is difficult to help* because he feels hurt when 
criticized# 

2# Does not come on the days he is supposed to* and 
falls to notify the teacher until about 10 minutes 
before the class meets# 

3# Student teachers do not have time to put into 
practice some of the principles of education# 

4# Has very little background for comparison or Judg¬ 
ment-needs to see more teaching# 

Professional Attitudes—Another of the student teaching 

areas in which criticisms were found was the student teach¬ 

er 9 s professional attitudes# 

Table 12 shows a summary of the data for his professional 

attitudes and lists the following criticisms: 

The student teacher: 

1# Criticizes classroom teachers and methods outside 
of reports and conferences# 

2# Makes critical remarks about the school* the classes 
observed* or Individual pupils# 

3# Tends to evaluate or criticize the critic teacher9s 
teaching# 

4# Lacks a code of professional ethics# 

Prom Table 12 It is observed that the two most common 

criticisms were (2) Makes critical remarks about the school* 

the classes observed* or Individual pupils—13#6$, and (3) 

Tends to evaluate or criticize the critic teacher*s teaching- 

13# 6$* The two least common criticisms were (1) Criticizes 
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TABLE XII 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers* Professional Attitudes 

Criticism 
TOTAL 

f % 

r 

f 

JHS 

% f 

SHS 

% 

t 

CR 

1 4 9.1 1 6.2 3 10.7 .5 

2 6 15.6 1 6.2 5 17.8 1.2 

3 6 13.6 3 18,8 3 10.7 .7 

4 2 4.5 0 0.0 2 7.1 1.4 

clas sroom teachers and methods outside of reports and confer- 

ences —9.1$, and (4) Lacks a code of professional ethics — 

4.5%. The critical ratio indicated no significant differences 

in the Junior and the Senior High School responses. 

Additional Cr1ticisms—Additional criticisms made by the 

critic teacher were as follows: 

1. He lias failed to send in a letter of gratitude for 
all the time I have spent in trying to help him. 
He has asked me to write letters without giving me 
a stamped envelope or a stamp. He has never ac- 
knowledged a letter which I took much time to write 
to help him adjust his credit hours of teaching. I 
wrote this letter when I was very busy with other 
work. 

2. Few feel that the critic teacher is giving time and 
thought to them. Nor do they recognize that the 
critic teacher has to reteach much they have failed 
to teach and so has a double load. 

3. Perhaps I*m wrong, but I have the feeling he thinks 
he Is doing the teacher a favor for teaching her 
class for her, rather than that the school is doing 
him a favor in letting him have practice teaching. 

Personal equalities—The last of the student teaching areas 
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In which criticisms were found was the student teacher’s per¬ 

sonal qualities* 

Table 13 shows a summary of the data for his personal 

qualities and lists the following criticisms: 

The student teacher is: 

1* Insincere 
2* Unfair 
3* Inconsistent 
4* Faultfinding 
5* Hervous 
6* Impatient 
7* Irritable 
8* Pessimistic 
9, Sarcastic 

IQ* Shy 
11* Changeable 
12• Overconfident 
13* Tired 

The student teacher: 

14* Doesn’t admit mistakes* 
15* Has poor manners* 
16* Doesn’t respond readily to necessary routine. 
17* Makes pupils feel that they are not welcome to come 

to him for advice or legitimate advice* 
18* Falls to respond readily to suggestion* 
19* Is unwilling to conform to the established practices 

of the school* 
20. Does not seek suggestions from the critic teacher, 

study them carefully and use them* 
21* Lacks self-confidence* 
22* Is impatient with a alow group* 
23* Scolds, complains, calls pupils uncomplimentary 

names* 
24* Doesn't dress neatly* 
25* Wears loud clothes* 
26* Lacks a sense of humor* 
27* Is seated, listless or Inactive while conducting 

classwork* 
23* Has a sad looking facial expression* 
29* Falls to recognize problems, fails to set up a plan 

for solution and then carry It through to completion. 
30* Doesn't assume responsibility spontaneously* 
31* Fails to give evidence of creative ability and adapt¬ 

ability in many phases of classroom work* 



49 

TABLE XXIX 

The Number and Percentage by Criticism for Junior and Senior 
High School Returns and the Critical Ratio for the Student 

Teachers* Personal Qualities 

TOTAL JHS SHS 
Criticism 

f % f % f % CR 

1 1 2.3 1 6.2 0 0.0 1.0 

2 0 0.0 0 0.0 0 0.0 0.0 

3 5 11.4 2 12.5 3 10.7 • 2 
4 2 4.5 1 6.2 1 3.6 .7 

5 20 45.4 8 50.0 12 42.8 .5 

6 6 13.6 4 25.0 2 7.1 1.5 

7 1 2.3 1 6.2 0 0.0 1.0 

8 3 6.8 2 12.5 1 3.6 1.0 

9 1 2.3 0 0.0 1 3.6 1.0 

10 19 43.2 6 37.5 13 46.4 1.6 
11 1 2.3 0 0.0 1 3.6 1.0 

12 6 13.6 1 6.2 5 17.8 1.0 

13 3 6.8 2 12.5 1 3.6 1.0 

14 4 9.1 1 6.2 3 10.7 • 6 

15 2 4.5 0 0.0 2 7.1 1.5 

16 8 18.2 2 12.5 6 21.4 1.9 

17 4 9.1 2 12.5 2 7.1 .7 

18 6 13.6 2 12.5 4 14.3 1.2 
19 4 9.1 2 12.5 2 7.1 .6 

20 12 27.3 6 37.5 6 21.4 1.1 

21 18 40.9 6 37.5 12 42.8 .3 

22 7 15.9 2 12.5 5 17.8 .5 

23 2 4.5 1 6.2 1 3.6 •4 

24 0 0.0 0 0.0 0 0.0 0.0 

25 0 0.0 0 0.0 0 0.0 0.0 

26 1 2.3 0 0.0 1 3.6 1.0 

27 4 9.1 1 6.2 3 10.7 .5 
28 0 0.0 0 0.0 0 0.0 0.0 

29 4 9.1 3 18.8 1 3.6 1.5 
30 8 18.2 4 25.0 4 14.3 .8 
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TABLE XIII (Continued) 

Criticism 
TOTAL 

f % f 

JHS 

% f 

SHS 

% CR 

31 7 15.9 3 18.8 4 14.5 • 4 

32 8 18.2 3 18.8 5 17.8 .1 

33 0 0.0 0 0.0 0 0.0 0.0 
34 0 0.0 0 0.0 0 0.0 0.0 

35 3 6.8 2 12.5 1 5.6 1.0 

36 4 9.1 2 12.5 2 7.1 .6 
37 4 9.1 1 6.2 3 10.7 • 5 

38 6 13.6 3 18.8 3 10.7 .7 

39 8 18.2 2 12.5 6 21.4 .8 
40 3 6.8 1 6.2 2 7.1 •1 

41 14 31.8 4 25.0 10 35.7 • 8 

42 7 15.9 2 12.5 5 17.8 .5 
43 5 11.4 2 12.5 3 10.7 • 2 
44 0 0.0 0 0.0 0 0.0 0.0 

45 1 2.3 1 6.2 0 0.0 1.0 
46 0 0.0 0 0.0 0 0.0 0.0 

32* Speaks too fast* 
33* Speaks In a drawling manner* 
34* Lisps• 
35* Speaks too slowly* 
36* Speaks In an uncertain, halting, or stumbling manner* 
37* Mumbles. 
38* Fails to pronounce words correctly. 
39# Doesn't enunciate carefully* 
40. Uses slang inappropriately or excessively. 
41* Doesn't employ a vocabulary within the pupils' 

knowledge of words* 
42* Doesn't adapt his voice to the occasion* 
43* Doesn't use the proper inflection. 
44* Has a voice which is too high pitched* 
45* Has a voice which is nasal* 
46* Has a voice which is breathy. 

From Table 13 it is observed that the four most common 

criticisms were (5) Is nervous—45.4$, (10) Is shy—43.2$, 
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(21) Lacks self-confidence—40*9$, and (41) Doesn't employ 

a vocabulary within the pupils* knowledge of words—31*8$* 

The eight least common criticisms with zero frequency of men¬ 

tion were (2) Is unfair, (24) Doesn't dress neatly, (25) Wears 

loud clothes, (28) Has a sad facial expression, (33) Speaks 

in a drawling manner, (34) Lisps, (44) Has a voice which Is 

too high pitched, and (46) Has a voice which is breathy* The 

critical ratio indicated no significant differences in the 

Junior and the Senior High School responses* 

Additional Criticisms—Additional criticisms made by the 

critic teacher were as follows: 

1* Most act as if their responsibility v/as only for 
the minutes the class is in session* Some act as 
if teacher were not as well versed in teaching as 
they* 

2* DoQsn*t talk down to average class level* 

3« He doesn't speak loud enough* 
i 

4, Chews gum in class* 

5* Needs to have importance of voice as teaching tool 
and as disciplinary tool* 





CHAPTER IV 

THE CONCLUSIONS 

Statement of Problem—This problem was a study to deter¬ 

mine the common criticisms of student teachers from the 

University of Massachusetts; which criticisms are more appar¬ 

ent in the Junior High School student teachers^ and which, 

in the Senior teachers* To ascertain the common criticisms, 

questionnaires were distributed to 65 critic teachers who had 

student teachers from the above university, and frequency 

tables were set up based on the returned questionnaires* To 

determine which criticisms were more apparent in the Junior 

High School student teacher, calculations were made of the 

standard errors of percentage for each item, based on Its 

frequency of mention for both the Senior and the Junior High 

School student teachers, the standard error of the differ¬ 

ences, and their critical ratios* 

Common Criticisms--The 12 most common criticisms in the 

order of their frequency of mention were a3 follows; 

The student teacher; 

1* Is too easy with the pupils when he is first In 
charge of the class* 

2* Assumes that the pupils are following his presen¬ 
tation* 

5* Is nervous* 

4* Does not use the blackboard efficiently. 
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5* Allows a few pupils to monopolize the question 
period* 

6* Falls to motivate pupils so that they want to work* 

7* Is shy* 

8* Is unable to adjust the textbook to the level of 
the pupils* 

9* Doesn't keep the illustrations within the experi¬ 
ence of the class* 

10* Doesn't present and handle subject-matter on the 
level of the class* 

11* Has difficulty in holding pupils' attention* 

12* Lacks self-confidence* 

Sjftqlfleant Differences—There were some criticisms with 

& critical ratio of three or more between those of the Junior 

and Senior High School student teachers* The ones which were 

found to be more apparent in the Senior than in the Junior 

High School student teachers were as follows: 

The student teacher: 

1* Falls to have the drill effectively motivated; 
that is* the pupils do not comprehend the purpose 
of the drill and fail to take a personal interest 
in it* 

2* Directs questions to one pupil within the class 
rather than to the entire class* 

5* Is unable to distribute classroom supplies without 
loss of time* 

The only criticism which was found to be more apparent 

in the Junior High School student teachers than in the Senior 

teachers was that the student teacher does not appreciate 

what he would have the pupils appreciate* 
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Trends-*-Other aspects of student teaching were found 

with a critical ratio greater than two but less than three 

between those of the Junior and Senior High School student 

teachers. These indicate a trend. These criticisms, which 

were found to be apparent only in the Senior and not in the 

Junior High School student teachers, were as follows: 

The student teacher: 

1. Can't find the happy medium between reserve and 
friendliness. 

2. Is unable to plan and teach effectively units of 
a subject rather than lessons. 

3. Does not supplement the text. 

4. Palls to ask questions which stimulate thinking. 

5. Asks too many "yes" and "no" questions. 

Summary—In terms of the returns from the questionnaire 

and the twelve most common criticisms, the following is 

briefly summarized: All student teachers have problems and 

difficulties of varying degrees. The student teacher's 

greatest weakness lies in his teaching procedures. The 

criticisms in this area centered around his lesson prepara¬ 

tion, his questioning, and discipline or control of the 

class. Another aspect of his teaching procedures which gave 

rise to numerous criticisms was motivation. Aspects of his 

teaching procedures in which the criticisms were less numer¬ 

ous were his measurement and evaluation, scholarship, method 

of caring for individual differences, and his appreciation 

for what he was teaching. 
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The other area In which he had numerous criticisms was 

his personal qualities* Among his weaknesses in this area 

were a tendency to be nervous, shyness and lack of self- 

confidence* A lesser amount of criticisms was found in such 

an area as the observation period, and in his professional 

attitudes• 

The criticisms which were more apparent in Senior High 

School than in Junior High School teachers* centered in such 

teaching procedures as pupil motivation and questioning, and 

in routine and classroom management* The only criticism 

which was more apparent in Junior High School than in Senior 

High School student teachers was that the teacher falls to 

appreciate what he would have the pupils value* 

Limitations—One must remember that this problem deals 

only with student teachers from the University of Massachusetts, 

and that it is not known whether the same results would be 

found in other teacher-training Institutions unless similar 

studies were made In them* 

It should be considered that for this problem the follow¬ 

ing aspects which might have had an effect on the difficulties 

encountered by the student teacher were not taken into account: 

1* The length of the student-teaching period* 

2* The si2ie of the classes taught* 

5* The length of the class periods* 

4* The part of the oollege year in which the teaching 
was done* 
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5* the educational background of the student teacher* 

6* The type of situations In whloh the experience 
was obtained* 

7* The subject matter* 

8* The doubtful procedure of using a percentage with 
a base of 44* 

Suggestions for Further Study—It is suggested that 

another study be made in whloh a shortened questionnaire be 

used* This questionnaire would be based on the one employed 

in this study* but omitting those items having a zero fre¬ 

quency of mention* This study* and further ones like it* 

should take into account such factors as the subject-matter 

taught by the student teaoher* the type of situations in 

which he obtained his experience* his educational background* 

the part of the college year in whloh he did his teaching* 

the length of the class periods and the size of the classes 

whloh he taught* and the length of the student-teaching 

period* 
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APPENDIX 1—The Letter of Transmittal 

Department of Education 
University of Massachusetts 
Amherst, Massachusetts 

November 29, 1950 

/ 

Dear Critic Teacher: 

Each year teacher training institutions send out student teachers 
to neighboring schools to be under the supervision of a critic teacher 
like you. They come to you, green and eager, willing to undertake the 
necessary stens and to accept the helpful suggestions so that they may 
become, in time, good teachers. But they are not perfect. They all 
make some mistakes. And you criticize them. But if your criticisms 
v/ere placed along side those of other teachers, might not there be some 
criticisms common to all student teachers? 

To answer this question so that the teacher training institution and 
the student teacher may anticipate these criticisms, the enclosed check¬ 
list has been formulated with tho expectation that the critic teacher him¬ 
self will help furnish the necessary information. Eor only the critic 
teacher can judge which of the following possible criticisms are true of 
the student teacher. In addition, space has boon provided for criticisms 
which you observe but have been omitted from the checklist. 

I would appreciate your cooperation in checking the enclosed check¬ 
list for there is no one else to whom I can turn for this information. 
We teachers exe carrying heavy programs again this year. I realize that 
you, as a critic teacher, have a still heavier one. However, I hope that 
you will consider this problem worthy of a portion of your time. 

Yours very truly, 
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APPENDIX 2--The questionnaire Subjects taught_ 

Grades taught _ 

Pear Critic Teacher: 

The items listed below are criticisms of student teachers. Under each general 
heading please check, in the parenthesis (wO before the criticism, those which you 
consider to be the most common. Of those checked, please star under each general 
heading the ONE which seems to you to stand out as the greatest weakness in the 
student teacher. In the blank spaces, please make whatever additions you desire* 

I. STUDENT TEACHER'S PERIOD OF OBSERVATION 

(Check what you consider to be the most common criticisms of student teachers 
during his period of observation) 

The Student Teacher: 

1. ( ) Cannot recognize and explain the application or lack of application of 
the principles of teaching and of psychology. 

2. ( ) Fails to adjust himself to conditions as he finds them. 
3* ( ) At times does not enter the room before the class begins or does not re¬ 

main throughout the entire period. 
4. ( ) Reacts to pupils’ behavior (smiles at some clownish act). 
5* ( ) Reacts in such a way that pupils can determine his approval or disapproval 

of the teacher’s lesson. 
6. ( ) Takes too many notes. 
7* ( ) Communicates with other persons during the class period. 
8. ( YOUR OWN ADDITIONS)___ 

9. _ 
10. __ _ __ 

II. ROUTINE AND CLASSROOM MANAGEMENT 

(Check what you consider to be the most common routine and classroom criticisms 

of student teachers) 

The Student Teacher: 

1. ( ) Doesn't hand material to be mimeographed in on time. 
2. ( ) Has no system for passing or collecting books. 
3. ( ) Is unable to distribute classroom supplies without loss of time. 
4. ( ) Has no system for passing and collecting materials and finished work* 

5. ( ) Doesn't use the blackboard efficiently. 
6. ( ) Presents an indistinct form of handwriting on the blackboard. 
7* ( ) Fails to write the material on the blackboard large enough. 
8* ( ) Makes no effort to clean the blackboards after using them. 

9. ( ) Stands in front of the window. 
10. ( ) Doesn't make certain that all pupils can hear what is said in class. 
11, ( ) Doesn't make certain that all pupils can see the demonstrations and 

illustrations. 
12* ( ) Neglects to observe the direction in which the window shades should roll. 
13. ( ) Doesn't examine the classroom to observe that it has the proper ventila¬ 

tion and lighting. 
14. ( ) Doesn't have reference material in an accessible place. 

15. ( ) Fails to make use of the school library. 
16. ( ) Fails to begin and dismiss class promptly. 
17. ( ) Takes a long time to learn the pupils' names. 
18. ( ) Changes routine procedure already established in the classroom. 
19. ( ) Fails to begin and end all activities promptly. 
20. ( ) Tends to check individuality and initiative in the pupils by routiniza^- 

tion of the classroom activity. 
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21. ( ) Seems 
22. 

/ 

V ) Makes 
23, ( 

V ) Keeps 
24. l \ ) Makes 

25. (YOUR OWN 
26. 

27. 

to be in an undue hurry. 

no effort to remove waste from desks or floors, 
teacher's desk untidy while he is using it. 
no attempt to make room attractive. 
ADDITIONS)_ 

III. TEACHING PROCEDURES 

A. PREPARATION 

(Check what you consider to be the most common preparation criticisms of 
student teachers) 

The Student Teacher: 

1. ( ) Makes,no conscious and intelligent use of the principles of teaching and 
of psychology in planning teaching lessons or subject units. 

2. ( ) Has lessons in which it is difficult to locate his immediate aims* 
3* ( ) Has vague, poor, incoherent first lessons in his ur.it. 
4. ( ) Is unable to plan and teach effectively units of a subject rather than 

lessons* 

5* ( ) Pails to notify his critic teacher when his lessons are unprepared. 
6. ( ) Refers to lesson plan frequently. 
7* ( ) Is unable to find varied and worthwhile seatwork. 
8. ( ) Doesn't keep illustrations within the experience of the-class. 
9* ( ) Has difficulty in securing illustrative material for classes. 

10. ( ) Has difficulty in securing written work for one grade while the other 
grade is doing oral work. 

11. ( ) Is unable to organize subject matter for class purposes. 
12. ( ) Presents matter which is unrelated to the needs and experiences of the 

pupils. 
13. ( ) Doesn't supplement the text. 
14^ ( ) Pails to give pupils concrete background of experiences with which to 

think. 
15. ( ) Presents no opportunity for the pupils to think in situations as nearly 

as possible to those in which they will be called upon to think when 
they leave school* 

l6o ( ) Is unable to adjust textbook to level of the pupils. 
17. ( ) Lays stress in class upon irrelevant points. 
18. ( ) Show lack of proper balance between "textbook" and "activity" exercises. 
19. ( ) Shows lack of proper balance between written and oral work. 
20. ( ) Show lack of proper balance between lecturing and discussion. 
21. ( ) Prepares a monotonous, single-phase class period in which there is no 

change in the character of the classroom work. 
22. (YOUR OWN ADDITIONS)___ 

23. ... 
24. _ 
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B. QJJSSTIOHIHG 

(Check what you consider to he the most common questioning criticisms of 
student teachers) 

The Student Teacher: 

1* ( ) Fails to ask questions which stimulate thinking* 
2. ( ) Does not present and handle subject matter on the level of the class* 
3* ( ) Doesn’t encourage pupils to question him. 
4* ( ) Doesn’t prepare questions in advance of the class. 
5* ( ) Fails to ask constructive questions that lead in an orderly manner to 

new inferences on the part of the student. 
6. ( ) Frames questions that fail to stimulate the pupils to use known facts 

in quest of the unknown. 
7* ( ) Asks questions which do not test the pupils' knowledge of the factual 

material. 
8. ( ) Asks too many "yes" and "no" questions. 
9. ( ) Asks ambiguous questions. 

10. ( ) Directs questions to one pupil within the class rather than to the en¬ 
tire class. 

11. ( ) Fails to ask each question slowly .and with an inquiring voice. 
12. ( ) Does not encourage pupils to question a member of the class who is re¬ 

citing. 
13. ( ) Replies to each question with an "all right", 
14. ( ) Uses leading and suggestive questions. 
15* ( ) Does not give pupils time to reflect after being asked a question. 
16. ( ) Does not encourage timid pupils to participate in the discussion. 
17. ( ) Does not encourage pupils to criticize members of the class. 
18. ( ) Is unable to keep discussion to the point. 
19* ( ) Repeats punils' answers. 
20. ( ) Employs indefinite questions. 
21. ( ) Repeats questions frequently 
22<> ( ) Calls on definite individuals rather than on volunteers. 
23. ( ) Doesn’t put drill questions rapidly. 
24, ( ) Calls names of pupils before stating the question. 
25f ( ) Uses an excessive amount of factual type questions. 
26v ( ) Allows a few pupils to monopolize the question period. 
27o ( ) G-ives assent or dissent by facial expression or otherwise when the pupil 

has completed his answer. 
28. ( ) Doesn’t call on other pupils for response in order to evaluate the 

first pupil's answer. 
29. (YOUR 0m ADDITIONS) _ 

30. _ 

31. _ 
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C. DISCIPLINE OR CONTROL OF THE CLASS 

(Check what you consider to be the most common discipline criticisms of 
student teachers) 

The Student Teacher: 

1. ( ) Lays down a rule and states the punishment to follow its violation. 
2. ( ) Is too easy with the pupils when he first is in charge of the class. 
3. ( ) Is not firm when occasions make it necessary. 
4. ( ) Doesn’t respect the personalities of the puoils. 
5. ( ) Fails to wait for order before beginning class. 
6. ( ) Threatens punishment but never does. 
7. ( ) Ignores cases of serious conduct. 
8. ( ) Sends pupils to principal’s office frequently. 
9* ( ) Humiliates pupil by requiring an apology to the class. 

10. ( ) Raises his voice# 
11. ( ) Fails to anticipate trouble and attempt to forestall it. 
12. ( ) Has difficulty in holding pupils’ attention. 
13. ( ) Nags pupils. 
14. ( ) Humiliates pupils when punishing. . 

15. ( ) Fails to use tact. 
16. ( ) Loses temper easily. 
17. ( ) Lacks an understanding of pupil reactions. 
18. ( ) Cannot keep a ’’free atmosphere11 tinder control. 
19* ( ) Has lessons in which restlessness and impatience is apparent in the 

bright students while he is trying to draw out the slew students in 
class discussion. 

20. ( ) Makes no attempt to know the pupils. 
21. ( ) Fails to routinize properly# 
22. ( ) Does not keep his eyes upon the class but upon the floor or textbook# 
23. ( ) Permits pupils to argue with him. 
24. ( ) Uses sarcasm. 
25. ( ) Doesn't keep eyes moving over the class, even when one pupil is reciting 

at length. 
26. ( ) Cannot find the happy medium between reserve and friendliness. 
27. (YOUR OWN ADDITIONS) __ 
28. _ 

29. _ 

D. MEASUREMENT AND EVALUATION 

(Check what you consider to be the most common measurement and evaluation 

criticisms of student teachers) 

The Student Teacher: 

1# ( ) Does not know how to evaluate his teaching. 
2. ( ) Spaces reviews and drills poorly. 
3* ( ) Doesn’t grade exercises carefully and accurately. 
4. ( ) Fails to diagnose a pupil’s or class' knowledge of a subject at any time, 

and find pupil needs in subject matter. 
5. (MAKE YOUR OWN ADDITIONS)________ 
6. _ ___ 
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E. SCHOLARSHIP 

(Check what you consider to he the most common scholarship criticisms of 
student teachers) 

The Student Teacher: 

1. ( ) Is not well prepared in the subjects he teaches. 

2. ( ) At times bluffs when his knowledge is insufficient to meet the immediate 
needs of the class. 

3. ( ) Teaches too many subjects. 
4. ( ) Lacks knowledge of subject matter in grades preceding and following 

grades teaching. 
5. ( ) Does not exhibit a high degree of culture. 
6. ( ) Does not observe and teach in major and minor teaching fields. 
7. ( ) Lacks ability to apply the principles of teaching and of psychology in 

relation to teaching situations, pupil learning, etc. 
8. ( ) Uses poor ^nglish. 

9» ( ) Uses inaccurate information. 
10. (YOUR OWN ADDITIONS)_ 
11. _^_ 
12. 
F. individual differences 

(Check what you consider to be the most common individual criticisms of 
student teachers) 

The Student Teacher: 

1. ( ) Fails to provide work for the class while giving a pupil individual 

help. 
2* ( ) Doesn't take up common difficulties in class but only individual diffi¬ 

culties. 
3* ( ) Has difficulty in finding time to care for individual needs, 
4> ( ) Doesn:t vary instruction according to the ability of pupils. 
5. ( ) Doesn't prepare seatwork where necessary. 
6-, ( ) Has difficulty in finding enough seat work for very bright children, 
7» ( ) Doesn't select reference material with great care. 
3<. ( ) Does not assign homework which cares for individual differences. 
9- ( ) Lacks knowledge of the better methods and procedures in remedial work. 

10n ( ) Is unable to hold the attention of the slow children. 
11. (YOUR OWN ADDITIONS)__ 
12. __ 
13* _ 

G. APPRECIATION 

(Check what you consider to be the most common appreciation criticisms of 

student teachers) 

The Student Teacher: 

1. ( ) Does not appreciate what he would have the pupils appreciate. 
2. ( ) Requires the analysis of technioue and form to such a degree as to 

lesson the pupils' appreciation. 
3. (YOUR OWN ADDITIONS)____ 

4. ___ 
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(Chock what you consider to he the most common motivation criticisms of 
student teachers) 

The Student Teacher: 

1. ( ) Fails to have the drill effectively motivated — that is, the pupils do 
not see the puroose of the drill and fail to take a -personal interest in 
it. 

2. ( ) Has lesson assignments which fail to motivate the pupils. 
3* ( ) Fails to motivate pupils so that they want to work. 
4. ( ) Does not provide motivation which is lasting. 
5. (your own additions)_ 

6. _ 
7._ 

I. i il SCELLA'FCOUS 

(Check what you consider to he the most common miscellaneous criticisms of 

student teachers) 

The Student Teacher? 

1. ( ) Is unahle to devote the necessary time, energy, and interest to student 
teaching hecause he carries an excessive number of hours of college work. 

2. ( ) Hesitates in bringing problems before the critic teacher. 
3. ( ) Does not experiment with now materials, new methods, or now plans of 

organization. 
4. ( ) Does not teach well under supervision of his supervisor. 
5. ( ) Assumes that pupils are following his presentation. 
6. ( ) Does not show lesson plans to critic teacher. 
7. ( ) Clamors unthinkingly after the latest fads in teaching technioue. 
8. (YOUR OWN ADDITIONS)_’_ 

9. _ 
10._ 

IV. PROFESSIONAL ATTITUDES 

(Check what you consider to be the most common professional attitude criticisms 
of student teachers) 

The Student Teacher: 

1. ( ) Criticizes classroom teachers and methods outside of reports and confer¬ 
ences. 

2. ( ) Makes critical remarks about the school, the classes observed, or indi¬ 

vidual pupils. 
3. ( ) Tends to evaluate or criticize the critic teacher’s teaching. 
4. ( ) Lacks a code of professional ethics. 
5. (YOUR OWN ADDITIONS)_ 

6. _____ 
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V. PERSONAL QDaLITIDS 

(Check what you consider to bo the most common criticisms of student teachers) 

The Student Teacher I 

1. ( ) Insincere 
2. ( ) Unfair 

3* ( ) Inconsistent 
4. ( ) Faultfinding 

5* ( ) Nervous 
6. ( ) Impatient 

7. ( ) Irritablo 
8. ( ) Pessimistic 

9* ( ) Sarcastic 
10. ( ) Shy 

11. ( ) Changeable 
12. ( ) Overconfident 

13* ( ) Tired 

The Student Teacher: 

14. ( ) Doesn't admit mistakes. 

15. ( ) Has poor manners. 
16. ( ) Doesn't rosnond readily to necessary routine. 
17. ( ) Makes punils feol that they are not welcome to come to him for advice 

or legitimate advice. 
18. ( ) Fails to respond readily to suggestion. 
19. ( ) Is unwilling to conform to the established oractices of the school. 
20. ( ) Does not seek suggestions from the critic teacher, study them carefully 

and use them. 
21. ( ) Lacks self-confidence. 
22. ( ) Is impatient with a slow group. 
23» ( ) Scolds, complains, calls pupils uncomplimentary names. 
24. ( ) Doesn't dress neatly. 
25. ( ) Y/ears loud clothes. 
26. ( ) Lacks a sense of humor. 
27. ( ) Is seated, listless or inactive while conducting classwork. 
28. ( ) Has a sad looking facial expression. 
29.. ( ) Fails to recognize problems, fails to set up a plan for solution and 

then carry it through to completion. 
30. ( ) Doesn't assume resuonsibility snontaneously. 
31. ( ) Fails to give evidence of creative ability and adaptability in many 

phases of classroom work. 
32. ( ) Speaks too fast. 

33* ( ) Sneaks in a drawling manner. 
34. ( ) Lisps 

35* ( ) Speaks too slowly* 
36. ( ) Sneaks in an uncertain, halting, or stumbling manner. 

37. ( ) Mumbles 
38. ( ) Fails to nronounce words correctly. 
39* ( ) Doesn't enunciate carefully. 
40. ( ) Uses sla-ng inauproprlately or excessively. 
41. ( ) Doesn't employ a vocabulary vrithin the punils' knowledge of words. 

42. ( ) Doesn't adapt his voice to the occasion. 

43. ( ) Doesn't use the nroper inflection. 
44. ( ) Has a voice which is too high pitched. 
45. ( ) Has a voice which is nasal. 
46. ( ) Has a bo ice which is breathy. 
47. (YOUR OM ADDITIONS)_ 
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APPENDIX 5--Follow-up Letter 

Department of Education 
University of Massachusetts 
Amherst, Massachusetts 

October 3, 1961 

Dear Critic Teacheri 

During the school year of 1950-1951, a questionnaire 
was sent to you to help me answer the following questions 
"Are there criticisms common to all student teachers?" 

To answer this question the enclosed check list had 
bean formulated with the expectation that the critic teacher 
would help furnish the information. Only the critic teacher 
can judge which of the following possible criticisms are 
true of the student teacher. In addition space has been 
provided for criticisms which were observed but have been 
omitted from the check-list. 

If you have sent in a questionnaire, please excuse 
me for writing to you again. If you have not, I should 
appreciate your cooperation in checking the enclosed check¬ 
list for there is no one else to whom I can turn for this 
information* 

I do hope that you will consider this problem worthy 
of a portion of your time. 

Sinoerely yours. 
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